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SCRA: Diversity and Heart

Shelly P. Harrell
California School of Professional Psychology, Los Angeles

Ohere is much activity in SCRA! As T_C_PEditor I
have had the opportunity to interact with many

SCRA members doing outstanding community
research and action. This is a vital organization whose
heart and diversity are truly its strengths. As I read
through the articles in this issue's Special Feature Section,
and reviewed the sessions in our upcoming Biennial
conference, I was impressed by the important work our
members and colleagues are doing. The core values of
community psychology are truly manifested in the
activities of contemporary community psychologists.

Included in this issue is a Special Feature Section on
''Interventions in Lesbian, Gay, Bisexual, and
Transgender Communities". Gary Harper and Marg
Schneider have put together an excellent collection of
articles that will inform and enlighten. As you may recall
from Ken Maton's President's Column in the Winter

1999 TCP. the SCRA Executive Committee officially
approved our Lesbian, Gay, Bisexual, and Transgender
(LOBn Interest Group. The first LGBT _TC_Pcolumn is
also published in this issue.

Upcoming TCPs: The Summer 1999 TCP will have- --
a Special Feature Section on "The Spirit of
Community", an exploration of spirituality and
religion as they relate to the mission and practice of
community psychology (Guest Editor: Randy Potts).
The plan for the Fall 1999 issue is a Special Feature on
"Training and Mentoring in Community Research and
Action" (see SCRA Community News this issue).
There will be also be a December 1999 Membership
issue with contact information for all SCRA members.

I look forward to seeing you at the Biennial!

Shelly P. Harrell
Editor
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POLICY ADVOCACY

Advocatinl! for Policies that Build on StreDlrths-The
Resilient Children, Families & Communities Initiative

SCRA Moving Onwards: Social Policy,
Multidisciplinary Linkages,

Diversity, and Updates

Kenneth Maton
University of Maryland-Baltimore County

@xciting developments in a number of SCRA
domains constitute the primary focus of this
column, along with survey findings related to two

of these domains, and a number of brief organizational
updates. In the realm of social policy, the Division 27/37
Advocacy Initiative continues to blossom. This initiative is
focused on policies which foster resilience among children,
youth, families and communities. In addition, the fall
presidential survey reveals a widespread desire among
members for increased social policy involvement and an
array of ideas about how to make this happen. In the
multidisciplinary arena, an exciting opportunity to
cosponsor the 2000 Society for Applied Anthropology
conference in San Francisco is described. Furthermore,
survey results indicate an impressive array of current
multidisciplinary involvement among members, and ideas
to develop them further. Concerning diversity, the APA
Multicultural Conference and Summit turned out to be an
absolutely unique and affirming experience, resuling, for
example, in the formation of an interdivisional network
among the eight cosponsor-ing divisions (including
SCRA). Also described below is a new SCRA Interest
group on Lesbian, Gay, Bisexual, and Transgender
Concerns. Finally, in terms of organizational updates, a
new Treasurer will be coming on board in June, and
previews of several events at the upcoming 1999 Biennial
Conference are provided. As always, feedback related to
any aspect of SCRA activities, including those presented in
this column, are welcome (maton@umbc2.umbc.edu; (410)
455-2567).

adolescent parenting; substance abuse; child abuse; child
medical conditions; and parental mental health problems.
At the community and societal levels of analysis,----------------------1 comparable analyses will focus on: inner city children;
toxic school environments; urban school transitions;
negative peer influences; acculturation; community
violence; and community-level resilience.

At the upcoming Biennial Conference, emerging
ideas in each of these topical areas will be presented in a
Saturday morning poster-cluster session, and feedback
solicited. (This will be followed by an author's workshop
Saturday afternoon and Sunday morning). At APA in
August, several invited sessions will further highlight the
initiative. Chapters for publication in a volume stemming
from this first phase of the initiative are due September 1.

Planning for Phase II of the project is just beginning,
and YoW' input and involvement is welcome. We want to take
the major findings and policy implications from Phase I and
move them into the policy arena. One primary idea under
consideration is to publish an APA policy report, which would
crisply synthesize the research and policy implications
generated during Phase I. One challenge is fimding, as such
an effort will require approximately $50,000. Please forward
any suggestions as to potential fimding sources.

Additionally, we plan to develop policy briefs
related to specific substantive areas, and disseminate these
to policymakers. This would be done in collaboration with
APA's Public Policy Office, which would work with the
scholarly authors and policy collaborators in preparing the
briefs. We welcome resilience-fostering policy ideas at
varying levels of analysis related to any of the topical areas
noted above. We also welcome the involvement of SCRA
members in helping to initiate advocacy activities at the
state and local levels of government. If you are interested
in being involved, please let me know.

A third idea is to develop relationships with
potentially &iendly U.S. Senators and Representatives, and
develop a plan of advocacy at the federal level in collaboration
with them. Please forward any suggestions of appropriate U.S.
Senators or Representatives.

Overall, the initiative is moving along quite well.
The inter-divisional collaboration has, to date, proved
enriching, productive, and stimulating to all involved. I am
especially thankful for the thoughtful input and hard work
of the following, core task force members from the two
divisions: Dan Dodgen, Bonnie Leadbeater, Irwin Sandler,
Cindy Schellenbach, Brian Smedley, and Andrea Solarz.

The first phase of the Division 27/37 advocacy
initiative is well underway. Scholars and policy
collaborators have been recrnited to examine the research
literature and identify policy implications in 14 different
substantive areas, across varying levels of analysis. At the
individual and family levels of analysis, resilience-
fostering policies related to the following adverse
conditions will be examined: divorce; family violence;

SCRA Member's Current Involvement in the Policy
Arena: Survey Results

In last Fall's SCRA presidential survey, members
were asked if they were interested in getting involved in
policy advocacy work. Of the 53 respondents, the vast
majority (75%) indicated either they were interested in
getting involved (66%) and/or were already involved (9%)
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• Advocacy training workshops and materials provided
by SCRA, focused perhaps on a specific, agreed-upon
topic, at each Biennial conference

• Develop a task force modeled on the Division 35 task
force on poverty and women

• Use e-mail to collectively work on policy briefs and
news releases

• More panels at conferences focused on policy advocacy
• Cultivate relationships with select policymakers
• Do a needs assessment of a target group, followed by a

special, expanded issue of TCP that has articles written
for the group's consumption and benefit

• Local action efforts at each Biennial conference
• Developpartnershipswith currentadvocacyorganizations
• Develop a data base accessible through the Internet of

colleague's areas of expertise and policy interest
• Briefings for legislators on specific topics
• Place SCRA folks on commissions/task forces Survev Results: SCRA Members MultidisciDlinarv
• Partner with groups like SPSSI who already do Interests aud luvolvement

advocacywork
* Encourage departments to invite speakers knowledge-

able about advocacy
• Create a coalition of commnnity organizing efforts at

all levels, including private foundations.

in such work. When then asked what level of government
their advocacy interests were centered in. most (51%)
respondents did not voice a preference. Among those who
did specify a preference as to level, the most frequently
mentioned was the state level (31%), followed by local
(11%), and federal (6%).

The results suggest that a high percentage of SCRA
members desire to become further involved in policy
advocacy. The concrete challenge (assuming some extent
of sample representativeness) is how as a society we can
build upon this expressed interest. Some ideas are
suggestedby the responses provided to a survey question
on ways SCRA and its members can best pursue advocacy
activities. Respondents generated the following general
strategies:

Given the interest for further advocacy
involvementexpressed by respondents, along with a wealth
of ideas, the task now is to concretize ways to engage
interested members. As a start, the SCRA Social Policy
Comntitteewill be asked to review the ideas generated and
to report back to the Executive Committee on ways they
could facilitate additiouaI member involvement in SCRA
advocacyefforts. Interestingly, Brian Smedley, chair of the
Social Policy Committee, has plans to initiate an SCRA
Congressional Briefing this coming fall with Federal
legislators(10th suggestion above). Also, in the upcoming
Biennial Conference, there will be a training advocacy
session from 1:00-4:00 on Friday (1st suggestion above).
Whichother of the above ideas make especially good sense
to followup on? Are you willing to take the lead on one of
them? Be involved as a participant? Please let Brian

(bsmedley@nas.edu; (202) 334-1755) or myself know.

MULTIDISCIPLINARY LINKAGES

Special ODoortnnity for Multi-DisclDlinarv Involvement:
Co-Soonsorin2 the Society for ADDlled Anthrooolol!V
(SfAA)2000 Conference (March 21-26. San Francisco),

The leadership of the Society for Applied
Anthropology (SfAA) approached me last fall because they
were interested in developing a relationship with us. SfAA
is an organization of applied anthropologists who share
many of our values and goals. As noted in their mission
statement, SfAA promotes "the investigation of the
principles of human behavior and the application of these
principles to contemporary issues and problems...making an
impact on the quality of life today." For the full mission
statement, their code of professional and ethical
responsibilities, and other information, I invite you to take
a look at their web page: http: www.telepath.comlsfaa.

As a start, SfAA has invited us to co-sponsor their
2000 annual conference, March 21-26, in San Francisco.
The SCRA Executive Committee, at our recent midwinter
meeting, endorsed this activity. There will be no financial
costs to SCRA, and it represents a wonderful opportunity
for cross-disciplinary dialogue and contact, and setting the
stage for possible future joint involvement.

To co-sponsortheir conference,we need to contribute
at least 5, and as many as 15,sessionsto their program!Please
let me know if you are potentia1lyinterestedin contributingto
this historicopportunityfor SCRA.

In the fall presidential survey, members were asked
to indicate any disciplines, or any organizations (outside of
SCRA) that are important to the research or intervention
work they conduct. They were also asked if they thought it
would be beneficial for commnnity psychology or SCRA to
develop enhanced linkages with any of the disciplines or
organizations identified.

The 51 respondents each named from 0 to 10
disciplines and/or organizations that were important to their
work (mean=2.2, mode=I). The most frequently mentioned
disciplines were: Public Health, Developmental Psych-
ology,Education,Sociology,Anthropology,Political Science!
Policy Sciences, Evaluation, and Social Work. Specific
organizations noted by at least two respondents included:
American Public Health Association, American Evaluation
Association, Society for Research in Child Development
(SRCD), Society for the PsychologicalStudyof Social Issues
(SPSSI), Society for Prevention Research, Society of Public
Health Education (SOPHE), Commnnity Development
Society,AmericanOrthopsychiatricAssociation,andNatiouaI
Association of School Psychologists. Examples of

The C.,",""";I~ Psychologist. Volume 32, Number 2. Spring 1999 Page 5

mailto:bsmedley@nas.edu;
http://www.telepath.comlsfaa.


In January, a number of SCRA members and offi-

cers attended the APA Multicultoral Conference and
Sumntit, co-sponsored by eight APA divisions, including
SCRA. Of the 500 or so attendees, the vast majority were
persons of color. I will mention only two bighlights here;
please refer to the article by Andrea Solarz in this issue of
TCP for a fuller accormt. First was the exciting conference
climate-there was an electricity in the air, as this event was
clearly one of tremendous significance for psychologistsof
color. The term "bistoric" was used repeatedly throughout
the two-day conference. Indeed, the affirmation of
multicultoralism and of persons of color at this event was
deeply moving, for me and the various folks I talked with.
Many of the conference events were quite different from
those I am used to- personal statements, moving oration,
and the modeling of difficult multicultora1dialogues. Two
African-American graduate stodents from my graduate
program attended; the affirmation, hopefulnes. and
challenges transntitted to them (and presumably the other
stodents in attendance) were rich indeed. The deep hope
expressed by many was that this conference was not onlya
long-overdue recognition of the contributions of personsof
color within psychology, but also a broader recognition of
the increasing importance of a multicultoral perspective for
psychological theory, research, and action.

A second bighlight was the "sumntit" portion of the
event. The presidents and president-elects of the eight
cosponsoring divisions met on two occasions, for three
hours in total. The eight divisions were: 9 (SPSSI), 17
(Counseling), 27 (SCRA), 35 (Women), 43 (Family), 44
(LesbianiGay/Bisexual), 45 (Ethnic Minority), and 48
(Peace). The divisions decided to form a network to move
our common agendas forward within APA, focused on the
common theme of social justice. Sumntit participants
expressed bigh levels of enthusiasm and hope that this
coalition could find common grormd, and move the public
interest agenda forward. Ideas considered ranged from
sharing columns in our newsletters to lobbying together
within APA on issues of common interest. Your input
concerning specific issues to be addressed and joint
activities that should be rmdertaken (including any you
would like to take the lead on) could make the differencein
helping to ensure that the potential of this network is
actoalized. Please forward your ideas to any SCRA
executive committee member.

OTgI'n;••rionsnamedby one respondent included:Institutefor
the Study of Civic Values, Gerontology and Epidemiology
Association(GSA),National Association of Child Advocacy
Organizations(NACA), The Loka Institute (societal impacts
of technology), Society for the Sociological Study of Social
Problems (SSSP), Study Circles Resource Center (SCRC),
National Association of Women's Studies, and Society for
CommunityDevelopment(SCD).

The near unanimous view of the importaIice of
other disciplines and allied organizations rmderscores the
real-world, applied natore of our field--clearly, major social
problems carmot be rmderstood or addressed by anyone
discipline or organization alone. The tremendous diversity
in types of disciplines and specific organizational entities
cited is also noteworthy. The diversity in our connections to
other disciplines and organizations presumably directly
reflects the tremendous diversity in our members'
theoretical perspectives and substantive interests. Also, the
diversity reinforces the view that we are not alone in our
efforts to improve and transform society: there are a great
many other disciplines and organizations that are working
to cbange society using approaches and strategies that
overlap ours. We are they, and they are us-together we
constitote the larger, ecological set of resources necessary
to bring about enbanced rmderstanding, and to make
progress towards societal cbange.

What are the concrete implications of the survey
responses for our field? The vast majority of the
respondents reported that it would be beneficial to enbance
linkages with one or more of the disciplines and
organizations listed. Specific suggestions included:

* Include these other disciplines and organizations in our
conferences and/or cosponsor conferences with other
disciplinesand organizations

* Developjoint dialoguesand projectson issuesof common
concern

* Appoint SCRA liaisons to a diversity of organizations
* Publish special issues of AJ_C_Por _T_C_Pwith those

representing other disciplines and organizations.

Many respondents indicated their willingness to
contribute to the above steps. One structora1 idea to help
SCRA move most efficiently to enbance our linkages ntight
be the creation of an interorganizationa1/interdisciplinary
coordinating comntittee or task force within SCRA. I am
very interested in your feedback on this idea, or other ideas
of how to enbance linkages, dialogue and collaboration
with disciplines and allied organizations wbo share some of
our goals and perspectives. Enbanced progress in this area
seems essential to our public interest mission.

DIVERSITY

APA Mnlticultoral Conference and Snmmit

New SCRA Interest GronD: Lesbian. Gav. Bisexual,
and Transt!ender Concerns

Consistent with SCRA's comntitment to enbancing
diversity, I am pleased to armormce that a new SCRA
interest group, Lesbian, Gay, Bisexual, and Transgender
(LGBT) Concerns, has formed. As included ;'1 the
proposal to the executive comntittee, the main purposes of
the interest group are to: I) increase awareness of the need
for community research and action related to issues that
impact LGBT people; and 2) serve as a mechanism for



communication, collaboration, and support among com-
munity psychologists who are either interested in research!
service/policy related to LGBT people and communities,
and/or who identifYas LGBT. The interest group is not for
LGBT individuals only, but for anyone interested in these
issues. Additional information about the interest group can
be obtained from Gary Harper, Founding Chair, (773)
325-2056, or Margaret Schneider, Chair-Elect (416) 923-
6641 X2250.

BImFSCRA UPDATES

New SCRA Treasurer

Leah Gensheimer at the University of Missowi-
KansasCitywillbe takingover as SCRATreasureras of June
I, 1999.The entire executive conunittee is appreciative of
Leab's willingnessto serve the community in this capacity,
replacing Jean Rhodes who asked to be relieved of the
responsibilityafterher third cbild (aUthree under seven)was
bom ThanksJean foryour serviceto SCRA!

1999Biennial Conference

Registration materials for the 1999 SCRA Biennial
Conference,June 9-12, in New Haven, were sent to SCRA
members in March. Registration materials and a copy of
the conference program are also available on the
conference website at: www.cmmtvDsvch.netlbiennial.
An overview of the conference program and a registration
formare included as well in this issue of_T_C_P.

The conference promises to be stimnlating and
community-building.Jack Tebes and the local planning
committeehave done a terrific job putting it aU together,
workingcloselywith the national SCRA biennial conunittee.
Includedwill be a variety of community-wideand cnItura1
events, alternative/innovativesessions, tenific invited
speakers,andnumeroussubstantiveofferingsof interest.

rd like to highlight a few of the sessions sponsored
or supportedby the Executive Conunittee:
* Multidisciplinary Leaders Summit II (Thursday

morning, 10:30-12:00)
* New Practice Journa1 Brainstorming Session (Friday

lunch, 12:00-1:15)
* Diversity Town Meeting (Saturday morning, 10:30-

12:00)
* Open Meeting with the Executive Conunittee

(Saturdaylunch, 11:30-12:30)
* Open Meeting with the Awards Task Force (Saturday

afternoon, 1:30-2:45)
* ConversationHour with the Editor of A_JC_P(Saturday

afternoon, 3:00-4:00)
* SCRA Student Meeting and Social Hour (Friday

afternoon, 3:45-5:00)
Be sure to register early, and to invite others to

attend! 1look forward to seeing you in New Haven.

African-American Men Who Engage
in Same-Sex Behavior

Carlton W. Parks & Rhona Nicole Cutts
CaliforniaSchoolofPmfessiouai Psychology,Los Angeles

Oncreasing attention is being paid to the
phenomenological experiences of African-

American men, across adulthood, who engage in
same-sex sexual behavior (e.g. Adams & Kimmel, 1997;
Boykin, 1996; Monteiro & Fuqua, 1996). One by-product
of this process is the realization that our current
"understanding of the gaylbisexual male experience" has
been filtered exclusively through the Euro-American
perspective. For instance, men of color who engage in
same-sex sexual behavior typically do not label themselves
as being "homosexual", "gay," or "bisexua1."

Similarly, Sadownick (1996) acknowledges that for
some ethnic minority men who engage in same-sex sexual
behavior, ethnic identity may hold more significance than
sexual orientation identity. He asserts, "Even the emphasis
on sex, which I \\Tite, is saturatedin Westernbiases, as is
the notion of individual and individual choice" (p. 16).
These realities create unique challenges and stressors for
the African-American male who engages in same-sex
sexual behavior when attempting to negotiate his existence
and survival within the following three communities: I)
Euro-American gay male, lesbian, bisexual,' and
transgender communities, 2) the heterosexual African-
American communities, and 3) the heterosexual Euro-
American communities (Morales, 1990). An overreliance
on the Euro-American perspective to the exclusion of
multiple perspectives has the potential of distorting the
unique experiences and adaptations of African-American
men who have same-sex sexual contact (Boykin, 1996;
Monteiro & Fuqua, 1996). This aticle examines the issues
that these African-American men routinely face within
these communities. The discussion will be of particn1ar
interest to community psychologists working with this
stigmatized and marginalized popnlation.

In each of these three communities, African-
American men who engage in same-sex sexual behavior
must face the reality of possible rejection and isolation as a
result of their sexual orientation identity. They must also
decide whether or not to become a "visible" or an
"invisible" minority within each of these three
communities. They can choose to be "out" and face
rejection or they can remain "hidden"and attempt to
minimize negative reactions (Boykin, 1996; Loiacano,
1989; Morales, 1990). These realities suggest that a
contextua1approach is necessary to obtain a comprehensive
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understanding of the dynamics inherent in the social
relations of diverse cultural communities (Landrine, 1995).

Euro-American Lesbian, Gay, Bisexual, and
Transgender Communities

Di Placido (1998) asserts that, as a consequence of
heterosexism, homophobia, and stigmatization, lesbian, gay
male, bisexual, and Iransgender (LOBT) individuals
experience "minority stress. II When sexual minority
members possess multiple minority identities, their levels
of "minority stress" are dramatically increased even within
the contexts of communities that are expected to be
supportive of them. For instance, African-American men
who engage in same-sex sexual behavior frequently
encounter racism within the contexts of the Euro-American
LOBT communities. Wilson (1986), Luna (1989), Peterson
(1992), and Boykin (1996) describe hostilities that occur in
bars, political organizations, and social settings that include
verbal comments, dirty looks, and non-verbal gestures (e.g.,
grabbing the genital region without speaking). Other
complaints by Afiican-American men include reports of
being objectified sexually and/or negative comparisons of
Afiican-American vs. Euro-American men using the Euro-
American standard of male physical attractiveness as the
criterion for being a "suitable partner."

The Workplace within the Contexts ofEuro-American
and Mrican-American Heterosexual Commnnities

There exists a burgeoning literature focusing on
LOBT issues in the workplace (e.g. Diamant, 1993;
Friskopp & Silverstein, 1995; Levine, 1995; Zuckerman &
Simons, 1996). For Afiican-American men who engage in
same-sex sexual behavior, coming out in the workplace is
fraught with anxieties, fears, and recriminations. These
men have two strikes against them and the notion of
jeopardizing one's livelihood by coming out at work
becomes a serious concern.

Friskopp & Silverstein (1995) provide us with some
interesting insights about ethnic minority sexual minorities
in their study of LOBT Harvard Business School graduates.
Afiican-Americans who were out about their sexual
orientation identity at work within the Euro-American
heterosexual communities, "told us they were aware of
little discrimination against them based on either their race
or sexual orientation" (p. 386). Still for others, fear of
discrimination and discrimination itself, based on their race
and sexual orientation in the work environment, served to
inhibit these individuals from coming out in the corporate
work environment. They had mixed feelings about the
impact of their homosexuality at work, "Now, I've got to
make them forget that I'm Black and gay? You know, my
job is already rough enough here" (Friskopp & Silverstein,
p.384). Only a few of the interviewees perceived being
"gay or bisexual" as a bigger barrier in their careers than
being African Americans. "Those who voiced this opinion

were all highly closeted at work" (p.386).
Working within the context of businesses within the

African-American communities raises the issue of
perceived levels of heterosexism and homophobia within
the Afiican-American heterosexual communities.
Unfortunately, very little empirical attention has been paid
to this question, although some speculation concerning this
issue exists (e.g. Ernst, Francis, Nevels, & Lemeh, 1991).
Interestingly, Herek and Capitano (1995) found no
significant differences in the response patterns of Afiican-
Americans, as compared to Euro-Americans, with respect
to heterosexist attitudes towards lesbians and gay men
Education, involvement in religious services, prior contact
with a gay male or lesbian were found to be predictors of
attitudes towards lesbians and gay men.

Clearly, more empirical attention is needed to
document how heterosexism and homophobia affect
employment 10 the Afiican-American heterosexual
community. Community psychologists working with
Afiican-American men who engage in same-sex sexual
behavior need to be open to multiple perspectives when
attempting to gam a keener understanding of the
psychological adjustment of these men of color from a
contextuaI perspective (Icard, 1996; Landrlne, 1995).
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The Community Development Society

Ted K. Bradshaw
University of California, Davis

Ohe Community Development Society (CDS) is a 30
year old professional organization representing
academics and practitioners working in community

development. The Society originated nom the need of
community development specialists within Cooperative
Extension to have an organization within which to share
experiences and to expand their profession. Over the years
the CDS has grown in several waves as the fIeld has itself
changed and the dominant employers have waxed and
waned in their commitment to community development.
Some of these changes include periodic surges of
membership fiom nonprofIt community programs, private
utilities, consultants, and government agencies that now
outnumber the academic membership. From rural and
mid-western roots (virtually nom the start with a central
Canadian membership) the society has also become more
national and increasingly international in its membership.
Initial interests which were primarily rural have broadened
to include many urban analysts and activists.
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One of the key defIning characteristics of the
society is our "Principles of Good Practice, which defIne
our values with regard to community development. In
summary they advocate citizen participation, commu-
nication, leadership, and involvement, and especially the
commitment to disengage in activities that adversely affect
the disadvantaged segments of the community.

In addition, we recognize that within the fIeld of
community development there are a number of perspectives,
pethaps most succinctly articulated as community "'8"ni";ng
and community building. Of course, any community
development effort requires some of both, but our emphasis
has infonnally evolved more in the direction of community
building, and the articles in our journals, the papers at
conferences, and discussions among members are stongly
focused on strengthening community development
organizations, building networks, increasing participation,
negotiating with governments, resolving conflicts,
encouraging economic development, and the like. Our
members and their programs are not as likely to work on
org;mi7.in& projects or the creation of new community groups.

A dominant distinguishing characteristic of the
CDS is that we are really multidisciplinary. We are truly
without a dominant disciplinary base such as rural
sociology, public health, policy, or agricultural economics
for example. Some of our members come nom each of
these fIelds. We value and support the 20 (more or less)
community development programs at colleges and

------------------------""1 Universities, but since there have been few degree
(I.~ ~ •.•_!1.• A~ CJ4' H-f. programs especially at the masters or doctoral level, we are
~ united by what we do rather than our degree. Moreover we

include a large number of practitioners whose degrees are
in fIelds ranging nom the liberal arts to professional
backgrounds in planning or business.

The program of the CDS includes an annual
conference, three publications, and member communi-
cations. The CDS is participatory and decentralized,
implementing our principles of good practice. We
encourage additional participation through 15 regional or
state level chapters ranging in size fiom a single state
(Missouri), multi-state (Far West United States) or national
organization (Australia). Chapters are affiliate organi-
zations and members are not necessarily also CDS
members. Within the society members have the choice to
participate in 8-10 interest based sections such as health,
economic development, environment, international,
research, and urban which provide a focus for various
specialized activities and communications. In addition, the
work of the Board is highly decentralized to committees
dealing with issues such as communication, member
services, internationalization, and awards. At a recent
conference dinner nearly two thirds of the attendees were
involved in a voluntary leadership position within CDS.

Accomplishments in Fnrthering the Public Interest

Two main issues reflect current CDS work in the
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Summary

Ken Maton
University of Maryland-Baltimore County

Thefl1'streviewbelow,byMurrayLevine,
is an essay focused on three recent edited
prevention volumes, all published as part of the
Sage Issues in Children's and Families' Liva
Series. The fl1'st book, Primarv Prevention
Works, is edited by George Albee and Tom
Gullotta. The second and third books reviewed
are edited by Roger Weissberg, Tom Gallotta,
Robert Hampton, Bruce Ryan, and Gerald
Adams. The second book is Healthv Children
2010: Enhancinll Children's Wellness. and the
third, Healthv Children 2010: Establishinll
PreventiveServiees. (,4 somewhat longer version
of the book review essay will be published in
Journal of Primarv Prevention). The second
review below, by Emory Cowen, is of Joe
Durlak's recent book, Successful Prevention
PrO/lramsfor Childrenand Adolescents.

I remain very interested in your ideasfor
books to review in future issues; please share
with me the books you have come across in the
last year or so which you feel others should be
reading and thinking about You can contactme
by phone (410) 455-2567, or e-mail,
MATON@UMBC2.UMBC.EDU. I look forward
to hearingfrom you.

members from each national association. The network is
viewed as a way to explore and expand our international
benefits while retaining our core mission at home. Th.
network will facilitate learning from our international
partners and vice versa.

The Community Development Society views itself
as a part of a community of professionals doing work to
assist local communities reach their goals and improve the
well being of individnals. We believe that our unique role
as an association is to link research and practice in order to
build strong communities. As part of the community of
people working toward similar goals, we recognize the
value of networks and collaboration among others with the
same goal but different disciplinary agendas. We think that
community work is very challenging and that we have to do
it together.

public interest. First, we are at the early stages of a very
exciting program to expand the diversity of persons within
the society, reaching out to areas and programs that are
currently under-represented. The Kellogg Foundation bas
awarded CDS a three year grant to "Strengthen linkages
among Community Development Scholars and
Practitioners." The purpose of the grant is to increase our
capacity to support community development as an
expanding field in response to the devolution of federal
program responsibility to communities, which are often
unprepared to handle the task. Increasingly, the staff in
local community development organizations and projects
are inadequately connected, trained, and supported, while
their task grows in complexity. These problems are
accented in minority communities and populations.

A key component of the CDS project is to build
relationships with other organizations with a similar
mission to ours including the organizations that work with
Hispanic, African American or Native American
populations and communities. Often these organizations
have much to contribute to a collaboration. For example, ~--------------------
faith-based organizations linking outreach programs or
network organizations of ethnic groups have capacity and
experience that would be very valuable to exchange. We
are in the process of identifying these organizations and
structuring exchanges of ideas and experiences. Also, we
are planning to partner with the Southern Rural
Development Center to cosponsor a community
development institute in the Delta. Other collaborations
are being explored including with universities and regional
associations of community development organizations.
Second, the Community Development Society has
embarked on a program of internationalization that reflects
the potential of the global community within which we live.
Today our membership comes from 20 countries and the
Board has committed to international conferences on about
a four year cycle. Our first international meeting was a
successful conference in Melbourne, Australia, in July
1996, and our second is scheduled for Barbados in the
summer of 2001. Weare maintaining a significant
membership from the Australian conference, and expect a
growing Caribbean membership in association with our
going there. Other countries with whom strong ties are
forming include Korea, Philippines, Scandinavia, and
Ireland.

This spring the CDS is "cosponsoring" and sending
a delegation to the International Community Development
Society meetings in Scotland where we will help convene a
network to link our efforts with community development
professional associations from Europe, Africa, Asia, and
other places. We see the network as a means of achieving
an international reach to our global goals without either
turning ourselves into a fully international professional
society that would lose contact with our current core
membership in North America or alternatively creating an
entirely new organization which would spin-off a subset of 1---------------------
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Prevention and Progress

Albee, G. W., & Gullotta (Eds.) (1997). Primary
Drevention works. Issues in children's and families'
lives, Vol 6. Thousand Oaks, CA: Sage.

Weissberg, R. P., Gullotta, T. P., Hampton, R. L.,
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Review by Murray Levine

Three ideas came to mind as I was reading these
volumes on Prevention, two from religious sources and one
frommy Oxford dictionary. The first is: "In the beginning
was the Word." I thought of that passage from the Gospel
of St. John (1:I) because the rest of it says that all was
containedwithin the Word, God, and unfolded. The Word
here is Prevention. What was contained within and what
unfolded? I next looked up the term "preventive." It was
used in a medical context as early as 1646 - "Having the
quality of keeping off disease; prophylactic." The Word
contained its medical model connotations from the
beginning,with continuing problems for progress as our
fieldunfolded.

I also lookedup "progress."I was left with the strong
impressionthe field has indeed made substantial progress,
morethan I would have said had you asked me before I read
thesebooks.I was truly surprised,for exampleby the number
of schoolsthat had adapted Emory Cowen's PrimaJyMental
HealthProject, or various of the versions of interpersonal
cogoitiveproblemsolving(MauriceElias, Roger Weissberg),
JamesComer's comprehensive school model or Ed Zigler's
21stCentoryschool. Hundreds of thousands of children are
engagedeveryday.That is indeedprogress in the spreadof an
ideaandan ideal.

One of the early uses of the word progress in a
socialcontext, in contrast to a physical or a mathematical
context, was in the title to John Bunyan's imaginative
religiousstory "The Pilgrim's Progress from this world, to
that which is to come." My friend, English Professor
Myles Slatin succinctly described the book as "The
adventureof a man going through places of doubt, despair
andhope toward a higher kingdom, and not quite getting
there." I can hardly think of a better allegory to describe
thehistoryand present state of the field of prevention.

In inducing me to take this book review essay

assignment, Iwas given the license to comment as well as
review. I will take that liberty. Overall, these volumes are
impressive, thorough, and well balanced even as they
advocate for further preventive efforts. They are well
written, and well edited. The chapters in each volume cover
appropriate topics without undue overlap or repetition, and
each chapter within a volume is organized similarly. A
reader can easily follow the development of themes. All
three volumes repay study; they should be on every serious
student's book shelf because of their thoroughness, and the
very useful list of references for each chapter. The time
studying these volumes was well repaid in extending my
appreciation of where the field is, how far it has come, and
how far it has to go.

Prevention Science

A work likely to shape prevention efforts in the
foreseeable future is the book "Reducing Risks for Mental
Disorders" (Mrazek and Haggerty, 1994). This work,
commissioned by the Congress, and carried out by the
Institute of Medicine of the National Research Council was
designed to summarize knowledge, and to set policies. The
10M report was cast in a medical model. It asserted that
prevention research consisted in identifying specific
identifying risk factors for DSM disorders, mounting
interventions in careful, experimental research designs to
reduce the risk factors, and then measuring change in the
incidence of the disorders.

The report explicitly refused to include mental
health promotion in the spectrum of prevention
intervention. "The reason for not including it within the
above spectrum is that health promotion is not driven by an
emphasis on illness, but rather by a focus on the
enhancement of the sense of well-being." (Mrazek and
Haggerty, 1994, p. 27) It is not clear exactly what is being
written out. And who and what will or will not receive
funds to pursue work. Are there establishments and
networks (e.g. National Coordinating Committee on
Clinical Preventive Services) that will promote certain
research and services and lobby to cut out other work?

The 10M report did approve programs (e.g
interpersonal cognitive problem solving; early and
continued intervention to prevent school failure; home
visiting and prenatal care) that were not specifically
directed at reducing risk factors for specific disorders.
Even so, prevention and wellness researchers may well be
separate research communities because they apparently cite
to different literatures (Cowen, 1997).

However, with the 10M report, we may be entering
a new phase. Large scale funding will depend on research
proposals confonrting with the model of reducing risk
factors for definable mental disorders. Of course that may
not be so limiting. The range of disorders included in the
DSM is so broad (Kutchins & Kirk, 1997) that one could
defend almost any type of prevention research, uniess
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funding is restricted to preventing serious mental disorders,
or perhaps those mental disorders that develop a
sufficiently powerful political constituency.

Three Volumes

The three volumes on prevention sponsored by the
National Association for Mental Health include exemplary
programs, many directed at risk factors, but none relate the
reduction in risk facturs to reduction in the incidence of
specific disorders. Many are directed toward enhancing
wellness. In fact one of the volumes in the series is so
entitled. Supporters of the Institute of Medicine (10M)
report, pleased with the arrival of "prevention science"
(Munoz, Mrazek, and Haggerty, 1996) may see these
volumes as valleys of despair on the way tu the "higher
kingdom. II

Nonetheless these volumes proudly assert that
"Primary Prevention Works." Volume 6, edited by George
Albee "andThomas Gullotta describes prevention projects
that were awarded NAMlfs Leland Rowley awards. The
chapters are not program manuals, but they are sufficient to
appreciate what a prevention program looks like.
Admittedly an advocacy document, the energy,
imaginativeness and enthusiasm of the creators of these
prize winning programs certainly comes through.

The reader should then turn to volume 9
(Weissberg, Gullotta, Hamptun, Ryan and Adams, I997b)
to obtain sage advice about the issues in disseminating,
replicating and implementing faithfully or in adapting the
project to local conditions. (See especially the chapters by
Gottfredson, Fink, Skroban and Gottfiedson, and by Elias.)
It is one thing to demonstrate effectiveness in early trials,
or even over a period of years in ODe site. It is quite another
tu get other organizations and sites to adopt the program
faithfuIly. Or if not faithfully, at least with sufficient
theoretical and conceptual understanding to implement
locally desirable modifications and still preserve its
effectiveness. That goal suggests that theoretically driven
evaluations are necessary. Chapters in volume 9 tell us
about these issues. It is not that the authors have superior
wisdom, rather they bear scars. The problem of
dissemination, implementation and replication, may be
another one of those valleys of despair on the way toward
the "higher kingdom."

To return to primary prevention that "works"
(Volume 6), after the description, each chapter has a
section briefly summarizing the research that warrants the
assertion the programs work. A research minded reader
will be disappointed; the research is barely sketched. The
chapters are not addressed to researchers, but to a broader
community willing to journey tuward the higher kingdom
on faith. Many of the cites are unpublished reports or
non-peer reviewed evaluation studies completed by
consulting firms. Fortunately Durlak's and Wells' (1997)
meta-analysis demonstrates that similar programs show
reasonable effect sizes.

We can say that prevention works, althoughonly
one chapter mentions undesirable "side effects." Perhaps
there aren't any. Compas, Connor and Wadsworth in
volume 8, discuss unintended negative consequencesof
interventions to prevent adolescent suicide, but that is the
ouly mention. The 10M report doesn~ give much attennon
to unintended negative consequences either.

Where do we go ftom here? For one, Weissberg,
Gullotta, Hampton, Ryan and Adams (1997a) are already
thinking ahead. Given that government documents often
provide benchmarks and targets for the nation, they asked
the contributors to this volume what should be includedin
Healthy People 2010. That volume's title is Enhancing
Children's Wellness. Its chapters discuss specific problem
areas - 'Icategorical" high risk behaviors such as suicide,
substance abuse, sexual behavior, delinquency and
violence, depression and suicidal ideation, and school
failure. We should be tracking the occurrence of the
targeted behaviors, and we should be setting targets for
their reduction. Setting targets in "official" reports may
help develop sustained political support for prevention.

High risk behaviors tend to co-occur. It is very
difficult to target one without considering other behaviors,
Of course that's also true for DSM diagnoses. The rate of
co-morbidity is very high (Mrazek and Haggerty, 1994).
The 10M report claims that one disorder precedes the
other, that disorders are linked; and preventing the firstwill
prevent the second. This position ignores the limitationsof
DSM diagnoses implied by co-morbidity, and ignores the
possibility that diagnoses are linked because of their
occurrence in a common socioeconomic or cultural
context. From the wellness perspective, co-occurrence
reflects socioeconomic conditions, family dysfunction, and
peer influences. From this viewpoint, prevention programs
will have to be sustained, comprehensive, and address the
socioeconomic context in which problems occur. These are
very different viewpoints with very different implications
for prevention programming.

The authors of chapters in the volume
"Establishing Prevention Services" seek to
"institutionalize" preventive services that work
(Weissberg, Gullotta, Hampton, Ryan, and Adams, I997b),
That is, they seek to have these regularly included in
schools or accessible to all children. Given that risk factors
are ubiquitous (See Levine and Perkins, 1997, "Life is a
Soap Opera"), social policies that result in a reduction of
risk factors may have broad effects. Zigler and Finn-
Stevenson discuss maternal employment, effective and
affordable child care, divorce, and an institutioual response
such as the School of the 21st Century. This new institution
will provide comprehensive child care services to all in
their own neighborhoods. Although Zigler and Finn-
Stevenson discuss the overall rates of disorder as
background for their policy proposals, none of the
proposals is specifically directed toward reducing the
incidence of any specific DSM disorder for the 12% to
20% of children considered impaired.

•
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School readiness programs have reasonably
strong research showing favorable influences for later
school performance and indeed performance in the
community (Kagan and Neuman). School readiness
interventions are not directed toward reducing the
incidence of any DSM disorder. The nationally
disseminated PMHP program also has a documented
record of improving the adaptation of school children,
and of assisting school personnel serving children
(Cowen). School based health care centers that provide
birth control information may have some effectiveness
in reducing teen pregnancy rates, and perhaps of
sexually transmitted disorders, but they may be a good
idea for enhancing the quality of life generally by
increasing access to health services (Dowden, Calvert,
Davis and Gullorta). Enhancing the quality of life is
worthwhile in itself, but it may also be the rising tide
that lifts all ships.

Some Observations

The 10M report's outlook and that reflected in
these three volumes differ in some respects, but they
agree on many issues. The 10M report concerns itself
with developing a prevention science defined as
interventions directed to reducing risk factors associated
with DSM disorders, with the objective of reducing the
incidence of these disorders. They advocate careful
research to pin down the effective preventive factors,
and to disseminate programs when they are shown to be
effective. Most of the authors in these three volumes
agree with most of those objectives, including targeting
intervention to identified risk factors. They would not
limit themselves to risk factors that are associated with
DSMdisorders.

Proponents of the 10M position say we have
passedbeyond fuzziness in defining prevention. However,
conceptual clarity may obscure by narrowing our scope.
The authors and editors of these three volumes and the
10M report would disagree on the degree to which it is
withinthe professional domain of prevention scientists to
improvethe overall quality of life as a preventive measure.
This is more than a philosophical dispute. It reflects the
degreeto which we are willing to subject aspects of our
societyto scrutiny, criticism and efforts at social change.
The political issues involved in advocating for social
changemay be finessed by centering on DSM disorders.
However,our thinking may be limited as well.

Elsewhere we (Levine and Perkins, 1997)
discussed the difference for prevention strategies of
focusingon an "epidemiology of stressful life events" in
contrastto an epidemiology of disorders. An epidemiology
of events is an epidemiology of risk factors rather than of
disorders. That outlook has implications for preventive
action and for the temporal and spatial positioning of
helpinginterventions. I did not see any exploration of those
ideashere. The idea is worth developing if only because it

uncouples the ties between the Word prevention and its
medical model implications.

Elsewhere I also asserted that prevention may
involve changing social norms (Levine, 1998). With the
exception of creating new institotions such as Schools for
the 21st Century, most of the work discussed in these
volumes follows the model of individual inoculation. This
approach has two important limitations. First, by
identifying our efforts with the medical concept of
inoculation, we are overpromising, Our inability to deliver
interventions as powerful and inexpensive financialiy and
socially as the prevention of smallpox will eventually
undercut our credibility.

Second, by focusing on individuals, we overlook
the synergistic benefits of creating a norm in which
preventive behaviors expressed in social settings are
mutually reinforcing. That oversight is a consequence
of our emphasis on the individual. I also noted that if a
preventive intervention depends upon people
reinforcing each other for taking the preventive
approach, then random assigrunent to treatment or no
treatment will undercut the effectiveness of the
preventive approach. The unit for treatment and for
analysis should be a social organization within which
members of the target population live and interact.

Third, we also overlook the potential benefits of'
large scale interventions through a change in law. For
example, changes in federal law that barred schools
from expelling pregnant adolescents increased the rate
of high school completion by a factor of three or four,
an intervention more powerful than individual
"inoculation" has produced. As another example,
parental consent and notification laws for obtaining an
abortion may have had some effect on adolescent sexual
practices. The rates of both live births and abortions
have declined in recent years. Because live births plus
abortions plus miscarriages make up the pregnancy rate,
the pregnancy rate has been reduced. If the pregnancy
rate is reduced, sexual behavior has changed. There may
be other reasons for concern about parental notification
and consent laws, but the point is that law can affect
behavior. The emphasis on individual risk factors,
inoculation approaches, and on DSM disorders would
not lead us in the direction of such interventions. Our
current approach, rooted as it is in individual
psychology may lead us to overlook other opportunities
for more powerful interventions.

We have come a long way certainly. Some
approaches do work. The idea of prevention as a legitimate
activity in our field has also gained currency. Much has
been accomplished in the name of prevention, but we have
a long road to travel to reach the higher kingdom. We will
encounter many obstacles along the way. However, we
should not let limited meaning that emerges from our
emphasis on individual psychology and on the medical
origins of the Word prevention be one of those.
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A True Winner

Durlak, J. A. (1997). Successful Drevention DrogramS
for children and adolescents. New York: Plenum
Press. (A volume in Plenum's Issues in Child Clinical
Psychology Series).

Review by Emory L. Cowen

Had I been allocated three words for my review of
this volume, fd have chosen itA true winner!" With the
luxury of 1,200 words, I cao put more meat on those bare
bones aod identify the reasons for my enthusiasm. As ao
incurable Seymour Sarason fao, I've come to respect
history aod contexts aod, though I don't plao to make a big
deal of them here, I waot to pause long enough to say that
this new volume completes an impressive prevention
"trifecta" for Durlak. Together, these three contributions
offer constructive new syntheses that significaotly enhaoce
understaodings of the concept of prevention aod add to its
visibility aod appeal within ao expaoded mental health
armamentarium. Otherwise put, Durlak has been on a major
prevention "roll," and the field is much the richer for it.

Step I, a warm-up aod muscle-flexor, was his 1995
volume: School-Based Prevention PrOlUams for Children
aod Adolescents (Durlak, 1995), a blended review of
primary, aod ontogenetically early secondary, school-based
prevention programs. The second, with Wells (Durlak &

Wells, 1997), a meta-aoalysis of 177 primary prevention
outcome studies: a) provided strong confinnation of the
overall efficacy of prevention programs and specific
subtypes exemplifying the broader genus; aod, importantly
b) showed that wellness enhaocement programs were ~
least as effective as disorder prevention ones. This meta-
aoalysis was deemed sufficiently important to warrant a
special issue of _AJ_C_P(Sandler, 1997), that contained both
the report itself aod commentaries by experts in the field.
For me (Cowen, 1997), the meta-analysis' fmdings sigoaled
a "coming of age" for primary prevention and provided
solid justification for vIgorous future pursuit and
application of this approach. The preceding is simply to
provide a modest background for _thi_·s review; the
remaining 900 words are devoted 100% to the new vollDOe.

Chapter I provides a workmanlike review of basic
prevention concepts aod vocabulary, aod a brief history of
how the field first emerged aod has since developed. It sets
the table for all that follows. Next come a series of
substaotive chapters reviewing prevention programs and
their associated research findings in six main areas: a)
behavior aod social problems; b) school learning problems;
c) substaoce (drug aod alcohol) abuse problems; d)
physical health; e) physical injury; aod f) child
maltreatment. The last section of the volume consists of
three integrative chapters on cost effectiveness, policy
considerations in the area of prevention, and the field's
current status aod needed future directions.

The volume is scholarly, compact, well-written,
aod aochored solidly in research findings. Its six core
substaotive chapters follow a consistent, sensible forma
that adapts the reader quickly and smoothly to the
information that follows. Each begins with a rat-tat-tat
presentation of I'factoids" succinctly describing the nature
aod magnitude of the problem that the chapter addresses
These compact, problem-focused introductions leave no
doubt about the importaoce (i.e., great individual and
societal costs) of each problem under consideration
Examples in the learning problem chapter include the facts
that: a) 80+% of 4th, 10th aod 12th graders in America
today are deficient in math achievement; b) 20% of high
school seniors read at four or more years below grade level
c) I in 5 children experience one or more grade retention
between kindergarten aod 8th grade; aod d) annual high
school drop-out rates exceed 25% nationally, aod go.up to
60% for minority students in inner city schools. These
factoids, presented compactly, grab the reader's attention
aod put problem issues in clear focus.

Thereafter, each chapter describes programs
designed to prevent the deleterious outcome being
considered, research fmdings documenting positive
program effects;- aod needed next steps. Each ends with a
crisp summary that provides a clear snapshot of an area's
essences. Although the approach taken is positive and
upbeat throughout, it neither m;n;mizes problems nor
sweeps them under a rug. All six substaotive chapters
follow this basic script faithfully, aod document important

)
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pertinence. Well organized and well wrinen, the volume is
packed with beef (theoretical and empirical), and devoid of
waste notion. Though easy to read and follow, and thus
appropriate for neophytes, everything said is backed by
solid scholarship, and methodological and practical
sophistication. Beginners and established professionals
alike stand to profit &om this volume, which offers a
balanced, integrated sense of the emergence of prevention
in mental health, &om caterpillar to Monarch butterfly. In
the bonom-line sense, Durlak's volume confirms, with
facts, that prevention, construed in a broad rather than a
doctrinaire way, is on the map and here to stay.

An In-Queery Into Theory And Action

Robert J. Hill
Pennsylvania Slate University

On May 1998, I concluded a symposium on gay
issues in adult education (see Edwards, et aI.,
1998), by thanking the participants for "queering

the space" in which we assembled. As we filed out of the
lecture haIl, an attendee came to me and asked what I
meant by my ending statement. What did it mean to
"queer" something?

Within certain circles, the term "queer" and the
practice of "queering" are common. Use of the word
imparts uncomfortable feelings in some, anger in others,
yet not a few people are liberated by it. Queer is employed
as a verb, a noun and an adjective. As a modifier, it
precedes numerous subjects. Thus, we hear or read about
queer space, queer architecture, queer history, queer

preventive benefits in their respective areas of focus.
The last three chapters build on this solid

substantivebase. Chapter 8, reflecting Durlak's awareness
that prevention won't succeed solelv on the basis of its
good sense, or even solid research findings, deals
informatively with an issue that _wil_1importantly shape its
future, i.e., cost-benefit considerations. Because prevention
is impalpable and futuristic, pro-prevention rhetoric, no
matter how poetic or persuasive, is often less meaningful
pragmatically than information about dollars saved by the
program.In this chapter, Durlak describes how cost-benefit
analysis works and gives concrete examples of dollars
saved (sometimes as much as $30-$40 per dollar spent) by
some of the prevention programs reviewed. He does this
while at the same time maintaining a strong emphasis on
the importanceof program auaIitv, not just dollars saved.

Chapter 9 considers a second key, pragmatic area,
i.e., the importance of policy change and enforcement, for
preventive benefit to accrue optimally. In this chapter,
Durlak reviews data on the effects of policy change in
several areas (e.g., reductions in teenage drinkingassociated
with raising the minimum age to 21, reduction in teenage
smokingwith thepassageand enforcementof lawsprohibiting
salesto minors).He also describes strategies for promoting
informedpolicy change and gives examples of movements
that have been successful in catalyzing such change.

A final, important integrative chapter, "Current
Status and Future Directions, II summarizes current
knowledge about prevention effects and identifies
promising future approaches in prevention. Studies with
strong prevention effects in several areas (e.g., mental
health, substance abuse, physical health and injury, child
maltreatment) are cited, with associated beneficial f---------------------
outcomes. The laner are real and substantial. This review W~'o# (!~lc''''fr'
leads to the strong conclusion that prevention works, in t---------------------
manyareas, and sets the stage for thoughtful observations
about what is needed to keep this thrust gainfully on
course. The chapter emphasizes the need for a yoked focus
on"factors that may be particularly important in protecting
against negative outcomes or enhancing positive health."
The laner balanced emphasis - a wholesome departure
from the field's predominant, current love affair with
disorder prevention - is, in my view, a distinct plus
throughout the volume. The chapter's specific
recommendations highlight the needs for: a) compre-
hensive, multi-level, prevention approaches; b) more
extensiveuse of theory to guide program development; c)
using collaborative approaches, including work with
communitycoalitions; d) making bener use of the mass
media in prevention pro8l"mm;"g; and e) maintaining a
hard-nosed research orientation, including long-term
follow up, both to evaluate the efficacy of prevention
programsand to separate fact &omrhetoric in this area.

In summary, this solid, 200+ page volume is a neat
combinationof theory and research, and accomplishments
andfutureneeds, in prevention's principal battlegrounds of
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theology, queer politics, queer activism, queer criticism,
queer community, queer discourse, queer studies, queer
theory-ifs application is seemingly endless.

In 1990, the highly vocal and very visible Queer
Nation, one of the first organized expressions of queerness,
was formed in New York City by several gay men and
lesbians who had been "gay-bashed." They staged
"actions" to fight back against homophobic violence, to
break compulsory silence, to redefine community, to
safeguard their rights and their visibility, and to gain a
public forum. Chapters engaged in public performances-
theatrical-style protests, e.g. at shopping centers where
they distributed queer pamphlets in an effort to shatter
stereotypes. They chanted, "Welre here, welre queer, and
we're going shopping'" But what does queer really mean?

While no single definition fits the tenn "queer," it
is about connecting the dots between sexuality, gender,
community, politics and empowerment-and the synergism
that is· created in the process. Historically, queer was a
widely accepted subcultura1 term in urban centers in the
1920s for homosexual men who identified themselves as
different, but not effeminate. Today, queer has become a
popular term associated with subversion (Leap, 1996) that
takes place in community. As sites of social contest,
communities are often places where struggles between
different discourses, different definitions, and different
meanittgs occur. The dynamic is most vividly seen in
situations where power and authority are asynunetric and
where "in group" and "out group" interactions are in
tension-a situation frequently found when gay folks
attempt to negotiate life in a "sttaight" (heterosexual)
world. In an attnosphere charged with homophobia and
heterosexual privilege, acts of confrontation, resistance,
and appropriation, are waged by society's sexual outlaws-
those who are queer. Queering has become a key strategy
in claiming gay location, and opening a narrative space
from which to articulate voices that are alternative to the
heteronormative mainstream. A queer identity is an
antidote to the threats, violence, silencing, trivialization,
dismissal, intimidation, harassment and fear experienced
by many "differently gendered" people (Hill, 1995, 1996).

In part, queering is the appropriation of sites,
objects, behaviors, and identities found in everyday life. In
May 1998, the lecture hall to which I referred in the
opening of this essay, was appropriated as a site where
dangerous questions were asked. Voices articulated
knowledges not routinely spoken of in the academy, let
alone in society at large; queer became a type of spacial
practice.Whenqueering,ordinaryobjects and commonplaces
are"stolen"by subordinategroups and made to can)' "private"
or "loaded"meanings. These queer m~ningo;;: are a type of
guerrillacampaignto express, in code, a form of resistanceor
confrontationto society's routine order which promotes the
continued subordination of the gay community (see e.g.
Hebdige, 1994). Queer is achieved when the meanings of
ordinary objects are pilfered and become signs of gay

political dissidence.When meeting for lunch,my companion
and I kiss "hello" at the food cowt in a suburbanmall;""
challenge the social order of the public sphere, an act of
queeringthe space.

Queer is thus both a private space and a public
spectacle! It is a coalition word, an empowering symbol,a
strategy, an attitude. It is performance and desire. It is the
appropriation of a derogatory/pejorative term, often usedin
heterosexual discourse as a means to marginalize, for the
express purpose of reinscribing it with positive meaning
and pride. It is the embodiment of the phrase, "the personal

~

is the political'" It is about genderfuck (playing with and
disrupting traditional binaries and opposite-coupling
dyads) and the subversion of patriarchy.

Queer is more than an arena of practice, it is also a
field of theory. Queer theory is based on the premise that
the term "queer" establishes references by opposition aod
exclusion, not by mere description. Queer theory builds on
the notion that what is queer disrupts and subverts. It
challenges the idea that hetero is normal, natural,
unimpeachable, to be accepted unquestioningly, and
beyond critique. Being queer-or naming something as
queer-locates the referent at a distance from the order of
the status quo. Queer theory destabilizes conventional
interpretations of what is "normal." It has been describedas
theory that is gay and lesbian with a healthy dose of radical
political dissidence (Goss, 1993). Hetero culture claimsan
exclusive ability to interpret itself as society; queer is a
stance that counters this heteronormativity in social theory
(Warner, 1994). It is active social rebellion against the
dominant culture's techniques of neutralization of gay
people through suppression, incorporation, marginali-
zation, and delegitimation of same-sex identity.

While queer practice was born in the streets,
formal queer theory comes from the academy. It draws on
the work of the gay French philosopher Michel Foucault
who wrote that sexual orientation is a 19th century
constmction-one source of a postmodem tendency in
queer theory. Foucault's description of prison in
"Discipline and Punish" (1979) seems to some (e.g. Davis,
1995) tobe an appropriate metaphor for heterosexism.Both
function as a machine in which everyone is caught, yet
which no one owns. Both have unrecognizable origins aod
control; each of us is caught in the web of
heteronormativity. Yet like all spacially constituted

t
discourses, hetero can be interrupted and undermined-
through the practice of queering. Again we return to
activism-if there is a theory here at all, it is one predicated
upon the urge to be practical, radical, and fully functional.

Queering the world allows women and men with
marginalized sexualities and identities to find hope aod
possibility. It enables those who dwell in the sexual f
underbelly of society to become socialized in ways that are
alternative to the opprobrium offered by homophobic
cultures. Gay people not only survive, but they expaod
their opportunities to form community. In a purposeful
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way, they resist isolation, invisibility, and violence ftom
re-claimed, now queer, territory (Ingram, et aI., 1997).

Queer itself is contested terrain. Creating a
coIIectivity of marginalized sexualities that includes
lesbian, gay maIe, bisexual, transgendered, transvestite,
transexual, and specific erotic/sexual nonconformity
networks such as drag, camp, leather, sadomasochism,
caIled "queer," provides a simplified handle for dealing
with sexual renegades. Queer proclaims that the politics of
the gay and lesbian community have become impotent,
having taken on a white, middle·dass, assimilationist bias
(Bell & Valentine, 1995). It is a critique of the gay
movement's current locus that says, "We're here, we're just
like you, don't worry about it!" (Gluckman & Reed, 1997).

Yet, queer is positioned by some as a false
inclusionary category that collapses the experiences of
multiple groups into the mold of middle class white men. A
lesbian feminist critique of queer calls it "a firework
display of disobedience and eroticized transgression which
has not yet developed an analysis of power capable of
incorporatingthe key issues of racism, sexism, anti-
Semitism and body fascism so endemic to the lesbian and
gay milieu, never mind a coherent deconstruction of
gender" (Wilton, 1995).

Recently, the gay news-weekly "The Advocate"
(Bull, 1995) pointed out that queer theory is under attack
from both the left and the right. It is a lightening rod for
conservatives and a discourse that is said to perform a
disservice to gay men and women. Where gay-ness was
sty1isticaIIy accessible and bolstered a sense of community
and identity, queer theory has distanced gay and lesbian
academics from their primary audience. Queer's highly
theoretical material alienates some gay women and men
(Beemyn & Eliason, 1996). There is even the notion that
queer is dead; we have moved into a post-queer age of new
militancy since the AIDS crisis (Smyth, 1992).

These critiques may be accurate for queer theory as
a canonical text, but, queer activists are still showing
"We're here, we're queer, you better get used to it!" Just
today I heard on the radio that ACT UP (France), a group
of queer nationalists, had staged a mass rally in Paris to
demand equal social benefits for unmarried couples; and, I
heard that Dade-Miami County had passed an anti-
discrimination ordinance which included gay justice issues.
Both are examples of the queer refusal to apologize or
dissolve into the fabric of the mainstream. We have yet to
see whether queer acts/queer theory can deliver the
promise of an equitable distribution of rights in the civil
sphere, but ongoing queer visibility is assuring a hope-
filled future.
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On Queerness

George J. Greene
University of Dlinois at Chicago

east year, in my third year of graduate study, I
submitted my Preliminary Examination proposal
to my committee members. The proposed paper

was both a review of literature and a conceptual piece on
IllV prevention entitled, "IllV/AIDS Prevention with
Queer Adolescents of Color: A Review." With a few
suggestions for revision, my proposal was accepted. At the
end of a list of recommendations, that my committee chair
thought that I should consider, was a comment about my
use of the word queer. As one who is not current in AIDS
research or on terminology in the field, my committee chair
reflected on the historic, pejorative connotations of the
word and advised that I may want to define the term.

As I prepared a response to my committee chair, I
was given a copy of a note that was forwarded to my
committee chair from one of my committee members.
Drawing ftom personal experiences in his own line oflllV
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research, this committee member tried to convey to my
committee chair how the world has changed. Apparently,
my ally, or perhaps, one who was in the know, came to the
realization several years ago that choosing to label one's
self as queer was not a problem oflow self-esteem. In fact,
as re-affirmed by current popular gay media (he attached
an article from The Advocate), the term queer represents
rebelliousness. It is about being radical and bending
gender. Queerness is about sexual fluidity, an attempt to
get beyond categories like gay, straight, and bisexual.
Politically, the push to include bisexual, transgender, and
other causes under the gay and lesbian rights banner has
also made the term queer a playful catchall for the lesbian
and gay movement.

I never responded to my committee chair's request
for a definition. I never thanked the committee member
who spoke for me. So now, in a loud voice, I screech,
"We're here. We're queer. Get used to it." lbis slogan
captores the spirit of the aggressive gay and lesbian rights
organization - QueerNation. The organization was founded
in 1990 and drew criticism from more traditioual lesbian
and gay rights groups for their confrontational tactics.
Such tactics have included disrupting fundamentalist
church services with QueerNation members dressed in
nun's habits and staging "QueerScout" kiss-ins to protest
the Boy Scouts' restrictive policies. One of Queer Nation's
most radical gestores has been the appropriation of the
word queer. The "queer taunt" is taken by its targets as a
badge of resistance. The political play on queer,
historically linked with homosexuality, is one of the most
recent "reverse affmnations" in which categories
constructed by dominant ideologies are turned against
themselves (Stein & Plummer, 1996).

Queer is more powerful than an affirmation and more
serious than a playful catchall. In its call for dissidence, queer
urges universal transgression of conventional categorizations
and analyses (Stein & Plummer, 1996). Queer opts for
denaturalization as its primary strategy (Jagose, 1996). It
ruptores boundaries and limitations around gender and
sexuality and embraces a range of sexual possibilities,
challenging the familiar and pervasive distinction between
nonna/ and pathological, straight and gay, masculine and
feminine (Jagose, 1996; Stein & Plummer, 1996). Queer
favors resistance to the "nonna/," rejects the minoritizing logic
of toleration, and dismisses naive political-interest
representation (Warner, 1993).

Queer, or queer theory (academics like theory),
became a rallying cry for new ways of thinking and
theorizing. As an academic movement, queer theory
emerged in the late I 980s, as many scholars voiced
dissatisfaction with traditional schools of lesbian and gay
thought. Scholars viewed lesbian and gay studies programs
as too narrow and exclusive because they did not capture
the ambivalence toward sexual categorization that many
scholars felt (Stein & Plummer, 1996). Moreover, lesbian
and gay studies were critiqued as scholars encountered
difficulty in attempting to fit sexuality into an "ethnicity

model" which provided the template for such fields as
African-American and Women's studies, and for identity
politics in general (Stein & Plummer, 1996). As a response to
perceived limitations in the identity-<:ouscious aod gay and
lesbian liberationist political movements, gay and lesbian
scholars adopted the notion that identities are fictitious (Le.,
contingent aod idenlogically motivated), thus proliferating the
discursive natore of queer (Jagose, 1996).

Queer theory is primarily rooted in the fields of
history and the humanities. In tracing, and retracing
history, queer theorists have observed that the social
organization of lesbians and gay men has centered arOlmd
the shared experience of transgressive sexuality. Pervasive
social attitudes that homosexuals were bizarre, criminal,or
psychiatrically disturbed were reinforced by, and
contributed to, a crushing isolation and invisibility.
Secrecy about one's sexuality was an institutional tyranny
rather than an individual prerogative. The "closet" became
the defining structure for gay oppression (Sedgwick, 1993).
Given this history and this context, lesbian and gay
scholars sought a transformation of social definitions ftom
individual homosexual behavior to a social identity, from a
deviant identity to one of value and respect.

The transfonnation of sociosexual meaning is,
perhaps, the hallmark of queer theory. From sociological
theory, an emphasis on meaning as an emergent product of
social interaction marked the reliance of early sexologists
upon the core concepts of symbolic interactionism
(Eptsein, 1996). This social construction of sexuality was
an insurance of the more general social construction of
reality. The constructionist perspective on sexuality
emerged from anthropology, Marxist theory, feminist
theory, Meadian currents in sociology, and the philosophy
of Foucault. Constructionist perspectives on sexuality
posit that sexual typologies are sociohistorical products
that are not universally applicable. Moreover, similar to
gender and racial constructivist perspectives, sexual
constructionism focuses on identity as a complex
developmental outcome, resulting from an interactive
process of social labeling and self-identification (Eptsein,
1996).

Michel Foucault's (1980) Historv ofSexualitv has
been influential in consolidating this emergent
constructionist perspective. The influence of Foucault is
evident in scholarly works emphasizing the relation
between power and normalization, critiquing conceptions
of a coherent selfhood, and questioning identity as a
unifying construct that subsumes difference (Epstein,
1996). Foucaul!' s legacy is alive in queer canonical texts,
such as Judith Butler's (1990) Gender trouble: Feminism
and the subversion of identity and Eve Kosofsky
Sedgwick's (1990) EDistemololZVof the closet. From such
texts, several featores of queer theory can be gleaned.
These include: (1) conceptualizations of sexuality that
identify the embodiment of sexual power in different levels
of social life, expressed and enforced by boundaries and
binary divides; (2) challenges to categories of sex aod
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gender, and of identities in general; (3) politics that lead to
decoostnJction, decentering, and anti-oooimil.tionism; and (4)
investigatioos of areas which would normally not be seen as
the terrain of sexuality (Stein & Plummer, 1996). Queer
theorists also note the importance of studying the center and
not just the margins (Stein & Plummer, 1996). By solely
focusing on the margin, homosexuality is viewed as a
deviation from the nmm and becomes the marl<ed category.
Such a focus on homosexuality, as the margin, allows
heterosexuality to recede into the backgrOlmd, normalized and
nallD'alized. In contrast, queer theory's universalization of
queerness and its wi1HngJ1essto look at the social constJUction
of heterosexuality, as well as homosexuality, facilitates
reconceptua!i1lltion of gender, sexuality, and power.

The worl< of queer theorists has typically involved
"".m;n;11g literary works, texts, and other artistic and cultural
fonns. Queer analyses acknowledge the extent to which mass
culture shapes sexuality. In terms of practice however, queer
scholars rarely move beyond these cultural texts. Although
sexuality IS constructed through various discourses,
individuals are not passive recipients of these cultural
constructions (Stein & Plummer, 1996). Scholars are
beginning to examine how identities are constituted in the
cultural practices of everyday life and understand how
sexuality, along with gender, race, ethnicity, and class are
articulated and experienced within a milieu of social practices
(Stein & Plummer, 1996). With queer stodies' overwheln1ing
focus on discourse and text, questions about social structure,
political organization, and historical context have been
narrowly investigated (Epstein, 1996).

At this poiut in the text, I imagine that it is expected
that I would articulate ways in which queer theory could
inform, critique, or possibly denounce paradigms within
community psychology, and vice-versa. Instead, I would like
to echo an argwnent on queering the grounds of theory and
practice. Scholars, particularly lesbian and gay researchers,
must chaIIenge the ways in which traditional epistemologies,
methodologies, and texts of a heterosexually constructed
social order have denied the possibilities of non-heterosexuaI
knowledge, practices, and texts (Honeychurch, 1996). By
taking a queered position in social research, scholars may
challenge the dominant worldview in wilat may be known,
MIOmay be the knower, and how knowledge has come to be
generated and circulated (Honeychurch, 1996).
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1998 APA Student Poster Winners

Maurice Elias
Rutgers University

A. the 1998 APA convention, I had the privilege of
~~n;:nng a group of SCRA members to serve as

judges of student poster session presentation. This is
something that we had started doing a few years ago, but it
lapsed and was rediscovered by Andrea Solarz, our incoming
SCRA Presiden~ and she turned the task over to me. It was a
most difficult task because the quality of student research that
was accepted for presentation at APA was aIready quite high;
making selections within such an accomplished group was not
going to happen on the basis of quality. So, the judges were
asked to focus on one major criterion: how exemplary is this
poster of work that reflects the essence of community
psychology. While this was not the ouly criterion, it was one
that forced us to look very carefully at the presentatioos and
imagine, if we were going to teach someone about community
psychology, which of these would we want to use as our sole
example. Even with this pretty strict standard, we had ~ close
competition. So, read the wiuning abstracts and learn from the
authors' work, as we did But koow full well that the quality of
work done by those who were not selected was excellent It is
a great source of pride for me, as an SCRA "veteran" and
member of the Executive Committee, to see such talent among
our students and the future leaders of SCRA. Congratulations!

Evaluation of a Preventive Parenting
Intervention: Who Benefits?

Kathleen A. Nelson, Sharlene A. Wolchik,
Sanford L. Braver, & Irwin N. Sandler

Arizona State University

In an effort to better understand which families
benefit from parenting intervention, this study examined
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contextual, maternal, and child variables as predictors of
child outcome in a preventive parenting program for
divorced families. Consistent with prior literature (e.g.,
Kazdin, 1995;Webster-StIatton& Hammond 1990),program
success was expected to be limited by low maternal
education and higb maternal stress and psychological
distress. Moreover, child temperament was examined given
Dumas's (1984) suggestion that "difficult" temperamental
characteristics could limit parents' ability to implement
program skills, thereby hindering program success.

The current study also sougbt to address a
methodological concern within this literature-that all
studies to date have been conducted as within-group
designs. Withouta controlgroup comparison,it is impossible
to determine whether variables associated with post-
intervention outcome are indeed predictive of intervention-
related change. Thus, both within- and between- group
analyses were conducted and the results compared.

these conclusions were premature. The relation between
materna1 demoralization and post-intervention symptom-
atology in the parenting group, for example, was no
stronger than a similar relation between these two variables
in the control group (i.e., non-significantinteraction;~ = -.05,
!= -.71, 11> .05). Thus, it cannot be concluded that this
variable is predictive of intervention-related differencesin
program outcome. Overall, these results highligbt the
importance of utilizing between-group analyses m
examination of predictors of parenting program success.
Between-group analyses also revealed that several
dimensions of temperament were predictive of
symptomatology in the control but not parenting program
group. This interactive relation is illustrated in Figure I for
negative emotionality. Similar interactions were found for
both positive emotionality and self-regulation. Thus, the
parenting program appears to have buffered children from
the effects of temperament on post-divorce mental health.

Fil!1lre 1. Interaction Between Intervention Condition
and Child-Report of Negative Emotionality on
Regressed Change in Time 2 Symptomatology

Method

Participants were newly divorced mothers with
residential children between the ages of 9 and 12,randomly
assigned to a group format parenting program (n=74) or
control group (n=73). The parenting program, New
Beginn;ngs, focused on four potentially modifiable risk
and protective factors known to affect children's post-
divorce symptomatology: effective discipline, exposure to
inter-parental conflict, mother/child relationship quality,
and father contact. Evaluation has demonstrated program
efficacy (Wolchik et al., 1999).

Predictor variables, assessed pre-intervention,
included post-divorce economic stress, maternal
demoraIization (Dohrenwend et aI., 1981), and three
dimensions of child temperament: negative emotionality
(Buss & Plomin, 1984), positive emotionality (Windle &
Lerner, 1986), and self-regulation (adapted from
Goldsmith & Rothbart, 1991). Child symptomatology,
assessed at pre- and post-intervention, were mother
(Achenbach, 1991a) and child (Achenbach, 1991b;
Kovacs, 1981) composites of internalizing and
externalizing symptoms.

Results & Discussion
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Within-group analyses showed that maternal
demoralization and several dimensions of child
temperament were related to post-intervention
symptomatology, in the hypothesized directions, for
children in the parenting intervention group. These results
suggest that these variables either enhanced or hindered
program success. For example, consistent with previous
literature, higber levels of maternal demoralization were
related to higber levels of post-intervention child
symptomatology (r = .23,11< .05).

Between-group analyses, however, showed that
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Urban Children and Exposure to
Community Violence:

Social Support, Coping, and Resilience

Ann Marie O'Keefe & Shelly Harrell
California School of Professional Psychology, Los Angeles

Many urban children of color face chronic
exposure to community violence (e.g., Garbarino, Dubrow,
Kostelny, & Pardo, 1992; Bell, 1991). Research has linked
this exposure to various negative developmental outcomes
including depression (Singer, Anglin, Song, & Lunghofer,
1995), anxiety (Fitzpatrick & Boldizar, 1993), and
aggressive behavior (DuRant, Cadenhead, Pendergrast,
Slavens, & Linder, 1994; Attar, Guerra, & Tolan, 1994). In
contrast, the current study assesses violence exposure
through an exploration of resilience.

Little is known about children deemed "resilient"
in their communities. The construct has been
conceptualized in various ways as the achievement of skill
or demonstration of some level of competence despite risk
(e.g., Garmezy, 1993). Brodsky (1997) suggests the need to
incorporate contextual norms in the definition. Studies of
the correlates of resilience have identified various internal
(e.g. emotion·focused coping) and external attributes (e.g.,
social support) that are common to resilient children (e.g.,
Wyman, Cowen, Work, & Parker, 1991; Weisenberg,
Schwarzald, Waysman, Soloman, & Lingsman, 1993;
Garbarino et al., 1992).

The primary research questions addressed whether
social support and coping style predict resilience after
control1ing for levels of exposure tu violence. Secondary

questions assessed relationships between the independent
variables and resilience and the differences between variable
relationships for Afiican American and Latino children.

Sixty-five (n = 65) African-American and Latino
students from the fourth through the sixth grades of an
elementary school in the Los Angeles area participated in
the study. In small groups with the researcher, they
completed measures assessing exposure to community
violence, coping style, (distancing versus self-reliance and
support-seeking), perceptions of family and teacher
support, and resilience in the specific domains of behavior,
school, social skills, and self-esteem.

Multiple regression ana1yses revealed little ability for
the independent variables to predict different dimensions of
resilience after accounting for violence exposure. Pearson r
correlations, however, resulted in sigrtificant bi-variate
relationships suggesting directions for future research.

Behavioral resilience was negatively correlated with
exposure tu violence U: = -.27, I! < .05) and distancing!
withdrawal coping U: = -.25, I! < .05), and positively correlated
with family support U: = .31, I! < .05) and teacher support U: =
.30, I! < .05). Self-esteem resilience was also positively
correlated with family support U: = .38, I! <.01) and teacher
support U: = .27, I! < .05). Social skills resilience was
negatively correlated with teacher support U: = -.26, I! < .05).
School-related resilience was not sigrtificantly correlated with
coping or social support.

An examination of the bi-variate relationships by
ethnicity resulted in distinct differences between the Latino
(n = 24) and African American (n = 31) participants, (see
Tables I and 2). Different variable relationships relating to
teacher support and to family support were particularly

Table 1. PeanoD r Correlations Between Dimensions of
Resilience and E')Iosnre to Violence, Support, & Coping by
Ethnldty

Behavioral Social School Setf-Esteem
Resilience Resilience Resilience ResiJience

Exposure to -.29 .17 -.01 '.28
Violence -.01 -.1:2 .30 -.08

Family Support .57"· .1' .tS .56···
.06 .07 .31 .30

Teacher Support .38* -.32 .2S .29
,16 -.01 -.01 .10

Self-reliance .28 .03 .17 .20
Support Seeking -.20 -.IS .21 .02
Coping

Distancing '.23 .tS -.09 ·.09
Immobilizing -.30 "OS -.10 .01
Coping

eu < .OS ··Il < .01 ••• I!!< .001

~: Standard type coefficients are African-American. Bold type are Latino.
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Afiican American children.
Table 2. PeanoD r Correlatloas Between Exposure to The data supports the need for culturally andViolence, Support, & Coping by Etbnlclty contextually based definitions of resilience. In this S3lDple.

Exposure to Family Teach" Self-Reliance Distancing streSS and support appears to impact these two racial/ethnic
Violence Suppon Suppon Coping Coping groups of children m different ways. The Afiican

American and Latino children may live within very
Exposweto - -.24 -.49" .11 .32 different cultura1 and community norms that define what
Violence -.11 -.07 .06 -.32 factors best promote resilience in their shared context of
Family Suppon .50" .14 -.20

community violence exposure.-
.37 .59" .48'

(FOT a copy ofthe/uU poster session, please contact: Ann MilTlt
Teacher Support - -.09 -.37 O'Keefe, Graduate Student Mailroom, CSPP-LA, 1000 S.

.24 -.01 Fremont Ave., Alhambra, CA 91803, or e-IIUIU:
Self-reliance - .S7u• annmtlXf@pacbeILnet)
Coping .63·· •.
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appears most likely to negatively impact behavioral Wyman, P.A.. Cowen, E.L., Wod, W.C., & pmer.
resilience. However the resilience findings appeared to G.R. (1991). Developmental and family milieu correlates of

resilience in urban cbildren .wo bave experienced major lifevary for the Afiican American and Latino participants.
slress. American Journal of Communitv Psvcbolol!V.19,405-426.Family and teacher support were much more strongly

related to behavioral resilience for the Afiican American
students. Data for the Latino students pointed to few I' ~

You can e-mail your questionsrelationships between support and the various resilience
domains. The fact that the Latino students tended to be or comments about
newer members of a school community that had been

The Qo"'ffoJ'*'~ Psychologisthistorically Afiican American may explain wby teacher
support appears to be more influential for the Afiican to <TCP@mail.cspp.edu>!!!American students. However family support appears to
impact coping behaviors for Latino children but not for
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APA from any other conference I have attended. How manyN~;'tJ,At H~ conferences have you been to that opened and closed with
a Native American ritual? The speakers spoke to our minds~ ~ s.._~ but also to our hearts. Several times during the conference

_____________________ I felt like I was in a pep rally more than a conference. The
speakers were all so well-known as researchers in their

The National MulticultUral Conference and fields (i.e., Lilian Comas-Diaz. Manuel Ramirez, Richard
S . R Suinn, Melba Vasquez, Thomas Parham, Joe Trimble and
ummJt: eflections from the Membership Gail Wyatt) that at every presentation, there would be

camera flashes going off constantly from attendees trying
Andrea L. Solarz to capture the moment.

SCRA President-Elect Most of the conference consisted of keynote style

O addresses with a few exceptions. One of these exceptions
he National Multicultural Conference and Summit, was the honoring of senior women of color, which had the
held in late January in Newport Beach, California, audience laughing until they cried. It reminded me of my

was the first APA-sponsored conference designed to bring grandparents, and how they used their sense of humor to
people together to focus on difficult issues related to race combat oppression. The other exception was a panel of
relations, diversity, and multiculturalism in psychology. psychologists representing several minority groups,
The idea for the conference came from the desire to including religious groups and sexual orientation, in a
capitalize on the historic elections of Dick Suinn, Ph.D., dialogue on race. The attempt was an honorable one, but
the first Asian American President of APA, and five ethnic my take-home lesson was that there is a lot of work to be
minority presidents of APA Divisions. Interest in the done. Althoughthe title was "a dialogueon race," dj.r".';on
conference was so high that over I00 people had to be revolved around religion. I thought this was interesting
turned away after the maximum number of registrations because religion was not really mentioned in any other
was reached. Because Division 27 was a co-sponsor of the conference presentation.Although I believe discrimination
Sununit, the Executive Committee members who attended and oppression based on religion is very important, I felt
the meeting on behalf of the division would especially like that religion was the topic of choice because the panelists
to share the experience of being there with the rest of the found it easier to talk about it than race.
membership. This section presents their reflections and As a community psychologist, I was excited about
impressions as well comments from several other SCRA the conference and its emphasis on promoting diversity.
members in attendance who were invited to share their However, the conference tackled the issue of
thoughts. Together, the commentaries paint a vivid picture multiculturalism from a very individualistic perspective. A
of the conference experience, and raise some interesting systems-level viewpoint would have added a great deal to
and provocative issues for community psychology. I am the discussions. Perhaps SCRA could be more involved in
especially delighted to be able to include comments from the content and planning of the next conference. I think
severalof the students who presented posters at the Summit theories such as empowerment, resource allocation, and an
(Gladys Ibatlez and Erica Hamilton, Noemf Enchautegui- ecological perspective can contribute to the dialogue on
de.JesUs, and Edith Harrington). There were numerous diversity begun at this conference.
students in attendance at the meeting, and their presence I am a woman of color and only one of two Latina
broughta tremendous amount of energy and enthusiasm- students in my department. For me, it was rejuvenating to
as well as many thought-provoking and challenging see so many researchers and future researchers of color
comments-to the setting. talking about their experiences, feelings, and how they

I hope that these commentaries from the overcame obstacles in their careers. Their experiences are
conference attendees will serve to inspire others in the not unlike some of my experiences (maybe not to the same
membership to have further discussion about these extent, but I am still a student). The main take-home lesson
impottantissues. from this conference for me: if they could do it so can I. I
--------------------1 look forward to the next multicultural conference and I

hope I can playa bigger part in it.
A Student's Perspective on the

Multicultural Conference and Summit

Gladys Ibailez & Erica Hamilton
Georgia State University

I was more than happy to write down my thoughts
regarding this conference because it truly was different

A Student's Comments about the
Multicultural Conference and Summit

Noemi Enchautegui-de-JesUs
New York University

The Multicultural Conference and Summit was
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The spirit was sustained throughout the conference and
was seen in moments such as the opening and closing
ceremonies that were grounded in Native American culture
and tradition. The spirit was also seen in the session that
paid homage to and celebrated senior women of color
psychologists. As one of the graduate students who was
fortunate enough to present during the graduate student
poster session, I was able to feel the spirit of community
through my interactions with the many people who
engaged me with questions and positive feedback. All of
these moments, and many others during the Conference
and Summit, were empowering.

The Conference and Summit was not only about
uplifting the spirits of the attendees; it also focused upon
highlighting the ways in which diversity has not been
integrated into psychology and detailing some of the
methods by which the field can remedy the situation. The
fact that over five hundred people were in attendanceat the
conference was in itself a significant movement toward
changing psychology. The addresses made by
psychologists such as Gail Wyatt-who called for the
creation of different paradigms in psychology in order to
move toward social justice-all pointed toward the goalof
transforming psychology.

Tome, the purpose of the Conference and Sununit
was not to provide a two-day workshop on how to "do
multiculturalism" in psychology. Instead it was an

---------------------1 opportunity for students, professors, and practitioners to
A Student's Reflections on the National empower themselves and their communities to transform
Multicultural Conference and Summit our field so that diversity is not just paid lip-service, but is

actually respected by its integration into all aspects of
Edith G. Arrington psychology. As the area of psychology that has long

University of Pennsylvania discussed empowerment and change, it is clear that SCRA
has much to offer in this process. Perhaps next year more

My journey as a graduate student in psychology members of this division will join in the National
has been influenced by my membership in various Multicultural Conference and Summit as it continues to
communities. Aside from the many fulfilling aspects of place on center stage the many members of the psychology
graduate student life (as well as the more mundane community who have been moving toward truly integrating
aspects), there are occasions of oppression and diversity into psychology.
discrimination that occur because of my community
memberships. These occasions can unfortunately result in
margina1ization. My experience is not unique. For many
graduate students, professors, and others who are part of
psychology, the challenge is to counter oppressive and
discriminatory actions by moving, as bell hooks says, from
margin to center. This movement can be tiring but is
necessary because of its potential to empower and
transform. The National Multicultural Conference and
Summit was an example of such a movement.

I was motivated to attend the Conference and
Summit because of my belief in the importance of
integrating diversity into all facets of psychology. I also
wanted to be in a place where individuals from various
communities who have been marginalized in psychology
could share center stage. From the outset, the Conference
and Summit was characterized by a spirit of community.

one of those events that energize and foster a sense of
solidarity. The astounding presence of scholars and
students of color seemed to be an indication of the need for
such a forum. Those who were there, regardless of race!
ethnicity, gender, sexual orientation, and so forth,
embraced the opportunity to learn and advance issues of
diversity and multiculturalism. The presenters were
impressive and so were their disposition and accessibility
throughout the conference. I met several graduate students
and we were all very pleased with the chance to interact
with these individuals who represented role models to us.
Severa!panelists shared some of their life histories with the
audience. Their stories underscored the importance of
having a mentor who supported and guided them,
especially in graduate school. Some of these mentors were
in the audience and it was a pleasure to join in the
acknowledgment of their contributions. Perhaps the group
that received the most recognition in the conference was
the panel of senior women of color. These women became
involved in psychology at a time when there were no role
models for them and when the obstacles seemed
insurmountable. The persistence they demonstrated is the
lesson I cherish the most from the conference. I think that
SCRA's support of this conference and future
collaboration with other divisions in initiatives like this one
shows the commitment of Division 27 to diversity and
multiculturalism.

Summit Reflections

Meg A. Bond
University of Massachusetts at Lowell

The National Multicultural Conference and
Summit was two days of both exciting validation of
multicultural perspectives in psychology and difficult
dialogues about how to get from here to there. As a white
woman in a culturally and racially mixed group, I was
wonderfully challenged and very much at home. A few
things that struck me:

It was a mind-stretching event. The critical
analyses of guiding constructs, the challenging of old
assumptions, and the demands for new paradigms were

,
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excitingand long over due. can happen when head and heart are not compart-
It was an emotional event. The close connection mentalized.

between the personal and professional within all of the The power of connection was bronght home to me
major addresses was a welcome alternative to the at many points over the two days. While I wish there
disembodiedpresentations of many professional events. would have been more structured opportunities for
The transformation of our field that was being called for interaction among the attendees (it was mostly keynotes
cannothappen unless we are passionate about our work. and panels), there was also something special about being

It was a joyful event. The presentations were in the midst of a large community. It felt very empowering
punctuatedwitha humor that made the call for a multicultural to me for all attendees to gather together on numerous
psychology even more poignant and compelling. The occasions over the two days.
inclusionof ritualmade the settingfeel alive. There was an energy and spirit in the room that is

I feel proud that SCRAwas a co-sponsorand played hard to articulate and captore. A third day would have
atleastsomesma1lrole in helpingthe eventto happen. been great to provide more opportunities for sma1lgroup

____________________ ----j discussions. However, sitting in a room with over SOO
people focused on issues of diversity had a strong impact
on me. Other than the annnal convention of the
Association of Black Psychologists, I can~ recall any other
professional meetings that I have attended that I would
describe as "moving." I was inspired to continue my own
work despite the difficulties that I sometimes encounter. I
was strengthened by the community of people (known to
me and those I do not yet know) who I can turn to for
nurturance, encouragement, and collaboration. And I was
nourished and fulfilled in ways that will stay with me
thronghout my career.

I encourage SCRA to make sure that the liaison
activities with the sponsoring divisions are kept alive and
vital. It is important that these not just be in name only.
The Summit was a demonstration of what can occur when
divisions work together on a common goal. Perhaps we
can invite contributions from each of the sponsoring
divisions to our Bieunial Conferences. Another idea is that
the divisions co-sponsor an interdivisional "diversity and
social justice" (or something like that) listserv so that we
widen our network of people and our access to resources.

The Multicultural Summit was a historic event in
the field of psychology. Much of the inspiration for the
conference came nom the increased number of persons of
color in leadership positions in APA this year. This, of
course, includes Dr. Richard Suinn, APA President, as well
the Presidents of five APA divisions. The Summit
presented an occasion for celebration, acknowledgment,
reflection, and future planning. The conference was
clearlya success and the buzz among people at the end was
that it MUST happen again...and again...and again!

On a personal note, it was wonderful to see the
fruits of the labor of many friends and colleagues in
multicultural psychology that I have worked with in some
capacity thronghout my career. Several of my graduate
school and early career mentors were keynote speakers or f---------------------
involved in the planning. I was incredibly moved and felt
tremendous pride. In addition, I was able to reconnect
with old friends and meet many new people.

Psychologists who have focused on diversity
thronghouttheir careers have faced considerable resistance
in our field. Our work is often marginalized or devalued.
It is difficult to really articulate how it felt to be at a
conference where the issues relevant to multicultural
psychology were front and center. For me, going to
''mainstream'' conferences in psychology is sometimes
disappointing. Of course, I love our Bieunials and have
always been stimulated and "fired up" afterwards.
However,I must say that the strung affective component
presentat the Multicultural Summit was very validating to
me. The keynotes and the panel presentations that I
attended were an integration of scholarship and passion.
There was a connection to the issues that made a big
difference in my experience. It was not a series of
intellectualized and detached theories about culture or
oppression. The conference was a demonstration of what

Celebrating the Multicultural
Conference and Summit

Shelly Harrell
CaliforniaSchoolof ProfessionalPsychology,Los Angeles

Challenges for Fostering a
Multicultural Community

Brian Smedley
Institute of Medicine

The Multicultural Conference was brilliant-the
mix of research presentations, workshops/discussions, and
awards for senior psychologists was inspiring and
educational. A celebration of cultural diversity was put
into practice with ethnic-centered opening and closing
ceremonies. Proceedings offered a model for graduate
training in multicultural issues. More importantly, it
demonstrated several things:

There is a tremendous thirst for this kind of
conference and for the field of psychology to respond to
the issues raised. These issues included: how can
psychology as a discipline come to grips with the issues of
race, gender, sexnaI orientation, social class, and identity?
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How can psychologists, through research, teaching, and
practice foster the kinds of cultural and political change
necessary to fully realize a multicultural community? My
sense is that we scratched the surface at the conference.

There is great power in the coming together of diverse
peoples-individuals of different abilities, orientations,
cultures, identities, and subdisciplines within
psychology-to address multicultural issues. It was
valuable, I believe, for participants to learn others' realities
and understand how we are seen through other eyes.

Psychology can lead the way for other disciplines to
critically examine research methods, pedagogy, and
institutions to address multicultural issues. If we fail to do
this, we risk becoming irrelevant in an increasingly diverse
society. It remains difficult even for well-meaning,
enlightened folk to address difficult issues posed by our
differences. Discussion and honest dialogue were not
easy-a number of issues were raised that were avoided or
not fully addressed. Each of the keynote speakers
challenged us with honest observations, but for the most
part, the discussions that they were intended to prompt
didn't occur outside the meeting room. This is by no means
a criticism-this kind of dialogue is not easy-but it can
only be dealt with by keeping at it ...

The conference raised a number of important issues for
community psychology. How do we respond to
multicultural concepts of community? Have community
psychologists come to grips with how diverse communities
are defined--<:specially for those "communities" that are
not geographically defined, but rather are tied by identity?
How do we help psychology in general to understand
community research and action as social change agents?
Maybe SCRA ought to hold its own multicultural I particularly enjoyed Stanley Sue's articulation of
conference to address these issues. the conflict between internal and external validity in
----------------------1 research, and the importance of knowing our population

well enough to know which individual differences are
important. A session honoring "Senior Women of Color"
had the crowd marveling at what these incredible women
had been able to overcome to be so successful. Of
particular interest to me was hearing the first psychology
Ph.D. woman of color in this country, who received her
degree trom the same program I did. She told about how it
was viewed as "normal" for female students to perform
sexual favors for faculty, and that when applying for
faculty positions she was told point blankly by departments
that they didn't hire women. At 45, rm young enough or
naive enough to still be taken aback by such stories. I
found myself wishing my students and colleagues and
daughters could hear the stories and recognize how much
better they/we have it, and appreciate the groundbreaking
work of those who have pushed the limits before us. The
great sense of humor (probably required for their survival
and success) displayed by of all the women on the panel
had the crowd roaring with laughter.

An attempt to demonstrate how we might have
"difficult dialogues on race, gender and sexual orientation"

Reflections on the First Annual
Multicultural Conference and Summit

James R. Cook
The University of North Carolina at Charlotte

First let me say that I felt the conference was very
valuable, both personally and professionally. The
following describes why I went, my experience there, some
of the highlights of the conference, what I learned and my
overall assessment of whether I would want to return to the
Second Anoual conference.

Why did I go?

When I first saw the notice of the conference, it
seemed like a potentially valuable conference to attend,
because of SCRA's sponsorship, because we can all benetit
trom becoming more aware of and sensitive to the concerns
and issues of people not like us, and because I am currently

directing two projects that involve developing 'better
cultural competence in students and professionals and
working with diverse populations. I hoped to gain
perspective and techniques/skills that would be useful in
helping others gain additional perspectives.

What was it like?

A colleague of mine and I registered for the
conference, and we waited for some information about the
content of the conference. During the wait, we wondered
aloud to one another if the conference might be heavy on
the "in your face" conftontationaI bashing of people likeus
- aging, straight white males. Fortunately, ftom the onset
of the conference it became apparent that the emphasiswas
on how people could better understand one another, and
how we as psychologists could do a better job of
considering racial, ethnic and cultural differences in our
research and practice. I delighted in the diverse array of
people in the crowd of 500+. The conference organizers
very obviously enjoyed working together, and there
seemed to be such close ties between the organizers and
many of the speakers. In general, it was a warm and
supportive atmosphere, with the cultural and ethnic
diversity of the Los Angeles area serving as an appropriate
backdrop for the conference. I found myself wondering
when such a gathering might be embraced in Minneapolis
or Charlotte. The conference captured and maintained my
interest through both days.

Highlights

/
T
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was particularly interesting in that the discussion was particular time. wnlle one solution mig\l\ 'ne to divi~ the
dominated by the topic of religion and how religious pie up every which way, that is often not practical. More
beliefsaffect our views of one another. Nowhere else was reasonable, perhaps, is to make sure that the design of our
religion a significant topic at \he com.etence, (\espi\e teseMcn. Ot Out m\e'Nen\\om \'50 co\\aoou.\\ve, \n.vo\v~
religion'sobvious ability to both pull us apart and bring us those who are most involved. The participants in our
together. If such a conference were held in Ireland or research and interventions can probably best answer the
Serbiaor the South, would religion be important enough to question of what variables are important, but we need to
include? Should it be at the next conference? get to know them well enough so that we can frame the

question in a way that reflects their interests and concerns.
In sum, we need to truly collaborate, which can ouly be
done among people who have knowledge of and respect for
one another.My expectations for conferences are generally

quite low (with the exception of the Biennial); I don't
expectto learn much that is new, but hope to come away
witha few new ways of articulating ideas, or reminders of
ideas that had been tucked away in the caverns of my Yes, I enjoyed the opportnnity to spend a few days
memory. As might be expected, the presentations were thinking intently about different aspects of cultural
somewhatvariable, but overall they were quite good. I diversity. But at a second conference I would wani to see
learned new ways of conceptualizing etlmic and racial more opportnnities for interactions among participants to
identity, and was reminded of the strnggles of talented facilitate increased competence, more detailed examples of
peoplewho still have to face questions about whether they how researchers and practitioners have developed
"deserved" their successes. It was a good opportnnity to culturally competent research and practice (not just their
think of ways to help my students develop a better products, but the processes), and "how to" sessions on
uoderstandingof their own cultural biases, even though the ways to help students become more culturally competent.
conferenceprovided relatively little "how to" help. I would also like to see more involvement of SCRA in the

I came away from the conference with more development of the conference, which might lead to greater
questionsthan answers. Clearly there was a good sense of level of participation from SCRA. In his keynote speech,
commnnityamong the people in the conference, who saw Thomas Parham called on the crowd of counselors and
the commonalities among those around them and felt clinicians to work harder to address the systemic problems
affirmed in the sharing of their experiences. There is of poverty and discrimination. Perhaps SCRA could take
comfort in being part of a special group of people who a leadership role in integrating community/systems
shareimportant experiences and identity. Yet, at the same approaches into the program.
time, it is important to examine the many differences f---------------------
among us, so we can generalize our research findings and
tailorour interventions to address those differences. When
shouldwe emphasize the commonalities among us versus
the differences between us? If our focus on a sense of
identity leads us to believe that our experiences are so
uniqueand different that it is difficult for anyone outside
ourgroup to understand, then we may isolate ourselves (by
not choosing to make what we would consider a futile
effort at mutual understanding) or become isolated by
others who give up on our ability or willingness to
uoderstand. Yet, an emphasis on our common experiences
canlead to an increase in our ability to connect with people
who are different, but discomfort at the loss of being
"special". Furthermore,the frame of reference is in
constant flux, since it may be most important in some
instancesto consider Latinos or Latinas as a group,
differentfrom other groups, while other times it may be
criticalto distinguish between Salvadorans and Mexicans
andCubans. Or between people from two-parent families
versus single-parent families. Or between people whose
fantiliescame to this country two generations ago versus
onlyone. It is certainly not easy to tell which of these
characteristicsis likely to be important to someone at any

I,
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What did I learn?

Would I go again?

Musings from the National Multicultural
Conference and Summit

Copper M. Coggins
President, Southern Appalachian Center for

Cooperative Ownership
North Carolina State University

Thanks to Andrea Solarz for soliciting''impressions,
feelings, take home lessons" from those of us in SCRA who
attended the National MulticulturalConferenceand Summit
My chief impression is that this was a watershed event that
will be referredto for a longtime.

Expectations

Having little advance information, I imagined that
the National Multicultura1 Conference and Summit might
be similar in size and style to a SCRA biennial conference,
and that it would attract many Division 27 members.
Actua\ly, although about 500 people were able to attend the
Summit (late applicants were turned away for lack of

1
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space), I saw few SCRA members, except for the executive
committee. The Multicultural Summit was compact in style
as well as size. Many of the sessions were plenary sessions.
This gave a great sense of momentum and solidarity, but
provided fewer opportunities to learn skills and share
different viewpoints in small groups than I bad expected.
Nevertheless, the two days were intense, complex, and
provided plenty of food for thought.

ImpresoionsIFeeUngslTake Home Lessons

The leaders of the Multicultural Summit were
excellent models of the strong, close relationships that can
be built across racial, ethnic, gender and cultural diversity.
Every speaker I heard was uniquely powerful and began
with appreciation of others and expressions of solidarity. I
was struck by the importance of having a "critical mass" of
people of color in positions of leadership and authority
setting the agenda.

At the beginn;ng of the conference I had to struggle
against a strong desire to huddle with familiar people. I
observed the same tendency in others. An individual level
lesson is that we need to keep working to develop cross-
cultural competence, a personal factor much discussed at
the Multicultural Summit. Looking for lessons applicable
to the setting leads me to suggest adding, to the already
innovative conference design, some organized ''warm-up"
activity that would get people to introduce themselves to
others whom they don't already know, and who are
different ITom them in some significant way. An
individual's cross-cultural competence may help her or him
make connections, but small group activities that connect
diverse people in positive ways are a contribution the
setting can make to building an inclusive community. Of
course, it is also important to provide homogenous home
bases (e.g. hospitality suites, special interest groups, ad hoc
support groups) so people can relax knowing there is a
respite &omculture shock or the tensions of "otherness."

One warm connection I made at the Multicultural
Summit was with a woman who was the lone wheelchair
user attending the conference. Toward the end of the
secondday, she used the upportunityof an open microphone
to address the assembly. She told us how it hurt to be
exclnded from the large reception at the conference
because it was held in an atrium that was down a few steps,
and the portable ramp was unsafe for her heavy electric
wheelchair. She did not want the indignity of being carried
into a place that should have been accessible to her.

I am sure the Multicultural Summit organizers bad
a policy similar to the SCRA of using conference sites that
meet ADA accessibility guidelines, and bad been told that
this site was accessible. Yet the lesson ITom Newport
Beach is that conference sites need to be checked out
closely for accessibility compliance. Additional adapta-
tions, if necessary, need to be made in advance, so that
people with disabilities can put their attention on the
content of the conference rather than on gaining (or being

denied) access. Hard questions remain, such as "Whatis
accessible enough? Who decides that, the able bodiedor
the disabled? How do get we get sites to improve their
accessibility?" We need dialogue opportunities whereall
the stakeholders can address questions like these.

Another experience that strongly impressed me
was witnessing a reconciliation between two men \\110

differed intensely on issues of religious belief and sexual
orientation. It was very touching to see them reconnect"
hoth men of good will, who might never agree, but \\110

stepped back ITom seeing the other as an enemy. The
reconciliation sprang IToma powerful "difficult dialogues"
demonstration. This facilitated small group dialogue,
though inevitably awkward at points, was a good beginning
of real understanding between several participants with
very divergent viewpoints.

The "difficult dialogues" demonstration was a
courageous innovation. It must have been inhibiting for the
dozen or SO participants to have their dialogue on stage for
the benefit of the rest of us, and I am grateful that they were
willing to do it. The take home lesson is a question: How
can we incorporate a "difficult dialogue" type of model at
SCRA biennials, or in our community research and
practice, as a vehicle for seeking to understand diverse
viewpoints on controversial issues?

Though building inclusive community in an
organization is undeniably challenging, the operational
steps are fairly simple: encourage respectful substantive
dialogue, be willing to feel uncomfortable, make mistakes,
be honest with ourselves, and persist in making authentic
connections. Why do we need to encourage and develop
skills for difficult dialogue in SCRA? Difficult dialogue
helps us all construct our social reality together rather than
have it constructed by whatever group wins a struggle for
dominance. Such a struggle is never-ending as long"" any
stakeholders feel they have lost. Uulike debate, which is
part of a struggle for dominance, dialogue seeks to
understand rather than rebut. Underst"ndit1gis a building
block of inclusive community.

Not all dialogue is difficult. In homogenousgroups
it may be fairly easy to reach understanding of each other's
concerns and interests. The difficulty comes in
heterogeneous groups, especially where some people enjoy
many privileges of the dominant culture and others are
variously oppressed. It takes emotional energy to explain
your oppression to someone who may not "get it." It also
takes emotional energy for someone relatively privileged to
listen to another's pain and anger and stay connected
without defensive reactions.

This is complicated by the phenomenon of
multiple oppression. For example, as a woman I belong to
an oppressed group, but as a European American I am
privileged. My wheelchair using woman mend is not just
doubly oppressed, because multiple oppression is not just
additive. There are interaction effects that become very
confusing. Unfortunately, United States culture is a
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SPECIAL FEATURE SECTION

Section Co-Editors:
Gary Harper and Marg Schneider

Giving Lesbian, Gay, Bisexual, and
Transgendered People and Communities a
Voice in Community Research and Action

great opportunity to connect with others and myself in
empowering ways. Often, in my experience, academic
conferences are formal exercises that don't encourage
difficult dialogue and self-reflection. Even our beloved
Biennial has felt frustratingly stilted at times, though it gets
better every year. The Multicultura1 Summit was a bold
step beyond the traditional conference model.

~,GMJ'~' f:t
1~ (1#4 ~

~p~

Gary W. Harper Margaret Schneider
DePaul University University of Toronto

~any lesbian, gay, bisexual and transgendered
~ (LGBT) individuals suffer multiple levels of

oppression and discrimination in our society. One
way that this occurs is in the form of antiquated laws in
many U.S. states and other countries that restrict LGBT-
identified individuals from sharing the same rights and
privileges as those who do not identify as LGBT. This
includes actions such as prohibiting sarne-sex marriages,
restricting sarne-gender sexual activity, giving employers
the right to terntinate LGBT employees, allowing landlords
the right to prohibit sarne-gender couples from cohabiting,
temtinating parental rights of LGBT individuals, and using
sexual orientation as a factor in making restrictive custody
decisions. In addition to these legal sanctions, many LGBT
individnals suffer overt social discrimination in the form of
verbal and physical harassment, and more 'covert
discrimination in terms of being restricted from talking
freely about their partner, love interest, and general
lifestyle for fear that others will harass and degrade them.
For many people this negativity is experienced across

veritablebrush pile of multiple oppression. Dialogue can
helpus sort this out if we are very self-disciplined listeners
andstayin the dialogue.

What will keep the relatively privileged in the
dialogue?One approach is to make it costly not to dialogue
(Atthe Multicultura1Summit there were proposals on the
table to make cross-cultural competence an ethical
requirementfor APA practitioners and researchers. Let the
lawsuitsfall where they may). Another approach is to raise 1:---------------------
issuesand eularge the experience of people at a young age
viadiversity and multicultural education. (There were
panelsof multicultural educators at the Summit). I can also
personallyspeak, as a relatively privileged person, of some
additionalconsiderations: Point out that people we love are
oppressed. Support us in an area where we suffer
oppression,however slight it may appear compared to
yours.Refrain from personally vilitying someone you have
invitedto dialogue.

Can one "speak truth to power" without personal
attack?There were many people at the Multicultural
Swnmitwho modeled that one can. It was also clear that
oncea conflict esealates it is very hard to resist personal
attack.When people feel cornered they will very likely
comeout fighting. How can we develop early warning
systemsto assure that we resolve our disputes "in the
middleof the room," without cornering anyone?

There is another crucial step in building inclusive '""--------------------
commWlitythat was either implicit or explicit in all of the
invited addresses and award presentations at the
MulticulturalSummit. That step is relinquishing privilege
basedon race, gender and class status, and requiring, as a
matter of professional ethics, respectful, culturally
sensitivecollaboration between practitioner and client, and
betweenresearcher and subject. This ethical stance was
centralto the origins of community psychology. It is
particularlydifficult to implement, however. Perhaps this
isbecauseit is extraordinarily hard to see our own biases
andextranrdinarily easy to rationalize our self-interest.
Perhapsit is also because our settings fail to support us or
actuallythreaten us if we attempt to implement this step.
Perhapsit is because we haven't agreed on operational
definitionsof "culturally sensitive collaboration."

One way to operationalize culturally sensitive
collaborationntight be via accountability structures. The
discussionabout accountability structures for SCRA that
MegBond initiated during her presidency seems a
balancedattempt to address unaware bias without
questioningour good intentions. Ingrid Huygens and
NevilleRobertson of New Zealand and others have also
taken leadership at previous Bieunials in sharing
accountabilitystructures they have developed for their
practicesettings. The 7th SCRA Biennial will provide
oppcrtunitiesto further both dialogue and action on
developingaccountability guidelines for SCRA.

I hope and expect that a National Multicultural
Conferenceand Summit will be an annnal event. It was a
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multiplemicrosystemsincluding the family, school, religious
institution, and wOII<.Youth who are LOBI or who are
questioning their sexual orientation may have additional
difficulties,as they ftequently suffer negative consequences
by disapprovingand intolerantparents, and may have trouble
findinga supportivenetwork of peers and/OImentorsto buffer
the difficultiesof juggling adolescentdevelopmentand LOBI
victitni7Jition. Given these multiple levels of potential
discriminationand physicaIlverbalharassment, a number of
LOBI youth and adults chose to hide or deny their
orientation---<ldecision that may lead to additional negative
psychologicaland socialoutcomes.

The Stonewall Rebellion which occurred in New
York in 1969 is often upheld as the beginning of the
modern gay rights movement in North America, as this was
one of the first times that a group of LOBI individuals
stood up against the oppression of police and the U.S.
government Since this time, hundreds of organizations
have been formed to help protect the rights of LOBI
individuals and to work toward the eradication of
homophobia, heterosexism, and the general oppression of
LOBI people. These community-based efforts often were
the result of effective grassroots community organizing and
have utilized many of the tenets of community psychology
to educate the general public about LOBI issues and to
empower LOBI people. Despite these efforts, society still
has displayed its disapproval of LOBI people as is
evidenced in the United States by societal landmarks such
as the controversy over having an openly lesbian character
on a prime-time television show, the congressional
approval of the Defense of Marriage Act (DOMA)
prohibiting same-sex marriages, and the recent brutal
torture and murder of an openly gay college student.

There still is much work to be done to help change
societal attitudes toward LOBI people and to decrease the
discrimination and oppression experienced by LOBI
people. Community psychology as a discipline, and the
Society for Community Research and Action (SCRA) as a
society, have been advocates for many groups of people
that suffer from societal discrimination, and have had a
strong focus on addressing issues of diversity and working
toward empowering oppressed groups of people. As the
field of community psychology and SCRA grow and
address additional issues, there is a need to have organized
efforts to recognize the struggles of LOBI people and to
address the concerns that confront LOBI people and
communities. Community psychology can learn a lot from
the community organizing and mobilizing efforts of LOBI
communities, and LOBI communities can learn a lot from
the advances made by community psychologists working
with other communities of people that suffer from
oppression and discrimination. This call for community
psychologists to address the needs of LOBI people and
communities is not new, as D' Augelli & Hart (1988) and
D'Augelli (1989) wrote in the late 1980's about
community psychology's neglect of LOBI issues and the

need to form collaborations between community
psychologists and LOBI people. As we approach the new
milleunium, it is time to actively work toward putting these
words into action.

In order for this positive movement to take place,
more attention must be paid to LOBI issues within SCRA
and the general field of community psychology. One
recent action has been the formation of a special interest
group within SCRA, which was just recognized as an
official group at the December 1998 meeting of the
Executive Council of SCRA. It is hoped that the formation
of this interest group will help stimulate increased
recognition of the need for community psychologists to be
involved in issues that confront LOBI people and
communities. The LOBI special interest group was
formed to increase awareness of the need for increased
community research and action related to issues that impact
LOBI people and communities; and to serve as a
mechanism for communication, collaboration, and support
among community psychologists who are either interested
in research/service/policy related to LOBI people and
communities, and/or who identify as LOBI.

Another way to increase recognition of the
contributions of LOBI people and communities to the field
of community psychology and to understand the struggles
encountered by this population is to provide forums for the
publication of articles related to community research and
action with LOBI people and communities. The
publication of this special section within the _Th_e
Community PsvchololZistITCP), along with the debut of a
regular I_C_Pcolumn focused on LOBI issues within this
volume, are crucial first steps toward this goal. Additional
publications in community psychology journals that reach
beyond the membership of SCRA are needed. A review of
articles published in SCRA's official journal, American
Joumal of Community PsvcholollV(AJCP), as well as the
Joumal of Community PsvcholollV(JCP), revealed a dearth
of LOBI -focused publications. Computer searches were
conducted on PsychINFO, with a separate search being
conducted for each of the following keywords within each
joumal: lesbian, gay, bisexual, transgender, transsexual,
homosexual, queer, and sexual orientation. Of the 2140
total articles published in these two journals between 1973
and 1998, only 22 (1.0%) focused to some degree on
LOBI issues (AJCP = IS of 1013 articles; _JC_P= 8 of 1127
articles). A majority of these articles focused on gay males
or a combination of gay and bisexual males, and none
focused exclusively on lesbians, bisexuals, or
transgendered people.

The range of topics that were covered in these
articles included the general areas of stress (including
AIDS caregiving burden) and social support (n=8),
psychological distress/psychotherapy (n=6), victimization
and harassment (n=4), empowerment/development of
helping communities through collaboration (n=3), and
community-based intervention (n=I). Over half (55%) of
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A Spiritual Re-Formation Program for
Gay, Lesbian and Bisexual Christians

Michal Anne Pepper
Dallas, Texas

A.- my private practice in Dallas, Texas, I see many
"~linical symptoms associated with conflicts
between the individual's sexual orientation and early

The articles in this issue stand as excellent
examples of inclusion, self-determination and partnership.
YouthPride, described by Swann and Purcell, is governed
by a council composed of its youth members and
representatives from council sit on the Board of Directors.
Unity Leadership, described by Howard and Carroll, is a
model of how diverse groups within a community can work
together effectively, while Sanlo's description of Lavender
Graduation, Davis' and Rodolfa's model for creating allies,
and Radzik's description of a clinic for transgendered
people all demonstrate the importance and potential of
working in collaboration with straight allies and in
mainstream settings.

The challenges facing those of us working in the area
of LGBT issues come not only from our stmggle with
heterosexism and homophobia, but also from the same
demands that face everyone in the area of prevention and
mental health: How can we be more inclusive of ethoic, racial
and cultural diversity? How can we ensure that our
constituencies do have input into the stmcture and direction of
initiatives? How do we work with the diversities within our
own communities in a constructive way? We face these
challenges with a strong foundation of effective community-
building and development which exemplify community
psycbology at its best. Commuoity psychologists can learn a
great deal from LGBT communities and we hope that this
special section is a starting point.

the articles included either HIV or AIDS in the title and
bad some degree of focus on either HIV risk/prevention,
coping with HIV IAIDS, or caregiving for someone with
AIDS. Thus, not only do these figures portray a neglect of
LGBT issues, but they also reify a maIe-centered bias in
publisbed research which has been characteristic of
psychology in general. Furthermore, the predominant
focus on distress, victimization, and HIV status reinforce
the negative image of LGBT people by highlighting the
weaknesses rather than strengths in this population.

There are a variety of approaches to framing
LGBT issues; they can be questions of mental health,
human rights and protection. As is fitting in a publication
about community psychology, this collection of articles
exemplifies the mental health perspective. However, while
the consequence of being part of a stigmatized minority is,
indeed, a mental health issue, this focus poses a number of
problems not the least of which is the risk of pathologizing
thepopulation. It is important to remember that people who
are LGBT are still stinging from the memory of
homosexuality being included in the DSM (not to mention
the continued inclusion of gender identity disorder in the
OSMoN).

In addition, LGBT issues are inherently political,
something that is not necessarily captured under the rubric
of "mental health." Among LGBT people there is a clearly
articulated understanding that the source of the problems
associated with being LGBT lies squarely with society's
attitudes, not in anything inherent in being a sexual
minority. This understanding is the cornerstone of the
development of a positive LGBT identity. It represents a
perspective transformation that is fundamental to the
empowerment of LGBT people. What comes with this
perspective is a conspicuous focus on (to use mental health
jargon) primary prevention aimed at changing society
through education and training. This highly politicized
perspective is informed by the best of what has been
learned in other liberation movements, such as the second
wave of feminism and the civil rights movement in the
Uoited States. Hence, community development, prevention
or intervention with LGBT communities cannot be
separatedfrom activism. Marglll'et Schneider, Ph.D. ClIft b~ con/acta at the Dtpattmmt 01

th . 1 . thi Adult Edllcatlon, Community D~/opment and Counseling
[t is not coincidental, then, that e artIc es m S Psychology, The Ontario Institute/or Studlu In Education, Un/vuslty

special section have a decidedly activist component which of TONJnto,252Bloor Strut W•••• Toronto, Ontorlo, CmwdlI MSS 1Y6,
is evident, even in those which describe counseling and Ph:(416)9~l,NrrDiJ:msdr~N_C4
support services. Rather than pathologizing or (to borrow a f----------------------
term from our sociologist colleagues) problematizing
clients, the focus in programs such as the ones featured in
Michal Anne Pepper's description of a program for LGB
Christians, or in Perlstein's, Pedro-Cirabisi's and Downes'
description of a center for alternate families, is on
providingaccurate information in a supportive atmosphere.
Other articles focus on education and training initiatives,
suchas the innovative programs described by Browning,
Alford-Keating, and Walsb, and the internship training
programdescribed by Davis and Rodolfa.
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Christian upbringing. For example, Sam was 40, in a stable
relationship, had a satisfying career and was active in a
local Reconciling Methodist church. He entered therapy
because of his inability to disclose his sexual orientation to
his aging, conservative Baptist parents. After exploring his
fears and fantasies about coming out to his parents, I asked
him what side of the controversy God is on. Despite his
knowledge and sophistication, Sam admitted a deep-seated
belief that God was on his parents' side.

Often, people internalize a construction of God as
angry and homophobic. This construction then plays a
powerful role in their psychological and emotional lives.
Sometimes people can only acknowledge themselves as
lesbian or gay by abandoning lifelong spiritual disciplines
that affect their capacity to function effectively. For
example, many Christians use prayer to make important
life decisions. If they abandon that practice when they
come out as gay or lesbian, they have lost an important
emotional resource for coping with life demands. For other
people spiritual development is paralyzed and formerly
devout Christians lose larger life goals and purposes.

The resulting psychological difficulties may range
ftom obvious clinical symptoms to a more subtle effect
involving less than optimal functioning. For example, a
Christian man may have apparently integrated both sexual
orientation and his faith, yet not be able to pray about his
dating life. Or a woman in her thirties may go to church,
have a successful career and a large community of friends,
yet feel compelled to COVerher sense of meaninglessness
with a flashy lifestyle.

Dallas is home to a variety of churches with a
primarymission to serve sexual minorities, as well as
multiple mainline churches that extend hospitality to those
in our community. The stores are full of books explaining
lithe bible's position on homosexuality." Programs from a
cognitive perspective abound to help people reflect on their
religious beliefs. Psychotherapists struggle to help people
eliminate religiously inspired internalized homophobia.
Dallas is also home to a thriving program of reparative
therapy; an outgrowth of the many churches teaching that
homosexuality is evil. The religious climate is primarily
hostile, with conservative Christian, Jewish and Muslim
groups agreeingon the sinfulness of those in the gay, lesbian
and bisexual community. The largest (and most vocal)
Protestantdenominationin the area is SouthernBaptist.

Honesty is a statewide organization for gay,
lesbian and bisexual Southern Baptists. When they
surveyed their membership, they discovered an expressed
need for a program to help people integrate their sexual
orientation and their spiritual life. Honesty leadership
asked me to develop such a program. I agreed, in part out of
my frustration with treating some of these problems in
therapy. Over the last two years, I have developed a ten-
week, faith-based program in which participants are invited
to revisit key theological concepts and spiritual disciplines.

This program is for small groups of people. It is

neither a therapy group nor a support group, although it can
be both therapeutic as well as supportive. Instead, this
program is first and foremost an expression of the Christian
church, and secondarily uses psychological insights to
promote Christian discipleship. The leader's function is
more pastoral than psychological. The program is semi-
structured around Christian topics such as images of God
sin and forgiveness, and prayer. I have written a workbook
of daily devotions in which the participantreflectsand prays
about the week's topic. The format, languageand imageryare
bible basedand similarto that generatedby moreconservative
Christian groups. However, the gospel message specifically
includesgay, lesbianandbisexualindividuals.

The group format is an eclectic mix of sharing,
prayer, education and worship. Much of the discussion is
directed by the week's topic. Many times the material in
the workbook generates significant emotional material that
is addressed both within the group as well as in individual
therapy with some other therapist. Although programmed
and semi-structured, each group is different, reflecting the
personalities of the participants.

We have one or more worship services within the
program. These services are designed to link the healing
power of Christian liturgy with specific psychological
hurts. Sometime during the second half of the group, for
example, I present material on the dynamics of shame. I
then lead group members in an exercise in which they
remember and express in a drawing a particularly shameful
life experience. They give this episode a name.

We adjourn the group and reconvene in the
sanctuary. During a brief worship service, we celebrate
communion (as an elder in the Disciple of Christ church, I
am empowered to administer communion). We break the
bread by passing a loaf and a basket around the circle.
Each person breaks off a piece, gives it the name of their
shameful experience, and puts it into the basket. These
pieces of bread, a symbol of the community's shame and
brokeness, are then blessed and eaten in communion. This
particular service has a powerful effect on participants.

Several variables appear to make this program
effective. The purpose of the program is to provide an
environment in which lesbians and gay men can develop an
explicitly Christian discipleship. With this goal in mind,
the program is faith based. My underlying assumption is
that the Holy Spirit will guide and direct the group. I also
assume that the Spirit speaks to Christians through
scripture. However, the message is often obscured by
culturally ascribed meaning that is not present in the
biblical text. Therefore the de-construction of meaning
ftom key theological concepts and scripture is critical for a
more faithful reading of the original text.

Because the cultural context of the biblical text is
alien and complex, its message is difficult to hear. Many
Christians project meaning onto scripture without regard to
its original meaning (called eisegesis in biblical theology).
For example, the story of the Samaritan woman at the well
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hastraditionallybeen IUlderstoodas a story about salvation
from sexual sins. The text itself, however, makes no
mentionof sex, and Jesus does not pass judgment on the
womanfor her marital history. For many people, to IUlpack
anddeconstruct the cognitive distortion and accompanying
emotionalloading of this story alleviates shame and guilt-
particularly shame and guilt about gender and marital
status. Once the story is stripped of eisegetic material, it
can disclose its meaning of hope and dignity for less
privilegedmembers of the culture.

The group's setting is another important variable.
Wemeet in a mainline church that not only affirms, but
alsocelebrates, a variety of people. For many participants,
simplywalking into a church with primarily heterosexual
congregants as an openly lesbian or gay man is an
opportunityfor de-conditioning a fear response.

In an intervention in the larger system, the sign
outsidethe door notifies people in other groups using the
building of this church's public affirmation of sexual
minorities.The church also prints the name of the group,
alongwith other activities in the church, in the weekly
bulletinand newsletter.These notices ftame the group as one
ofmany routine church activities instead of a media event.
Overtime,this low-keyapproachnormalizesthe presence of
gay,lesbianand bisexualpersons in churchculture.

As knowledge of this resource grows, we get calls
fromallover the state. Some out oftown participants drive We are interested in any unit that defines itself as a
intoDallas every week. I have begw inviting other local family and includes love and commitment to the well-being
therapiststo co-lead the groups. My hope is that eventually of others in the unit; as well as a concern for creating
these groups will not be dependent on my time alone. environments where everyone can feel safe, grow and
Ideally,others will either replicate this program or begin support each others successes as well as difficulties. We
somethingsimilar in their own areas. certainly have grown as an agency in response to the

Finally, this program assumes the individual's increasing number of gay and lesbian couples who are
primaryidentity is as a Christian, with sexual orientation a having children (Le., gayby boom), but we also have
secondarycharacteristic. Of the two, I expect Christian programs for individuals who want to join extended
discipleship to be the more formational. Even some families as well as childless couples who wish to explore
churchesapproach the gay Christian's dilemma the other that very mysterious world of forming family as a couple.
wayarolUld,with sexual orientation ptimary. Yet mm a
faith based perspective, psychology is subordinate to We have groups for adults who become like family when
theology(just as theology is subordinate to psychology meeting over time and supporting each others' exploration
froma psychological perspective). Given this context, I of a variety of personal issues. Our gay men's group called
understand this particular community intervention as a "We Are Family" has been going for more than three years.
missionactivity divinely initiated and maintained. I would We offered our first family forum for couples this year
welcome conversation with anyone interested in called "Couples: We are Family Too."
developingthis program or a similar program in their area. We have fOlUldthat our families are no more

functional or dysfunctional than their neighbors, often
Mkha/ Ann. Pepper COlI be COnJoded III MIdway H/JJs Ch_an Churrh needing to explore basic issues such as the balance
(Illsdp/es of Christ): (214) 3514841, Enudl: nk.n:y:yberromp.nd, between autonomy and direction in parenting; blended
HOII<Sty(&uthmr BaptIst) _b she: hllp:I/www.han<SlJ@geodtles.com.
AmerlaurBapdstmuJll:AmlJDptistJ@wLcom. family issues; sibling rivalry, etc. Added to traditional
----------------------1 issues are those which arise mm homophobia, particularly

in schools and workplaces or basic ignorance mm people
our children encolUlter who do not IUlderstand that our
families are more similar than different mm their own.

Alternative Family Project! Center for
Alternative Families: Commnnity

Counseling and Training in a Context of
Celebration, Information, and Advocacy

MarciaPerlstein, Carol PednK:irabisi, & Myles Downes
AlternativeFamilyProject/Centerfor AlternativeFamilies

SanFrancisco,California

I raised my own kids In darkness and shame. If they had
had events like this, their childhoods, and my coming
out, would have been entirely different stories ... None
of us would have felt so dl.fferent or so alone.
-Lesbian Elenuntary School Principal,
San Francisco, Callfornill

BACKGROUND

Alternative Family Project (AFP) is a non-profit,
community-based agency serving lesbians, gay men,
bisexuals, and transgendered people (LGBT) and their
families in the San Francisco Bay Area. AFP was fOlUlded
in September 1993 by a lesbian mother who was also a
student in San Francisco State University's COIUlseIing
Department. She was coming to IUlderstandhow she and
her family were continually being denied access to basic
support, including community involvement, mental health
services and general information and resources, and felt
determined to do something about it. From its inception
the organization (initially run from a small church
basement in the Castro) has endeavored to empower LGBT
families by providing these services.

I'Hn.osoPHY

COMPONENTS

Coonselint!

Our Counseling Center has two distinct sectors:
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low-fee counseling for our diverse community, and training
for unlicensed interns, licensed professionals and mental
health workers within the field. We offer individual, child,
couple and family counseling on a sliding scale based on
income. Nobody is ever turned away for lack of funds. We
work with family of origin issues as well as families of
choice, and we offer services in a variety of formats. An
example of a one day workshop which includes many
family of origin issues is our "Lesbians of Color Coming
Out Workshop." We also offer a variety of support and
therapy groups. All groups that include current parents
(there are others for those preparing to become parents)
include concurrent children's support through playgroups.
Facilitating these groups are young adults who have grown
up in same sex headed households and come to us ftom
COLAGE (Children of Lesbians and Gays Everywhere).
Past and present groups have included:

• We Are Family (Gay Men's support group)
• Transgender Parents
• Lesbian Moms
• Gay Dads
• Mixed Gender Prospective Parents (LGBT)
• Transgenders In Transition

For those in the field who are pre-licensed, AFP
offers traineeships and internships. Our interns and trainees
span the professional preparation gamut ftom those having
their first experiences seeing clients all the way to those
post-masters interns who are finishing hours for licensing
exams as psychologists; marriage, family and child
counselors; and social workers. Administrative intern
opportunities are available for independent studies credit
ftom a wide range of local higher educatioual institutions.
For professionals, we offer monthly trainings on numerous
topics. All of these are offered in the context of LGBT
clients and include ample opportunity for questions about
specific cases. A sampling includes:

• Somatic Approachs to Treating Trauma
• Celebrating Creativity with Children
• Queer Youth
• Misconceptions about Bisexuality
• Opportunities & Pitfalls in Same Sex Couple Parenting
• Working with Lesbian Couples
• Working with Gay Couples
• Working with Clients with mv
• Intersexuality

Once a year, we host a weekend workshop for
therapists and others in the field that assembles some of the
foremost experts on alternative families to share their
knowledge. Participants include licensed and pre-licensed
professionals trom across the country. On October 16,
1999, Dr. Gilbert Herdt, Director of San Francisco State
University's Htbnan Sexuality Studies Program will

keynote our annual workshop with an address on "Youth
to Aging in the LGBT Community: The Continuum."
Representatives from both LYRIC (Lavender Youth
Resource and Information Center) and GLOE (Gay/
Lesbian Outreach to Elders) will address the topic as
well. As in our weekly trainings, participants will have
ample opportunity to bring in their own relevant case
material and meet in small groups for a more in depth
look at selected issues. Kindred spirit community
groups will have tables with materials about their
organizations as well.

Staff are always available to conduct trainings and
workshops in a variety of settings, including schools, civic
and community agencies, businesses and universities. We
emphasize prevention through education and are also
available to support staff, students and clients in the
aftermath of violent incidents. The events detailed by the
media recently are only the tip of the iceberg, highlighting
situations where people work or study in environments that
may range trom subtly unwelcoming all the way to
blatantly unsafe. The incidence of suicide among young
people who are LGBT or questioning is among the highest
in their age groups. We seek to help create safe climates
where people are treated fairly; they don't have to be
agreed with, merely protected. We fmd that many
professionals understand this principle but don't know how
to create these environments or how to pick up the pieces
when the safety of a setting has been compromised. AFP
can help and takes great pride in being on the trontIine of
these activities. We were one of the community groups
that worked closely with San Francisco Unified School
District in creating curriculum and offering trainings in
LGBT issues to all of its elementary and middle school
teachers over the past two years.

Information. Advocacv and Networkinl!

We provide a Phone Referral Service for any and
all questions relevant to creating alternative families,
sustaining them, and living in them. For example, on the
Internet we were able to connect a lesbian couple in
Connecticut who had been unsuccessful in adopting with a
gay male couple one town away. The men gave us
permission to give their number out so they could assist the
lesbian couple in their process. Our database contains
information on a wide range of community services and
resources both within the Bay Area and around the nation.
If we don't have the answer, chances are we know
someone who does. Weare dedicated to working with
other LGBT agencies to promote and support each
other's programs. Plus, in terms of advocacy, we work
in coalition with these groups of kindred spirits in
advocating for all of our civil rights and for our families
to enjoy the same respect and benefits as others in our
society. An overview of our information and advocacy
efforts includes:
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Marcia Perlstein, MFCC can be contacted at the Altunatlvt Family
ProjectlCenter for Alternadvt Families, San Franclsco, C4, Phone
(415) 436-9000, Fax (415) 431-6404, ..,'Ulil: afJ1J!:1hedty,sfsu.edu,

Ona monthlybasis,we put togetherfamily forumson website: hllp:/www.que.,.org/afp.
a variety of topics including: Considering Parenthood: 1----------------------
Options and Avenues; Known and Unknown Donor
Insemination,Adoption, Foster and Co-parenting; Coping
mth Homophobia in Schools & Workplaces; Breakups in
LGBT Households; Creating Ritual in Non-traditional
Fami1ies;Special Needs in Trans-racial Adoptions; Legal
Issuesin Same-SexRelationships;TransgenderParentsSpeak
Out;and,ProtectingOur Childrenand HealingOnrselves.

• A free telephone hotline; resources and referrals
through our extensive database

• Local and national advocacy, supportive testimony as
needed

• Trainings for community professionals who work with
LGBT community

• Media exposure and response

Familv Forums

Useof Our Community Room

We provide a safe meeting space for various
communitygroups such as Purple Moon Dance Project,
severalLGBT 12-stepgroups, Queer Sprits, the Stop AIDS
Project,GAYLESTA (LGBT Therapist Association), and
theHarveyMilk Institute to name a few.

Our most exciting networking occurs through the
grandparentingprogram. We collaborate with Gay and
LesbianOutreach to Elders (GLOE) to connect the seniors
in our community with same-sex families and their
children. We also include in our bi-annual mailing our
Networking Page, which provides an opportunity for
peopleto contact others within the community with similar
interests and needs. Our community room is always
availablefor rent, so that various groups can have a place
toconvenethat is affordable, safe, and comfortable.

Celebration

We provide a variety of opportunities to come
together. Once a year, we offer our big July Fourth Picnic
wherehundreds of LGBT families assemble to enjoy an
afternoon of free entertainment, celebrity guests, games
and family fun. This event offer an opportunity to
congregate, connect, socialize, network and just have fun
in an environment in which the similarities and differences
betweenus are not merely tolerated, but rather appreciated
andcelebrated. The staff of AFP are also available to help
facilitate the creation of rituals and special events,
including; welcoming children into families, holiday
observances, and commitment ceremonies.

IN CLOSING

We have discovered that counseling in a

community setting requires all the usual techniques and
skills applied within the sanctity of the counseling room as
well as a number of others beyond the borders of that
traditional space. The challenge is great, as are the
rewards. Staff and trainees alike must have the soul of
service, a tolerance for ambiguity and a deep sense of why
they are choosing this setting.

Mentors and Peers: Innovative Programs
for Lesbian, Gay, Bisexual, and

Transgendered Students

Christine Browning
University of California, Irvine

Pat Alford-Keating
University of California, Los Angeles

Patricia Walsh
University of California, Irvine

Oheexperience of campus life for the lesbian, gay,
bisexual, and transgendered (LGBT) student is

often a lonely and alienating experience. A student's
first exposure to university life is usually through campus
orientation or residence hall programs that are typically
geared toward meeting the needs of heterosexual students.
On most campuses, there is little validation or recognition
of students who are not heterosexual. For many students,
coming to college presents an opportunity to explore their
sexual orientation. LGBT students are challenged with
finding community support and resources to assist in their
identity development. This paper will address two
programs that have been implemented on college campuses
that address these issues. The first is a LGB Peer
CounselinglEducation program and the other is a LGBT
Peer Mentoring program. Both programs seek to enhance
the quality of campus life for LGB students by providing
resources for individual student development.

VCI LGB Peer CounselinglEducation Program

The UCI Counseling Center and the UCI Lesbian,
Gay, and Bisexual Resource Center collaborate by offering
the services of the Peer Program. The UCI Counseling
Center provides the faculty for instruction and supervision
and the UCI LGBT Resource Center provides on-site
supervision, peer office space, and administrative support.
The goals of the program are to reduce heterosexisrn
through educational programs about LGBT issues and to
provide outreach and peer counseling support to students
who are coming out, questioning their sexual orientation,
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or seeking to understand gay, lesbian, or bisexual friends or
family members. Philosophically, the program is based on
the recognition that all forms of discrimination and
oppression are interconnected. This understanding is
embedded in the delivery of peer training and services.
Students who reflect the diverse campus population in
gender, sexual orientation, race and ethnicity, peer group
affiliations, and academic interests are selected to be peers.
In addition, Peer selections are based on approachability,
willingness to learn, and good communication skills. Ten
to twelve stodents are selected in the spring quarter for the
following academic year. Students are required to make an
academic year commitment to the program and receive
academic credit for each quarter. This is an essential part of
the program. By providing academic credit, students
benefit from their contribution. The formal class structure
also provides a method to ensure that all the Peers share the
same basic knowledge and allows for a structured
supervision process to monitor the delivery of counseling
and educational services provided by the Peers.

Peers are trained in basic counseling and outreach
and consultation skills. They also study LGB psychology
and information from other academic disciplines (e.g.,
history, literature, queer studies). The focus of the first
quarter is on academic instruction and participation in
experiential activities. The Peers learn to design and
implement educational workshops, develop peer-
counseling skills, and to increase their knowledge of
campus, local, and national resources. In the winter and
spring quarters, stodents continue to meet weekly to learn
about LGBT issues in greater depth and receive
supervision on their work.

There are a few aspects of the program that are
especially important to note. The diversity of the peer
group with respect to sexual orientation, gender, and
ethnicity is critical. Typically, more heterosexual students
apply to the program than LGB stodents. This may reflect
the fear that some LGB students have about being open on
campus as well as their developmental "readiness" to assist
others when they may be still in the midst of their own
coming-out process. The heterosexual students are in an
excellent position to model for other heterosexual students
how to be allies to the LGB community. In addition,
sometimes students who are in the early stages of coming
out are afraid to speak to a LGB Peer for reasons related to
their own internalized homophobia. Providing a positive
experience with a heterosexual ally usually leads to the
stodent's greater comfort in meeting with other LGB Peers
or students. Sexual orientation diversity within the class
enriches the learning experience as well. For example,
LGB Peers are able to understand some of the negative
experiences that they have had with heterosexual friends
and family in a different context. Similarly, the presence of
students from different ethnic and racial backgrounds
allows the stodents to learn from each other about the
complex interaction of sexual orientation with race,

ethnicity, and culture. Gender differences are also
explored within the context of the student's sexual
orientation as well as gender socialization.

The Peers present LGB-related workshops and
panel discussions to campus organizations, classes, and
residence halls. They facilitate discussion and support
groups and provide "drop-in" counseling. The Peers
have been able to reach hundreds of students who would
not otherwise have been exposed to sexual orientation
issues. They also have been able to talk with students
who might not have sought counseling in a more formal
setting. After speaking with a Peer, students are more
likely to utilize other support systems. Finally, the Peer
counselors' personal growth is enhanced by
participating in this experience. Those who identify as
LGB benefit from being in a position to help others and
to affirm their own identities. Their leadership role on
the campus provides recognition that sexual orientation
issues are valued within the university community.
Peers also feel empowered by their ability to make
social change through education.

UCLA Gay, Lesbian, Bisexual and Transgender
Mentoring Program

The goal of the UCLA GLBT Mentoring
Program is to facilitate the coming-out process by
providing a mentoring relationship that offers support
and guidance. The hallmark of this program is a
confidential, one-on-one relationship between a Mentee
and an empathic, informed lesbian, gay, bisexual, or
transgender Mentor. Mentors help individuals with their
coming-out process, making it more hospitable and less
stressful than it would have been otherwise. The
Mentorls role is multi-faceted. In some cases, Mentors
become a human anchor during one of the most
frightening and confusing periods of a person's life.
Mentors also provide practical information about
community resources and help explore important issues
such as coming out to parents and same-gender dating.
In all instances, Mentors strive to empower Mentees
with accurate information and help them achieve a
positive identity. During meetings with Mentees, Mentors
function as confidantes,tour guides during "field trips," and
supportive companions.Casual discussionstake place about
once a week, often over lunch or coffee. During these
meetings, Mentors answer questions,provide information,or
simply listen. They also suggest reading materialsor videos
pertinent to the needs of their Mentee. During field trips,
Mentors introduce Mentees to community resources.
Together, they may visit LGBT community centers,
bookstores, coffeehouses, movies, plays, restaurants, or
pride events. Afterwards, Mentors and Mentees discuss
the Mentee's questions and reactions. Mentors also
function as supportive companions who accompany
Mentees to activities such as rap groups, until the
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Menteefeels comfortable attending alone.
The paraprofessional relationship between

Mentorsand Mentees is neither stiff and formal nor is it a
casualfriendship. It bas a congenial, yet professional tone
and there are parameters within which Mentors operate.
Mentees receive a written description outlining the
Mentor'srole so as to clearly defme the Mentee's
expectations. Mentors sign a contract agreeing that they
will: I) not use alcohol or drugs while mentoring; 2) not
become sexually involved with a Mentee; 3) attend bi-
weekly team supervision meetings; and 4) maintain the
confidentialityof their Mentees. A high priority is placed
on confidentiality. Mentors do not reveal the identity of
their Mentees and they do not discuss Mentor-ta-Mentee
meetingsoutside of the program. Potential Mentors are
carefully screened for interpersonal skills, maturity,
responsibility, committnent, and the ability to maintain
appropriateboundaries. Mentors must be affiliated with
UCLAas students, staff, or faculty. While most Mentors
are graduate students, there are a few staff and
undergraduatestudent Mentors.

Once selected, Mentors receive 30 hours of
!raining. The training includes a variety of topics such as
internalized homophobia, coming out, dating and
relationships issues, sexuality, safer-sex practices,
bisexuality, transgender issues, active listening skills,
religion, racial and ethnic diversity, gender issues,
subcultureswithin the LGBT community, and managing
difficult situations (Le., suicidal Mentees). After
successfullycompleting the training, Mentors attend on-
going,bi-weekly team supervision meetings, facilitated by
apsychologist.Mentors and Mentees are paired according
to several criteria. Because of the significant differences
betweenthe issues faced by men and women, Mentors and
Menteesare always paired by gender. When possible, they
arematched by ethnicity and sexual orientation. Mentees
areregularly enrolled undergraduate and graduate UCLA
students. The Mentees are ethnically diverse and are
lesbiangay, and bisexual. To date, no transgender Mentees
haveenrolled in the program.

Program Comparisons

These programs have not only had a positive effect
ontherecipients of the services, but have also enhanced the
personalgrowth of the Mentors and the Peers who provide
the service. The training and experience provides an
opportunityto explore their own sexual orientation issues
ona deeper level while experiencing the support of their
respectivegroups. Although the programs are different
withrespect to how services are delivered, both programs
havebeen successful in meeting the needs of students on
campus.Someof these differences include the following.

The Mentoring Program focuses exclusively on the
needsof LGBT students. The program pairs Mentors with
Menteeswho share the same sexuaI orientation, gender,

and when possible, ethnicity. In contrast, the Peer Program
also includes heterosexual peers and provides education
and counseling to heterosexual students. While both the
Mentor and the Peer programs have clearly defined roles
and structured relationships with students, the Mentor
Program encourages Mentors to explore campus and
community resources with their Mentees. The Peers do not
meet with students outside of the LGB Resource Center.
The Peer Program offers students academic credit for their
participation as Peers while the Mentors volunteer their
services. Lastly, although the Peer Program includes
training on transgendered issues the Peers are not trained to
provide educational programs or peer counseling to
transgendered individuals. The Mentoring program
includes services to transgendered people.

Those who are interested in establishing a peer_
based program should consider what approach might work
best on their campus. These programs may also be
modified to work within a community agency serving an
LGBT population. A few issues to consider when planoing
such programs are: whether or not to include transgendered
individuals, whether or not to grant academic credit, the
content of training, advertising strategies, selection criteria
for peers or mentors, and liability issues regarding the
conduct of the peers or mentors. It is especially important
that the peers or mentors do not represent themselves as
therapists but rather as informed peers who are providing
support, resources, and referraIs.

Summary

Developing a healthy lesbian, gay, or bisexual
identity within the context of a heterosexist society can be
stressful. Some of the stress related responses associated
with coming out are: increased risk for suicide, substance
abuse, academic problems, high-risk sexual behaviors, and
feeling of alienation, loneliness, and depression. The
Mentor and Peer Programs seek to minimi7p' the stress
related to coming out for LGBT students by providing
social support and education. It is our hope that the
implementationof such programs might not only change the
individual's coming out process but eventually inlIuence the
largerLGBT communityin a positivedirection.

Christine Browning, Ph.D. con be rontacted at Unlvenlty 01
Callfomill, COUIISeIJngCentu, SSI, Room 202, Irvine, C4 92697,
(949) 824-6157, cmbrown@lcLedu.

Pat Alford-Keating, Ph.D. con be contacted at Unlvenlty 01
Col!fomkt, Student P>ycIrologictll Services, 4223 MaIh ScJences,
LosAngeles, C4 90095-1556,pkeat/ng@lcla.edJL

paJr/cla L Walsh, MSW can be rontacted at Unlvenlty 01
California, LGB Resource Center, 106 Gateway Commons, Irvine,
C4 92697, (949) 82-1-6157,plwaJs/@lcLedJL
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Creating LGBT Allies: A Training Model
for Predoctoral Psychology Interns

Diana Davis & Emil Rodolfa
University of Califomia, Davis

~ ecent research has determined that counseling and
~ clinical psychology doctoral programs do not

adequately prepare graduate students to provide
competent services to leshian, gay, or bisexua1 (LGB)
clients (Phillips & Fisher, 1998). Some emphasize that
"infusing LGB content into our training programs will only
occur by a much more intrusive and extensive integration
of LGB psychology" mto training curricnlum and
practicum (Mobley, 1998, p. 784).

Surveying our own predoctoral psychology interns
(12 during the past 2 years) revealed that only two of
twelve interns had received a seminar specifica1lydevoted
to the clinical issues relevant to sexual orientation
diversity. Most had participated in very limited training,
including only one or two seminar presentations and a
handful of readings. They had practically no experience or
training in working with ethnic minority LGBT clients.
Given such dearth of training and experience, it is not
surprising that these interns rated their overall competence
to work with LGBT clients quite low relative to their
overall clinical skills.

Although doctoral programs clearly need to
provide better training, the current reality is that most
predoctoral interns arrive at their training sites with little
direct experience with LGBT issues. Unless internship
sites are willing and able to provide that training, interns
may graduate with little more understanding of LGBT
issues than they had upon beginning their doctoral training.

Our experience is that most interns are eager to
learn about LGBT issues, but didactic and clinical
experience may not be sufficient. We believe that it is
useful to provide trainees with the opportouity to become
LGBT Allies. Allies are heterosexual people who will
advocate for the rights of LGBT people and work to
improve their environment. On our campus, the allies'
initiatives remind the entire university community that not
all peoplewho fighthomophobiaand beterosexismare LGBT.

Creating the opportunity for our predoctoral
interns to become allies to LGBT people, assists their
professional work here and throughout their professional
careers. This training model is being integrated into our
existing internship program; it includes a strong didactic
component, typical of any effective training program and
much more.

Self-Evaluation. At the beginning of the internship,
the interns are surveyed about their previous LGBT
experience, training, perceived competence, and areas of
strength, weakness, and interest in working with LGBT
clients. The LGBT Seminar facilitator uses this

information in developing the content for the didactic
training. Interns' primary interests and areas of perceived
weakness are incorporated into the training.

Didactic Traininll. This six-session seminar
explores psychological theory, research, and clinical
practice in working with LGBT clients. The topics include:
professional and ethical issues; ethnic diversity; counseling
gay men; counseling lesbian women; bisexnality; and
mnltiple identities. One key to successful didactic
instruction is relevant readings. The seminar is structored
to emphasize case presentations and assigned readings are
used to higbJight the relevant issues.

Gettin2 to Know the LGBT Community. We
provide the opportouity for interns to connect with the
LGBT community very early in their training year. Interns
join with LGBT student activists in planning and
promoting Pride Week events within the first month of
their internship. This informal introduction to the LGBT
community quickly makes our interns more visible to the
LGBT student community, and likely increases their
comfort in attending LGBT events. With the success of
this early outreach experience, next year we plan to
incorporate a didactic and experiential training component
during intern orientation. This will provide interns with an
opportunity to process these introductory experiences
working with LGBT students.

Pro2l"amm1nU and Outreach Activities. A recent
study by Davis et al. (1998) found that Counseling Center
directors perceived their outreach activities to the LGBT
community to be very successful and well received.
However, according to this research, most Counseling
Center "outreach" consisted almost entirely of running
support or therapygroups for LGBT students.In comparison,
these same directors described a wider variety of outreach
services to ethnic minority students, includingprogr:>mm;ng
and consultation services to student org:mi7.ations.

Because our interns are offered the opportouity to
connect with the LGBT community early in their training
year, we believe they are more comfortable and competent
to develop programming and outreach activities as the year
progresses. We work to provide these programming and
outreach opportouities. For example, most of our interns
are currently collaborating with LGBT campus staff in the
planning and implementation of an all-day workshop on
racism and homophobia, with the goal of building alliances
across ethnicity and sexual orientation. This opportouity
connects our interns with staff outside the Counseling
Center and allows them the opportunity to use their
consultation skills related to both ethnic minority and
LGBT issues.

As interns become allies, they have the opportouity
to develop an Allies Training Program that may be
incorporated into Campus Resident Advisor and Peer
Counselor Training. In addition, interns participate in our
Muiticnitura1lnnnersion Program, an evolving sequence of
academic courses that integrates LGBT issues into its
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curriculum. Finally, some interns use their new skills to
educate peer counselors for "The House," our student-nm
24-hour crisis center on LGBT issues.

Clearly, creating the opportunity for interns to
become allies, exposing them to the local LGBT
co~~1?' and connecting them to campus leaders early in
theIr traIrUng, has a powerful, positive "ripple effect" in the
community and throughout their training.

Intern Evaluation. Interns find this training very
usefulin their professional development. To quote from a few
of the interns: "[this training is] excellent both in content and
organization." ''Thorough, thoughtful presentations.
Exploration of cases on particular LGBT issues increased
awareness." "Training experiences were well thought out and
useful." Clearly the interns greatly appreciated the training
theyreceived.

Future Trainin2. This is not a time to rest. This
trainingwill continue to integrate new research, theoretical
models and feedback from our interns as it develops.
There are additional programming opportunities that can
be incorporated, including developing a training program
for LGBT Resource Center volunteers or students involved
in the LGBT mentorship program; and facilitating a
support group for friends of LGBT students. Interns can
make a substantial contribution to the Counseling Center's
programming efforts and simultaneously gain valuable
knowledge about the LGBT experience.

Although the vast majority of the interns have become
enthusiastically involved in many aspects of this training
voluntarily, future training staff discussions will focus on
whether we should require a minimum number of
programmingand outreach activities to the LGBT community.

Summary. Although our model of intern training
forLGBT clients contains a strong didactic component and
clinical experience, the spirit and life of the model comes
from providing a range of outreach and consultation
opportunities within the LGBT community. Internship
programs that seek to provide a rich and memorable LGBT
training experience will fmd similar training experiences
worthwhile.
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YouthPride: A Place Where Southern
Gay, Lesbian, Bisexual and Transgender

Youth Can Thrive

Stephanie K. Swann & David W. Purcell
Atlanta, Georgia

~'-'-g the past 20 years, images of gay men and
~i.~ians have appeared with greater frequency in
the media, arts and politics across America. In conjunction
with this increased exposure, a number of social service
and community-based agencies have opened in large
metropolitan areas to serve this population. With the
opening of these centers came the realization that some of
the persons seeking services were youth who were still in
junior high, high school, or college. The challenges of
servin.g ?,outh and adults in the same agency or
org~zat~on led many conun,unities to develop
orgamzations, or at least start specIfic services, that were
designed to serve gay and lesbian youth.

Youth-ouly space for gay, lesbian, bisexnal, and
transgender youth and for youth who are questioning their
sexuality is important for a number of reasons. First,
adolescence is a developmental period in which
tremendous transformation is occurring. A safe space with
specific programming that is organized in order to support
the youths' transformation is crucial to their future
ps?,chological health. Second, identity formation, the
pnmary task of adolescence, requires a peer group in which
youth can recognize themselves as being members.
Isolation that is often experienced by lesbian, gay, bisexual
and transgendered (LGBT) youth in other areas of their
lives (home, school, larger community) needs to be
countered with an age appropriate environment that can
nurture their developing sexnality. Third, LGBT youth
have very different needs and desires from those of •.dulls,
as do heterosexual youth. Youth centers need to be places
where adolescents can express themselves in relation to
their developmental stage oflife, as well as their sexuality.

The increased visibility of gay men and lesbians
today has led some individuals to believe that it must be
much easier now to come out, because of all the positive
role models. Unfortunately, many youth are ·protected"
from these role models and are uniformly socialized in a
society that denigrates and devalues same-sex affection.
Thus, this increased visibility collides with the continued
intolerance and discrimination in America, and particularly
affects gay and lesbian youth. Therefore, while coming out
may be easier for some, for many LGBT youth, high school
is still a place where both fellow students and teachers
taunt them. In addition, many parents are intolerant of an
adolescent who reveals a same-sex orientation. In certain
cases this can lead to the youth's expulsion from the family
home. The experience of discrimination that results from
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to attend YouthPride. Youth who make such commitment
make evident the need of services for LGBT youth.
YouthPride is dedicated to youth empowerment as well as
to the provision of services that reflect the requests of the
LGBT youth. This commitment is actualized through the
creation of a youth council. Youth council is the
membership body that is responsible for the creation,
design and implementation of all prog1'"mm;ngthat ocurs
at YouthPride. Youth are not elected nor appointed to
youth council. Instead, youth council meets at a designated
time and all attending members have a voice in the decision
making. In the best sense, youth council is a democratic
governing body that is open to everyone. Two youth
members, one under the age of 18and one over the age 18,
serveas membersof the Boardof Directors. Thesetwoyouth
act as liaisons between youth council, the executivedirector,
and the Board of Directors, creating a bridge and enhancing
the youth-adultcollaborativenatureof the organization.

Currently, youth council, with support from the
Board of Directors, is planning the first-ever LGBT youth
march in the South. Titled "Unity Above Hate," the march
and rally will illuminate the critical issues that continue to
plagne gay, lesbian, bisexual, transgender, and questioning
youth. The focus will include topics such as hate crimes,
homophobia, teen suicide, and harassment in the schools.
As an endeavor to raise awareness of the issues LGBT
youth face, youth council is creating partnerships with
other community organizations such as Georgia Equality
Project and PFFLAG. This momentous event will draw
LGBT youth and their allies from across Georgia and the
Southeast. The YouthPride members working to coordinate
this effort are proving that it is time for the larger LGBT
community to recognize that they are not the leaders of the
future, but powerful energetic leaders oftoday!

t

increased visibility coupled with continued homophobic
attitudes is nowhere more evident than in the new urban
south. Cities have sprung out of fields, and progressive
values have collided with deeply held religious,
conservative views that characterize the region. It is in this
inharmonious context that a group of psychologists, social
workers, and psychiatrists (including ourselves) began
meeting in the early 1990's in Atlanta to address the
specific needs of LGBT youth. This group of mental health
professionals recognized that a large number of youth with
sexual orientation concerns were being referred to the
mental health system for treatment of problems that, in
many cases, stemmed from attempting to manage
experiences of being ostracized, harassed or violated in
their homes, schools and communities.

Initially, because direct access to youth in high
schools was not possible, the group worked with
professionals such as school counselors and teachers who
had daily contact with LGBT youth. Even in these efforts,
we were occasionally rejected due to the controversial
nature of our topic. In 1995, members of this initial group
of mental health professionals felt that a more direct
response to the isolation and lack of community reported
by so many of our young clients was needed. Thus,
YouthPride was founded as an alternative to the mental
health system; a system that continued to place more
emphasis on personal dysfunction than on societal
homophobia and the often antagonistic environments in
which LGBT youth were functioning. YouthPride became
the safe and supportive environment for youth that had
previously been unavailable. YouthPride began in the
basement of a gay affmnative church as a support group
that consisted of only three high school age members. Over
the next four years, youth membership and participation
increaseddramatically,as did the need for services.

Currently YouthPride Inc. maintains its own youth Stephanie K. Swann, MSW, 19IU Monroe Drive, Suite 120, Atlan,a,
center and serves over 100 youth each week in four Geol'f{la 30321, Ph: 41#-584-7212, sk•••anttgllWry.edu.
support/discussion groups. As a community based f---------------------
organization, YouthPride's mission is to enhance the lives Unity Leadership: Building Community
of gay, lesbian, bisexnal, transgender and questioning for Lesbian, Gay, Bisexual, Transgender,
youth through advocacy, education, outreach, support
services and youth activities. YouthPride supports the and Supportive Organizations
following activities for LGBT youth ages 13 to 24: four Ted Howard
weekly adult-facilitated support groups; a peer-staffed and
professionally supervised HelpLine; a youth council; Unity Leadership, Jacksonville, Florida
weekly social events; periodic special events, such as Lynne Carroll
prom; a web-site, developed by youth University of North Florida
(www.youthpride.org); a quarterly newsletter; and a

tDspeakers bureau. As part of our speakers bureau, LGBT nity Leadership was established in May 1997 for
youth now speak at various businesses, high schools, and the purpose of building a unified lesbian, gay,
conferences, about their lives. This is a very powerful bisexnal, transgender (LGBT), and supportive
experience for almost everyone who sees it. The youth we community by developing a framework to create positive
serve are approximately 35% youth of color and come from change among the various civic, social, and political
diverse socioeconomic backgrounds. Adolescents and organizations in the greater Jacksonville, Florida
young adults from rural Georgia communities as well as metropolitan area. The mission of Unity Leadership is to
neighboring states often drive distances of up to 100 miles achieve excellence and respect in a diverse community
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Rainbow GronDs

State-of-the-Or1!Rnizations

Rmstration. Welcome and Ae:reements

all meetings is similar in format and content: (a)
Registration, Welcome and Agreements; (b) State-of-the-
Organizations; (c) Rainbow Groups; (d) Project Teams; (e)
Leadership Training; and (I) Special Events, Announce-
ments and Evaluations.

The Family (blue) group is comprised of organizations
that support LGBT families.
The Home (purple) group is comprised of
organizations that deal with issues that are particularly
germane to couples including same-gender marriage,
domestic partner benefits, domestic violence, etc.
The Business/Social (green) group is comprised of
social, recreational, and business associations.
The Community (orange) group contains leaders fJom
various civic organizations.
The Faith (yellow) group is comprised of leaders fJom
various churches in the Jacksonville and surrounding
areas.

Leaders and delegates of each organization break
out into one of six "Rainbow Groups." Each group meets
at separate tables located off to the side of the leadership
round-table and one member of the Steering Committee is
assigned to each group to serve as a facilitator. Each
Rainbow Group represents a gatheriDg of similar
organizations and each is associated with one of six LGBT
rainbow flag colors:

The State-of-the-Organization reports consist of
round table introductions where leaders introduce
themselves and their delegates, provide a brief description
of their organization's mission, structure, accomplish-
ments, goals and needs.

Unity Leadership meetings are by invitation and a
formal registration process is used. This process lends
itself to the development of pride, respect, and cohesion
among the leaders and delegates. The format for the
welcoming session as well as the State-of-the-Organization
reports, is similar to that of the United Nations General
Council meetings, with leaders at a central roundtable and
delegates at the surrounding tables. Unity Leadership's
Steering Committee members position themselves outside
of the attendees. All Unity Leadership meetings commence
with a seventeen-point statement of agreement, with each
statement (e.g., "I agree to support Unity Leadership's
vision, mission, and goals") read by a different leader.
These statements constitute the ground rules for the Unity
Leadership meeting.

through cooperation, planning and leadership represent-
anonfJom all local lesbian, gay, bisexual, transgender and
allied organizations. The primary goals of Unity
Leadershipare to, (a) cooduct the Annual Unity Leadership
Conferenceand Quarterly Progress Meetings, (b) support
all individual organizations, and (c) create and support
community-wideprojects.

Unity Leadership was initiated for several reasons
including,(a) a growing diversification in the membership
of the LGBT and supportive community in terms of race,
etbnicity and religion, (b) the wide range of economic,
social, political, spiritual and health issues that has an
impact on the lives of the LGBT and supportive
community, including anti·gay violence, domestic
partnershipand gay marriage, AIDS, and addictions, and
(c) the sense of segregation and isolation which often
accompanieslife in an urban area like Jacksonville, with its
disrlnctivegeographic and economic features.

Jacksonville is a city populated by one million
people;it is the largest in the United States in terms of
squaremileage and suffers many of the problems germane
tourban centers that experience rapid growth. The unique
geographic, historical, and economic characteristics of
Jacksonville combine to create a sense of sharply
segregated neighborhoods, each with its own distinct
identityand flavor. Unlike other major cities it does not
supportor contain a "gay district." This makes collective
organizingandcommunitybuildingparrlcularlychallenging.

Unity Leadership's founder, Ted Howard,
recogrrlzedthe unique dynamics in the Jacksonville area
LGBT and supportive community. There was the
realizationthat each organization held the shared ultimate
goal of equality and respect, yet in most cases,
organizations were struggling in isolation, with little
volunteer,financial, or inter-organizatioual support. The
sigoificantoverlaps among the goals and activities of these
differentLGBT and supportive community organizations
provided the impetus for the creation of the Unity
Leadership framework. Unity Leadership provides a
structure and format for the leaders of various
organizations to come together, to be affirmed and
supported.By formulatinga united communityof LGBT and
supportiveorganizations, Unity Leadership simultaneously
offerssupport and networking opportunities at all levels- I.
individual,organizatioual,and communal.

Unity Leadership is comprised of one leader and 2.
oneto two delegates from each of the over 40 LGBT and
supportivecommunity organizations in Jacksonville and
thesurroundingNortheast Florida metropolitan area. This
body of representatives elects a Steering Committee, 3.
comprised of three gay male and three lesbian
representatives,who organize and facilitate all meetings. 4.
UnityLeadership convenes three times a year for Quarterly
ProgressMeetings in November, February and May; each 5.
meetingis four hours in duration. The Annual Conference
isheldeveryAugust over a six-hour period. The agenda for
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The Project Team sessions take place at three large
tables that are arranged so that participants can work on a
community-wide project of their choice. Two of the six
Steering Conunittee members help to facilitate each of the
three Project Team meetings. This year the Project Teams
addressed the community-wide issues of training,
communications, and elections. Team' members work
jointly with one another in order to complete "who, what,
when, where and how" planning sheets, the results of
which are reported later to the larger group at the
leadership round-table. Each Project Team has a long list
of accomplishments. For example, the Communications TedHoward, UnifyLemknhip, #36 OrtegaBouklwd, JaduonMJk,n

31111J..61113,(9IU)387-1511, tmhowt1rt@nindsprlng.com
Team has already established a leadership contact directory
and a community calendar. Goals added for 1999 are the Lynn. Carron. Unlv<rslty of North Florida, Counselor Education

Program, Schultz Hall, 4567 SI. Johns B/JIffRoad, South, Jaduonvllk,
creation of a gay program on public access television and FL 31114-1645, (9IU)610-1838, karro/@mf,<du
the creation of an informational web site--both should be 1---------------------
fully implemented by next month. The Elections Project
Team is conducting a candidate survey and reporting their
findings in the local LGBT newspaper in order to better
educate the community. The Training Team coordinates a
leadership training session for each quarterly meeting.

6. The Health (red) group contains those organizations that
address LGBT and supportive community health issues.

Each group determines its own goals for the
ensuing year and begins to strategize about ways to attain
them. They are given ''who, what, how and when"
planning sheets to structure their dialogues with one
another. At the conclusion of each session individnal
groups present their findings to the entire gathering back at
the leadership round-table.

The collaboration among these groups has proved
immensely successful. For example, as the result of
dialogues among leaders and delegates in the Family
Rainbow Group, volunteers from the Jacksonville chapter
of Parents, Families, and Friends of Lesbians and Gays
(p-FLAG), the Jacksonville Area Sexna1 Minority Youth
Network (JASMYN), and the Jacksonville chapter of Gay,
Lesbian, Straight Education Network (GLSEN) have begun
to organize a theater troupe. The purpose of the troupe is
to travel to area schools in order to educate and inform
school personnel about issues concerning verbal and
physical harassment of LGBT supportive youth. Another
outgrowth of these meetings has been a highly successful,
on-going program in which various LGBT and supportive
community organizations volunteer once a month to host a
dinner for LGBT and supportive youth attending
JASMYN's Drop-In Center. These volunteers serve as
responsible role models for LGBT and supportive youth.

Proiect Teams

Leadersbio Traininl!

A common observation m our LGBT and

supportive community is that the majority of work for
civic, social, and political organizing, as well as the follow-
through, is accomplished by a consistent group of
volunteers. As a result, the potential is great for "activist
burnout" In order to combat this, Unity Leadershipdevotesa
significantportion of !be meeting to leadershipdevelopment
Workshops have been offered on such topics as: conflict
resolution, same-gender legal issues, same-genderviolence,
racial hannooy, board development,volunteer development
and fundraising. Facilitators from inside and outside the
Jacksonville LGBT and supportive community are
frequently invited to lead these training sessions.

Soecial Eveots. Announcements. aDd Evaluatious

The Special Events segment is essentially a
showcase for a particular event or series of events taking
place either at the community, state, or national level. The
fina1 minutes of each meeting are reserved for quick
announcementsby leaders and delegates.Lastly,participants
are also askedto completea writtenevaluationof the meeting.

While Unity Leadership has established gender
parity in terms of leader and Steering Conunittee
representation, it has not yet been able to achieve race
parity. Current efforts in terms of working toward this aim
include Unity Leadership members participating in
predominantly African-American civic and social
organizationsas a meansof supportand goodwill. As a result
LGBT and supportivecommunity leaderswouldlike to build
a bridge to the African-American communitywith the hope
of greater representation from supportive African-
American leaders in future Unity Leadership meetings.

The Unity Leadership meetings provide crucial
opportunities for direct linkages, support system~, and
tangible progress among LGBT and supportive community
organizations. In the words of one conference attendee,
"What a unified front we've formed! It is good to see how
these meetings have developed into a smooth system that
more !ban adequately addresses the issues of our local
community. It is also exciting to see ourselves gain access
to our larger community, both statewide and nationally."

Lavender Graduation: Acknowledging
the Lives and Achievements of

LGBT College Students

Ronni Sanlo
UCLA LGBT Campus Resource CenterGor decades students at colleges and universities
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around the country have been celebrating both their
academic achievements and their cultural heritage at
specializedcommencement events (Weiss, 1998). Many of
these events are student-initiated and usua1lyoccur during
the university-wide commencement weekend. They are
'designed to provide a sense of community for minority
students who, they say, often reel from culture shock"
(Weiss, 1998, p. AI) at their impersonal institutions. For
manystudents they are the payoff for staying in school, and
friends and families find the smaller, more ethnic
ceremoniesboth meaningful and personal.

College students who are lesbian, gay, bisexnal,
andtransgender (LOBT) often have a difficult time fitting
intothe mainstream of college life throughout their college
careers (Sanlo, 1998). Even at the most liberal of
institutions, LOBT students are an invisible population,
oftenforgotten at best and summarily rejected at worst.

Whileworkingas the director of the LOBT Campus
ResourceCenter at the Universityof Michigan I realizedthat
WBT studentsneededand, in fact,deservedto be recognized
notonlyfor their achievementsbut for survivingtheir college
years. As commencementactivitieswere being planned for
thespring of 1995, I saw an opportunity to include LOBT
studentsin the celebrationprocess. I noticed that many of the
ethnicgroupswere hostingtheir own ceremonies,so why not
somethingfor LOBT students? I had heard from too many
WBT students that they simply didn~ feel connected to the
institutionor to their various ethnic groups and consequently
did not want to participate in any of the commencement
ceremonies. Their journeys through college as out LOBT
womenand menhad been painfulenough,they said; theyjust
wantedto quietlyleave.

I happen to be a Jewish lesbian. I love rituals and
celebrations. I was not invited to my own biological
children'sgraduation celebrations because of my sexual
orientationso I felt a pain similar to that of my students and
I wanted to ease it however possible. With the
encouragementof the associate vice president for student
affsirsat Michigan, I designed a celebration just for LOBT
studentsand called it Lavender Graduation. (Lavender is
importantto LOBT history. It is a combination of the pink
trianglethat gay men were forced to wear in concentration
campsand the black triangle designating lesbians as
politicalprisoners in Nazi Oermany. The LOBT civil rights
movementtook these symbols of hatred and combined
themto make symbols and color of pride and community.)
At the flrst Lavender Graduation at the University of
Michiganin 1995 there were only flve graduates and three
attendees.Although it was a great idea, students said, it
wasjust too frightening, too visible a ceremony for them to
reelsafe in attending. The 1996 event was a little larger.
Ry 1997, there were 18 graduates, nearly 100 people in
attendanceincluding parents, and the speakers included
boththe Vice President and Associate Vice President for
StudentAffairs. When I became the director of the UCLA
WBT Campus Resource Center in September of 1997, I

immediately developed the flrst UCLA Lavender
Graduation for the spring 1998 commencement. There
were 27 graduates and nearly 300 people in attendance.

Lavender Graduation is designed to support an
institution's mission of excellent service to students that
enhances their academic achievement. It is a cultural
celebration that recognizes LOBT students of all races and
ethnicities and acknowledges their achievements and
contributions to the university as students who survived the
college experience. Through such recognition LOBT
students may leave the university with a positive last
experience of the institution thereby encouraging them to
become involved mentors for current students as well as
financially contributing alunmi.Celebration events have a
significant impact on the lives of students. Lavender
Graduation is an event to which LOBT students look
forward, where they not only share their hopes and dreams
with one another, but also are officially recognized by the
institution for their leadership and their successes and
achievements. It provides a collaborative opportunity
throughout the university community to bring people
together to recognize LOBT students. At UCLA, Lavender
Oraduation is developed and presented by the UCLA
Lesbian Oay Bisexual Transgender Campus Resource
Center. For the 1998 ceremony, volunteers from many
ethnic backgrounds participated in the preparation of the
event, especially as advertisements were developed,
arrangements made, invitations created, and speakers,
musicians, and dignitaries invited. Student affairs
professionals were involved by advertising the event to
their various units, departments, and students, and by
attending the event. The LOBT Studies department
presented the LOBT Studes minor graduates. The
Associate Vice Chancellor for Student Affairs extended
official greetings from UCLA; the speaker of the California
Assembly, Representative Sheila James Keuhl, brought
greetings from the state of California; and the executive
director of the National Oay and Lesbian Task Force
brought greetings from the national movement to the
students and their families and friends.

At the Celebration robed faculty and staff proceeded
into the auditorium where families and friends were
already seated. Following the entrance of faculty and staff,
graduating students proceeded to their seats. Greetings and
speeches were offered and leadership awards were given.
LOBT Studies minor graduates received a certificate for
the completion of the minor degree. All graduating
students received a rainbow tassel and a Certificate of
Distinction. A reception for the graduates, their families,
friends, and guests followed.

Surveys were placed on each seat in the auditoriurn.
Students were asked to complete the surveys while at the
ceremony. While they responded to questions about their
expectations and suggestions for future events, their
written comments about this particular event were quite
poignant:

The C".~,.•;I~ Psychologist, Volume 32, Number 2, Spring 1999 Page 55



• Respect the patient's self-identified gender: ask the
client which name to address them by (feminine or
masculine name).

• Accept and explore the identified gender openly and
Ronn; S.nlo, Ed.D. can be contacted at UCU LGBT Campus realize that there may be a fluidity of gender identity
Resource Center, 220 Kinsey, UCLA., Los Angeles, Ct 90095-1579, until a cohesive gender identity emerges.

_(._31_0_~2_0_6-_36_2_8_;_e-_""'_;t_.s_a_nl_o®u_r:l_a._<_lt_u_.---------1. The transgendered community has a complex
relationship with the gay community. Since many
transgendered men and women consider themsel••es to
be heterosexual, they may feel uncomfortable
affiliating with "gay" oriented organizations.

• Explore the transgendered patient's body image since
"passing," or looking successfully like the other sex, is
very important for one's self-esteem. How one
"passes" also affects practical concerns such as
employment, housing, and general acceptance in

• "It was so inspiring and affirming. 1 loved it! Thanks
for a wonderfu1 memory."

• "It was like magic. Who would have thought that such
an event would take place here as an official UCLA
commencement?"

• "I felt very honored to be part of the first Lavender
Graduation."

• "It felt great being here. 1 felt like my work was worth
it, that 1finally counted here."

Non-graduatingstndentsalso expressedtheir thoughts:

• "rm here because 1wanted to support and congratulate
my friends. 1 know they'll be here for my Lavender
Graduation."

• "This was so encouraging. I canlt wait until my own
Lavender Graduation in two years."

• "This was so fantastic! 1got chills! rn be there when
1graduate."

• "Totally inspirational."

As chair of the National Consortium of LGBT
Campus Resource Center Directors, 1 shared the
development and process of Lavender Graduation with my
colleagues around the country. By 1997 several other
campuses had initiated their own Lavender Graduations
and by 1998 at least 8 other institntions hosted such
celebrations. It is my vision that Lavender Graduation will
become an annnal event at every major institntion in the
country, honoring the lives and achievements of our LGBT
stndents. Since LGBT stndents cross all lines of race,
nationality, etlmicity, gender, ability, and socioeconomic
stains, this special celebration provides unique multiple
opportunities to present a truly multicultnral event while
acknowledging a population of stndents who often
succumb to the plight of invisibility on their campuses.
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The Transgender Harm Reduction Clinic

Marl Radzik
Childrens Hospital Los Angeles

Ohe transgendered youth and young adults who
migrate to the Hollywood area often face many

challenges. They may struggle with unemployment,

homelessness, substance abuse and poor family relations at
the same time they strive to make their transition from one
gender to the other. The vast majority of these young
people also engage in high-risk sexual and drug using
behaviors that put them at risk for lllV, STDs, and other
medical problems. They engage in these behaviors in order
to survive on the street, to earn money for hormones that
are purchased on the street, and in an effort to facilitate
their transition.

In an attempt to reduce these high-risk behaviors
the Transgender Harm Reduction Clinic (THRC), operated
by the Risk Reduction Program in the Division of
Adolescent Medicine, Childrens Hospital Los Angeles, has
provided health and psychosocial services since 19% to a
large number of transgendered youth and young adults.
Through the experience of providingmedical,psychological
and case managementcare, we have learnedmoreabout their
needs and risk-takingbehaviorsand have becomecommitted
to makingsure theseyoung peoplehave accessto appropriate
health and psychosocialservicesnecessaryto increasequality
of life and to reducetheir riskoflllV infection.

The transgender experience is one of
transformation. When the young person decides to change
genders, an emotional process of emergence begins. The
gender transformation can be a fluid state of change from
one gender to another, sometimes varying between feeling
gay to feeling transgendered. Early in their lives, many
transgendered young people feel that they are the other
gender while some expetiment with their sexual orientation
throughout adolescence and then uncover their transgender
stains in early adulthood. Others try hormone therapy to
change their gender, but later decide that hormones are not
necessary for their gender self-expression.

We have found that service providers should be
aware of some essential factors that may have an impact on
the medical and psychological care of the transgendered
youth. The following key points may help the provider
serve the transgendered young person in a cultnrally
sensitive fashion:
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society at large.
• Physicians should be open-minded during physical

exams. The genital exams are often a very sensitive
issue for the transgendered individual. For example,
the rua1e-to-fema1e transgender patients' genital exams
should be accorded the same procedures as all ferua1e
exams (including, for male medical providers, having a
woman present).

• Physicians should encourage patients to allow for
regular monitoring of hormone levels since many
transgendered youth use street hormones without
medical consultation. Offering to monitor the affects
of hormones is a good way to establish initial
relationships with transgendered youth.

• A team approach is ideal: psychotherapists, physicians
aod case managers should work with the transgender
patient to meet their mental health, medical, and case
management needs simultaneously.

• Hormone therapy and psychotherapy are expensive:
free services are needed to help transgendered youth
get off the streets and back into society.

• Learn to be comfortable, understanding, not biased or
prejudiced with the transgendered youth. Asking
questions earns the respect and trust of the young
transgendered individual.

PROGRAM DESCRJPTION

The THRC is a multi-disciplinary team of a
physician,a psychologist, and a case manager who provide
free comprehensive services to the transgender youth
population.All have extensive experience with transgendered
youth. These free services include medical care, individual
meotalhealth counseling, and case management.

PODulationServed

The THRC serves youth from ages 12 to 24, and
there are no geographical limitations. Services are
supported, in part, through a federal grant and no patients
areturned away because of inability to pay, although a short
waitinglist may exist at this time. Youth or agencies can make
a referral by contacting the THRC program coordinator,
ArleneSc1meir,MPH at: Division of Adolescent Medicine,
SOOO Sunset Blvd., 4th Floor, LA, CA. 90027; Phone: 323-
669-2390;Fax: 323-913-3614. Mailing address: Mailstop #2,
POBox 54700, Los Angeles, CA 90054-{)700.

Soecific Services Provided

The THRC provides free one-on-<Jne individual
assessment and psychotherapy. No bi-lingual psycho-
therapy is currently available. For patients without public
orprivate insurance, the THRC provides limited free medical
caredesigned to monitor the impact of hormone therapy. Aoy
transgenderedyouth referred to the THRC clinic must be

assessed by both the physician and the psychologist before
being eligible for hormone therapy. There is also linkage
available to other Division of Adolescent Medicioe services
such as substance abuse counseling.

Marl RadtJk, Ph.D. can be contacted at the Division 0/ Adolescent
Medlc/ne Chlldrens Hospital oj Los Angeles. Los Angeles, Ct. Phone
(323)669-2390, e-mail: mr.ddk@chla/ •••• c..d ••

We Don't Exactly Get the Welcome
Wagon: The Experiences of Gay

and Lesbian Adolescents in
Child Welfare Systems

Mallon, G. P. (1998). We Don't Exactlv Get the
Welcome WalZon: The Exoeriences of Gav and
Lesbian Adolescents in Child Welfare SYstems. New
York: Columbia University Press. (193 pp.).

Review by Jennifer Puddicombe

As homosexuality has become more accepted in
Westem society, gay and lesbian people, including youth,
have been increasingly willing to identify themselves
openly. Consequently, many child welfare practitioners
have been surprised to find out that several of the
adolescents on their caseloads are not heterosexual.
Unfortunately, the experiences oflesbian and gay youth in
out-<>f-home-<:aresettings differ vastly from those of their
heterosexua1 counterparts. Gerald Mallon's book We Don~
Exactlv Get the Welcome WDI!onexamines the experiences of
gay and lesbian youth in the child welfare system.

We Don't Exactlv Get the Welcome Wa20n
focuses on the experiences of 54 gay and lesbian
adolescents who were living in out-<Jf-home-care seRings
in Los Aogeles, New York, and Toronto. The narratives of
96 child welfare professionals were also used to
corroborate the stories of these youth. Relying heavily on
the words of those he interviewed, Mallon demonstrates
that only through extraordinary efforts, if at all, can an
adolescent find "a good fit" as a gay or lesbian individual
when living within environments that are often hostile to
them because of their sexual orientation.

The book's introduction describes how a typical
out-<Jf-home-care facility works. Mallon describes how the
majority of the professionals he interviewed demonstrated
a great deal of ignorance about the experiences of gay and
lesbian youth. For example, many child-care practitioners
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Student Events at Biennial 1999

Jennifer hddlcolffln, M.Ed. CM M contllcted at tile Ontario Institute
for Studies In Eductltloll. Unlvenlty 01 Toronto.

SCRA's Biennial Conferences are an excellent
way to network with both students, and academic and
applied community psychologists while becoming up-to-
date with current research. Biennials are also fun! Where
else can you talk to students who are at once diverse, and
yet all interested in community psychology?

Based on student suggestions, students have
planned several activities for the 1999 Biennial:
• Student Business and Social Hour-Friday, June 11,

3:45-5:00 p.m.

The final chapter of the book contains many descriptions of
what a child welfare agency should and should not be.
Mallon often makes generalized statements such as: "We
need to abandon the concept of a single heterosexually
conceived, beterosexually dominated, and beterosexually
administered system of child welfare," and, "Gays and
lesbians must be seen as members of a larger community
and the relationships between the larger, beterosexual
society and what it means to be a gay or lesbian adolescent
within society must be explicitly recognized, analyzed, and
changed." Unfortunately, Mallon does not give the reader
mucb insight as to bow we might accomplish these cbanges.

Indeed, although Mallon's recommendations are
valid, they are either so generalized or even contradictory
as to leave the reader quite confused. What is more
surprising is that Mallon seems to place quite a bit of
responsibility on the shoulders of gay and lesbian child
welfare workers, essentially saying that if they were not so
closeted, gay and lesbian kids would not be harassed. In a
similar vein, he calls upon gay and lesbian youth to come
out of the closet as well. Although the final chapter of _W_e
Don't Exactlv Get the Welcome Wa20n can at times be
confusing, several useful suggestions are made for
providing healthy environments for gay and lesbian youth.
Mallon strongly supports the position that gay and lesbian
adults are the most appropriate people to provide these
environments.

Overall, the book gives the reader a rich
description of what a typical gay or lesbian adolescent has
to deal with when living in an out-of-home~are setting.
This book is essential for any child care practitioner, as
well as for teachers and school counsellors. In fact, this
book should be read by any practitioner who interacts with
adolescents and who wants to understand what a young
person growing up different has to face when living in a
society thai often punishes nonconformists.

wanted to know if these adolescents bad made a choice to
be gay or lesbian. They wondered if they should encourage
their gay and lesbian clients to "go straight" or if, by
assisting them to obtain special services, they could be
perceived as "encouraging" homosexuality. We are also
told that lesbian and gay youth are in the closet and
overlooked, there are few, if any, policies to guide practice
with these adolescents.

In the first chapter, Mallon briefly teaches the
reader about what it is like for an adolescent to grow up gay
or lesbian. He reminds us how young gay males and
lesbians, unlike their heterosexual counterparts, "must
learn to juggle two interrelated processes at the same time
_ growing up and coming out." Through the use of
narratives, we learn how Western culture's negative myths,
sterentypes and misconceptions about gay and lesbian
people create the major life stressor for young gay, lesbian
or bisexual people.

In the second chapter, Mallon describes how hard
it is for young gay and lesbian people to have to hide their
emerging feelings from their families, when it is their
families' nurturing and support which is needed most
during that period. Included are several of the interviewees'
stories of how they came out to their families and bow
rough that experience was for them. The adolescents'
narratives portray experiences of coming out in a society
where no role models exist and where lack of family
support is the nonn.

In the third and fourth chapters, by using quotes,
the author focuses on the gay and lesbian adolescents'
experiences of living in an out-of·home-care setting. He
points out the lack of stability for youth who, for reasons
directly related to the fact that they are gay or lesbian,
never stay in anyone setting for too long.

The reader quickly learns of the overall
dissatisfaction that the majority of young people expressed
about their out-of-home-care experience. Starting from intake,
those who were openly gay and lesbian were often made to
feel unwelcome. The majority of young people interviewed
said that they were, "treated differently once the staffknew of r------------------
their sexual orientation." Upon hearing both their peers and t'I'1DII 1'1 ••• Nstaff make comments against gay and lesbian people, those >~""" \;0'" '" , ••••....., t.W4
who were not open rapidly learned to hide their orientation.
More than balf of those interviewed reported being victims
of physical violence, perpetrated by both their peers and by
staff members, because of their orientation. Most of the
professionals and adolescents agreed that it was not safe
for kids to self-identify as gay or lesbian.

The recurring theme in these chapters is that young
gay and lesbian adolescents living in group homes
generally feel rejected and isolated, if not downright
threatened or abused. As a result, more than half of the
young people interviewed fled from these unwelcoming
environments and often found themselves living on the
streets, hoping to meet people who were more accepting of
their nonconformity.
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• Lunch for Students of Color Friday, June II (exact
time and location TBA)

• Ethical issues in community Dsvcholol!V: A student-
oriented workshoo-Saturday, June 13, 10:00-11:30
am., Linsly-Chittenden Hall

• Roles for community Dsvcholooists outside of
academia-Saturday, June 13, 1:30-2:45 pm, Linsly-
Chittenden Hall

The Student Business and Social Hour is a crucial
meeting where most of the student issues of SCRA are
discussed and developed. For example, the SCRA Student
Listserv was an idea that orinated at the 1997 Biennial.
Please be sure not to miss this event; we need ou presence
to originate new ideas at this Biennial.

In addition to these formal activities, we will
identitfy a space in the dormitory where students can meet
informa11y on Wednesday evening (8:00 p.m. and later)
and Thursday before dinner (5:30-7:00). Please drop by.
In an effort to make fIrst-time Biennial students more
comfortable, we will be pairing those students with
Biennial old-timers. Whether this is your fIrst Biennial or
your fourth, you will be able to connect with interested
students!

See you in New Haven!

Rae Jean Proescholdbell-Arizona State University
Gabriela Turr~Rutgers University
SCRA Student Representatives

Upcoming TCP on Training and Mentoring

Submissions are invited for a Special Feature Section in
_TC_P_on "Training and Mentoring in Community Research
and Action" that focus on: I) personal experiences
mentoring or being mentored in community psychology, or
2) a description of innovative courses or training
experiences. This issue will also include descriptions of
community psychology programs compiled by the Council
of Program Directors in Community Research and Action
(CPDCRA). Deadline: August I, 1999. It is anticipated
that this section will be included in our Fall 1999 issue.

~t!--···--·!--··---···_·~!--··--··!!---···--··!!!l~~~I WANT TO GET MORE INVOLVED IN SCRA? ~

~ Consider Becoming a Regional Coordlnatorl i ~
~ Nominations. including setf.."ominations, are now being I ~
~ takenfornewRegionalCoordinato",(3-yeartenn to beginin I.
~I Augus~ 1999). To suggest someone (induding you","lf). I.
~
I

contactone ofyourcunent RegionalCocrdi~ (listedon I.
~ the inside cover of this issue of TCP) or Paul Taro, the

I
~

~I RegionalNetv.oo1<Coordinator(e-mailat p.toro@wayne.edu •~I orcallat 313-577-0806).. I.
.oil"". ==;;.==== ;;;;;.-===========----!~r~~~~~~~~~~~~~~~~~~~~~~~~~~~~~

SCRA WEB PAGE
http://www.apa.orgldivisions/div27

SCRA LISTSERV
The SCRA listserv enables SCRA members and others to 'I
engage in stimulating discussions. It also provides access to ~
job postings, grant opportunities, and information about.
SCRA events. To subscribe, send youre-mailto: USTSERV@

~

LlSTSERV.UIC.EDU. Leavethe subject area blank,and inyour _
.message area type: SUBSCRIBE SCRA-L <yourfi",tname>

<yourlasmame>. ~

• SCRA WOMEN'S LlSTSERV ~
• The SCRA Women's Listserv enables SCRA members and

I others to access the best source of information and comment
relative to women in SCRA. It is also the main source of
communication about issues relating to the SCRA Committee
on Women. To subscribe, send your e-mail to: LISTSERV@
LISTSERV.UlC.EDU.Leave the subject area blank, and in
your message area type: SUBSCRIBE SCRA-W
<yourfirsmame> <yourlastname>.

SCRA STUDENT LISTSERV
The SCRA Student Listserv is student initiated, run and
maintained. Steve Russos, from the University of Kansas
deserves credit for the listserv's audacious start. The SCRA

J Student Listserv also has "social coordinators," Vllho will
III implement special events on the listserv, like having a "guest

of the month," to elicit O&A, etc. To subscribe, send your
• e-mail to: IistproC@ukans.edu. Leave the subject area blank,
•• and in your message area type: SUBSCRIBE S-SCRA-L
~ <yourfirstname> <yourlastname>.-

Div, 12, Section VI Ethnic Minorities Teaching Award

The MENTOR Award recognizes a psychology faculty
member, preferably a member of Div. 12, who is or has been
committed to the tesching and training of clinical psychologists to
work more effectively with ethaic minority clinical populations.
MENTOR stands for Minority Education Nurturing Teaching
Organizational advocacy, and Research. The criteria for the
award sre accomplishments in at least 3 of the following sreas: I.
Education - Professional development (e.g., helping students get
publications, honors, professional positions, etc.). 2. Nmturing.
Creating a professional climate that is supportive of cultural
diversity (e.g., organizing a Multicultural Brown Bag, social/
cultural events to promote diversity, etc.). 3. Teaching -
Curriculum development (e.g., developing an ethaic minority
course, helping infuse a training program's curriculmn with
multicultural issues, etc.). 4. Organizational advocacy - Working
within an organization or creating new ones to increase diversity
(e.g., increasing the number of ethnic minority students, graduates
and faculty of a training program, establishing an ethaic minority
student organization). 5. Research - Mentoring student research
that increases the clinical understanding of ethnic minority
populations. The recipient of the award witt receive a plaque
during the Div. 12 Business Meeting at the APA Convention and
be recognized during a Div. 12 Sec. VI business meeting.
Nominations should consist of: A nomination letter (no more than
3 pages long) stating the contributions of the mentor to the areas
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Iisted in the criteria, the mentor's CV, and at
least 2 letters from people who had been
mentored by the nominee. Nominations
should be sent by 6/1/99 to: Gordon C.
Nagayama Hall, Ph.D. Psychology Dept., 333
Moore Building; Penn State U.; University
Pad<, PA 16802; tel: (814) 863-1752; email:
gch3@psu.edu

Prac:dce Directorate! Music Televhion
(M1V) Youth Anti-Violence Initiative

The APA Practice Directorate and
MTV are answering the call of eoneem about
youth and violence. As part of its public
education campaign, "Talk to Someone Who
Can Help," APA is launehing a timely and
w.po.ta.1t anti-violence initiative that offers
eve!}' praetitiODa"the opportunity to connect
with his or her community and begin a
dialogue with youth on the topic of violence.

APA is drawing on its expertise to
eo-produee an MTV "True Ufe" episode on
teen violence entitled "Warning Signs."
When the show ain; on MTV in April, teen
and young adult viewers can call toU-free to
receive APA's tree "Warning Signs" guide,
which will include info about the warning
signs of potentially violer>tbehavior, and what
to do when recognizing these signs in peers.

This initiative provides a prime
opportunity for APA members to work with
local MTV cable affiliates, community and
school leaders, as well as organizations
serving youth to plan educational events
eer>tered aroW1d the "True Life" episode.
Psychologists may choose to get involved in
any of tluee main community outreach
activities: I) Convene a School Forum
(Psychologists can connect with a school in
their community and identifYa dass, such as a
health class, to convene a mini-fOIUlIl,watch a
tape of the "True Life" show and have a
fucilitated discussion about warning signs and
ways to cope with anger and ftustration.); 2)
Convene an Assembly or Series of School
Forums (This more intensified activity can
involve individual psychologists, or teams of
psychologists from psychological associations
or divisions working with a school to provide
a series of mini-forums or an all-school
assembly arOlmd the "True Life" show.
Instead of going to the school for one dass
period, psychologists can cooduet youth
sessions, for example, during all physical
education dasses for an entire day or work
with the school to call an assembly.); and, 3)
Host a Community Youth Forum with Loeal
Organizations (This is a way to extend the
information into the broader community.
Psychologists, psychological associations or
divisions can identifY groups, such as church
youth groups, boys and gir1sdubs, scouts etc.,
that can provide a built-in audience for the
youth forum.

This will also be an ideal avenue to attract
community leaders and public officials.). To
find out how to host activities in your area,
call APA's Campaign Services Bureau at
(877) 274-8787, ext. 135.

CaD for Papen
Gay, Lesbian, BlseI1l8l Yonng People

The Journal of Adolescence has
issued a call for papers for a specia1 issue on
gay, lesbian, and bisexual young people.
Deadline is October I, 1999. Contributions
are invited in the form of original research
reports, review papers, case studies,
interventions or evaluative studies. See Vol.
22, Issue I for details.

Psycbolo(lists Sougbt as Trainen for tbe
HIV Omce for Psychology EducaUon

Program (HOPE)

The HIV Office for Psychology
Education (HOPE) Program is currently
recruiting psychologists from across the
counlIy to become Regional HIV/AIDS
Continuing Education Trainers. Doetoral and
masters level psychologists with HIV-related
clinical work, research, and 1Iaining exper-
ience are encouraged to join an established
fueu1tyof trainers sponsored by APA.

Applicants chosen to be HOPE
Regional Trainers will receive state~of·the-
art training materials developed in
collaboration with national experts on
HIV/AIDS and the mental health needs of
diverse populations living with HIV 1AIDS
at the HOPE National Training-ofTrainers
Conference in New Orleans, LA, in
February 2000. Additionally, those chosen
can expect HOPE Program staff to offer
timely technical assistance, infonnation
updates and help developing and setting up
area trainings. Because HOPE is national,
Regional Trainers will be part of a
collaborative network, and because HOPE is
at the APA, trainers can offer CE credits to
their program participants. All HOPE asks of
its trainers is that they train at least 30 of their
coUeagnes within the next 3 years!

Established in 1991 by a three-
year contract from the Center for Mental
Health Services (CMHS) of the Substance
Abuse and Mental Health Services
Administration (SAMHSA), the APA's
HOPE Program is gearing up for another
round of training. On August 25, 1998 the
HOPE Program received an additional
three years of funding which will support
the development of new training curricula,
recruitment of additional psychologist
trainers, and a national Train-the-Trainer
Conference (NTC).

Application to become a HOPE

Regional Tniner involves the submission of a
curriculum vitae, a completed application
form, and a letter describing the applicants
HIV-related dinical work, training or lecture
presentations, snd research. The HOPE
PrognW1 has adopted sn aflirrnative action
approach to Regional Tniner reerui-.
Qualified applicants will be chosen who
reflect the diversity of the AIDS epidemic in
terms of gender ethnicity, geographic
location, and diverse populations served. To
request an application or additional
information, please contact Christopher
Rowe, HOPE Program Training Director, at
the APA address, by phone at (202) 336-
6042, or by email at CRowe@apa.org.

Committee on Children, Youtb, BDd
Famllles: Targeted NontinaUons

Statement for Terms Beginning In 2000

The Committee on Children,
Youth, and Families is anticipating two
vacancies in 2000. The Committee is
particularly interested in nominees with
demonstrated experience and expertise in
adolescence, public policy advocacy, and
public mental health systems. Examples of
current initiatives include: training
psychologists to work in the public sector;
disasters; managed care; and immigrant
children, youth, and families, with specific
attention to issues of diversity The
Committee places a priority on maintaining
representation within the Committee's
membership that reflects the diversity of
psychology and society (e.g., etluticity,
culture, gender, age, disability, sexual
orientation and geographic location). APA
nominations are open to members \WO are
retired or employed less than full time.

The candidates selected to serve
on the Committee will serve for 3 years
and will be required to attend 2 Committee
meetings a year in Wash.ington, D.C., with
expenses reimbursed by AP A. The
Committee will meet on March 24-26 and
September 22-24, 2000; March 23-25 and
September 21-23, 2001; and March 15-17
snd September 20-22, 2002. The success-
ful candidate is expected to attend, if
possible, the informal CYF meeting held
during the APA convention at the mem-
bers' own expense. In addition, members
are expected to work an average of 10
hours per month on CYF related issues.

Nominations material including a
letter from the candidate indicating a
willingness to serve and a current CV
should be sent by Augnst 23, 1999.
Nomination materials received after
August 23 will be held for consideration
the following year. Although it is not
required, candidates may wish to have
letters (not more than three) supporting
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theirnominationsubmittedto the Conunittee.
Mataial may be sent to CYF Nominations,
PublicInterestDirectorate,at the AP A address.

Head Start's 5th National Research
Conference Can for Papen

The Administration on Children,
Youth and Families, Department of Health
and Human Services, in collaboration with
Columbia University and the Society for
Research in Child Development,
announces Head Start's Fifth National
Research Conference, "Developmental and
Contextual Transitions of Children and
Families: Implications for Research. Policy
and Practice," to be held Jooe 28-July I,
2000 in Washington, D.C. The Call for
Papers is available at http://
www.acf.dhhs.gov/programsl hsblhtml/
mut_s_new.html (pdf and html versions)
or hnp://cpmcnet.colwnbia.eduldeptlsphl
popfam. headstartconf.html (pdf version).
Proposalsare due on July 15, 1999.

All inquiries about the Call for
Papers or the conference details should be
directed to Dr. Faith Lamb-Parker, Project
Director, Columbia School of Public
HealthlCPFH,60 Haven Avenue B3, New
York, NY 10032, tip I@colwnbia.edu,
(212) 304-5251, Fax: (212) 544-1911.

EDTEACH-Internct Open Discussion
O. Educatio. &

Teaching Related Topics

APA Education Directorate now
has EDTEACH an open discussion listserv
on academic and teaching issues! This is a
listserv co-sponsored by American
Psychological Association of Graduate
Students(AP AOS) and the AP A Education
Directorate (ED). 11has been established
as a forwn for students and faculty to
discuss topics related to teaching and other
related issues relevant to academic careers.
Faculty Participants are needed to share
any suggestions or experiences they have
had with other listserv participants. Our
goals are to discover what students want to
know about teaching and academic careers,
what resources are available, and what
resources are needed. The Listserv offers
students a chance to ask questions about
teaching and other academic-related issues,
anda link to resources already in existence
to help answer their questions. To
subscribe: 1) send a message to listserv
@lists.apa.org;2) leave subject line blank;
aod, 3) type the following message:
subscribeedteach email address firstname
lasname (example: subscribe edteach
sleiss@apa.orgSharon Leiss). If you have
questions or comments, please contact:

SharonL. Leiss,AP A EducationDirectorate,
sleiss@apa.orgorcall (202) 33M;188.

Join NEWPSYCHLIST

NEWPSYCHL1ST is a new
listserv group established for new
psychologists. The Members of the
NewPsychList are doctoral-level psycholo-
gists and post-docs 000 have completed
their degrees within the past five years or
so and are establishing their new careers.
On the NewPsychList, we share concerns,
provide mutual support, and help each
other to integrate ourselves into our
profession. Topics include those of
interest to psychology basic and applied
researchers, educators, and clinicians.
These include working towards tenure,
young investigator awards, licensure
preparation, post-doctoral study issues,
gaining a first grant, job tips, the changing
demographic composition of psycholo·
gists, repaying student loans, and many
others. To subscribe to NewPsychList,
write a one-line email: SUBSCRIBE
NEWPSYCHL1ST<firstname><1astname>
and send it to: LISTSERV@L1STSAPA.
ORO. The system will then send you all
the instructions you need.

1999 Basker Prize Competition

The Eileen Basker Memorial
Prize was established by the Society for
Medical Anthropology to promote
excellence in research on gender and
health. The prize includes a $1000 award,
and is made annually to scholars from any
discipline or nation for their work (book,
article, film, or exceptional Ph.D. thesis)
produced within the preceding three years.
The Prize is publicly annoooced during the
annual AAA meeting. The Basker Prize is
awarded to the work judged to be the most
courageous, significant, and potentially
influential contribution to scholarship in
the area of gender and health. Examples of
past winners include: Nancy Sheper·
Hughes for "Death Without Weeping;"
Barbara Duden for "The Woman Beneath
the Skin;" Margaret Lock for "EnCOooters
with Aging;" Marcia Inborn for "The
Quest for Conception;" and Paul Farmer,
Margaret Connors, Janie Simmons, and
others (parmers in Health) for "Women,
Poverty and AIDS: Sex, Drugs, and
Structural Violence."

There was no Basker Prize
awarded in 1998 because of an insufficient
number of qualified nominations. The
Prize committee very strongly encourages
all interested persons to consider
submitting a nomination for the 1999

Competition. Individuals are nominated
by one or more person(s) who must write a
letter of nomination verifying the impact of
the particular work on the field. Self-
nomination is not permitted, and works
submitted without an accompanying letter
of nomination cannot be considered.
Anyone who would like to submit a
nomination for the 1999 Basker Prize
Competition should contact the chair of the
Basker Prize Committee: James W. Carey,
Ph.D., MPH, Division of HIV/A1DS
Prevention, Centers for Disease Control
and Prevention, 1600 Clifton Road,
Mailstop E-3?, Atlanta, OA 30333; tel:
(404) 639-1903; fax: (404) 639-1950;
email: jfc9@cdc.gov.

Program Coordinator. Participatory Dev-
elopment, The Community Parta.enbip
Center (CPC) of tbe U. of TeDDesSet,
Knoxville. epe is seeking a specialist in
participatorydevelopment to implement and
build a participatoryresearch, planning. and
trainingprogram. CPC'smission is to facilitate
learningandactionpartnershipswhich embody
equitable and democratic principles to
understand and address the core problems
facing low- andmoderate-.incomecommunities.
As an interdisciplinarycenterunderthe Office
of Research, epe links the University's
research, teaching. and technical assistance
resources with urban and rura1 grassroots
communitygroups. See our website at http://
www.ra.utk.edulcpclfor more infOnnatiOD.Job
Description:A full-time ProgramCoordinator
is neededto develop andmanageaspectsof the
CPC's programs in participatory planning,
research.and communitydevelopment Major
responsibilitiesinclude:developingandadmin-
istering a training program in participatory
researchandplanningfor comnumitydevelop-
ment; diSSP.minm"gthe programto multiple
groups (community-basedorganizations.com-
munity development practitioners, and the
academiccommunity);facilitatingparticipatory
processes, research,monitoringand evaluation
in inner-city and mra1communities;creating
andmanaginga networkof outsidetrainersand
consultantsto deliver services based on needs
of participatingcommunities;developing and
implementing a participatorymonitoring and
evaluation program;writing for a variety of
audiences (academic,professiona1,government,
commuoity)about this work;makingpresent-
ations to professional,gmssroots,and academic
associations and networks; and, fund-raising
from a varietyof sources includinggrantsand
fee for services. Qualifications: advanced
degree in an appropriatefield;workexperience
that should include conununity development,
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program planning and evaluation, fimcf..raising,
working coUaOOrativelywith low- and ~
weahb conummities. and/or participatory research,
evaluation or deveJopmoot; excellent conmnm.ica-
tioo and facilitation skills including writing, public
speaking, teaching andlor training; demonstnlted
ability to work cooperatively with members of
diverse and low- wealth conununities; and.,
computer literate with email, internet, word
processing. Prefer experience in one or more of
the following: participatory actioo researc:b, p0p-
ular eduoa!ion, designing and delivering training
wotkshops for adults, participatory monitoring and
evaluation, directing a project or program with a
national or international scope. m:m1Jgi"i contracts
with outside trainew'coosultants. How to apply.
The swx:essful applicant will address the major
responsibilities of the position outlined above in a
narrative that describes skills and experience.
Please include examples of your written work that
an:: relevant to the requirements of this position.
List full contact information for five (5) refamces.
1bose references should include at least one
academic reference who can comment on your
research ability and experience, one reference fiom
a recent employer, and one reference fiom a
community-based organization. We will begin
reviewing applications in April \999 and will
cominue the search until we have fotmd the best
candidate. Tenns of employmmt two years, with
expectation that we can raise fimds to continue the
position. Salary Range: $30,000 -$36,000 annually
plus full baIefits (health insunmce, relirement and
otben as a _ employee). Apply to: Dr. Virginia
Seitz, Executive Director, CoI1lJDUl1i1yPartnership
CaIta', The UDivenily ofTennessee, 410 Ac:onda
Court, Knoxville, TN 37996-0645. Applicanrs
living outside the USA may apply by email or fax
(423) 974-9035.

Associate or Assistant Professor. Sodology,
PCIUI State Capital College (PSCC). PSCC,
located near the state capital of Harrisburg, seeks
tenure track Associate or Assistant Professor of
Sociology to begin Fall 1999 or at a later date to be
oegotiated. Responsibilities inclode teaching un-
dergraduate and graduate courses in Sociology and
related areas leading to Bachelor's degrees in
Sociology, Applied Behavioral Scieoces, and Sc:o-
ondary Education Social Studies and to a Master's
degree in Conununity Psychology. An earned
doctorate in Sociology or related field is required.
Applicants at the Associate Professor level should
have strong record of research and reaching abOlrt
issues related to children, youth and families in
urban and community settings. Applicanrs at the
Assistant Professor level should have demon-
strated a specialization in that area. Secondaly
areas of specialization an::open. but the programs
have particular interest in conunw1ity mobilization
and change, social inequality. and environmental
sociology. Teaching will include, but will not be
limited to, urban and conunw1ity sociology, social
change, and social problems. Additional resporr
sibilities include advising undergraduate and grad-
uate students as well as serving on and chairing
Master's committees. Ten~track faculty also are
expecred to plUSue scholarly research and publica-
tions, to participate in curriculum development,
aod to eogage in University, public, and profes-
sional service &divities. The Behavioral Sciences

faculty reside within the School of Behavioral
Sciences and Education. and they have two
associated centers, the Center for Conununity
Action and Research and the Center for
Environment and Community. PSCC has an
enrollment of over 4,500 students. with
campuses in Middletown and Schuylkill Haven.
The college also delivers courses at two centers
in downtown Harrisburg. Teaching at all
college 10catioDS can be expected. The College
serves the citizens of south central and east
central Pennsylvania and is easily accessible via
interstate routes from Philadelphia, Baltimore.
Washington, DC, and New York. The College
offers students the opportunity to earn associate
degrees in 6 areas. baccalaureate degrees in 30
academic majors. master's degrees in 14
disciplines. the D.Ed. in Adult Education, and
the Ph.D. in Public Administration. In addition.
the College provides an entry point to the
University's nearly 200 baccalaureate degree
programs. Interested applicants should submit a
letter of application clearly identifying the
position sought and qualifications for it; writing
sample(s); current cwriculum vitae; and names,
postal and e-mail addresses, and telephone
numbers of at least three professional
references to: Chair, Sociology Search
Committee, c/o Mrs. Dorothy J. Guy, Director
of Human Resources, Penn State Capital
College. 777 West Harrisburg Pike, Box ML.
Middletown, PA 17057-4898. Applications
will be accepted until the position is filled.
Fonnal review of applications will begin April
14,1999. Penn State University is committed to
affinnative action. equal opportunity and
workforce diversity.

Research Post-Doc, Community-Based
Prevendon Research, PenD State U. A
Research Associate is sought to coordinate!
head the study of the Pennsylvania
Communities That Care Project at The
Prevention Research Center for the Promotion
of Human Development at Pennsylvania State
University. The study is lmder the directions of
Drs. Mark Greenberg and Wayne Osgood and
is examining the effectiveness of the CTC
model in 21 communities. The study is
beginning its second year and is examining
processes and outcomes related to developing
an effective community· based infrastructure
that supports collaborative prevention
initiatives. A Ph.D. in education, community
psychology. public health, social work,
criminal justice. or public policy is
appropriate. Knowledge of risk and protective
factors related to substance abuse or violence
prevention and adolescent development would
be ideal. This position also offers numerous
possibilities for involvement in other
prevention research projects and outreach
opportunities. The position offers substantial
opportunities for publishing. Required
background includes strong methodological
training as well as strong writing skills. The
position is guaranteed for 2 years beginning
7/1199, but may be extended .. Send vita to
Mark Greenberg, at mxg47@psu.ed.u or fax to
814 865-2530. Visit our website: http://
www.psu.eduldeptfprevention.

Senior Project Coordinator, StaB' Associate"
Internships, Commnnity _ N_or!l
Project, The Loka Institute, MA. The nonprofit
Lob Ins1itute bas two positions available to wotk
on our Community Research Network (CRN)
project. The CRN is aeating an infi>structure to
support participatory, commonity-based resean:h
efforts in the US and 1I"ansDationaUy.Salary is
negotiable for both positions. To apply for either
position, please send the foUowing materials to
The Lob Institute, P.O. Box 355, Ambent, MA
01004, USA: (\) A cover letter speciIying the job
for which yon are applying; (2) Your C"\'; (3)
Writing samples-ideally one that is analytic, one
that is popular (such as a letter to the editor) md a
grant proposal. (Writing samples are mandatory
for Senior Project Coordinator applicants, and
optional but preferred for Staff Associate
applicanrs); and (4) CooUlct infonnation for 3+
references. We are accepting applications on a
rolling basis. The preferred start dates for the
positions are May - June 1999 for the Senior
Project Coordinator and Joly - Sept. 1999 for the
Staff Associate .•• Please look at the Lob
Institute's Web site: bnp:/Iwww.loka.org for more
info about Loka and the CRN. Senior Proiect
Coordinator: The individual will work with other
project and organizational staff, interns., and the
CRN national advisory connninee on planoing,
managing and implementing project &divities;
ftmdraising for the project; coordinating network
activities; and working to secure the project's
sustainable future. Loka is seeking a seIf·assured
individual with leadaWp capabilities, including
experieoce in stnItegic planoing, project develop-
ment and staff supervision; fimdraising experience
with nonprofit organizations; exce1Jentwritten and
oral conununication skills; and experience mgarr
izing or coordinating a regional or nationwide
project Basic computerfmtemet skills are essm-
tiat. Duties include: management of CRN Project
(develop and manage workplan and budg");
coordinate staff and interns associated with the
project and the implementation of project
activities; ftmdraising (write project ftmding re-
ports and updates); conduct outreach to poteotiaI
project fimders and \Wite proposals in collabor-
ation with other Lob staff; project development
(work with project staff and members of the
network to develop initiatives that support
conununity-based research that expand the work of
the CRN, strategize about potential ftmding
sources for conunw1ity-based research and the
CRN, and participate in documenting and
evaluating project objectives); outreach (animate
members of the network, infonning grassroots
constituents, academics, and fimders about the
CRN through intern •• Iistservs and existing
networks; and, writing articles and 8IU1Ouncements
about the CRN for a variety of publications across
the country. Staff Associate: The CRN staff
associate will work with the CRN Project
Coordinator and other CRN staff: The applicant
should have computer/internet skills, as weD as
good oral and written communication skills.
Interosbins: The Lob Ins1itute also bas opeoinga
forvol\01teers, interns, and wotk-snuly stodeors for
the summcr of 1999 and beyond. To apply, send a
hard copy resume with a succinct letter explaining
your interest, and stating your desired soutIeod
dates to the address listed above.
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SCRA MEMBERSHIP ApPLICATION
THE SOCIETY FOR COMMUNITY RESEARCH AND ACTION

DIVISION 27 OF TIlE AMERICAN PSYCHOLOGICAL ASSOCIATION

tel. (217) 333-4941/ fax (217) 244-5876/ e-mail: jrhodes@s.psych.uiuc.edu
(After 5/31/99) tel. (308) 235-1065/ e-mail: Igensheimer@cctr.umkc.edu

on the web: http://www.apa.orgldivisionsldiv27

Name:
Institution:
Address:
City:
ZlplPostalcode: _

Telephone:
E-mail:

State: _

Country: _
FAX: _

Do you want to be included in our membenhip directory? Sure _______.Nothanks

I will pay the foUowlngdues: __ $35 (professional member)
__ S18 (student member)

Please indicate any Committees or Interest Groups you would like to Join:

Women's Committee
____ Social POUcyCommittee
____ Aging

Children & Youtb
DlsabWties

____ Stress & Coping
Rural
School Intervention

Racial and Cultural Affairs Committee
International Committee

____ Community Action
____ Community Health
____ Lesbian, Gay, Bisexual, & Transgender Concerns
____ Prevention and promotion
____ Self-help & mutual support
____ Undergraduate Awareness

Are you a member of APA? --yes __ no

Hyes, are you? __ a fellow a member __ associate student

How did you find out about SCRA? Please tell us.

(These ne.t two questions are optionaL)

What is your gender? __ female __ male

Wbat Is your raceletbnicity? _

Signature of Applicant _

Please enclose a check or money order in US funds payable to "SCRA". Mail this page and your dnes
payment to: Jean Rhodes, SCRA Treasurer, Dept. of Psychology, University of Dlinois, 603 East Daniel
St., Champaign, IL 61820. Afte, May 31,1999, send to: Leah Gensheimer, SCRA Treasurer, Dept. of
Psychology, University of Missouri-Kansas City, 5100 Rockhill Road, Kansas City, MO 64110-2499
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About The (!••••• "''':~ Psychologist •••
The Community Psychologist is published four times a year to provide information to members of the Society for Community Research
and Action (SCRA). A fifth membership Issue is published every two years (oddanumbered years). Opinions expressed in The
Community Psychologist are those of the individual authors and do not necessarily reflect official positions taken by the Society.
Materials that appear in The Community Psychologist may be reproduced for educational and training purposes. Citation of the
source is appreciated.

To submit copy to The (!.••••, • ·t'l Psychologist:

Articles. columns, features, letters to the editor, and announcements should be submitted typed. double-spaced. and accompanied by
IBM double density computer disk. Send to: Shelly P. Harrell, TCP Editor, Califomia School of Professional Psychology, 1000 South
Fremont Ave., Alhambra, CA 91803-1360. Submissions can also be sent via e-mail to: tcp@mail.cspp.edu. REVISED DEADLINES
FOR REMAINING 1999 ISSUES: All submissions (Including SCRA columns) must be received by May 1, 1999 (Summer Issue),
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