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The President's Column

Dialogue, Diversity And Ed:
Resources and Challenges

Meg A. Bond

A theme of my presidential year has been to
encourage ongoing dialogue about diversity,

oppression, and accountability both within the Society
for Community Research and Action (SCRA) and in our
community work. I would like to continue the theme in
this column. The present issue of The Community
Psychologist (TCP) includes both a tribute to Ed Trickett
and reactions to the themes of gender, race and
community discussed in my Fall Presidential Column. It
seems appropriate to have both side-by-side. As we
engage in a divisional dialogue about privilege and
diversity, it is important to acknowledge successes and
resources at the same time that we identify challenges
still facing us. Ed Trickett has been a unique resource for
deepening our understanding of human diversity within
community psychology. The results of the fall survey
pose some of the ongoing challenges for SCRA.

Ed: An Important Resource for Our Field

Ed Trickett has just completed five years as the editor
of AJCP during which he continued our long-standing
tradition of '10stering scholarly dialogue and debate
around issues of theory, empirical research and
intervention in the field of community psychology"
(Trickett, 1993, p. 130). When Ed began his tenure, he
articulated priorities in three areas where he felt
"community psychology had not fulfilled its initial
mission", I.e., "papers on the implications of human
diversity for community psychology, reports of research
and intervention which go beyond the individual level of
analysis, and papers concerned with redefining the
research relationship between scholar and citizen in a
more collaborative direction" (Trickett, 1993, p. 131).

Ed has worked to increase our focus on contex1 in
reporting of research and intervention and has ex-
pressed his commitment to multiple ways of knowing and
to issues of human diversity as editor of our journal. For a
glimpse at the results of his work in terms of diversity, I
went back to review the Tables of Contents of AJCP from
1993-1997. Approximately 80% of the thirty journal
issues published during his tenure included articles that
have diversity themes in their titles. In about a third of all
the issues, 50% or more of the articles addressed
diversity themes. Additional articles undoubtedly
addressed issues of race, ethnicity, and gender within
their text. Several special issues and special sections

developed under Ed's watch were also devoted to
related themes (e.g., Seidman, Hughes, & Williams,
1993; Serrano-Garcia & Bond, 1993; Suarez-Balcazar,
Durlak & Smith, 1994; Wilson, 1997). Particularly given
that any editor is somewhat constricted by what types of
articles are submitted, this is a note-worthy record in a
world where gender, race, culture, and ethnicity have
received relatively little scholarly attention.

But that is just the cold count. As an editorial board
member, I was personally impressed by how, in his
feedback to authors, Ed would consistently and
supportively encourage authors to be more attentive to
gender, race, and ethnicity as important contextual
concerns for understanding and interpreting their work.
On the scholarly front, I believe that Ed's award address
for Distinguished Contributions to Theory and Research
in Community Psychology, in which he addressed "The
Contexts of Diversity and the Diversity of Contexts"
(Trickett, 1996), will set a standard for excellence and
guide our work for years to come. As Ed has both
articulated and enacted a commitment to contex1ually
driven research and action that pays close attention to
human diversity, he has left an important mark on our
field. I have deep personal respect for Ed, and feel we
owe him tremendous thanks for his leadership and
service to the field of community psychology.

Fall Membership Survey:
Feedback about Some Challenges

I would like to use the rest of this column to
summarize responses to the membership survey that
went out in the Fall Presidential Mailing -- with a particular
focus on the results relevant to the issue of SCRA and
diversity. While there are resources and successes
within our field that are important to recognize, there is
plenty of room for improvement. Responses to the
survey help to frame some of those challenges. I
received 113 responses to the fall survey - 110 people
completed surveys and three sent notes with feedback.
Out of a membership of approximately 1600, this is a
somewhat disappointing response rate (some might say
'abysmal'). Perhaps there might have been a higher
response rate if I had not stubbornly included so many
open-ended questions or if the survey had not been
included in a packet with so much other information.
However, while no one can kid herself or himself into
believing that the responses are representative of the
whole membership, there is some important feedback
here from 113 SCRA Members. And it is not often that
we hear from such a large group.
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Satisfaction Ratings
The people who responded included 46 women

(41%) and 58 men (51%). Twenty people (18%; 11
women and 9 men) indicated they are ethnic minorities
(African Americanlblack, n=6; Latino/Latina/Hispanic/
Puerto Rican, n=6; mixed race or nonwhite, n=4;
Asian/Asian-American, n= 3; or Native American, n=1).
Seventy-eight (69%; 33 women and 45 men) described
themselves as either white, Caucasian, Anglo and/or
European American. Nine (8%) did not indicate gender,
and 15 (13%) did not indicate ethnic background.
Respondents spanned all professional stages from
studenthood to retirement (21 students, 30 people less
than ten years post degree, and 52 people more than
ten years post). Eighty respondents (71 %) described
their primary work setting as a college or university; 17
(15%) described it as a community-based, nonprofit,
advocacy, and/or government organization; the rest did
not indicate. These demographic characteristics are
somewhat interconnected in that students are predomi-
nantiy female (71%) and post degree respondents
predominantly male (63%) (p<.01). None of the respon-
dents of color worked in applied settings. The majority of
respondents (74%) have played some active role within
SCRA ranging from being a presenter at a regional
conference to serving as a member of the Executive
Committee.

While I recognize all of the complicated reasons why it
is important to be cautious about clumping all "non white"
people into one group, I did run some comparisons of
"white" versus "people of color" to see if the experi-
ences of members outside our ethnic/racial majority
express a different experience of our organization. I also
ran tot-tests and ANOVA analyses to look at differences
related to gender, professional stage, and primary work
setting'. The means and significance levels are
summarized in Tables 1-4.

Let me start with the scaled items in which people
were asked to rate their general satisfaction with SCRA-
sponsored activities. All items were rated on a five point
scale where 1 = very dissatisfied and 5 = very satisfied.
Overall, respondents reported being basically satisfied
with SCRA (X = 3.76); and this overall satisfaction rating
did not vary tremendously by race, gender, professional
stage, or work setting. The Community Psychologist, the
Biennial Conference and the overall leadership of SCRA
received the highest marks. In general, the particular
activities it appears we should target to reassess and
strengthen include our Regional Network System and
opportunities for mentoring (Table 1). In terms of
satisfaction with how SCRA has addressed particular
topics and issues, ratings range from a mean of 2.89 for
SCRA's success in integrating interdisciplinary perspec-
tives to 3.60 both for attention to both racial and ethnic
issues and for attention to feminist issues. The ratings

TABLE 1
Satisfaction With Activities Sponsored By SCRA Overall And By Race And Gender

ACTIVITIES N MEAN (sd) RACE/ETHNICITY GENDER
Peoole Of Color White/Anala Women Men

Reaional Network System 93 3.13 (1.09) 3.17 (.92) 3.11 (1.10) 2.82 (.98) 3.29 (1.08)"
The Community

4.20 (.89) 4.38 (.76) (.72)Psvcholoaist (TCP) 109 4.35 (.76) 4.31 (.85) 4.36
American Journal of
Community Psychalogy 108 3.96 (1.03) 3.60 (1.23) 4.08 (.92) 4.18 (.98) 3.82 (1.00)(AJCP)
Biennial Conferences on
Community Research & 104 4.20 (.92) 3.84 (1.26) 4.23 (.84) 4.07 (.96) 4.25 (.90)Action
SCRA Program at the

3.77 j.74) 3.63 1.83) 1.68\ 1.68) 1.76\Annual APA Convention 95 3.81 3.76 3.74
Opportunities for student

3.69 1.93) 3.32 (1.00) 1.85)" 1.97) 1.92\
invalvement 95 3.91 3.74 3.71
Opportunities for

3.19 (.85) 1.97\ 1.75)" 1.85) 1.83)
mentorinq 96 2.90 3.32 3.13 3.22
Oppartunities for
Committee/Interest Group 98 3.66 (1.11) 3.44 (1.29) 3.76 (1.02) 3.64 (1.03) 3.68 (1.17)involvement
Overall leadership of 98 4.02 (.73) 3.79 (.85) 4.11 (.69) 4.05 (.71) 4.02 (.76)SCRA
Overall Satisfaction 107 3.76 (1.02) 3.55 (1.00) 3.87 (1.02) 3.73 (1.06) 3.84 (.94)

Note: All items were rated on a 5 point scale, where 1 = very dissatisfied, 3 = neutral and 5 = very satisfied.
" p<.05
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indicate a need to pay more aUention to interdisciplinary
perspectives, disabilities issues, concerns for people in
applied settings, and lesbian and gay concerns (Table 2).

Interestingly, women give the Regional Network
significantly lower scores than men. I am doubtful that
this is a product of a simple sense of exclusion based on
gender. Women have often held the Regional Coor-
dinator positions, and our National Coordinator position
has been held by women for the last 9 years. It may
reflect some other manner in which the system is not
meeting member needs ii and in some particular way, the
needs of women. Students also rate the regional system
significantly lower than people who are post degree do.
Given that the position of Regional Coordinator is often
an entry point for more active involvement in SCRA, this
should concern us. It would be helpful to look more
closely at the system to help us understand how we can
improve the reach and responsiveness of our network of
regional activities.

Several important issues emerged around mentoring.
Respondents in applied settings give SCRA's oppor-
tunities for mentoring significantly lower ratings than do
those in academic settings. And, while the ratings by
people of color and women are not statistically different
than their majority counter parts, they are lower. The
relatively low ratings among people of color (X=2.9) are
particularly troublesome. These results should remind
us to be more vigilant about proactively supporting the
professional development of women, people of color,
and individuals working in applied seuings. It is clearly
appropriate that our Committees on Women and on
Racial and Cultural Affairs have actively targeted

mentoring as a priority. More seems to be needed, and I
would encourage all of our interest groups, special
committees and our Biennial Committee to also engage
the challenge of developing strong mentoring systems ii
for all developing community psychologists.

Satisfaction with how SCRA addresses racial and
ethnic issues is rated lower by people of color than by
whites. Satisfaction with attention to feminist issues is
rated lower by both people of color and students. While
the gender differences on these two items do not reach
statistical significance, women do rate SCRA somewhat
lower than do men on both of these dimensions.
Ratings of satisfaction with aUention to student concerns
and with opportunities for student involvement are
significantly lower for students than for people who are
post degree. People in applied roles are less satisfied
with the attention paid to concerns related to their
particular work settings.

Each of these findings could be interpreted and
probed further in and of itself, but perhaps more
importantly, the composite suggests that many women,
people of color, students and people in applied seuings
feel less satisfied than the general membership with how
issues of direct concern to them are being addressed.
Additional findings suggest that student respondents
may be feeling less well integrated into SCRA than many
of us would like (I.e., lower ratings of TCP, the SCRA
leadership, and the SCRA program at APA). The fact
that the respondents of color are at least somewhat less
satisfied with most SCRA-sponsored activities and have
significantly lower ratings of whether SCRA delivers what
is promised should be of concem to us as well.

TABLE 2:
Satisfaction With How SCRA Addresses Varied Issues Overall And By Race And Gender

ISSUESfTOPICS N MEAN (sd) RACElETHNICITY GENDER
People Of Color Women Men
White/Anolo

Racial and Ethnic Issues 107 3.60 11.04) 3.00 11.21) 3.85 (.85t 3.52 (1.15) 3.65 (.94)
Feminist Issues 105 3.60 (1.00) 3.25 (1.02) 3.78 (.86' 3.48 (1.09 3.71 (,88
Public Policv 104 3.40 1.10) 3.50 (,95) 3.50 11.08) 3.62 (,96 3.32 11.13
Lesbian/Gav Concerns 103 3.22 1.02) 2.90 11.12) 3.38 (.92 3.12 (1.08 3.29 (.95
International Issues 103 3.16 .98) 2.90 (1.12) 3.28 (.91\ 3.22 (.94) 3.11 (1.00
Disabilities Issues 98 3.08 (.96) 3.05 (1.13) 3.11 (.88) 2.95 (,98) 3.15 (,92
Student Concerns 98 3.54 (,89) 3.35 (,99) 3.64 (,83) 3.62 (,82) 3.49 (,92
Concerns for people in

3.11 (.97)applied settinqs 102 2.79 (1.03) 3.25 (,88) 3.15 (,99) 3.11 (,92)
Interdisciplinary

2.89 (1.12) 3.00 (1.37) 2.93 (1.08) 2.78 (1.21)Perspectives 83 3.00 (1.06)
Extent to which SCRA
delivers what it promises 77 3.45 (.98) 3.07 (1.28) 3.64 (.87)' 3.46 (1.23) 3.50 (.81)
Note: All items were rated on a 5 point scale, where 1 = very dissatisfied, 3 = neutral and 5 = very satisfied.
• 0<.05
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TABLE 3:
Satisfaction With Activities Sponsored By SCRA By Professional Stage And Work Setting

ACTIVITIES PROFESSIONAL STAGE WORK SETTING
Student <10 yrs post >10 yrs College! CommlNP/

decree cost decree UniversitY Gov't
Regional Network System 2.65 (.70) 3.04 (1.17) 3.30 (1.07) 3.23 (1.03) 2.83 (1.19)

•
The Community

(.96) 4.55 1.74\ 1.63) • (.75) 4.25 1.93\Psvcholonist ITCP\ 3.86 4.42 4.35
American Journal of
~om~)unity Psychology 4.29 (.96) 3.86 (1.13) 3.87 (1.03) 3.98 (1.01) 3.53 (1.25)
AJCP

Biennial Conferences on
Community Research & 3.84 (.96) 4.34 (.72) 4.18 (.99) 4.19 (.93) 4.13 (.96)
Action
SCRA Program at the

3.41 (,71) 4.00 1.66\ 3.73 1.72)' 3.79 (,73) 1.83\Annual APA Convention 3.71
Opportunities for student

3.16 (1.01\ 1.78\ (,88) • (,96) 1.85\involvement 4.12 3.74 3.74 3.50
Opportunities for 3.00 (1.08) 3.33 (.78) 3.15 (.76) 3.31 (.80) 2.69 (.75t
mentorinn
Opportunities for
Committee/Interest Group 3.45 (1.15) 3.48 (.99) 3.89 (1.15) 3.74 (1.09) 3.38 (1.26)
involvement
Overall leadership of 3.65 (.88) 4.15 (.53) 4.13 (.74) • 4.07 (.69) 3.93 (.80)
SCRA
Overall Satisfaction 3.70 (1.03) 3.83 1.97\ 3.77 11.04\ 3.71 (1.07) 3.94 1.56\

Note: All items were rated on a 5 point scale, where 1 = very dissatisfied, 3 = neutral, and 5 = very satisfied .
• p<.05

While we have to remember that this is not a large
representative sample, these responses should
nonetheless compel us to take note that some groups
outside the majortty within SCRA are less satisfied with
how their constituent interests are being addressed. It is
not an uncommon occurrence that people in a majority
and with relatively greater power perceive those without
power are doing better than the powerless themselves
feel. As Community Psychologists, most of us are quite
aware of system and power dynamics, and yet that does
not mean it is easy to be aware of how our own privilege
can potentially blind us to others' concerns. If we listen
to the voices of the people who are generally most
marginalized, it means we have some work to do here.

Qualitative Responses
Sixty·four people chose to answer an open-ended

question about SCRA's responsiveness to diversity.
Fifteen responses were from white women, six from
women of color, and five from men of color. The answers
can be summarized in terms of four general themes.
There were comments that 1) expressed general satis-
faction with SCRA's responsiveness, 2) expressed
general dissatisfaction, 3) assessed SCRA as doing "OK,
buL.", and 4) provided action recommendations.
Comments were categorized blind to race and gender of
respondents, and there were no readily apparent
response patterns based on these characteristics.

6 The Community Psycholo9ist, Volume 31, Number 2, April 1998

Fourteen people simply indicated general
satisfaction. These responses ranged from moderate
(e.g., "I think that the efforts over these issues have
been adequate") to strongly affirming (e.g., "SCRA is
really good about race and gender diversity issues.
AJCP is the only journal that I am aware of that consis-
tently addresses these thorny issues so directly! Two
thumbs up!"). Some of these responses included
comments about SCRA's commitment and a sense that
we do better than most in terms of commitment and
inclusion (e.g., "SCRA is ahead of the times on organiza-
tionallevel attention and commitment to issues of
diversity and sensitivity there too.") Some expressed
specific appreciation for the recent work of the Com-
mittee on Racial and Cultural Affairs and for the support
of SCRA leadership for their work. A few others found
the increased focus on feminist issues encouraging.

Five of the responses expressed a clear lack of
satisfaction with SCRA's efforts in the area of diversity.
Representative responses include: "Continued efforts
are needed" and "Merely from observations at last two
biennials I would question SCRA's responsiveness to
issues of race and disability". One person expressed the
view that SCRA has "moved too far to the left or politi·
cized wing of the 'diversity' issue on every count, to the
point of forming social action or advocacy committees for
every labeled minority group."



TABLE 4:
Satisfaction With How SCRA Addresses Varied Issues By Professional Stage And Work Setting

ISSUESfTOPICS PROFESSIONAL STAGE WORK SETTING
Student <10 yrs post >10 yrs College! CommlNP/

decree post dEJ!:Jree University Gov't
Racial and Ethnic Issues 3.20 11.01\ 3.83 (1.00) 3.56 (1.04 3.63 1.09 3.38 1.89
Feminist Issues 3.10 (1.02) 3.62 11.01 3.74 1.90· 3.62 1.05 3.47 (.83
Public Policv 3.45 1.89 3.59 11.02 3.31 (1.16 3.45 1.12 3.00 11.00
Lesbian/Gay Concerns 2.83 1.86 3.28 11.03 3.26 (1.07 3.21 (1.09 2.93 1.80
International Issues 3.00 11.00\ 3.32 1.94 3.08 .99 3.08 11.00 3.07 (1.00)
Disabilities Issues 2.84 1.83 3.24 1.93) 3.08 .96 3.11 (.99 2.69 1.85)
Student Concerns 3.15 1.93\ 3.62 1.94\ 3.70 .77 • 3.53 1.84) 3.57 11.161
Concerns for people in

1.94\ 3.04 11.07\ (.93\ 1.87\ 2.53 11.13\·aoolied settinQs 3.05 3.17 3.24
Interdisciplinary

3.00 11.20\ 2.64 11.09\ 3.00 (1.13\ 3.00 11.15\ 2.37 1.92\Persoectives
Extent to which SCRA

3.50 (.91\delivers what it oromises 3.15 1.99\ 3.57 11.17\ 3.48 11.02\ 3.36 11.03\

Note: All items were rated on a 5 point scale, where 1 = very dissatisfied, 3 = neutral and 5 = very satisfied .
• p<.05

Another fourteen were what I would call "OK, but..."
responses. For example, one person indicated that
"SCRA tries hard but does not always achieve much
diversity." Another wrote, "SCRA is one of the few
professional/ academic affiliations I have that takes
diversity seriously. This doesn't always translate into
effective action ...". Across these responses, the
concerns were that while we may express sensitivity and
commitment, the impact in this area is uncertain at best
and that diversity-related concerns are often relegated to
"specialty issue status" as opposed to being well
integrated into our organization and discipline. These
responses may capture some of the essence of the
numerical ratings. While respondents generally indicate
they are at least somewhat satisfied with SCRA's
responsiveness, some real or tangible impact of those
good intentions is not always there for members of the
relevant constituencies.

Several comments included suggestions for actions
to help us be more effective and responsive to diversity
concerns (n=18). A few people emphasized the
importance of dialogues and the benefits of creating
"settings to informally focus on issues of concern - open
and free discussions in contrast to formal 'academic'
presentations". Some talked about the need for "more
high quality theory and research on diversity issues:, and
more rigor in the work that is done. Others emphasized
the need for additional outlets for work relevant to
diversity themes (e.g., special journal issues, additional
mini-conventions). Some suggested that we become

more politically active and work harder to link with other
groups to enhance our focus on diversity issues.

The need for more efforts to recruit, train, support,
and mentor members of minority groups was mentioned
(n=7). One person emphasized the need for a focused
commitment to undergraduate education and argued
that mentoring needs to start at that level. Others
emphasized the need for more mentoring opportunities
at conferences, and more proactive implementation of
the AJCP minority mentoring program.

Several people emphasized the need for more focus
on diversity issues beyond race and gender (n=13).
Multiple people mentioned disabilities as well as gay and
lesbian concerns and disabilities. Others mentioned at
least once included indigenous peoples, people in rural
settings, student concerns, geographic diversity,
interdisciplinary members, and diverse employment
settings. One person wrote about the need for more MA
level and practitioner-oriented individuals to become
members and hold leadership positions to balance the
academic/Ph.D. influence.

Since a couple of respondents were struck by the fact
that we do not as yet have an interest group that
addresses gay and lesbian concerns, let me pause here
from my reporting mode and suggest that we can indeed
form such a group. Interest Groups are developed not
by the leadership of SCRA but by members. People
who are interested need only write up goals, gather a
group of 25 members who share the interest, and submit
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this information to the Executive Committee. I have
been in touch with Marg Schneider (mschneider@
oise.utoronto.ca / (416) 923-6641 x2550) who would
gladiy lead such a drive. I suggest everyone who might
be interested contact her before the APA meeting.

Several comments (n=?) were made about the need
to go beyond numbers and rhetoric. For example, one
person commented, "We need to get beyond 'add
race/gender and stir' approach to diversity." Others
emphasized the need for our attention to diversity to
permeate the whole organization and membership:
"Although there is an active group of ethnic minority
persons in SCRA many of the 'rank and file' psychol-
ogists of color do not perceive SCRA as particularly
responsive to ethnic minority issues somehow." "Trying,
but we need to train and retain and give voice to a more
diverse membership. The vocal 'leaders' are still
predominately white & male. There is an atmosphere of
fear among others when it comes to speaking up, or if
not fear at least lack of inclusion and desire for honest
dialogue."

Implications
While the voices of survey respondents cannot be
assumed to represent the full range of reactions within
our organization, there is important feedback here. In
talking about the implications of the survey, I would like to
pick up on three themes from my fall column.

Accountabilitv. The survey results remind us that
people who are members of a majority often do not see
or feel the same lack of inclusion felt by members of the
non-majority constituency (e.g., women, raciaVethnic
groups, students, lesbian and gay individuals, people in
applied settings). For example, as a white woman, I do
not see or experience the same world as a person of
color, and my sources of privilege can be particularly
invisible to me. Accountability is important here as the
process whereby people with power get feedback about
the effects of their privilege on others. The survey
results should serve as a reminder that while the SCRA
Executive Committee (a racially and gender mixed group
with student representation) has opted to engage
accountability as a subcommittee of the whole, we still
need to regularly check ourselves and let members of
the more marginalized groups within SCRA judge our
success.

Settinas for DialoQues. This issue of TCP is one
setting for dialogue; the pragram for APA 98 in San
Francisco includes several sessions for open discussion;
our 1999 Biennial Conference will be another critical
setting. We need ta be more attentive to the concerns
of people with disabilities, lesbian and gay cancerns, and
internatianal members in these discussions. I also
suggest we pay particular attention to the settings that
serve as entry points for diverse members. The regional
netwark system is one such entry setting; committee and
interest groups are another. We can be more self-
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conscious about making such entry settings accessible,
supportive, and encouraging af open dialogue.

Creatina a Community of Suooart. The survey results
point us to mentoring as a focal activity for fostering
SCRA as a community af support for members. Some
such efforts can be developed and sustained by our
interest groups and committees devoted ta special can-
stituencies. For example, the Women's Committee is
currently conducting a mentaring survey. Both the
Women's Committee and the Committee an Racial and
Cultural Affairs (CRCA) are sponsoring mentoring activ-
ities at the 1998 APA meetings, and the CRCA contin-
ues to sponsor a ethnic-minority mentoring award. In
terms of doing more, (re)- activating and expanding our
AJCP minority mentoring effort would be one place to
focus. The 1999 Biennial also presents an important
opportunity for fostering connections across status
differences - an essential dynamic for fostering
mentaring relationships.

Overall the survey results recognize our strengths
and pose challenges for further actian. Members who
responded are basically satisfied with most of what we
do. I concur with those who said that SCRA does better
than most in terms of inclusion, tolerance and respon-
siveness. However, it is also clear that some members of
the historically more marginalized groups do not experi-
ence SCRA as being as responsive as do members of
our majority group. We can listen better, and do more.

References
Seidman, E., Hughes, D., & Williams, N. (Eds.) (1993).

Special Issue: Culturally anchored methodology. American
Journal of Community Psychology, 21 (6).

Serrano-Garcia, I., & Bond, M. (Eds.) (1994). Special
Issue: Empowering the silent ranks. American Journal of
Community Psychology, 22 (4).

Suarez-Balcazar, Y., Durlak, J. & Smith, C. (Eds.) (1994).
Special Section: Multicultural training: Findings and commen-
taries. American Journal of Community Psychology, 22 (6).

Trickett. E. (1993). Editorial policy, statement of
initiatives, and announcement of associate editors. American
Journal of Community Psychology, 21, 129 Ii 132.

Trickett, E. (1996). A future for community psychology:
The contexts of diversity and the diversity of contexts.
American Journal of Community Psychology, 24, 209-234.

Wilson, M. (1997). Special Issue: Women of color.
American Journal of Community Psychology, 25 (5).

, MANOVAs were limited in usefulness due to missing data. 60
surveys had at least one missing rating. Comparison between
those with missing data and those without revealed no signifi-
cant differences between the groups on the items they did
rate. It does not appear that there is a pattern to the missing
data. Given the missing data and the exploratory nature of
these analyses, t-tests/ANOVAs were run for each item. With
80 statistical tests, it is possible that some significant differ-
ences are due to chance. Results might be seen as trends.
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Editor

Edison J. Trickett

American Journal
of Community
Psychology,

••

Jean Ann Linney
Editor, The Community Psychologist

University of South Carolina

For the past five years Ed Trickett has served as Editor of the American
Journal of Community Psychology. This is a tremendously time-consuming

task. The Editor is expected to produce six issues a year including about 40
papers that will become the historical record of the best work in our field. The
AJCP Editor has the opportunity to shape the discourse of the discipline
through editorial policy, Editorial Board appointments, and invited issues. Ed
has been impressively proactive in this regard. His commitment to issues of
context and diversity are readily apparent in the contents and policies of the
journal. A quick review of the AJCP during Ed's tenure evidences an
unprecedented level of commitment to culture and context. Ed's editorial
board is the most diverse board in history - nearly 45% of the board are female
and more than 15% are persons of color. The AJCP over the past five years
has included articles with muitiple methodologies, reflecting his own
appreciation of questions driving methods rather than the other way around.
The journal has included special issues on culturally anchored methodology,
ecological assessment, empowerment theory and application, empowering
the silent ranks, and a planned issue on feminism and community psychology.

At the same time that the editorship can be an influential, visible and
powerful position, it also places the occupant front and center for criticism. In
our organization it is perhaps the most thankless job. Ed Trickett has tried to
use this position and the AJCP to push the discipline to embody the values of
our core, to empower new voices, and engage new ideas. I know he's taken
his share of criticism, but as you will see below, many in our field believe that he
has accompiished what he set out to do. I hope that you will join us in thanking
Ed for "hanging in there" for the past five years. Community Psychology is
better for it.

Thank you Ed.
Thank you for helping me think more critically and divergentiy.
Thank you for your friendship.
Thank you for championing the concept of diversity in action and research.
Thank you for your openness and honesty.
Thank you for your work on the Journal.
Thank you for your thoughtful, constructive and compassionate editorial

comments.
Thank you for dedicating your life to the values, concerns, and scholarship

represented in SCRA.
Thank you for your music.

1993-1997

We all have been and will continue to be enriched by your involvement in our
lives and the Society. You are a model to us all. Thank you.

Marc Zimmerman
University of Michigan
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Ed Ed said to the Journal
"Journal", he said said he,
"It will always redound
To community renown
When you tune in to ecology".

At first few papers submitted
But then a deluge hit
Without a succession
Of ready reviewers
You'd throw
A person-environment fit!

10 The Community Psychol09iSt,Volume 31, Number 2, April 1998

Edward Edward
Trickett Trickett"

by
Chris Keys

Edward Edward Trickett Trickett
Editor of AJCP
Took good care of the Journal
Since 1993.

Ed Ed said to the Journal,
"Journal," he said said he,
"It will always redound
To community renown
If you go for quality".

"Rejected," he said to many
"Revise, resubmit," to a few,
"our quality's top, nothing gets in
Without a most thorough review."

Edward Edward Trickett Trickett
Editor of AJCP
Took good care of the Journal
Since 1993.

Ed Ed said to the Journal
"Journal", he said said he,
"It will always redound
To community renown
When you strengthen diversity".

Diversity in gender
Diversity in race
Diversity in methods and topics
New voices all over the place!

A vibrant community happens
When many perspectives are
heard
"Encourage the adventuresome",
Trickett put out the word.

Edward Edward Trickett Trickett
Editor of AJCP
Took good care of the Journal
Since 1993.

Let's be interdependent,
And cycle resources pell mell
Trickett's got the Journal
Returning to schedule as well!

Edward Edward Trickett Trickett
Editor of AJCP
Took good care of the Journal
Since 1993.

Ed Ed said to the Journal
"Journal", he said said he,
"However we go
In community renown
Let it be with levity."

Reviewer A: "It's great!"
Reviewer B: "It's obscene!"
Editor Ed notes wryly,
"I think it's in between".

Respectfully fielding the brickbats
That sometimes outnumber bouquets
Ed's humor helps to leaven
Even the darker days.

Ed Ed's Journal Journal
has put on her golden gown
The American Journal of Community Psychology
is heading out of town.

Last seen leaving College Park
And heading for Michigan
With quality, diversity, ecology, & levity
She'll be heard from again and again.

With apol09ies to A.A. Milne and James James Morrison Morrison (a.k.a.
Disobedience)

Teachable Moments, Aspiring Authors

In expressing appreciation to Ed Trickett for his masterful editorial guidance
of the American Journal of Community Psychology, I would like to underscore
a critical element of Ed's editorial vision and practice as seen from the eyes of
reviewer as well as author. His letters to aspiring authors which communicated
rejection or revision were gems of intellectual respect. Ed's letters invited
response, given the possibility that reviewers had misunderstood the authors'
perspective, encouraged further inquiry in ways that deepened
understanding, and opened the door for a two-way dialogue in the shaping of
scientific findings. This stance grows from a respect for "diversity" of viewpoint
•• a theme underlying Ed's work and not surprisingly, his editorship. 1often
wondered just how long it took Ed to craft each letter from the editor. The field
of community psychology owes a large debt to Ed not only for his role in
strengthening and showcasing the findings of the field in AJCP but also for his
commitment to fueling teachable moments in the lives of aspiring authors in
community psychology.

With thanks and admiration,
Rhona Weinstein

University of California - Berkeley



Nudging the Field of Community Psychology

When I chaired the publications committee that recommended Edison J.
Trickett for editor of the American Journal of Community Psychology (note that
I want to take full credit for a brilliant choice), I had a long talk with Ed's
predecessor, Julian Rappaport, about the role. Julian remarked that an editor
is largely a captive of what is submitted to the journal. He or she can select
among submissions (with the help of reviewers), occasionally invite
submissions of particular papers or commission special issues, and subtly
shape manuscripts via editorial comments, but the editor cannot conjure
papers out of the ether, much less write them all him or herself. (Ed would
often have been delighted simply to conjure up reviews.) An editor can't lead
the field from the editorial chair. At best, he or she can nudge.

Over the past five years Ed has managed to lead the field, notably in his
distinguished contribution address (Trickett, 1996) and has been a marvelous
nudge. Both via his direct scholarly contributions, and his vicarious
contributions as editor of others' work, Ed has pushed the field to think harder
about three defining issues for community psychology: the implications of
human diversity for our work, the role of context in human behavior, and the
value of collaboration between researcher and participant.

These goals are not new, and Ed is not the only scholar identified with their
pursuit. When he described them in his initial statement of editorial policy
(Trickett, 1993), he reprinted a parallel earlier statement by Julian Rappaport in
which all three of the ideas were clearly represented. Indeed, the ideas were
represented back at Swampscott (Bennett, Anderson, Cooper, Hassol, Klein,
& Rosenblum (1966). But Ed has kept on nudging us to go a little further to
live up to our paradigms. Over the past five years, Ed has encouraged authors
to talk a bit more about the nature of the settings in which they worked, who
the research participants are, how researchers and participants related, and
how the work affected participants and settings. And he's given them the
space to do it.

Not every recent article addresses each goal, but over the years, the
changes are notable. Several colleagues and I (Revenson, D'Augelli, French,
Hughes Livert, Seidman, Shinn, and Yoshikawa) have recently finished
reading (collectively) every article in AJCP over the past 25 years, for a pair of
edited volumes showcasing community psychology. Early articles often gave
little contextual or even demographic information about research participants
or settings. Diversity tended to mean inclusion of racial minorities (and even
this was rare), but little attention to the phenomenological worlds of
participants. Most articles, with some notable exceptions, remained at the
individual level. More ambitious conceptualizations were there from the
beginning (although our understandings of diversity in particular have become
more enriched as researchers have become more diverse), but the empirical
work tended to lag behind. We still have a ways to go to live up to the goals
articulated at Swampscott. A certain Ed Trickett might still accuse us of "partial
paradigm acquisition" (Trickett, 1984), and he would still be right, but we are
getting a little closer.

Thanks, Ed (Ed.), and keep on nudging.
Marybeth Shinn

New York University
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A Caring Mentor

I have known Ed Trickett since
1981 when I entered the University
of Maryland graduate program in
clinical/community psychology. Ed
was my dissertation advisor and
has been (and remains) an
extremely important mentor to me.
Among the things I most admire in
Ed is his willingness to give wise
counsel in a manner that enabled
me to develop along a path that I
largely set for myself. My
appreciation for this quality grows,
the older I become and the more I
have been around. Ed is a
charming, talented, and often
times brilliant man but he does not
seek to make clones of himself and
he truly does nurture diversity,
whether this be in ideas or one's
cultural heritage. Those who have
worked with Ed firsthand or have
submitted manuscripts to AJCP
over the past five years can
probably attest as well to his caring
and thoughtful approach to other
people and their ideas. For me to
have been exposed to a large
dose of Ed and his intellectual
generosity during my formative
years in graduate school was truly a
blessing. Thanks Ed.

John C. Buckner
The Better Homes Fund
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He Gave Voice:

As Editor of AJCP Ed gave voice to the ideas of our
field. He did so with kindness and eloquence. This
poem by Emily Dickinson speaks to the power words
have to change our view of the world. Thank-you Ed.

He ate and drank the precious words,
His spirit grew robust;
He knew no more that he was poor,
Nor that his frame was dust.
He danced along the dingy days,
And this bequest of wings
Was but a book. What liberty
A loosened spirit brings!

Deborah Salem
Michigan State University

Ed Trickett - mentor and friend

I feel honored to be able to write this tribute to my
mentor and my friend ii Edison Trickett. Unfortunately,
considering the limited amount of space available for this
tribute, it will be impossible to make justice to Ed's
inspiring personal qualities, his superb mentoring
abilities, or his enormous contribution to the field of
community psychology. Therefore, I will briefly discuss
only my personal experiences of mentoring, research,
and friendship with Edison Trickett.

I met Ed Trickett five years ago, when I was an
undergraduate student, working on my honor-thesis
research project. From that very first time, I've felt deeply
connected to Ed, as his protegee and as his friend. Ed's
exceptional mentoring style is characterized by his ability
to clearly conceptualize and succinctly explain the .
complexity of the relationships between psychological
constructs. In his conceptualizations of psychological
models, Ed strongly emphasizes the importance of
environmental influences on the individuals'
experiences, as well as on group processes. The
importance of the environment in determining the social
reality of individuals and groups is one of the issues that
has strongly resonated in the development of my own
professional identity. Furthermore, Ed's magnificent
mentoring, generous guidance, and constructive
feedback have helped me to expeditiously finish my
honor thesis, to be accepted into the graduate school,
and to develop my own orientation in the psychological
field as a community psychologist.

One of Ed's characterizing qualities is modesty. I
have never heard him talk about his accomplishments or
his contributions to the field of community psychology.
Much to my surprise and embarrassment, I realized how
much Ed Trickett has contributed to the field, only when I
got more deeply immersed in the field of community
psychology. One of Ed's numerous contributions to the
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field is his emphasis on the promotion and celebration of
theoretical, as well as individual diversity.

Ed's appreciation of the diversity is expressed in his
ability to understand and appreciate issues faced by
immigrants and refugees in the U.S. This is one of the
reasons why it was so easy for me to establish and
develop a close friendship and productive mentorship
with Ed. I am a Russian-speaking immigrant, and since I
first met Ed Trickett, I have been surprised and
impressed how easy it was for me to feel personally
understood and accepted by Ed. This personal
connection facilitates development of my research ideas,
as well as promotes integration of Ed's theoretical
conceptualizations into my research framework.
Furthermore, Ed always encourages development and
expression of my research ideas and often remarkably
envelopes these ideas into his theoretical
conceptualizations. Therefore, our mentoring
relationship is a two-way avenue that leads, In both
directions, to the enhanced under-standing of
theoretical conceptualizations and increased
appreciation of practical issues.

At the present time, I am conducting my master thesis
research, as a part of the longitudinal research project
conducted in a local high-school by Ed Trickett and Dlna
Birman. Dina is a community psychologist and a Russian-
speaking immigrant. I am highly.impressed by their
abilities to conceptualize theoretical and practical ,
implications of the research project, to grasp complexity
of issues invoived in the working of a school, to develop
a collaborative relationship with school personnel and
research participants, and to provide thoughtful
suggestions for the intervention and prevention
strategies. Ed and Dina also have a keen sense of how
to make people from diverse backgrounds and with
various views feel accepted and understood. For
instance I have seen how Ed and Dina conducted a
rather la;ge number of interviews with Russian-speaking
adolescent immigrants. During these interviews, Ed and
Dina always clearly understood issues expressed by the
interviewees, as well as made these adolescents feel
understood and accepted.

One of the many interesting implications of these
interviews was the finding that Russian-speaking
immigrants have a different conception of friendship. For
them, friendship means a feeling of deep .
interconnectedness and an eagerness to provide
extensive and multifaceted social support. Considering
this culture-specific definition of friendship, I am, being, a
Russian-speaking immigrant, honored to call Ed and Dlna
my friends. I feel honored and thankful to be Ed and
Dina's protegee and friend.

Andrey Vinkourey
University of Maryland



Ed Trickett: Giver, Molder, Citizen
Extraordinaire

When Ed was our Editor he was a Giver. I have a deep
respect for his unselfish donations of time and critical
thought because they came from a person who has
received our organization's highest award for
distinguished contributions to theory and research. I
suspect that his giving as Editor might have been
experienced as sacrifice at times when the demands of
shepherding the contributions of others competed with
the strong pull to make his own scholarly contributions.
Thanks Ed for being a giver.

When Ed was our Editor he was a Molder who shaped
the features of community research and action. Our
journal is the public face of community research and
action that is seen by students, researchers, and
practitioners in this country and around the world. Ed did
not dictate a content for the journal during his tenure, but
by communicating his values and his vision, he invited
and attracted contributions. People knew that context,
diversity, action research, and well-articulated ideas had a
receptive critic in the office of the Editor.

When Ed was our Editor he was a Handler. He
handled manuscripts, for sure, but also the egos and
emotions that get attached to the manuscripts. Our
manuscripts are printed on paper, yet we all know that
they are precious vessels that contain some of our most
prized ideas and reflect our most valued skills and efforts.
They are products of important parts of our lives and
often tell the story of important experiences in the lives
of the community members who participated in our
research. My manuscripts and I personally want to thank
Ed for the grace of his handling. From unsolicited
comments from colleagues in Arizona, Oregon, and
elsewhere, I know there are many others who appreciate
the care he exercised in communicating the verdicts,
smoothing the abrasive edges of some reviews, and
encouraging us to elevate the quality of our work.

When Ed was our Editor he became a Relationship.
How many reviews for tenure and promotion did Ed write
over the course of his term as editor? We felt we knew Ed
and he knew us, even if we never talked with him or saw
his face. For many, he became a relationship with a
senior scholar who understood their work better than
colleagues in their home departments.

When Ed was our Editor he was still a Citizen of our
community. We still asked him to pack his guitar to our
gatherings. He still offered to use his talents to raise
funds for worthy causes. He put his money where his
mouth was. He put his mouth where the microphone
was. He is a special organism in our ecosystem, a
resource who transforms meetings into celebrations.

We thank Ed for his multi-faceted giving. We sincerely
hope he found some truth in the notion "give and you

shall receive." We appreciate the artistry of his molding.
We praise him for his expert handling of manuscripts and
people. We value the relationship we have with him. We
feel privileged to have him work and play in our
community.

Manuel Barrera, Jr.
Arizona State University

A Man of Ideas

It is probably true that only the most wretched of over-
achievers would take on a job as high in expectations

-and as low on resources as Editor of the American
Journal of Community Psychology. But just like the
hunting dog that has to hunt, the hunt for new ideas is
part of Ed's nature. He loves new and good ideas!
When he began, I imagine he saw the demands of the
job like that 01' hound dog sees the long run through the
forest--exhausting, but essential to the quest. We were
fortunate to have someone as committed as Ed was to
new ideas and good ideas. I'm sure there were times that
his hunt for ideas flushed out only sparrows when he
sought the splendor of pheasants. I remember him
saying those were the disappointing days. Yet we
needed his high expectations to keep quality high. "m
sure there were times though when the wealth of good
ideas he nurtured, as well as hunted, reminded him of
why he took the job. 'knew his love of discovering,
supporting, and disseminating ideas would help keep
the "edge" on community psychology.

Community psychology was born of new ideas and
paradigm shifts, and it might as well die if they dry up.
Diversity is one of those topics: it is rich with new ideas,
colliding at times with old ones, socially-relevant,
ecological, and sometimes controversial. No wonder Ed
loved it. and Ed encouraged me and others to explore
and develop its many elements. Perhaps he regrets that
he could only accept articles that were submitted; no
doubt some of the ideas he loved were all to rarely found
in his manuscript in-box. Not to worry, he supported a
number of special issues that served to move diversity
ideas forward.

Enough talk. Actions speak louder than words in
tributes and in everything else. The best tribute to the
man who put ED in EDitor is to continue his hunt for new
ideas by sending the Journal the best new ones we find.

RJ Watts
DePaul University
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Tribute to Ed Trickett

There once was an editorial board
Whose members numbered over a score.
Ed was the leader
who kept all the readers
On top of their demanding chore.

Many thanks to this man among men
Who assisted me time and again.
When my criticisms were too strong,
Or my reviews took too long,
Ed guided my overeager pen.

I thank him for all he has done.
His advice I never did shun.
When the going was rough,
and the deadlines were tough,
He gave great support to this one.

As editor he was quite the rave
For all of the help that he gave.
He's a wonderful colleague and friend
who served well from beginning to end.

John Peterson
Georgia State University

"Gently down the stream of time"

I first met Ed about 20 years ago, and was
simultaneously introduced to the joys of his music as well
as the pleasures of being a beginning reviewer for the
AJCP student editorial board. Ed had just released a
solo album then - "Gently down the stream of time" (Folk-
Legacy Records, FSI-64). Looking look, I'm struck by
how much Ed has been a gentle but persistent voice
supporting those attempting to do high quality
community psychology research, long before his most
recent tenure as AJCP Editor. When I wondered twenty
years ago what the Editorial Review process was about,
Ed expressed his own variation of an "ecological
principle": if the quality of research data is influenced by
the nature of the relationship between the researcher
and research participants, then the quality of future
publications is also influenced by the relationship
between an Editor and prospective authors. Ed
approached each review as an opportunity to be as
constructive and thoughtful as possible (even when a
particular manuscript had no possibility of acceptance),
so that the researcher's next ettort might possibly be

14 The Community Psychologist, Volume 31, Number 2, April 1998

improved. Ed's legacy as Editor of AJCP is not only in
the quality of recently published AJCP volumes, but
also, I believe, in the way that future submissions may
have been touched and improved by Ed's gentle but
persistent voice. I know that even as his tenure as AJCP
Editor ends, he will continue to find ways to provide that
support and encouragement.

Roger Mitchell, Ph.D.
Center for Alcohol & Addiction Studies

Providence RI

A Word Find in Honor of Ed Trickett
prepared by Patrick Shrout, NYU

Ok, I know that we all intend our papers to be well
argued, clearly written, and focused on a topic of interest
to the field. However, to those less involved with the
research, the merits of any given manuscript may be
masked by weak arguments and irrelevant points, like
distracters in a puzzle. Excellent Editors like Ed work on
the puzzle, trying to find the patterns that are
meaningful, and helping the authors to revise the
contributions so that it is more effective.

In honor of Ed, I present the following word search. Look
through the puzzle and find seven words or acronyms
that can be used to make a meaningful statement. As a
clue, I provide you the number of letters in each word
you are looking for. Arrange the words you find into a
statement that is worth making. Add an exclamation
point to the end of the statement! (Look for
words/acronyms with the following numbers of letters:
2,3,4,6,7,8,8)

T
L T 0

0 R R A D
P E D I S 0 N

I W L 0 C 0 E E 0
V E T K H K T E W H E
T E A E L E V A T E D
D S E T I T W J T I G
H E I G H T S C J D S

P E 0 I E C P E T

(Solution can be found on page 32.)



SCRA Annual
Elections

Nominee for President-Elect
Cary Cherniss

Current Position:
Professor of Applied Psychology, Graduate School of
Applied and Professional Psychology, Rutgers -- The
State University of New Jersey.

Education
A.B., University of California, Berkeley
Ph.D. in Psychology, Yaie University

Summary of SCRA Involvements:
Steering Committee, CA-RC Project (formerly known
as the "Woods Hole Project")
Chair, Task Force on Specialization and Prevention
Chair, Seymour B. Sarason Award Committee
Chair, Executive Committee, Council of Program
Directors for Community Research and Action
(CPDCRA)

Sample Publications:

Cherniss, C. (1986). Different ways of thinking
about b~rnout. In E. Seidman & J. Rappaport (Eds.),
Redefining social problems. New York: Plenum, 217-
229.

Cherniss, C. & Cherniss, D. S. (1987).
Professional in-volvement in self-help groups for
parents of high-risk newborns. American
Journal of Community Psychology, 15, 435-444.

Cherniss, C. (1991). Confronting the social
context of school change. American Journal of
Community Psychology, 19,389-394.

Cherniss, C. (1993). Pre-entry issues revisited. In
R. T. Golembiewski (Ed.), Handbook of organizational
consultation (pp. 113-118). New York: Marcel Dekker.

Cherniss, C. (1995). Beyond burnout: Helping
teachers, nurses, therapists, and lawyers recover from
stress and disillusionment. New York: Routledge.

Cherniss, C., & Herzog, E. (1996). Impact of home-
based family therapy on maternal and child outcomes
in disadvantaged adolescent mothers. Family
Relations, 45, 72-79.

Cherniss, C. (1997). Teacher empowerment
consultation, and the creation of new programs i~
schools. Journal of Educational and Psychological
Consul/ation, 8,135-152.

KEY ISSUES AND VISION STATEMENT

As I pondered what to write for this statement, I
began to reflect on why I initially was attracted to
Community Psychology. More than any other area
within psychology, this field stood for two values that
were, and are, especially important to me: social justice
and critical inquiry. Put another way, this field spoke to
both the head and the heart. This is what has attracted
me from the beginning. I suspect the same is true for
most members of our society.

Our society now faces many new challenges. But I
believe the most important one is to remain true to our
founding principles, and especially the dual commit-
ment to both justice and the pursuit of knowledge.
There are many individuals in psychology and other
disciplines who share these values. However, they
often find themselves alone. Our society can serve
such people well by seeking them out and helping
them to find kindred spirits - others who share their
values and work. In doing so, our society also will
address one of our most critical challenges: to grow in
both size and visibility. Fostering a sense of
community among current and potential members
should be one of our highest priorities.

Another important role for the society is to nurture
and support worthwhile initiatives among the mem-
bers. A particularly good example is the Community
Action-Research Centers (CA-RC) project, spear-
headed by Bob Newbrough (and formerly known as
the "Woods Hole project"). I believe that this is one of
the most exciting new ideas to emerge from the
society in many years, and it deserves our support.
But I don't think that the CA-RC initiative is unique. I
believe there are many other worthwhile ideas within
our membership that only need a little encouragement
in order to bloom. I would like to help the society to
develop new ways of providing such encouragement.

One other challenge facing the society is to
address the diversity within our midst. Although we
share much In common, we also differ in many ways.
We belong to different identity groups, and these
differences based on race, ethnicity, gender, sexual
orientation, and religion mean that we bring different
experiences and perspectives to our common work.
We also differ in the problems we choose to address
and the way we address them. A particularly important
difference is between those who identify with
"prevention science", "community development: and
"public policy." There is much overlap among these
three areas within the society, but they represent
diverse - and sometimes divergent - perspectives on
the field. Another challenge for us, therefore, is to
find ways to benefit from this rich diversity. The
society's leadership can help by finding more ways for
us to work with and learn from each other. In fact, I
can't think of a more fitting goal tor a society devoted
to community research and action!
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Nominee for
President-Elect
Andrea L. Solarz

Current Position
Senior Program Officer, Neuroscience and Behavioral
Health Program, National Academy of Sciences,
Institute of Medicine, Washington, DC

Education
Ph.D, 1986 Michigan State University, M.A. 1983
Michigan State University, B.A., 1977 University of
Virginia

Summary Of Scra Involvement
APA Program Committee Chair, 1998, SCRA Liaison
to APA Board of Scientific Affairs, Member-at-Large,
1995-1998, National Regional Coordinator, 1993-
1995, Editor, SCRA Membership Directory (first
edltlon-1995), Co-Chair, Committee on Women,
1992-1993, Northeast Regional Coordinator, 1989-
1992, Co-Editor, Public Policy Column, The
Community Psychologist, Ad Hoc Reviewer, American
Journal of Community Psychology, Ad Hoc Reviewer,
APA Convention and SCRA Biennial Meeting

Description Of Work
My career has focused primarily on the application

of behavioral science knowledge to public policy.
Most recently, I have worked at the National Academy
of Sciences Institute of Medicine, a non-profit health
policy thinktank in Washington. At the 10M, I have
directed two studies: one on lesbian health research
which reviews the methodological difficulties in '
conducting research .on lesbian health priorities, and
the other on elucidating the complexities in
understanding the connections among genetics,
health, and behavior. Previously, I worked at the
American Psychological Association headquarters,
advocating to Increase federal funding for behavioral
SCience, and representing psychological science to
Congress and to federal agencies. Other policy jobs
Include working at the Congressional Office of
Technology Assessment (a policy thinktank for
Congress), where I worked on a study on adolescent
health; as an APA Congressional Science Fellow
working in the U.S. Senate Subcommittee on the
Handicapped on disability policy; and in the Michigan
Department of Mental Health conducting research on
homelessness, and co-chairing the governor's
Steering Committee on Home/essness.

STATEMENT OF KEY ISSUES
. SCRA is already moving in many positive direc-

tions, and It ISessential that important initiatives
developed by our current and past presidents be
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continued. These include, for example: increasing
the society's involvement in public policy activities;
developing initiatives to build and retain membership;
Increasing our contacts and collaborations with like-
minded organizations; and fostering an organization
that supports and responds to a diverse membership.
Following are a few suggested priorities for the
Society as we move toward the year 2000 and
beyond.

The use of new technologies should be maxi-
mized, both to communicate with the SCRA
membership, and to expand the involvement of
greater numbers of our members in the activities of the
society. As not all of our members yet have access to
electronic resources, electronic media should not be
used in lieu of our usual paper mailings (e.g., the
annual presidential mailing, election ballots). How-
ever, this technology now makes it possible for us to
accomplish tasks that previously would have been
impossible, such as providing timely information
quickly, or soliciting feedback on an issue in a very
short tlmeframe. Electronic resources also make it
possible to involve in a range of SCRA activities those
members who do not work or live in settings where
there are clusters of SCRA members (e.g., those not
in academic centers, those in rural areas and inter-
national members). The SCRA website ~an be used
as an archive of useful information (e.g., reading lists
or descriptions of graduate school programs) and as a
means of keeping informed about various SCRA
activities.

We should work to establish stronger ongoing ties
to the APA Public Policy Office. The members of
SCRA possess a great deal of policy-relevant know-
ledge that could be very useful for the APA's
legislative advocacy activities (particularly those on
behalf of the science and public interest directorates).
Nonetheless, the division is not always seen by APA
as a natural resource for this type of information. It is
important to build the visibility of the division within
APA, particularly within the science constituencies, to
enhance our ability to be a "player" in APA's efforts to
influence national policies.

Building and retaining membership continues to be
a critical issue for the society, essential for our liveli-
hood. Innovative activities should continue to be
explored (e.g., joint organizational memberships,
Introductory memberships, collaborating with organi-
zations representing minority groups, etc.). Retaining
members depends on our ability to "deliver the
goods." It is imperative to continue and expand efforts
to make SCRA a relevant and responsive organization
for the widest range of members, including those
working in nontraditional settings and those from
minority backgrounds. We must also focus on
developing strategies to assure that members who
join as students continue as members after they leave
qraduate school.



SCRA is likely to face new challenges over the next
several years (e.g., those that might emerge from
efforts to establish an APA division on prevention, or
to establish a specialty in prevention). We must be
poised to deal with these challenges as well.

Nominee for
Secretary

James Emshoff

Current Positions
Associate Professor, Director of Community
Psychology, Georgia State University
Director of Research, EMST AR Research, Inc.

Education
BA 1974, University of Illinois - Urbana
MA 1977. Michigan State University
Ph.D. 1980, Michigan State University

Summary of SCRA Involvement
National Coordinator (1991-1994), Executive
Committee (1991-1994), SCRA Fellow (elected
1991), Nominations Committee (several terms), APA
and Biennial Program reviewer, AJCP reviewer, Chair
of the Organizing Committee for 3 Regional Eco-
Community Conferences, Council of Community
Psychology Program Directors (1989-present)

Summary of work
My work concerns the intersection of research,

policy and practice in the areas of substance abuse,
HIV/AIDS, violence against women, child abuse. I
conduct research on the effectiveness of prevention
and social change strategies, provide program
evaluation services and consultation to a range of
government and community organizations, and serve
on several state and national boards and task forces in
which I represent the research community in the
development of programs and policies.

Bruce, C., and Emshoff, J.G. (1992). The
evaluation of the SUPER II Program. Journal of
Community Psychology. Speciallssue,10-21.

Hayes, H., and Emshoff, J.G. (1993). Substance
abuse and family violence. In Hampton, Robert L. et. al
(Eds.), Family Violence, Beverly Hills: Sage Press.

Emshoff, J.G. et. al. (1993) Second Repor1 to
Congress on Alcohol and Other Drug Abuse
Prevention, DHHS Report, Washington, D.C:
Government Printing Office.

Emshoff, J.G. et. al. (1996) Findings From SUPER
STARS: A health promotion program for families to
enhance multiple protective factors. Journal of
Adolescent Research, 11, 68-96.

Brounstein, P., Emshoff, J., Hill, G., Stoil, M.
(1997) Assessment of methodological practices in the
evaluation of alcohol and other drug (aod) abuse
prevention. Journal of Health & Social Policy pp. 1-17

Emshoff, J. and Price A. (In Press) Prevention and
treatment options for children from substance abusing
families. Alcohol and Health Research World.

Nominee for
Secretary

Clifford O'Donnell

Current Positions
Professor, University of Hawaii
Director, Community Studies Program, University of
Hawaii
Scientific Board Member, Melissa Institute for the
Prevention and Treatment of Violence

Education
Ph.D., University of Kentucky

Summary of SCRA Involvement
Chair of the Council of Program Directors in

Community Research and Action, 1995-96
Contributing Editor, The Community Psychologist,

1995-98
Elected to Executive Board of the Council of Program

Directors in Community Research and Action,
1993-96; Re-elected, 1996-99

Fellow in the Society for Community Research and
Action, 1996

Liaison for Community Directors to the APA Board of
Educational Affairs, 1995-98

Member (Representing Community Directors), APA
Council of Chairs of Training Directors, 1995-98

Member, Council of Program Directors in Community
Research and Action, 1983-present

Participant in all Biennial Community Research and
Action Conferences, 1987 through 1997

Treasurer, Council of Program Directors in Community
Research and Action, 1994-95

Sample Recent Publications
O'Donnell, C. R. (1994). Community studies: A

multi-disciplinary program. The Community
Psychologist, 27, 8-10.
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O'Donnell, C. R. (1995). Firearm deaths among
children and youth. American Psychologist, 50,771-
776.

O'Donnell, C. R. (1995). The right to a family
environment in Pacific Island cultures. The
International Journal of Children's Rights, 3, 87-99.

O'Donnell, C. R., & Ferrari, J. R. (Eds.) (1997).
Education in community psychology: Models for
graduate and undergraduate programs. New York:
Haworth Press.

O'Donnell, C. R., Tharp, R. G., & Wilson, K. (1993).
Activity settings as the unit of analysis: A theoretical
basis for community intervention and development.
American Journal of Community Psychology, 21,
501-520.

Sample Description of Work
Principallnvestigator/Co-Principallnvestigator on 17
projects on the topics of delinquency prevention and
programs for at-risk youths

Consulted to the United States Peace Corps in
Micronesia on the development of culturally-
compatible programs for youth, the Zuni Native
American Tribe in New Mexico on youth problems, and
the Hawaii Department of Education, juvenile and
adult correctional facilities, the Hawaii Family Court,
Head Start, and various social service agencies on
program development and evaluation

Served on the Executive Committee of the
Consortium for Children, Families, and Law, the
Evaluation Advisory Panel of the Navajo Early
Intervention Project, the Evaluation Resource Team of
the Hawaii Community Services Council, and the
Hawaii Juvenile Justice Interagency Board

Nominee for Member-
at-Large

Blanca Ortiz-Torres
Current Position
Associate Professor, University of Puerto Rico

Education
Ph.D., New York University

Current Work
Community-based services for persons with HIV/AIDS
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Nominee for
Member-at-Large
Deborah Salem

Current Position:
Assistant Professor of Psychology, Michigan State
University

Education
A.B. Oberlin College
MA University of Illinois at Urbana-Champaign
Ph.D. University of Illinois at Urbana-Champaign

SCRA Involvement:
Member of the Editorial Board of the American Journal
of Community Psychology (1992-1998)
Contributing Editor on Women's Issues, Community
Psychologist (1995-1997)
Member of SCRA Nominating Committee (1993-1996)

Recent Work:
Salem, D.A., Gant, L., & Campbell, R. (in press).

The introduction of mutual-help groups in group
homes for the mentally ill: Barriers to participation.
Community Mental Health Journal.

Campbell, R., & Salem, D.A. (in press). Concept
mapping as a feminist research method: Examining
the community response to rape. Psychology of
Women Quarterly.

Salem, DA, Bogat, GA, & Reid, C. (1997). Mutual
help goes on line. Journal of Community Psychology,
25, 189-207.

Maton, K.I., & Salem, DA (1995). Organizational
characteristics of empowering community settings: A
multiple case study approach. American Journal of
Community Psychology, 23,

Nominee for National
Coordinator

Joseph R. Ferrari

Current Position:
Assistant Professor, Psychology; DePaul University,
Chicago, IL
Editor, Journal of Prevention & Intervention in the
Community (Haworth),1994 - present

Education:
BA, St. Francis College (Brooklyn, NY)
MS, SUNY College at Cortland
MA, Adelphi University



-~

Ph.D, Adelphi University

SCRA Involvement:
Column Editor, The Community Psychologist (1991-

94)
Regional Coordinator, Midwest (1993-96)
Program Evaluator, "Fifth Biennial SCRA Conference"

(June, 1995)
Program Review Committee, SCRA/APA Convention

(1995, 1996, 1997)

Sample Publications~

Durlak, JA, & Ferrari, JR (in press). The importance
of program implementations in preventive trials.
Binghamton, NY: Haworth Press.

Ferrari, JR (in press). Hotline services. In A. Kazdin
(Ed). Encyclopedia of Psychology. American
Psychological Association.

Shore, E., & Ferrari, JR (in press). Preventing
drunk driving. Binghamton, NY: Haworth Press.

Ferrari, JR, Curtin, M, Dvorchak, P, & Jason, LA
(1997). Recovering from alcoholism in communal-
living settings: Exploring the characteristics of African-
American men and women. Journal of Substance
Abuse, 9, 77 - 87.

Ferrari, JR & Jason, LA (1997). A study of long-
term volunteer caregiving to persons with CFS:
Perceived stress vs satisfaction? Rehabilitation
Counseling Bulletin, 40, 240 - 249.

Ferrari, JR (1996: January). Research as service:
Learning to make-a-difference through community-
based studies. Poster presented at the annual
National Institute on the Teaching of Psychology, St.
Petersburg-Tampa, FL.

Ferrari, JR (1997: August). Caregiver
stress/satisfaction: A brief scale for diverse
populations. Symposium presentation at the annual
meeting of the A PA, Chicago, IL.

Clauson, JA, Ferrari, JR, & Jason, LA (1995: June).
"Holding the piggy bank: Evaluating the cost-
effectiveness of a community-based model for
recovering addicts.". Poster presented at the biennial
meeting of the Society for Community Research &
Action, Chicago, IL.

Ferrari, JR (1997: May). Qualitative and quantitative
assessments of substance abuse recovery in
communal-living settings. Symposium presentation at
the biennial meeting of the Society for Community
Research & Action, Columbia, SC.

Nominee for
National

Coordinator
Paul A.Toro

Current Position
Associate Professor of Psychology and Director of the
Research Group on Homelessness & Poverty, Wayne
State University, Detroit

Education
Ph.D. in clinical/community psychology, University of
Rochester

SCRA Involvements
Fellow (since 1997); Directors of Graduate Programs
in Community Research and Action (Wayne State
representative since 1993); Co-Editor of Special
Issue on Homelessness of the Community
Psychologist (1992); Liaison to APA Committee on
International Relations in Psychology (CIRP) and
Office of International Affairs (since 1991); Editor of
Special Issue on International Community Psychology
of the Community Psychologist (1990); Co-Chair of
International Committee (1989-1995); Reviewer for
Biennial Conference (since 1987); Nominations
Committee (Member since 1986, Chair since 1997);
Northeast Regional Coordinator (1986-1989);
Member of Organizing Committee, Mid-Western
Ecological/Community Psychology Conference
(1984); Reviewer for American Journal of Community
Psychology (since 1984, Editorial Board 1989-1992,
Student Editor 1981-1983); Reviewer for SCRA's
APA Convention program (since 1981).

Description Of Recent Work
Most of my research and policy involvements over the
past decade have involved the general topic of
homelessness and poverty. In collaboration with
students, colleagues, and local community leaders, I
have conducted a comprehensive array of studies on
the topic. Homeless populations involved in our
research have included families, runaway/throwaway
youth, as well as the full range of adults. I have
conducted large-scale public opinion surveys on
homelessness, analyzed media portrayals, conducted
longitudinal research on large representative samples,
studied homelessness across nations, and designed
and evaluated innovative interventions to assist the
homeless and poor. I have been very active
disseminating my findings to policy makers. I also have
long-standing research interests in nonprofessional
forms of interpersonal helping (including self-help
groups), cultural diversity and cross-cultural research,
program evaluation, and prevention programs.
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Selected Publications

Passero Rabideau, J. M., & Toro, P. A. (1997).
Social and environmental predictors of adjustment in
homeless children. Journal of Prevention and
Intervention in the Community, 15(2),1-17.

Toro, P. A, Passero Rabideau, J. M., Bellavia, C.
W., Daeschler, C. V., Wall, D. D., Thomas, D. M., &
Smith, S. J. (1997). Evaluating an intervention for
homeless persons: Results of a field experiment.
Journal of Consulting and Clinical Psychology, 65,
476-484.

Toro, P. A., Bellavia, C., Daeschler, C., Owens, B.,
Wall, D. D., Passero, J. M., & Thomas, D. M. (1995).
Distinguishing homelessness from poverty: A
comparative study. Journal of Consulting and Clinical
Psychology, 63, 280-289.

Levine, M., Toro, P. A., & Perkins, D. V. (1993).
Social and community interventions. Annual Review
of Psychology, 44, 525-558.

Toro, P. A., & McDonell, D. M. (1992). Beliefs,
attitudes, and knowledge about homelessness: A
survey of the general public. American Journal of
Community Psychology, 20, 53-80.

Toro, P. A., Trickett, E. J., Wall, D. D., & Salem, D.
A. (1991). Homelessness in the United States: An
ecological perspective. American Psychologist, 46,
1208-1218.

Toro, P. A, & Rojansky, A (1990).
Homelessness: Some thoughts from an intemational
perspective. Community Psychologist, 24 (1), 8-11.

Toro, P. A, Reischl, T. M., Zimmerman, M. A.,
Rappaport, J., Seidman, E., Luke, D. A., & Roberts, L.
J. (1988). Professionals in mutual help groups:
Impact on social climate and members' behavior.
Journal of Consulting and Clinical Psychology, 56,
631-632.

Toro, P. A., Cowen, E. L., Gesten, E. L.,
Weissberg, R. P., Rapkin, B. D., & Davidson, E.
(1985). Social environmental predictors of children's
adjustment in elementary school classrooms.
American Journal of Community Psychology, 13,353-
364.

SHELLY HARRELL NAMED EDITOR OF
THE COMMUNITY PSYCHOLOGIST

Acting on the recommendation of the Publications
Committee, the SCRA Executive Committee chose
Shelly Harrell, Associate Professor of the California
School of Professional Psychology-Los Angeles to be
the next editor of The Community Psychologist.
Shelly's three year term will span two millenia-
beginning in mid 1998 and continuing until mid 2001.
The committees were impressed with Shelly's vision to
use TCP to build a multicultural community within
SCRA. She also plans to sustain the high quality and
broad scope that has become a TCP tradition. Shelly
is particularly interested in pursuing some of the
following themes:
• involvement in political activism and public policy
• cultural competence in community research and

action
• oppression and "isms"
• international community perspectives
• spirituality and community
• HIV and AIDS issues
Shelly is currently Coordinator of the Multicultural
Community-Clinical Psychology emphasis within the
Ph.D. and Psy.D. programs in clinical psychology at
CSPP-LA. In that role she has organized the
publication of The Community Connection, a local
newsletter on multicultural issues in Community-
Clinical Psychology. She plans to involve students
and colleagues from CSPP-LA in collaboratively
planning and editing each issue of TCP.

Shelly graduated magna cum laude from Harvard
University in 1982. She received her doctorate in
clinical psychology with minors in community and
social psychology from UCLA in 1988. After an NIMH
Postdoctoral Fellowship in minority mental health at
UCLA, she joined the faculty of CSPP-LA in 1990.
She received the Distinguished Service Award from
APA for her constructive work in addressing the civil
unrest in Los Angeles in 1992. She has been
honored with both the Outstanding Core Faculty
Award (1994) and the Distinguished Faculty
Contribution Award (1996) by CSPP-LA. She served
effectively as chair of SCRA's Racial and Cultural
Affairs Committee last year.

Shelly's selection was the culmination of an 11-month
effort by the SCRA Publications Committee. The
Publications Committee encourages the membership
to work with Shelly to build on and continue to improve
TCP's record as SCRA's diary, bulletin board and
information center.

Chris Keys
for the Publications Committee
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Book Reviews
Book Review Editor: Ken Maton

The essay below focuses on recent biographies
of three diverse, influential, and fascinating
progressives from past eras, John Dewey, Dwight
MacDonald, and Walter Reuther. Reviewer Rich
Jenkins approached me with the idea of reviewing the
three biographies together, and has brought us an
engaging and stimulating essay, with both historical
and current implications. I am very interested in your
ideas for books to review in future issues, or ideas for a
more encompassing, book review essay of the type
shown below. You can contact me by phone (410)
455-2567, or e-mail, MATON@UMBC2.UMBC.EDU.
look forward to hearing from you.

Ryan, Alan (1995). John Dewey and the High
Tide of American Liberalism. New York: Basic.

Lichtenstein, Nelson (1995). The Most
Dangerous Man in Detroit: Walter Reuther
and the Fate of American Labor. New York:
Basic (Paperback publisher: University of Illinois
Press).

Wreszin, Michael (1994). A Rebel in Defense of
Tradition: The Life and Times of Dwight
MacDonald. New York: Basic.

Also discussed (and recommended):
Geoghegan, Thomas (1992). Which Side are You
On: Trying to be for Labor When it's Flat on
its Back. NY: Plume (paper)

Westbrook, Robert (1991). John Dewey and
American Democracy. Ithaca, NY: Cornell.

Learning from Past Progressives
Review by Richard Jenkins

Since the late 1960s, progressive social
movements have tended to be grounded in

identity (ethnicity, gender, sexual orientation) or
rather specific issues (ecology, animal rights). This
orientation has begun to be questioned by people
who propose a more universalist approach to solving
social problems. The current advocates of
universalism span the range of progressive opinions,
from relative moderates like William Julius Wilson, to
more 'Left" thinkers such as former SDS leader, Todd
Gitlin. Universalism here refers to social change
activities directed at broad classes of people (most
often defined by economics), with less emphasis on
statuses such as ethnicity or gender. In many ways,
this is a return to the worldview that dominated the
progressive thought of the Old Left. This perspective
was based on assumptions of common human
destiny and a common human condition, heavily
influenced by American and European socialism, as
well as humanism. Not surprisingly, there has been a
concomitant revival of interest in the Old Left's major
figures and organizations. Three recent biographies
of very different, but influential figures from this era
provide a glimpse at the Old Left, including how it ..
approached and debated issues. For those unfamiliar
with the Old Left, the lives of John Dewey, Dwight
MacDonald, and Walter Reuther provide a useful
introduction to a legacy worth reconsidering with a
critical eye.

John Dewey: Philosopher, Pedagogue,
Psychologist, Activist

John Dewey should be familiar to community
psychologists. He remains a unique figure in .
American psychology; he challenged both the radical
behaviorism and genetic determinism of his time,
proposed still-influential educational reforms, and
developed conceptualizations of social cognition
which prefigured influential ideas of the present.
Dewey also had wide impact as a philosopher of
pragmatism and as a social/political commentator. He
remained professionally active until his death at age
92 in 1952.

Two reviews of Dewey's life recently have
appeared and there has been a resurgence of
academic interest in the pragmatic school of
philosophy. The more encyclopedic of the two
biographies is Robert Westbrook's John Dewey and
American Democracy, which sometimes falls under
the weight of its details. A better introduction to
Dewey and his work may be John Dewey and the
High Tide of American Liberalism, by Alan Ryan, a
historian of philosophy who also has profiled John
Stuart Mill and Dewey contemporary, Bertrand
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Russell. This book focuses primarily on Dewey the
philosopher, but cannot help but give considerable
space to Dewey the pedagogue, psychologist, and
social/political commentator. Ryan also describes the
intellectual roots of pragmatism and their intertwine
with the roots of the social sciences (early pragmatists
included pioneer social scientists like William James
and George Herbert Mead). He also examines the
concurrent efforts that established secular
philosophies of science and knowledge, divorced
from the field's historic emphasis on religion. Those
phobic about philosophy will find Ryan's lively,
sometimes witty prose, an easy way to negotiate the
complexities of intellectual history.

Ryan traces Dewey's evolution from somewhat
humble roots in Burlington, Vermont through a brief
career as a school teacher, his student years at the
University of Vermont and Johns Hopkins, and his
academic career, which spanned six decades at the
University of Michigan, the University of Chicago, and
Columbia University. Although Dewey spent most of
his career at Columbia, his ideas and activism really
took shape during his time in Chicago. There, Dewey
set-up his famous laboratory school (in collaboration
with his wife) and became involved in social issues,
partly as a result of his association with Jane Addams,
who became a long-time friend and collaborator.
Dewey's life work was to create an exhaustive body of
pragmatist thought, in which he succeeded in the
construction of the last truly comprehensive school of
philosophy. Dewey's pragmatism was about
reconciling means and ends for the practical good of
the public (rather than separating means and ends, as
in the popular depiction of pragmatism). Dewey saw
the formation of democratic values and actions as the
heart of the pragmatic enterprise and the core of any
social reform. He envisioned a "planning" rather than
a planned society, based upon a mix of democratic
and scientific methodologies, a sort of rationalist,
inclusive utopia with the capacity to grow and change
with social needs.

Ryan's major criticism of Dewey is his often woolly
prose. Some of this seemingly opaque writing
reflected Dewey's tendency to introduce a great deal
of implicit psychology into his work, even long after he
gave up his association with organized psychology.
For example, Dewey's pedagogical ideas revolved
around the importance of building instruction around
the developmental evolution of children. His
philosophy of aesthetics rested on the importance of
phenomenological experience, which in turn could
not be divorced from a transcendental kind of social
experience. Dewey's assumptions in these areas
should be readily obvious to psychologists, but are
probably less accessible to non-psychologists.

Dewey's most strident critics were often individuals
like theologian Reinhold Niebuhr or philosopher
Bertrand Russell, who appeared to aqree with Dewey
22 The Community Psychologist, Volume 31, Number 2, April 1998

about most substantive issues of the day. It was in the
realm of basic assumptions where the differences
were most vociferously debated. For example,
Niebuhr, who worked from a moral imperative of
"original sin", felt that Dewey was overly optimistic
about humankind's ability to shape its own destinies.
Russell, an analytic formalist, criticized Dewey for
mixing his academic philosophic thinking with his
politics. As a stalwart defender of participatory
democracy, Dewey was often criticized as naively
optimistic by detractors who tilted toward Fascism or
Communism in the face of the Depression. Early in his
academic career, Dewey was capable of nursing
grudges and exercising his power against those who
attacked him. However, as he aged and gained
stature, he invested rather little energy in responding
directly to his opponents, and believed that this put
one at the mercy of a critic's agenda. The great irony
of these debates is that Dewey and his detractors
often worked closely in various progressive
organizations of the day.

Dwight MacDonald: Anarchist, Egalitarian
If Dewey can be viewed as one of the gentle-

persons of the Left, then Dwight MacDonald was
surely one of its rogues. Political historian Michael
Wreszin paints a picture of a man who must have
been interesting company, a difficult friend, and a
formid-able enemy. Little remembered today, even
though his pacifism and anarchistic spirit made him a
hero to many in the New Left, MacDonald was a key
figure in the New York intellectual world of the 1930s,
40s and 50s. He then established himself as a cultural
and political commentator in publications such as The
New Yorker and Esquire (where he also served as an
influential film critic), and in his later years taught at a
variety of colleges and universities as a guest lecturer
or visiting faculty member. Unlike Dewey or Reuther,
MacDonald was never a truly public figure, nonethe-
less, he has been recognized as a significant
influence by better known contemporaries in
joumalistic, political, and literary circles, as well as by
those he taught. As a film critic, he was identified as
influential by his peers long after he had actually
retired from reviewing movies. MacDonald's failure to
leave a "life work", such as an integrated body of
writing was one of his great personal disappoint-
ments, and this probably makes him less of a concrete
historical figure.

MacDonald craved debate and possessed a
searching intellect. Despite a cultural elitism in matters
of literature, he was equally happy to debate politics
with Nonman Mailer, Leon Trotsky, William Sloan
Coffin, or the office janitor. Born to modest privilege,
with bookish and literary interests that dated from
early childhood, MacDonald seemed unlikely
company for his peers in the New York intelligentsia,
many of whom had grown up in socialist or anarchist
immigrant families. After a disillusioning stint in
advertisinq at Macy's, he was drawn to Communism
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Russell. This book focuses primarily on Dewey the
philosopher, but cannot help but give considerable
space to Dewey the pedagogue, psychologist, and
social/political commentator. Ryan also describes the
intellectual roots of pragmatism and their intertwine
with the roots of the social sciences (early pragmatists
included pioneer social scientists like William James
and George Herbert Mead). He also examines the
concurrent efforts that established secular
philosophies of science and knowledge, divorced
from the field's historic emphasis on religion. Those
phobic about philosophy will find Ryan's lively,
sometimes witty prose, an easy way to negotiate the
complexities of intellectual history.

Ryan traces Dewey's evolution from somewhat
humble roots in Burlington, Vermont through a brief
career as a school teacher, his student years at the
University of Vermont and Johns Hopkins, and his
academic career, which spanned six decades at the
University of Michigan, the University of Chicago, and
Columbia University. Although Dewey spent most of
his career at Columbia, his ideas and activism really
took shape during his time in Chicago. There, Dewey
set-up his famous laboratory school (in collaboration
with his wife) and became involved in social issues,
partly as a result of his association with Jane Addams,
who became a long-time friend and collaborator.
Dewey's life work was to create an exhaustive body of
pragmatist thought, in which he succeeded in the
construction of the last truly comprehensive school of
philosophy. Dewey's pragmatism was about
reconciling means and ends for the practical good of
the public (rather than separating means and ends, as
in the popular depiction of pragmatism). Dewey saw
the formation of democratic values and actions as the
heart of the pragmatic enterprise and the core of any
social reform. He envisioned a "planning" rather than
a planned society, based upon a mix of democratic
and scientific methodologies, a sort of rationalist,
inclusive utopia with the capacity to grow and change
with social needs.

Ryan's major criticism of Dewey is his often woolly
prose. Some of this seemingly opaque writing
reflected Dewey's tendency to introduce a great deal
of implicit psychology into his work, even long after he
gave up his association with organized psychology.
For example, Dewey's pedagogical ideas revolved
around the importance of building instruction around
the developmental evolution of children. His
philosophy of aesthetics rested on the importance of
phenomenological experience, which in turn could
not be divorced from a transcendental kind of social
experience. Dewey's assumptions in these areas
should be readily obvious to psychologists, but are
probably less accessible to non-psychologists.

Dewey's most strident critics were often individuals
like theologian Reinhold Niebuhr or philosopher
Bertrand Russell. who appeared to aqree with Dewey
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about most substantive issues of the day. It was in the
realm of basic assumptions where the differences
were most vociferously debated. For example,
Niebuhr, who worked from a moral imperative of
"original sin", felt that Dewey was overly optimistic
about humankind's ability to shape its own destinies.
Russell, an analytic formalist, criticized Dewey for
mixing his academic philosophic thinking with his
politics. As a stalwart defender of participatory
democracy, Dewey was often criticized as naively
optimistic by detractors who tilted toward Fascism or
Communism in the face of the Depression. Early in his
academic career, Dewey was capable of nursing
grudges and exercising his power against those who
attacked him. However, as he aged and gained
stature, he invested rather little energy in responding
directly to his opponents, and believed that this put
one at the mercy of a critic's agenda. The great irony
of these debates is that Dewey and his detractors
often worked closely in various progressive
organizations of the day.

Dwight MacDonald: Anarchist, Egalitarian
If Dewey can be viewed as one of the gentle-

persons of the Left, then Dwight MacDonald was
surely one of its rogues. Political historian Michael
Wreszin paints a picture of a man who must have
been interesting company, a difficult friend, and a
formid-able enemy. Little remembered today, even
though his pacifism and anarchistic spirit made him a
hero to many in the New Left, MacDonald was a key
figure in the New York intellectual world of the 1930s,
40s and 50s. He then established himself as a cultural
and political commentator in publications such as The
New Yorker and Esquire (where he also served as an
influential film critic), and in his later years taught at a
variety of colleges and universities as a guest lecturer
or visiting faculty member. Unlike Dewey or Reuther,
MacDonald was never a truly public figure, nonethe-
less, he has been recognized as a significant
influence by better known contemporaries in
journalistic, political, and literary circles, as well as by
those he taught. As a film critic, he was identified as
influential by his peers long after he had actually
retired from reviewing movies. MacDonald's failure to
leave a "life work", such as an integrated body of
writing was one of his great personal disappoint-
ments, and this probably makes him less of a concrete
historical figure.

MacDonald craved debate and possessed a
searching intellect. Despite a cultural elitism in matters
of literature, he was equally happy to debate politics
with Norman Mailer, Leon Trotsky, William Sloan
Coffin, or the office janitor. Born to modest privilege,
with bookish and literary interests that dated from
early childhood, MacDonald seemed uniikely
company for his peers in the New York inteiligentsia,
many of whom had grown up in socialist or anarchist
immigrant families. After a disillusioning stint in
advertisin!:) at Macy's. he was drawn to Communism
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unions attempted to organize. There were divisions
between skilled and unskilled workers, between
native born Anglo-Saxons and their immigrant
European colleagues, between Blacks and Whites,
and between Communists and anti-Communists. All
of these divisions were apparent in union politics
during labor's heyday and some remain into the
present day. In Reuther's later career, the need to
reconcile different interests led to dissatisfaction in
many quarters and a questioning of his leadership.

Politically, Reuther began as a democratic socialist,
with enough interest in the Soviet system to work in
Gorky for a year and a half during the mid-1930s. His
laudatory words about the Soviet Union, at that time,
came back to haunt him as he acted out the role of
strident cold warrior and worked to drive the
Communists out of the Congress of Industrial
Organizations (an umbrella organization for the
unions which predominantly represented unskilled or
semi-skilled workers) after World War II. During the
1930s and 40s, Reuther rose from rank and file
organizing in a Detroit union local to presidency of the
UAW. Along the way, he gained the patronage of
Eleanor Roosevelt, became a regular figure in liberal
Democratic circles, and drifted from his earlier support
for a liberal-labor third party. His stature as a national
figure receded during the Truman and Eisenhower
years, but grew dramatically during the Kennedy and
Johnson administrations. Along the way, his UAW
leadership delivered impressive gains in wages and
benefits and placed UAW members in the vanguard
of post-World War II working-class prosperity.

Reuther believed in building a broad-based
movements for reform and reached out to many
organizations. Under his leadership, the UAW was an
integral part of the civil rights movement, an early
supporter of Cesar Chavez's United Farm Workers,
and one of the initial backers of Students for a
Democratic Society. Reuther contributed to the
design of President Johnson's Great Society
programs and maneuvered the UAW to strongly and
actively oppose George Wallace in the 1968
presidential election. Reuther's progressive steps
were, in some ways, checked by a willingness to
compromise and to curb "radical" agendas. Reuther
facilitated efforts to moderate the demands of Civil
Rights leaders and many on the Left saw him as slow
to respond to the war in Vietnam, although his
opposition predated that of political allies like Hubert
Humphrey. Lichtenstein recognizes that the need to
reconcile among many forces may have influenced
Reuther compromises, but he attributes most of them
to Reuther's desire to maintain his position in national
politics, especially during the Kennedy and Johnson
administrations.

During the mid to late 1960s, Reuther was in the
ascent as a national political figure. Yet, just as his
"time" was just beqinninq to come, younqer. more
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radical political figures gained center stage and
questioned the actions of "liberal establishment"
figures, including former radicals like himself. This
questioning was not restricted to the national political
scene as a younger generation of workers, who
lacked memories of the Depression and war time
scarcity, began to call for tougher stances by the UAW
against management. Despite the union's strong
backing of civil rights organizations, African-American
workers lacked representation in the UAW, especially
at the middle and upper levels of the union and
demanded representation after years of promises. In
the midst of all this controversy, Reuther died in a
1970 plane crash.

Integration: The Legacies of Dewey,
MacDonald, Reuther, & Universalism

In reading these books, it is apparent that Old Left
"universalism" rested on a variety of often contrasting
perspectives. Dewey was a rationalist and a true
advocate of participatory democracy, as well as a
builder of institutions. MacDonald was essentially an
anarchist with little faith in institutions. His
"universalism" rested on a drive for individual freedom
and liberty. Reuther's "universalism" was the most
clearly rooted in economics, although it moderated
over time from democratic socialism to rather con-
ventionalliberal reform. He was the most com-
promising of the three figures, which was not entirely
surprising given his need to maintain unity within a
diverse organization and to negotiate with large
business and governmental structures. Although
some may dismiss him as a co-opted "insider",
Reuther's life and work shows how the real world
application of universalist principles rested on
diplomacy and, at times, on appeals to utilitarian
motives of constituent groups, rather than on a simple
trumpeting of ideals. Dewey also could be viewed as a
pluralist, although his was a more abstract and
theoretical approach than Reuther's, at once
combining respect for diversity with efforts to discover
and work toward common goals and purposes. One
could argue that the old "universalism" required
constant consensus building or at least some
measure of tolerance among not always friendly
groups. The antagonism among groups may help
explain the fractious, often fratricidal nature of the
"Old Left" which emerges from these books, as well
as its inability to coherently respond to attacks from
McCarthy, Nixon, and the anti-Vietnam War
movement.

Speculating how historical figures would act in the
present is always difficult, given the grounding of their
original work in particular contexts. Still, it is evident
that we can conjecture what is missing from the
current progressive scene from examining these
lives, and considering how they might approach
contemporary issues.



As Ryan notes, Dewey would have found himself
today confronting many of the same issues he
encountered during his heyday in education and
politics. He would have found his theories of
"progressive education" greatly misunderstood by
critics and supporters, alike. In the political scene,
Dewey would have been unhappy with the divorce of
means and ends which characterizes much activism
across the political spectrum. He also would have
been troubled by the bureaucratization of activism
and academia. In matters of multiculturalism, he would
have pointed to the need for mutual respect of
different backgrounds, balanced by the need to find
common national purposes that people from varied
backgrounds could embrace. It is likely that if he were
alive today, Dewey would have found himself
criticized as "too optimistic", "too rationalistic", and too
"anti-post-modern". In short, his allies on the Left
would chide him in much the same way they did in the
30s and 40s, and he probably would shrug them off
politely and advance his own ideas. In organized
psychology (an area where Ryan makes no
speculations), Dewey would find himself again
challenging genetic determinism. Although his ideas
prefigured much theoretical work in social cognition,
he is likely to have found the "cognitive revolution"
wanting; indeed, he would have found cognition
(including social cognition) too heavily divorced from
the contexts which may shape it.

Lichtenstein does a less satisfying job of
projecting Reuther beyond his lifetime. He
convincingly speculates that Reuther would have
been powerless to combat the forces that have
diminished labor since the 1970s, however, he does
a rather superficial job of discussing what these forces
have entailed and their actual roots in the years where
Reuther was much more powerful (see Thomas
Geoghagen's Which Side Are You On: Trying to be
for Labor When it's Flat on its BackJor a thoughtful,
readable review of labor's decline and the
impediments to its renaissance). Lichtenstein's book
also fails to take into account the recent signs of life in
the labor movement and the allention to organizing
women, minorities, and unskilled workers, constitu-
encies Reuther felt would benefit most from
participation in organized labor. Lichtenstein notes
that despite his efforts to ingratiate himself with the
national Democratic Party leadership, Reuther never
gave up the core premises of solidarity and justice as
the bases for union activism, as well as the need to
stand up to management. As such, he would have
been in synch with the revival of labor and might have
achieved the role of labor movement elder statesman
he had hoped to allain in his later years.

Wreszin does not place MacDonald in the present,
however, the outline of his life does provide some
clues as to where he might fit. His traditionalist stand

on culture would have placed him close to the late
Allan Bloom, however, he probably would have been
more successful than the moderately liberal Bloom in
resisting canonization as a de facto conservative icon.
Indeed, MacDonald would have relished lampooning
the weak scholarship and often horrendous writing
that characterizes conservative commentators such
as Charles Murray, William Bennett, and Gertrude
Himmelfarb. MacDonald would have been a
vociferous critic of "political correctness", and
probably would have produced views along the lines
of Belly Friedan, Nat Hentoff, and Robert Hughes,
but with more provocation and pugilism. In addition,
he probably would be taking uncharacteristic turns,
defending people such as President Clinton from
conservative allack, even as he opposed their ideas.
MacDonald would have infuriated most of us, at least
some of the time, however, he would have
challenged us to question our assumptions and
better defend our principles. In short, despite his lack
of historical "stature" he would fulfill an iconoclastic
niche that is largely empty among today's progressive
commentators.

Considered together, the varied worldviews of
these three individuals show many of the
contradictions that were present in the universalist era
of progressive thought, as well as the weaknesses
that helped bring down this perspective. They also
show what we have lost in the way of efforts to find
common purposes and a truly broad progressive
consensus. In the continuing debates about the
proper form of empowerment (e.g., individual versus
collective, identity versus pluralist), we can benefit
from revisiting these lives and the lessons that they
teach.

Richard Jenkins is an applied community psychologist
currenlly working in Bangkok, Thailand. He can be reached
at: rjenkins@mozart.inet.co.th.
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SCRA Student Updates
Gabriela Turro

Rutgers, The State University of New Jersey

The Community Student (TCS) newsletter
was reinvigorated by Heather Barton and
Rebecca Lee in response to feedback from

Students at the 1997 Biennial. Its purpose is to
keep students informed through student
representative reports as well as give students a
chance to write articles with regard to current
issues in SCRA and/or their own experience as
students in the field of Community Psychology.
This said, if you are interested in submitting an
article to The Community Student in the future,
please contact me at turro@eden.rutgers.edu ..

WHAT'S NEW IN
SCRA STUDENT LIFE?

Student Representative Elections
There are currently two nominees for National
Student Representative, they are, Darius Tandon
and Rae Jean Proescholdbell. Congratulations to
the nominees who have accepted to be student
representative candidates. The new Student
Representative will be serving a two-year term
on the Executive Committee of SCRA. The student
electorate will vote on the candidates. A mailing
with a brief statement from the candidates will be
mailed in April. This mailing will be going out soon,
so look for it, and be sure to VOTE! If you are
interested in running for student representative in
the future, contact me at turro@eden.
rutgers.edu.

Heather Barton will be rotating off the committee
as the new term starts at APA '98. I would like to
personally thank Heather for her great mentorship
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throughout the student representative path; I've
learned much frorn her and hope to be as helpful
to the incorning representative. Thanks Heather
for a wonderful jobl

Mentoring Questionnaire with the
Committee on Women
The SCRA Committee on Women have put
together an extensive questionnaire regarding
mentoring in Community Psychology. We will be
helping the cause by distributing the questionnaire
with our upcoming student representative election
rnailing. Please participate in this questionnaire,
the results will be very useful to gUide us In
irnproving mentorship efforts for students and
faculty in Division 27. This questionnaire will be
rnailed out to students in April.

APA '98 San Francisco

Student Mentoring Discussion Hour
At APA in San Francisco Heather Barton and I will
be conducting a Mentoring Discussion Hour. We
have elicited participation from students through
the SCRA-Listserver and have had a great
response. There are about nine other students
who will be participating in the planning and
discussion. The goal of this event is to
incorporate students' experience in a structured
manner in order to help the information flow frorn
student to student on how to look for and rnaintain
a mentoring relationship both in and outside of
academia. If you would like to participate in the
planning of the event please contact Heath~r
Barton hbarton@uic.edu or Gabnela Turro,
turro@eden.rutgers.edu. If you are attending
APA look in the schedule book for time and place.,

mailto:turro@eden.rutgers.edu
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Student Issues Discussion Hour
As customary in both APA and the Biennial, we
will be hosting a Student Issues Discussion Hour
at APA. This is a time where we can get to know
each other and discuss issues of importance of
us as students in the Community Psychology field.
From these discussions have come ideas such
as, the revitalization of The Community Student
newsletter, and the initiation of a Student
Listserver. These discussions are important not
only for us to get to know each other and great
our own community within SCRA, but also to
allow for ideas to flourish, be discussed, and
implemented. Be sure to look on the APA
schedule book for the time and date of the
Student Issues Discussion Hour at APA San
Francisco.

Student Listserver
The idea of having a Student Listserver was
initiated at the 1997 Biennial conference in South
Carolina. The Listserver would serve as a forum
for discussion, resources, and connections
specific to students in Community Psychology.
Ideas which have been brainstormed for the use
of the Listserver include: (a) electronic
roundtables where each month a new invited
guest would join the list to answer specific
questions and elude discussion on a certain topic;
(b) exchanges with students from other
universities regarding training in Community
Psychology; (c) on-going information exchange
on job, internship and/or funding opportunities;
and (d) discussions of personal graduate school
experiences both in general and within our field.

Headed up by Steve Russos we now have a
working group. However, we are still in need of
more participants to help in the inauguration of the
Listserver. The working group is now made up of
those listed below:
Steve Russos, University of Kansas
Heather Barton, Univ. of Illinois, Chicago
Liz Kraska, Univ. of Alaska, Fairbanks
Toby Lamb, New Mexico Highlands Univ
Julie Lindstrom, Wichita State University
Steve McKenna, Univ. of Stirling, Scot/and
Gabriela Turr6, Rutgers University
Scott Wi/uk, Wichita State University
Susan Wolfe, University of Texas, Dallas
Carol Yakish, Univ. of Alaska, Fairbanks

The group is only beginning to form. For more
information please contact Steve Russos at,
russo@kuhub.cc.ukans.edu.

1999 Biennial Planning Committee
The Biennial Planing committee, headed by Ken
Maton is working on the upcoming 1999 Biennial
at New Haven Connecticut. There are three
student representatives on this committee, they
are:

Larissa Labay, Rutgers University
yaball@aol.com

Rajeswari Kanniyappan , U-Mass Lowell
rkanniya@cs.uml.edu

Jill Williams, Univ. of Illinois, Urbana
jwilliams@S.PSYCH.UIUC.EDU

If you would like to participate in the planing of the
Biennial, or have any ideas regarding student
issues or participation, contact anyone of the
student representatives on the committee. The
committee is early in their planing stages and will
be letting us know how its going as the planing
progresses.

Have I Missed Anything?
Well, as you all can see it's been a busy year for
Heather and I. I hope we haven't missed anything.
Please keep a look out in the mail for the elections
of the new student representative and the
mentoring questionnaire in April. Also, if you are
attending APA, make sure to check out both the
Students Mentoring Discussion Hour and the
Student Issues Discussion Hour. Don't forget, we
can always use an extra brain to help us work on
issues like the Student Listserver .... if you have
any questions, suggestion, or would just like to
get involved in any of the above initiatives contact
Heather Barton, hbarton@uic.edu or Gabriela
Turro, turro@eden.rutgers.edu.

Opportunities and
Experiences with Self-Help

Groups
Scott Wituk

Wichita State University

Self-help groups, also referred to as mutual-aid
groups, are comprised of individuals who

share a common concern, situation, or problem.
While Alcoholics Anonymous (A.A.) is the most
widely recognized self-help group, there are
groups available for a wide variety of concerns,
including mental and physical illnesses,
disabilities, domestic violence, and parenting.
Research has recently estimated over 25 million
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Americans have utilized a self-help group
sometime during their life and over 12 million have
visited a group in the past year (Kessler,
Mickelson, & Zhao, 1997). As changes in the
health care system continue to evolve and
demand cost-effective services that have the
potential to be highly beneficial, it is likely that
more and more service providers will turn
towards self-help groups as a compliment to their
clients' and patients' health care needs. As
Bistline, Sheridan, and Winegar (1991) noted,
familiarity with self-help groups is a critical skill
that professionals in managed care systems will
need in order to provide comprehensive services
for their clients.

By working at the Self-Help Network of Kansas, a
statewide self-help clearinghouse, students in the
Community-Glinical doctoral program at Wichita
State University (WSU) have the unique
opportunity to gain an understanding of how self-
help groups are becoming an integral part of the
continuum of health care in the United States.
Graduate students are able to gain hands-on
experience by developing and coordinating many
of the Network's services and activities. Some of
our recent projects include: (a) developing and
maintaining a computerized relational database for
over 3,000 self-help groups; (b) providing more
than 10,000 referrals to Kansas self-help groups
and national self-help organizations; (c)
developing a research library of over 200 articles
related to self-help and support groups; (d)
collaborating with managed care organizations to
insure that self-help groups will regularly be
included in patients' health care; (e) conducting
workshops and educational seminars for special
populations, health care professionals, and group
leaders; (I) providing technical assistance and
support to individuals who are starting groups;
and (g) writing articles for the Network's
quarterly newsletter, Helpinq Hands, and helping
publish Connections, the Network's statewide
directory of groups. In addition, graduate students
assist in the Network's research projects.
Currently, our research team is exploring the
extent of professional involvement in mutual-aid
groups and factors that contribute to groups'
development and survival.

These experiences not only provide a broad
understanding of self-help groups, but also how
a non-profit community service organization
operates. As Julie Lindstrom remarks, "Before
attending WSU I had been aware of only the most
common self-help groups, like A.A. When I began
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my assistantship at the Self-Help Network I
quickly realized there were many groups
available. While working at the Network, I have
contributed on two research projects, served on
the Public Awareness Committee, and developed
a media campaign directed toward local radio and
TV stations. As a result of this campaign, self-
help groups and Self-Help Network were
highlighted on a local newscast on New Year's
Eve."

Students do not need to work in a statewide self-
help clearinghouse in order to gain experience in
the area of self-help. There are many
opportunities for students who want to know
more about the diversity and impact of self-help
groups:

1) Attend several self-help group meetings - not
just A.A. or other traditional 12-step groups,
but try to visit less well known groups as
well. If you have a particular area of interest
(i.e., mental illness, disabilities), you may want
to attend groups that address those
concerns.

2) Contact national self-help organizations to
leam more about the services they provide.
Many national self-help organizations provide
information on local chapters of their
organization, publish newsletters, and
produce low-cost educational materials. For
more information contact the American Self-
Help Clearinghouse at (973) 625-3037.

3) There are numerous books about self-help
groups, including Self-help organizations and
professional practice (1987) and Working
with self-help (1990) both edited by T. J.
Powell; Self-help in America: A social
movement perspective (1993) by A. H. Katz;
Self-help and mutual aid groups: Intemational
and multicultural perspectives (1995) edited
by F. Lavoie, T. Borkman, and B. Gidron;
Redefining self-help: Policy and practice
(1995) by F. Reissman and D. Carroll; and
Self-help and support groups: A handbook for
practitioners (1997) by L. F. Kurtz.

4) There are several web sites that provide a
wealth of information regarding self-help. Be
sure to visit "A Review of Research on the
Effectiveness of Self-Help Mutual Aid Groups"
at http://www.cmhc.com/articles/selfres.htm
and the Self-Help Network web site at

http://www.cmhc.com/articles/selfres.htm


http://wsup03.psy.twsu.edu/shnokl.1n
addition, many national self-help organizations
(e.g., NAMI, Parents Anonymous) have web
sites.

5) Join the SCRA special interest group devoted
to self-help group research. Please contact
Mellen Kennedy at (816) 561-9740 for more
information.

6) Finally, there is a new joumal specifically
dedicated to self-help and self-care. To find
out more about the International Journal of
Self-Help and Self-Care contact Baywood
Publishing at (800) 638-7819.

Graduate education in the Community-Clinical
program at V\lSU extends beyond what is taught
in classroom. Students are responsible for taking
what they have learned and applying it to real
world settings and situations. The Self-Help
Network is one example of how students at V\lSU
have been able to put their knowledge into
practice. If you have any questions or would like
additional information about the opportunities or
experiences at V\lSU or the Self-Help Network,
please contact me at (316) 978-3458 or bye-mail
at Wituk@wsuhub.uc.twsu.edu.
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Creating an Apprenticeship:
An Alternative to "Surviving"

Graduate School
Colleen Loomis

University of Maryland Baltimore County

Titles of recent publications such as Surviving
Your Dissertation, Surviving Graduate

School Part-Time, and The Women's Guide to
Surviving Graduate School bring to mind images
of graduate school as a treacherous setting in
which students are at risk. Are the only choices
to survive or die? Surviving connotes mere
existence, the absence of death. The definition
states that to survive is "to remain alive or in
existence .... to live or persist through" (1992).
Persisting may sometimes be necessary in any
setting, but wouldn't thriving rather than surviving
be a worthier goal? To thrive is "to make steady
progress; prosper; to grow vigorously; flourish"
(1992). Thriving is a strengths-focused approach
to graduate school.

An apprenticeship is an alternative approach to
graduate school that focuses on strengths within
a particular community of practice. For example,
medical school is an apprenticeship within the
community of physicians. The community of
practice, for our purposes, is the community of
community psychologists.

The word apprenticeship elicits images of
outdated skills or obsolete education, for some
persons (Lave & Wenger, 1991). More positively,
the authors describe apprenticeship as "legitimate
peripheral participation" where learning occurs
implicitly while doing something necessary for the
community (Lave & Wenger, 1991). In other
words, less experienced community members
develop while working with more experienced
ones (Vygotsky, 1978). As knowledge and skills
increase, novice apprentices' participation
change from peripheral to central. (In the last
stage of life, participation returns to peripheraL)
Legitimate peripheral participation is facilitated
through four components: (1) relations; (2)
activities; (3) identities; and (4) artifacts (Lave
and Wenger, 1991). Examples of these
components as applied to us follow.
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The relations an apprentice has within a
community include those with peers, near-peers
(Le., more advanced or less advanced
apprentices), and accomplished members of a
community (traditionally called masters). In a
traditional graduate school setting one generally
has relations with peers and professors
(accomplished community members) from one
institution. This approach leaves out near-peers
and many other accomplished members of the
community who would be included in an
apprenticeship.

For example, an apprenticeship for community
psychologists might include relations with
persons from other programs and departments at
the same university, persons from other
universities, government and non-government
organizations, businesses, grass-root
organizations, professional organizations (e.g.,
American Psychological Association, Canadian
Psychological Association, and the Society for
Community Research and Action), and
international networks such as the International
Network on Community Research and Action and
the Radical Psychology Network. Relationships
among community members are a vital part of the
community, serving to shape the community
through collaborative works. These vital relations
are developed and maintained through activities
that are relevant to the community.

Activities within our community include action
research, culturally appropriate and fair
interventions in various communities,
dissemination of findings, advocacy, and
activism. In contrast, writers who advise
students about surviving graduate school tend to
focus on training per se, graduate student
activities that include attending classes, writing
term (or semester) papers, taking qualifying
exams, and assisting with undergraduate
courses. While these academic activities are part
of our community of practice, they are not central
to our community. Our development can be
enhanced from involvement in other activities that
are more directly related to our community.
According to Lave and Wenger (1991), taking "a
decentered view of master-apprentice relations
leads to an understanding that mastery resides
not in the master but in the organization of the
community of practice of which the master is
part .. ." (p. 94). Therefore, thriving in graduate
school through an apprenticeship approach
requires community members to shift their focus
away from direct teaching and taking of courses,
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toward participating in community activities in
which learning is implicit. Also, these activities
provide a place where identities relevant to the
community may be developed and maintained.

Community members' identities include (but are
not limited to) community activist, policy analyst,
program evaluator, professor, psychologist, and
persons who are oppressed or marginalized due
to ethnicity, age, gender, (dis)ability, sexual
orientation, religion, nationality, class, etc. These
identities extend beyond traditional ones of
professor and graduate student, and are
achieved through a developmental process.
Identifying as a graduate student lays the
foundation for developing into a more advanced
graduate student. In contrast, an apprenticeship
provides identities relevant to community
participation. Thus, identities may be developed in
context through relations, activities, and artifacts.

Artifacts, generally defined, may be tools,
ornaments, and products of our community. In our
field, these include more than textbooks and
journal articles. We also exchange information via
personal contact, popular media, newsletters,
and computer resources. These artifacts are
used in the other components of an
apprenticeship approach. Relations, activities,
identities, and artifacts are inex1ricably linked to
one another.

In summary, creating an apprenticeship in
community psychology is an alternative to
"surviving" graduate school. Specifically, our
community extends beyond a graduate program in
a psychology department at a university. All
members of our community, not only graduate
students, are called to create apprenticeships.
Community Action-Research Centers are
examples. Through an apprenticeship a graduate
student becomes a member of a community. This
process of becoming a member is facilitated
through components of legitimate participation--
relations, activities, identities, and artifacts.
Participation is legitimate when it is necessary for
the continuation of the community.
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World Issues,
World Psychologists

David Lounsbury
Michigan State University

Ithas been more than a week since the United
Nations 15-member Security Council

unanimously approved Secretary General Kofi
Annan's war-averting accord with Iraq. Although
communication lines seem to have been reopened
between Washington and Baghdad, relations are
still strained and the probability of going ahead
with U.S air strikes is certainly far from zero. Like
many others, I am confused about how and why
we once again find ourselves at the point of
international (and potentially global) crisis. Is it
about our insatiable demand for cheap oil? Is it
about our fear of use of biological weapons? Is it
about protecting our precious, materialistic way
of American life? More likely than not it is a
combination of all of the above. But as an
average citizen of the United States with no more
access to information and news than what I might
read in the New York Times, hear on the six
o'clock news, or stumble upon while surfing the
World Wide Web, I really can't say for sure.
Inforrnation about the present crisis from the
White House and Pentagon seems like so much
propaganda, save for news of the humanitarian
diplomacy of Kofi Annan at the United Nations. His
work appears to have fostered a climate of
respect between the West and Saddam Hussein
that the Clinton administration has so far been
unable if not unwilling to achieve.

Of course, some have argued that the Secretary
General's apparent success in brokering an
accord hinged upon the threat of military
aggression against Iraq. One article I read
characterized him as "a megalomaniac tyrant
whose only real strength derives from his
enemies' weaknesses, who makes the world
dance to his threats, and who cannot be stopped
except by overwhelming force" (Gourevitch, p.
11). If the U.S. is his enemy, then exactly what
are our exploitable weaknesses? I'd argue that
the United States is weak on understanding
outsiders _ the external as well as the internal
type. The Iraqis would be an example of the
external type. Any group that happens to be
within U.S. borders but that isn't white,
heterosexual, and comfortably middle class

would be an example of the internal type. Our
isolationistic, protectionistic, exceptionalistic
ways of behaving are testimony to this lack of
understanding and the underlying fear that
accompanies this deficit (Upset, 1996).

There is a need, of course, to go further than just
simple understanding of differences. Somehow
we need to foster a sense of community that
affirms our connectedness and our need for
mutual support and respect. As community
psychologists, we know that building community
promotes a sense of trust, common values, and
cohesion that could prevent an international crisis
such as the one we are currently experiencing in
the Middle East. According to McMillian and
Chavis (1986), community may be conceptualized
as "a set of relationships among individuals and
their resources." They identify three types of
community-building actions: (1) actions that
create and maintains a sense of membership, (2)
actions that assert common values that are
fulfilling of group as well as individual needs, and
(3) actions that generate shared emotional
connection.

Now imagine yourself not as a community
psychologist, but as a world psychologist. Why
not set an international agenda that facilitates
these kinds of activities among Americans and
Iraqis? While we are at it, maybe we could
consider some additional world challenges.
Here's a sampling of what we might take on:

• International, intercultural strategies and tools
for improving all aspects of education and
human resource development.

• Global family planning programs, including
contraceptive options for both sexes, and
other reproductive health services, with
special attention to needs of women, and
improved general primary health care,
especially maternal and child health care.

• Transitions to economies that provide
increased human welfare with less
consumption of energy and materials on a
regional, if not worldwide scale.

• Improved mechanisms for building indigenous
capacity in the natural sciences, engineering,
medicine, social sciences, and management in
developing countries, including an increased
capability of conducting integrated
interdisciplinary assessments of societal
issues.
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• Development of technologies and strategies
for sustainable world development in
agriculture, energy, resource use, pollution
control, materials recycling, environmental
management and protection).

• Development of international networks,
treaties, and conventions that protect the
global commons.

• Strengthened worldwide exchanges of
science and scientists in education, training,
and research.

As contemporary life brings people and
issues closer together, it may be our increasingly
urgent responsibility as community psychologists
to be more attentive to the interactions and
reactions of the nations and peoples of the world.
The list of work-to-be-done that I cited above
shows many areas for research, advocacy, and
action that we, as trained community
psychologists, could become involved with on an
international level. If nothing else, becoming
involved in intemational issues would promote a
better understanding of the dynamics of our
complex, ever-changing human communities that
may come in handy the next time we start thinking
about showing off a little fire power.
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There are many exciting opportunities to
participate in SCRA as a student, including:
• Help plan the Biennial
• Take office and run for Student Rep.
• Be student representative to the Community

Psychology Council of Program Directors
• Join us at APA San Francisco to discuss

student issues
For more information contact, Heather Barton,
hbarton@uic.edu or Gabriela Turr6,
turro@eden.rutgers.edu
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Call for Articles
Two issues of The Community Student
newsletter will be published annually. The short
student-written articles could be about any
aspect of Community Psychology, however,
articles on the following topics are specially
encouraged: 1) descriptions of your community
psychology program or some unique aspect of it,
2) training experiences available in your program
or how you have created such experiences, 3)
intemational community psychology experiences,
and 4) internships and jobs that incorporate
community psychology. Please direct your
inquires to Gabriela Turr6 at.

SCRA
STUDENT LlSTSERVER

For more information please contact Steve
Russos at, russo@kuhub.cc.ukans.edu.

To subscribe, send a message to:

listproc@ukans.edu

and in the message area type:

SUBSCRIBE S-SCRA-L Yourfirstname
Yourlastname
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In Memoriam
MORTON BARD
March 7, 1924 - December 11, 1997

Morton Bard died on December 11, 1997 at his
home in Atlanta. He was 73. He received a bachelors
degree in 1947 from St. John's University and a
masters degree in 1948 and a doctorate in 1953, both
in psychology, from New York University. From 1951
to 1961, he was a member of a clinical and research
group at Memorial Sloan-Kettering Cancer Center.
Suzanne Ouellette, a colleague of Mort's, said: "When
Dr. Bard entered the field of cancer medicine,
psychologists' preoccupation was narrowly with the
role of personality in predisposing one to illnesses
such as cancer. He shifted the focus to the
psychological consequences of living with illnesses
like cancer, thereby breaking open new ground for
both research and treatment: He then became a
professor of psychology at City College and Director of
its Psychological Center, joining the faculty of the City
University's Graduate School in 1965. Other faculty in
the Social-Personality psychology program at that time
included Barbara Dohrenwend, Stanley Milgram and
Irwin Katz, all scholars examining social injustice and
real world phenomena.

Morton Bard was widely known for his pioneering
research in two areas •• the study of psychological and
social aspects of cancer and cancer treatment, and the
psychology of police work and victimization. In
research on health and the community, with
participants that included surgical patients, hostages,
rape victims, and the families of murder victims, his
research well fulfilled longstanding and distinctive
goals of community psychology. Aiming to bridge the
gap between the university and the city, Professor
Bard worked closely with people in the field and used
the resources of research to establish needed
programs in major urban institutions that would
become permanent entities in this city, as well as .
models for other cities. Along with providing the basIs
for many articles and books, including the influential
volume The Crime Victim (1979), his research actually
changed the way doctors and nurses approach cancer
treatment and the continuity of care, and the way
police do their work and are trained. And, he enabled
graduate students, even in the social turmoil of the
sixties, to makes sense of what they were doing in the
university and understand the contributions the
academy can make to the community. As one of his
students put it, "Mort taught us the importance of
giving away knowledge".

Here are the comments made by Ed Seidman at
the memorial service held for Mort on March 9, 1998 at

the Graduate School and University Center of the City
University of New York:

Mort Bard was one of the early pioneers in
community psychology. He opened new horizons for
psychologists interested in "making a difference" in
the lives of people. He achieved this, in part, by
developing and directing the Psychological Center at
City College: its mission was quite different than that of
aclinic.

The fundamental idea that lay behind the Center's
mission and activities was to extend psychology's
impact through existing community institutions.
Indeed, he believed that existing organizational
structures were viable avenues for effecting social
change. Here, individuals already engaged in the
"psychological frontlines" for example, policeman or
firemen, were identified and provided with enhanced
skills so that they would derive increased job
satisfaction, yet maintain their solidly defined
identities. In this work, we bare early witness to Mort's
deep respect for the identity and skills of others.
During that time, few, other than Mort, were able to
both preach and practice what today we have come to
accept as the basic premise of collaboration. In his own
words "the ... attitude must be scrupulously
collaborative; it must assiduously avoid the posture of
intellectual superiority" (1969, p. 612)". As part of this
genuine collaborative process of intervention, he also
made it crystal clear that planning for exit was as
important as planning for entry. Only in this way could
the psychologist leave the organization with an
increased capacity.

Mort's best known work in the late 60's was a
demonstration project in Harlem on Training Police as
Specialists in Family Crisis Intervention. I first became
aware of this work in 1968-69 when I found myself
riding around in squad cars on Friday and Saturday
evenings, and occasionally entering households in
which a full blown family crisis was underway. These
situations provided a critical opportunity to prevent
further interpersonal and mental health crises, crime,
and physical danger to the officers. In the best spirit of
the action-research tradition, Mort developed,
implemented, and demonstrated the success of this
program that was soon to be replicated by others. With
Mort's groundbreaking work, both crisis intervention
and interventions into the criminal justice system
became part-and-parcel of the training of every
community psychologist in the 1970's. In fact, I found
myself both offering practica and conducting action-
research in crisis intervention and juvenile justice in
the early 70's. Indeed, even though I had not yet met
him he had become a silent mentor to whom I will
alw~ys be intellectually indebted.
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When I finally had the honor of meeting Mort, he
was in Champaign-Urbana attending a Police Institute.
Mort was larger in life than on paper. He had this
magical ability that made you feel simuitaneously
enveloped by him and incredibly valued and
respected. He had a unique ability to listen to you in a
way that very few human beings are capable of and, at
the same time, he could be intellectually challenging
and provocative. He is indelibly imprinted upon my
psyche even though I only met him personally a
handful of times. He gave me and all of community
psychology a great deal to remember".

Mort returned to his early interests in health
psychology in the later years of his career as a
consultant in psychology to the departments of
medicine and neurology at Sloan-Kettering, which
awarded him the 1987 Arthur M. Sutherland Award for
"pioneering research in psycho-oncology". After
leaving academia, he served as the American Cancer
Society's national vice president for service and
rehabilitation from 1986-1991.

Morton Bard is survived by his wife, the former
Arlene Cohen whom he married in 1948 and who
worked as a teacher and principal in the New York
school system for many years; two daughters, Erica
Riley and Pamela Richlin; five grandchildren; his
mother, Fannie Bard; a brother, Leonard; and two
sisters, Ruth Petkofsky and Sharon Rulf.

As a tribute and way of continuing the important
research and social action that Professor Bard
pioneered, a fellowship fund for graduate students
has been estabiished. Those who wish to may a
contribution may do so to the Graduate Center
Foundation, Inc., The Graduate School and University
Center of the City University of New York, 33 West
42nd Street, New York, NY 10036. Please write "The
Morton Bard Fellowship Fund -- CUNY" on the check.

prepared by Tracey A. Revenson

Site Sought for
2001 Biennial
Conference

I ANNOUNCEMENTS I--

The planning committee for
the 2001 Biennial
Conference on Community
Research and Action is
soliciting names of potential
sites for the meeting. If you
are interested in hosting the
conference or if you have
site recommendations for
the committee,
please contact Ken Maton
(410) 455-2567, e-mail
MATON@UMBC2.UMBC.
EDU by July 1, 1998.

CALL FOR PAPERS
Special Issue of JSPR
Relationships as the Medium
of Change in Community
Interventions
This special issue wiii examine the
ways in which community (not
clinical) programs attempt to foster
close relationships and capitalize
on their power to effect various
personal and social changes or
development. Examples of such
interventions wiii involve the
mobilization, intensification,
specialization, or augmentation of
existing or new social reiationships
and include mentoring initiatives,
home visitors, friendly visitors,
support groups, self-help groups,
and a variety of natural family and
peer relationships. Among other
subjects, papers may address how
the program designers decided to
match the participants, how they
fostered the process of
relationship formation and
development, how they discerned
whether relationships were
"taking" or whether they were "at
risk", and how they overcame
resistance to and attrition from the
process of relationship
development. Papers should also
address how the relationship
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process was assessed, and
identify the theoretical or empirical
knowledge base that guided
program decisions and practices.
Authors should also address what
they learned about the conduct of
relationships that can contribute to
emerging theory and to improved
practice in programs that employ
close relationships as a lever of
change.

Manuscript inquiries and
submissions should be addressed
to Benjamin H. Gottlieb,
Department of Psychology,
University of Guelph, Guelph,
Ontario CANADA N1G 2W1 or e-
mailed to bgottlie@uoguelph.ca ..
Dr. Gottlieb can be phoned at (519)
767-6714 or faxed at (51g) 837-
8629. Manuscripts must be
postmarked no later than XX, and
wiii be processed in the
conventional peer review fashion
(by an ad hoc editorial board?)

CALL FOR PAPERS : 7th
A us tra I ia-Aotea roalN ew
Zealand Community
Psychology Conference,
Kirikiriroa/Hamilton, New Zealand.
2-5 July, 1998
THEME: Global perspectives:
Local actions. The 1998

mailto:bgottlie@uoguelph.ca


conference of Australian and New
Zealand community psychologists
will focus on the process of
globalisation and the implications
for indigenous peoples, for
workers, for the provision of social
services, and for protection of the
natural environment. In particular,
we want to provide an opportunity
for students, practitioners and
teachers in community psychology
to come together and
1. To build and strengthen
community psychology networks
throughout Australia, Aotearoa and
the South Pacific.
2. To strengthen indigenous and
cultural perspectives in community
psychology.
3. To increase awareness of global
forces and their impact on
indigenous and local communities.
4. To share and celebrate the work
of practitioners, students and
teachers of community
psychology.
5. To develop strategies for
working effectively as community
psychologists in the next
millenium.
6. To have fun.

PRE-CONFERENCE
WORKSHOPS
Associated with the conference
(on Thursday, 2nd July) there will
be day-long series of workshops
led by experienced community
psychologists and other
presenters on proposal writing,
working with the media, marketing
our skills, presentation skills, and
business planning. This day will be
a significant opportunity for
professional development. The
workshops should appeal to both
students and practitioners in
community psychology - and
related disciplines.
CONFERENCE FORMAT
The conference proper will open
on the Thursday evening (2nd
July). It will include:
· A forum for indigenous peoples -
and a parallel session for settler
peoples.
· Formal paper presentations (20-
30 minutes).
· Poster paper presentations - with
followup discussion groups.
· Workshops (60 minutes).
Our aim is to make the conference
as informal, friendly and interactive

as possible. We encourage
presenters to pay as much
attention to process as to content.
STUDENT PRESENTATIONS
We are particularly keen to

encourage student participation in
the conference. There will be an
award of $200 for the best
presentation. A reduced student
registration fee will be available. For
students from outside Hamilton,
billeted accommodation will be
available to further reduce the cost.

OTHER EVENTS
Two other events you may wish to
include in your itinerary are:
(1) International First Nations
Indigenous Adult Education
Conference: to be held 24th-28th
June, also in Kirikiriroa! Hamilton.
For more information contact:
Nora Rameka, Centre for
Continuing Education, University
of Waikato,
nrameka@waikato.ac.nz
(2) Te Oru Rangahau, Maori
Research and Developrnent
Conference: to be held at Massey
University in Palrnerston North, 7th
- 9th July. For more information
contact:Eljon Fitzgerald,
Departrnent of Maori Studies,
Massey University, Palmerston
North, Ph 00 64 6 356 9099, Fax
0064 6 350 5634.
IMPORTANT DATES
January 1998 - Final call for papers
issued.
31st March - Deadline for

submission of proposals for papers
and workshops.
31st May - Deadline for
registrations. (Late registrations will
attract an additional fee.)
2nd July - Pre-conference
workshops.
2nd July (evening) - Conference
proper begins.

CALL FOR PAPERS. The
AJCP is looking for papers for a
special issue on AIDS
Community-Based
Out rea chll n terve nli on
Research. specific emphasis will
be placed on programs that recruit
non-injecting crack users at risk for
HIV through sexualbehaviors,
edvanced methodology in
analyzing large data sets,

effectiveness of outreach
strategies, gender and cultural
diversity, sexual differences, and
perceived risks. Papers with
process and outcoes related to
drug behaviors, sexual activity and
intervention exposure will be
welcome. Intentions to submit
manuscripts should be addressed
to: Wendee Wechsberg, Research
Triangle Institute, P.O. Box 12194,
ResearchTrainagle Park, NC
27709-2193 (919-541-6422) or
email: wmw@rti.org and to William
Davidson, Editor, Psychology
Dept. 135 Snyder hall, Michigan St
University, East landsing, MI 48824
(517-353-5015) or email at
davids07@pilot.msu.edu by July
15. manuscripts will be due Sept
15 to the East lansing address.
Inquiries to either Wendee or Bill
are encouraged.

CALL·FOR-PAPERS Special
Issue of AJCP:
"Conceptual and Epistemological
Aspects in Community Social
Psychology". This special issue is
intended to deal with the critique
and discussion of concepts widely
used in community psychology,
often assumed as clear, or as the
natural way to define certain
phenomena. At the same time, we
wish to open a discussion about
the way knowledge is being
constructed within the field.
Articles about these matters
should not only focus the topic
from a theoretical perspective, but
also establish links with practices
illustrating how, both levels interact
enriching and questioning each
other. Submit papers by July 31,
1998 to Maritza Montero, Apdo
80394 Prados del Este, Caracas
1080-A, Venezuela. Fax: 58-2-
753-2314. Email:
mmontero@reacciun.ve

1998 CANADIAN
EVALUATION SOCIETY The
1998 conference of the Canadian
Evaluation Society will be held in
St. John's, Newfoundland from
June 3 to 7. St. John's is the
oldest city in North America and if
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Senior Analyst Education
and Family Welfare Area, Abt
Associates Inc., Bethesda, MD
Abt Associates provides
consulting services in social,
economic, and technological policy
analysis to government agencies
and private sector enterprises
worldwide. The firm offers
recognized expertise in data
collection, empirical analysis,
formulation of policy options,
program evaluation, and other
technical assistance. Abt's
permanent staff of approximately
750 are divided into thirteen
substantive areas of concentration.
Specialists in each area apply state-
of-the-art survey techniques;
evaluate program operations;
analyze program impacts, benefits,
and costs; design demonstration
and experimental projects; and
provide technical assistance to
improve existing programs or
develop new approaches.

This Senior Analyst position, to
be located in the Abt Associates
offices in Bethesda, MD., will be a
member of the Education and
Family Welfare (EFW) Area and will
serve as a member of research
project teams conducting
intensive, long-term studies of
state welfare reform programs.
These studies are measuring a
wide range of outcomes for adults,
children, and families; evaluating
program implementation; and
assessing the net and individual
effects of a broad series of policy
changes. Responsibilities include:
developing research designs for
small- and large-scale research
projects involving the collection
and analysis of both quantitative
and qualitative data, developing
data collection instruments and
plans, conducting case studies,
designing and implementing the
analysis and synthesis of data,
managing the work of more junior
researchers, preparing technical
memoranda and reports, preparing
research reports intended for a
wider audience, and
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famous for dramatic landscapes
and hospitality, music and theater.

CES conferences have been
pointed to as premiere
professional development
opportunities in evaluation. The
1998 conference will include many
innovations designed to enrich the
value of the CES conferences
even further.

The conference will feature
Michael Quinn Patton, David
Fetterman, Len Bickman and
Donna Mertens as keynotes. All of
the keynotes will address the same
evaluation assignment in pre-
session workshops, describe their
approach to this assignment in
keynote presentations, and join
the whole conference in a critical
synthesis on the final half day. In
addition, each of the keynotes will
lead more advanced one and a half
day post-session workshops in
historic Newfoundland
communities. Specially invited
authorities such as Don Dillman
and Blaine Worthen will also
provide post-conference
residential workshops.

Hosting a major evaluation
conference such as CES or AEA
does not necessarily return
significant benefits to the local
evaluation community. In St.
John's we are arranging for special
funding to support the participation
of non-profit and community
agencies. A special pre-session
workshop from the CES Essential
Skills will provide newcomers to
evaluation with the necessary
introduction to evaluation. In
addition, we are arranging for local
government, private and non-profit
agencies to receive specialized
consulting and training from the
invited keynote speakers.

Registration information (709)
737-7922; Program information
(Abe Ross) (709) 737-3101;
Conference Chair (Andy Rowe)
(709) 754-2065

JOBS, JOBS, and
more JOBS

communicating research results to
clients and other external parties.

Qualification Requirements
Candidate must have a Ph.D. with
an outstanding academic record in
the social sciences (including
course work in economics,
demography, sociology, public
policy, or political science),
excellent writing and analytical
skills, strong capability in
quantitative and qualitative
research, and the ability to manage
multiple simultaneous tasks. The
ideal candidate also will have
experience working on issues and
policies responding to the needsof
low-income families. The candidate
must work well with others, be able
to mange the work of junior staff,
learn skills quickly, and display an
astute attention to detail.
Starting salary range: $50,000 -
$65,000. Outstanding
comprehensive benefits included.
Applications should be received by
May 15, 1998. Applications must
inciude a cover letter, current
resume, and three references.
Interviews may include a test of
relevant competencies. Please
direct applications to: Mike Puma
Manager, Education and Family

Welfare Area, Abt Associates Inc.,
4800 Montgomery Lane, Suite
600, Bethesda, MD 20814
FAX: (301) 652-3618

VISITING PROFESSOR, The
Department of Psychology at the
University of Missouri-
Kansas City invites applications
for a one-year Visiting Professor
Position for the 1998-99 academic
year. While the successful
candidate will have some
undergraduate teaching
responsibilities, the candidate is
being hired primarily to playa major
role in our free-standing
Community Psychology Ph.D.
Program. The Psychology
Department is committed to
undergraduate and graduate
education offering a bachelors
degree program (to over 300
undergraduates), an M.A. program
in General Psychology, and Ph.D.
programs in Community
Psychology and Counseling
Psychology. The university is
located in a major metropolitan area
providing numerous community



research and involvement
opportunities.

Responsibilities will include
teaching (I.e.• two undergraduate
courses and one graduate
community-oriented seminar
course in an area of applicant's
interest, per semester) and
supervision of doctoral student
researchand practica.

Qualifications include a Ph.D. in
community psychology or related
applied area (qualifiedABDs will be
considered), an active program of
research, and a strong commitment
to community psychology. Review
of applications will begin
immediately and continue until the
position is filled. Send letter of
intent, curriculum vitae, three
letters of recommendation and
selected reprints to Leah K.
Gensheimer, Ph.D., Chair, Visiting
Professor Community Psychology
Search Committee, Department of
Psychology, University of Missouri-
Kansas City, 5100 Rockhill Road,
Kansas City, MO 64110. Women
and members of under-
represented groups are strongiy
encouragedto apply. UMKC is an
Affirmative Action/Equal
Opportunity Employer.

Madison - Faculty Position in
Youth Development
Tenure-track, open professorial
rank (Assistant to Full Professor),
faculty position in youth
development. This is a 12-month
integrated appointment (25%
Resident and 75% Cooperative
Extension/4-H Youth
Development) in the Department
of Child and Families Studies in the
School of Human Ecology.
RESPONSIBILITIES:Maintain an
active research and outreach
programin an area of youth
development; provide leadership
in the development, implemen-
tation and evaluation of programs
aimed at youth in middle childhood
to adolescence;work with UW-
Extension personnel designing
community youth development
programsand local applied
research projects; collaborate with
groups and agencies outside the
university setting; supervise
master's and doctoral level

students; and contribute to the integration of university research
governance of the department and with community resources. 4-H
the university. The position Youth Development is one of four
requires teaching one course per Cooperative Extension program
year, and a second course during areas. The others are Agriculture,
summer session on alternating Family Living, and Community-
years. Successful candidates will Natural Resource-Economic
be expected to integrate their Development.
extension youth development THE DEPARTMENT: Child and
work with their research program. Family Studies (CFS) provides
QUALIFICATIONS:A Doctorate in outstanding undergraduate,
Human Developmentand Family masters and doctoral-level
Studies, Sociology, Psychology, education in family studies and
Education, or a related field; human development across the life
evidence of a strong research span. Ranked among the top ten
agenda focused on the programs of its kind, CFS offers an
developmental period(s) of middle interdisciplinary approach to family
childhood or adolescence; and relationships, child and adolescent
professional experience in development, early childhood
community-based youth programs. education, adult development and
Experience in program aging, as well as child and family
development/evaluation and intervention, prevention, and
demonstrated ability to attract policy studies. The program is
external funds is desirable. Areas served by a faculty of fourteen,
of expertise might include one or three of whom hold integrated
more of the following: youth at risk, appointments with UW-Extension.
marginalized youth, ethnic minority Departmental resources for training
youth, youth issues programming, and research include a Preschool
resiliency, stress and coping, Laboratory School and a Family
youth-adult relationships, Interaction Laboratory. Course
prevention/intervention programs, offerings include family
evaluation, violence, community relationships, family process,
mobilization, risk taking behavior, diversity, and life span human
or youth leadership. development. Theory and
DEADLINE: March 3D, 1998. methodology are also emphasized.
SALARY: Commensurate with All of the faculty are professionally
experience and rank. active with strong records of
UW COOPERATIVE national and international
EXTENSION/4-HYOUTH scholarship. Faculty conduct basic
DEVELOPMENT programs involve research to understand families
170,000 Wisconsin youth in and their members and applied
educational, citizenship, and research and outreach to enhance
leadership experiences in individual and family life. Note,
community clubs, schools, however, that the department
neighborhood centers, zoos, does not have a clinical
parks, and other youth settings. component.
These programs are developed by THE UNIVERSITY:The University
campus and field based Extension of Wisconsin has long been
personnel, and delivered through recognized throughout the world
a statewide network of 100 as one of the great universities. It
Extension 4-H Youth Development is ranked consistently among the
faculty and staff, and 25,000 adult ten best graduate universities in
volunteers, or through the United States and in the top
collaborations with community and five of the nation's universities in
state organizations. In addition to research and development
these youth programs, County funding. It is a land-grant institution
Extension personnel serve as with an enrollment of about 40,000
locally-based technical resources students. Faculty members in Child
in youth development, and as and Family Studies often affiliate
members of various youth-focused with Institutes and Centers across
community coalitions. A core the campus: Poverty Institute,
element of all of these 4-H Youth LaFollette Institute of Public
Development activities is the Affairs, Wisconsin Center for
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Educational Research, Center for
Health Policy and Program
Evaluation, Center for Addiction
Research and Education, Waisman
Center on Mental Retardation and
Human Development and The
Women's Center. The University
has extensive computerized library
holdings and facilities and
outstanding computer resources.
THE CI1Y: Madison has a
population of 200,814 and is a
thriving Midwestern city, built upon
its twin foundations as state capital
and home of the University of
Wisconsin, one of the most
beautiful campuses in the country.
Consistently ranked among the
nation's "most livable" cities and as
the "1996 best place to live in
America" by Money Magazine, the
city is built around four lakes. Its
hilly terrain and scattered parks and
woodlands imbue the urban
setting with natural beauty and a
friendly atmosphere. The city's
quality of life also is evident in its
rich cultural and recreational
offerings, which range from music
and live theater to street festivals,
amateur sports, and one of the
nation's most extensive systems of
bicycling paths.
APPLICATION: Please submit a
statement of interest, curriculum
vitae/extended resume, 3 letters of
recommendation, and 3 select
samples of scholarly work
(publications, program reports,
grant proposals) to: Dr. Deborah J.
Johnson, Chair, Search
Committee, Department of Child
and Family Studies, University of
Wisconsin, 1430 Linden Dr,
Madison, WI, 53706.
Additional information may be
requested from finalists.
The University of Wisconsin is an
Equal Opportunity Affirmative
Action Employer and is committed
to a diverse University
environment. We encourage
applications from women and
minority candidates.

records of graduate &
undergraduate teaching and
scholarship, including the
demonstrated ability or clear
promise for securing external
funding. Our doctoral program is
concentrated within three broad
research foci: Health & Social
Behavior, Neuropsychology, and
Human Factors. In the area of
Heath Psychology, we are
particularly interested in candidates
whose interests will complement
our strengths in substance abuse,
stress, and coping. We are open
to candidates with strong research
programs in any area of Health &
Social Behavior. In Neuro·
psychology, we are looking for
someone who complements our
existing strengths in the following
(experimental or clinical)
neuropsychological domains:
neuropsychiatric disorders,
neuroimaging, epilepsy, patient
violence, aging and the dementi as.
In the area of Human Factors, we
are willing to consider applicants
with any research specialization
within human factors (broadly
defined), including but not limited
to cognitive, perceptual, or motor,
ecologicai or information·
processing, applied or basic.
Possibilities include: ecological
approaches to human·machine
systems, human computer
interaction, human performance,
visual performance, visual and
auditory display design, training,
safety, stress & fatigue, medical
systems, human factors & health,
and automation. Well·developed
relationships with the UC Medical
School, Children's Hospital, the
Armstrong Laboratory at Wright·
Patterson Air Force Base and other
local and regional institutions and
universities provide access to a
wide variety of subject populations
and collaborative research
opportunities.
Please send a vitae, copies of
representative publications, a letter
of interest, and a list of references
to: Faculty Search Committee,

Department of Psychology, Department of Psychology, ML
University of Cincinnati, 376, University of Cincinnati,
invites applications for three tenure Cincinnati, OH 45221-0376.
track faculty positions. We expect Informal e·mail inquiries are
to hire at the level of Assistant or encouraged and should be
Associate Professor. We are directed to the Department Head,
seeking colleagues with Robert Stutz, at
established or especially promising robert.stutz@uc.edu. Review of
38 The Community Psychologist, Volume 31, Number 2, April 1998

applications will begin immediately
and will continue until the positions
are filled. The University of
Cincinnati is an Equal Opportunity
Affirmative Action Employer and
especially encourages applications
from women and minority
candidates.

Rural Community and
Economic Development
Specialist. The Research and
Training Center on Rural
Rehabilitation Services (RTC:
Rural) is recruiting for a new
position that will focus on exploring
the connection between rural
community, economic
development, and issues of
relevance to people with
disabilities living in rural America.
The successful candidate will be
responsible for developing,
conducting, and evaluating
research and training activities with
rehabilitation, disability service
providers, and community
development organizations.
Current projects include an
examination of self·employment by
people with disabilities, linkages
between rehabilitation service
agencies and rural economic
development programs, rural
community leadership by people
with disabilities, and rural
transportation for people with
disabilities. The successful
candidate will develop new lines of
research, demonstration, and
training in related areas.

RTC: Rural is a national center
housed under the Rural Institute
on Disabilities, at the University of
Montana. We conduct national
research in rural employment and
economic development, rural
health, rural community
development and independent
living, and rural telecommuni·
cations. In addition, our
dissemination program is nationally
recognized. AA/EEO

Relevant training includes
community development,
economic development, rural
sociology, applied anthropology,
extension services, community
psychology, or other related
disciplines. A.B.D., Ph.D., or
terminal degree preferred.
Relevant knowledge, skills, and
experiences include human

mailto:robert.stutz@uc.edu.


services, economic development,
disability and rehabilitation, grant
writing, and research design.
Applications accepted until
position filled, Salary dependent
on experience and qualifications.
To request an application package,
contact Maryann Hubbard at 52
Corbin Hall, the University of
Montana, Missoula, MT 59812,
send e-mail to:
hubbard@selway.umt.edu, or call
406/243-2460.

The Institute for Graduate Clinical
Psychology of Widener
University invites applications for
a tenure track position opening at
the assistant professor level to
begin Sept. 1998. The Institute
and the University have a strong
committment to achieving diversity
among faculty, staff and students.
We are especially interested in
receiving applications from
members of underrepresented
groups and particularly encourage
persons of color and women to
apply. Min. qualifications include a)
Psy.D.lPh.D.lEd.D from an APA-
approved clinical or clinical/
community program, including an
APA-approved internship, b)
licensed to practice psychology or
at least one year of post-doctoral
supervised experience (with
expectation of licensure in PA), c) a
major interest in teaching and
clinical supervision of doctoral-level
students and d) indications of
strong scholarlylresearch interests.
Applicants should have a focus in
one or more of the following:
measurement, the bases and uses
of self-report measures (e.g. MMPI-
II), assessment of validated
treatments, ethnnic and cultural
aspects pf psychological practice,
consultation, program evaluation,
substance abuse. Candidates
should be prepared to teach and
supervise doctoral-level students
in APA-approved Psy.D. program.
Widener University is located in
Chester PA, adjacent to US 95, 20
minutes from center city
Philadelphia. The Institute for
Graduate Clinical Psychology is a
unit of Widener's School of Human
Service Professions and is now the
oldest AP A-accredited Doctor of

Psychology (Psy.D) program in the
nation. Applicants should send
letter of application, statement of
professional experience, teaching
and scholarly interests, curriculum
vita, reprints/manuscripts and 3
letters of recommendation to:
Frank Masterpasqua, Ph.D. Search
Committee, Institute for Graduate
Clinical Psychology, One
University Place, Widener
University, Chester, PA 19013.

Assistant Professor. The
Department of Health Behavior
and Health Education, School
of Public Health, University of
North Carolina at Chapel hill seeks
applications for the tenure-track
position of assistant professor. We
are seeking faculty who will
contribute to the department's
overall teaching, research and
service programs. Responsibilities
will include teaching graduate level
courses, advising graduate
students, and conducting a
research program in an area
relevant to health behavior and
health education. Requirements
include: an earned doctorate in
health behavior and health
education or in a behavioral, social,
or policy science; a career
commitment to the practice of
health behavior and health
education; experience in graduate
level teaching; potential to conduct
funded research; an a promise of
scholarly contribution to health
behavior and health education.
Applications will be reviewed until
the position is filled. For further
information, contact Brenda
DeVellis, Professor and Committee
Chair, Department of Health
Behavior and Health Education,
School of Public Health, University
of North Carolina, Room 302
Rosenau Hall, CB#7400, Chapel
Hill, NC 27599-7400; (919) 966-
3908, email bdevelli@sch.
unc.edu. The University of North
Carolina is an Equal Opportunity,
Affirmative Action Employer.

Position for a Behavioral
Scientist in the Washington, D.C.
area who has experience with the
evaluation of community

based organizations (CBOs)
that focus on HIV/STD issues. The
individual should have experience
with process, outcome, and impact
evaluation as well as the conduct of
organizational and community
ecological assessments.
Interested scientists need also
have experience with network
analysis as it relates to the behavior
of CBOs in the community.
Additionally, in the conduct of
evaluations, those interested
should have experience with
qualitative and quantitative data.
This is related to a three year study
which is an excellent professional
opportunity. Resumes can be sent
to: Conwal, Inc., 6858 Old
Dominion Drive, Suite 200
McLean, VA 22101
Attn: John Sheridan

Boys & Girls Clubs Of
Greater Kansas City
Director of Evaluation and Grants
Management. GENERAL
FUNCTION: Under the Direct
Supervision of the Director of
Resource Development, the Direct
or of Evaluation and Grants
Management designs and
manages all agency outcomes
evaluations .. In addition, the
Director is responsible for
investigating and making
application for government grant
opportunities and the
management of these grants once
they have been procured.
PRIMARY JOB
RESPONSIBILITIES
Evaluation: Design and implement
all agency evaluations; especially
those focussing on youth
outcome measures. This includes
both special project evaluations as
well as developing and managing
the annual evaluation of key
agency goals and outcomes. This
may include: development of
outcomes measurements tools,
hiring and training of evaluation
staff, management of data
collection process, including the
design of agency databases, data
analysis, report writing, making
professional presentations and
preparing articles for publication.
Grant Writino Investigate the
opportunity to apply for
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government funding and write all
government grant applications.
This includes local, state and
federal grants.
Grant ManaQement With respect to
government grants, the Director of
Evaluation and Grant Management
provides a staff orientation of all
new government grants, monitors
and informs both program and
fiscal staff of upcoming reports,
including monthly, quarterly and
final reports.
QUALIFICATIONS: Must have a
master's degree with extensive
experience in conducting research
and grant writing. A Ph.D. in a field
related to human services andlor
youth development and
management experience in a non-
profit organization is preferred.
Must have strong organizational
and analyticalskillsas well as strong
written and oral communication
skills.
Competitive salary commensurate
with experience.
Contact: Lisa Gessen, Director of
Resource Development, Boys &
Girls Clubs of Greater Kansas City,

6301 Rockhill Road, Kansas City,
MO 64131

POST-DOCTORAL FELLOW
or RESEARCH ASSOCIATE
wanted for research design, data
collection, data management,
observational coding, supervision
of students, statitstical analyses,
and writing in studies of
child/adolescent, marital and family
development. Full or part-time.
Send vitae, cover letter stating
interests to Dr. Jude Cassidy, Child
and Family Development
Laboratory, Dept of Psychology,
University of Maryland,
College Park, MD 20742. The
position will remain open until a
qualified applicant is selected. The
Universityof Maryland is an Equal
Opportunity/Affirmative Action
Employer.

Site Sought for
2001 Biennial
Conference

The planning committee for
the 2001 Biennial
Conference on Community
Research and Action is
soliciting names of potential
sites for the meeting. If you
are interested in hosting the
conference or if you have
site recommendations for
the committee,
please contact Ken Maton
(410) 455-2567, e-mail
MATON@UMBC2.UMBC.
EDU by July 1, 1998.

Join SCRA's Email (listserve) Network:
Receive updates on current events and post messages to all SCRA members signed on the list. The list is
a forum for discussions within the Society, and all members are encouraged to sign-on and participate.

To become connected:
1) Send an Email message to: LlSTSERV@LlSTSERV. UIC.EDU.
2) In the body of the message, type: SUBSCRIBE SCRA-L followed by your first and last name with a
single space between each word. For example, John Doe could join the list by typing: SUBSCRIBE
SCRA-L JOHN DOE.

Within 24-hours, you should get a message back from IistseN stating that you have been added to the
SCRA-L list. If there was any problem, it will instead inform you of the problem.

An introduction to LISTSERV is available! Once logged on to the list, you can get an introduction to
LlSTSERV documents with two steps:
1) Send an Email message to: LlSTSERV@LlSTSERV.UIC. EDU.
2) In the body of the message, type: GET LlSTSERV REFCARD.
A file (LiSTSERV REFCARD) will be sent to you which gives a general introduction to LlSTSERV
commands and their usage.

Sending group messages to SCRA members.
1) Email your message to: SCRA-L@ LlSTSERV.UIC.EDU.
2) Type and send your message in your normal manner. The message will be forwarded to all signed-on
members!
Questions or problems? Send an Email message to L. Sean Azelton@ uic.edu.
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SCRA INTEREST GROUP & COMMITTEE BULLETIN BOARD

Aging
The Aging interest group
focuses on the productive role of
aging in the community and the
prevention of mentai health
problems in the elderly. For
information contact Margaret
Hastings at 708-256-4844 or
Ann Steffen at 314-516-5382,
Email: sasteff@admiral.umsl.edu

Community Action
The Community Action interest
group explores the roles and
contributions of people working
in applied community psychology
settings. For information contact
Doug Perkins, Email:
doug .perkins@fcs.utah.edu

Children and Youth
This interest group facilitates the
interests of child and adolescent
development in high risk
contexts, especially the effect of
urban poverty and community
structures on child and family
development. For more
information contact Mark Aber at
217-333-6999, Email:
maber@s.psych.uiuc.edu.

Community Health
This interest group focuses on
health promotion, disease
prevention, and health care
service delivery issues as they
relate to the community. For
more information contact Toshi
Sasao, Email: sasao@icu.ac.jp

Committee on
Cultural and Racial Affairs
This committee is charged with
the task of advising the Executive
Committee on issues both
internal and external to the
Society that are relevant to
culture and race. Current chair is
Shelly Harrell, 818-284-2777
x3038,Email:
shanel@mail.cspp.edu

Disabilities
This interest group promotes
understanding of the depth and
diversity of disabilities issues in
the community that are ready for
research and action; and
influences community psychol-
ogists' involvement in policy and
practices that enhance self-
determination, personal choice,
and full inclusion in the com-
munity for people with disabilities.
For information contact Glen
White at 913-864-4840, Email:
Glen@kuhub.cc.ukans.edu.

Committee on International
Community Psychology

A Standing Committee that
supports and promotes commun-
ication and interaction among
community psychologists and
practitioners from all nations and a
mechanism for dissemination of
information internationally. The
current chair is Michael Hough,
Scotland, Email:
M.T.Hough@STRATH.AC.UK

Prevention and Promotion
This interest group seeks to
enhance development of pre-
vention and promotion research,
foster active dialogue about
critical conceptual and method-
ological action and implementa-
tion issues, and promote rapid
dissemination and discussion of
new developments and findings
in the field. Current chair is John
Peterson, 404-651-1148,
jpeterson@gsu.edu

School Intervention
This interest group addresses
theories, methods knowledge
base, and setting factors
pertaining to prevention and
health promotion in schools. For
more information contact Joseph
Zins (513-556-3341, Email-
joseph.zins @uc.edu) or Marsha
Kline (203-789-7645).

Committee on Women
Standing committee charged to
advise the Executive Committee
on issues relevant to women in
community psychology. Current
chair is Kelly Hazel, Email:
ffklh@uaf.edu

Self Help I Mutual Support
This interest group is an
international organization of
researchers, self-help leaders,
and policy makers that promotes
research and action related to
self-help groups and organiza-
tions. For more information
contact Mellon Kennedy at 816-
561-9740 or Email:
mellonken@aol.com

Rural
The Rural interest group is
devoted to highlighting issues of
rural environment that are
important in psychological
research, service and teaching.
For information contact Michael
Blank at 804-979 -8372 or Email:
mbb4m@virginia.edu.

Stress and Coping
This interest group aims to
preserve the Society's ties to an
historically important area of
research and to facilitate commu-
nication among researchers in
this area and with other
community psychologists. For
information, contact Fran H.
Norris at 404-651-1610.

Undergraduate Awareness
The aim of this interest group is to
promote awareness of commu-
nity psychology among under-
graduate students and to
increase student involvement in
community psychology. For
more information contact Kim
Kobus at 312-996-3036 or Email:
U60364@uicvm.uic.edu
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SCRA Membership Directory Errata Sheet
Following are corrections and updates to the 1997 SCRA Membership Directory. Please keep this page with your
directory

Altman, David G. (F). Dept of Public Health Sciences,
Wake Forest Univ School of Medicine, Medical
Center Blvd, Winston-Salem, NC 27157-1063.
336-716-9556 (W) 336-716-7554 (F). Email:
daltman@rc.phs.w1ubmc.edu

Barker, Chris (A). Sub-dept of Clinical Health Psych,
Univ College London, Gower St, London WC1 E
6BT England. 44-171-504-5962 (W), 44-171-916-
1989 (F).

Bishop, Brian. School of Psychology, Curtin
University, PO Box U1987, Perth Australia 6001.
618-9266-7181 (W) 618-9266-2464 (F). Email:
b. bishop@psychology.curtin.edu.au

Brodsky, Anne. 410-455-2416 (W), 410-455-1055
(F), Email: brodsky@umbc7.umbc.edu

Chavis, David (I). Assoc for the Study and
Development of the Community, 12522 Hialeah
Way, Gaithersburg MD 20877. 301-519-0722 (W)
301-519-0724 (F) Email:
DChavis@CapableCommunity.com

Cohen, Robert. Email: rocohen@hsc.vcu.edu
Crosby-Currie, Catherine (A). Dept of Psychol, St.

Lawrence Univ, Flint Hall, Canton NY 13617. 315-
229-5167 (W), 315-229-7427 (F). Email:
ccro@music.stiawu.edu

Culley, Marci R. (not Maria)
Dienes, Bruce. Email: bdienes@ccen.uccb.ns.ca
Dill, Patricia L. 816-941-3462 (H). Email:

pldill@cctr.umkc.edu
Duncan, David F. 115 4th St. Providence, RI 02906
Eaton, Prescott. 4170 Creekwood Dr. Cumming GA

30041-6600. 770-889-8067 (H).
Fox, Dennis. Membership type A
Galbavy, Renee (S). Dept of Psychoiogy, Univ of

Hawaii, 2430 Campus Rd, Honolulu HI 96822.
808-531-2088. Email: galbavy@hawaiLedu

Genz, Julie. 503-223-5525 (W) 360-750-8547 (H)
Email: julieg@pacifier.com

Glenwick, David S. 718-817-3790 (W)
Greenfield, Thomas K. Email: tgreenfield@arg.org
Harper, Gary W. Membership type A
Huey, Stan (S). Dept of Psychiatry & Beh Sciences,

Family Services Research Center, MUSC, 171
Ashley Ave, Charleston SC 29425-0742. 803-
876-1807 (W) Email: hueysj@smtpgw2.musc.edu
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Hilteiman, Eugene. Email:
hiltelmn@stats1.acf.nyu.edu

Kalafat, John. Email: kalafat@rcLrutgers.edu
Kennedy, Mellen. 816-561-9740. email:

mellenken@aol.com
Klein, Donald C. Email: KleinDonC@aol.com
Klinkenberg, Dean. Email: klinkd@mimh.edu
Korab, Kristie. 717-939-0722 (Ph)
Levin, Gloria .. Email: leving@drg.nih.gov
Levine, Eliot (A). 57 Larch St. Providence RI 02906.

401-861-1264 (H) 617-495-9108 (W) 617-495-
8594 (F). Email: elevine@alum.mit.edu

Levine, Murray. Email: psylevin@acsu.buffalo.edu
Lucksted, Alicia. 410-233-8420 (W) Email:

alucksted@cmhpsr.upenn.edu
Martin, Alison J. (S) 209 Bush Creek Blvd, Apt 307,

Kansas City MO 64112-1719. 816-235-1059 (H)
Email: ajmartin@cctr.umkc.edu

Mitchell, Roger. Email: ROGER-
MITCHELL@Brown.edu

Mowbray, Carol Thiessen (F). Sch of Soc Work, 1080
S Univ, Univ of Michigan, Ann Arbor, M148109-
1106 734-763-6578 (W) 734-763-1062 (F) Email:
cmowbray@umich.edu

Myers, Ernest R. (Member type F), 202-274-5589 (F)
O'Donnell, Clifford. Member type F
Powell, Thomas J. Email: tpowell@umich.edu
Ranard, Linda A. (S) Maryhill Renewal Center, 600

Maryhill Rd, Pineville LA 71360. 318-640-1378
(W), 318-641-9940 (H) 318-640-8604 (F) Email:
sote@iamerica.net

Rosario, Margaret. (W) 212-650-5420, (F) 212-650-
5659

Santinello, Massimo (I) Dept of Psychology, Univ of
Padova, Via Venezia 8, 35131 PADOVA Italy. 49-
8276511 (F) Email: santinel@psico.unipd.it

Sasao, Toshiaki (A). Dept of Psychology, ERB-323,
International Christian Univ, 10-2, Osawa #-chome,
Mitaka-shi, Tokyo 181-8585 Japan. +81-422-33-
3188 (W) +81-422-34-6982 (F) +81-422-33-3578
(H & F). Email: sasao@icu.ac.jp

Tente, Luis. Email: LFT101 @PSU.EDU
Wahl, Otto. 703-993-1361 (W)
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SCRA Membership Application

Name: _

Preferred Mailing Address: _

E-mail Address (Intemet) _

FAX _

o Member 0 Student
oMember 0 Associate 0 Student

Telephone _

I wish to join the SCRA as a
In the APA I am a 0 Fellow

Indicate any Interest Groups you want to be listed with:

o Not a Member

o Undergraduate Awareness 0 Rural

o Aging DApplied Settings o Children and Youth o Community Hea~h 0 School Intervention

o Disabilities o Prevention & Promotion 0 Self Help and Mutual Support 0 Stress and Coping

Applicant's: Faculty Sponsor _
Signature Signature if applying for Student membership

_ Check here if you do NOT want to be listed in the SCRA Membership Directory.

Enclose a check or money order in US funds payable to "Society for Community Research and Action"
for annual dues: Members $35.00;

Students $18.00

Mail to Jean Rhodes, SCRA Treasurer, Department of Psychology, University of Illinois, 603 East Daniel
Street, Champaign, lIinois 61820

CONS/T)£R A TAX D£])lJeTfEL£ CONrRfEl/TrON TO SCRA

Please consider a tax deductible contribution to support Community Research and Action:
Sponsor an Intemational Member:

Your contribution of $35will support membership of an international
colleague whose membership is prohibited because of financial constraints

Make a financial contribution to an award fund:
Harry V. McNeil Award for Innovation in Community Mental Health
SCRA Awards Fund
SCRA Dissertation Award
Ethnic-Minority Mentoring Award

Send your contribution indicating fund preference to: Jean Rhodes, SCRA Treasurer, Department of
Psychology, University of Illinois, 603 East Daniel St., Champaign, IL 61820.
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