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Building our Road Ahead on
our Values and Strengths
One of the
cornerstone
values of
community
psychology
and the work
that many of
us engage in
is the focus
on assets and
building on
strengths.
Consistent
with this value, at the last MidWinter Meeting I invited the
Executive Committee (EC is
composed of 19 members) to
engage in an Appreciative
Inquiry approach to reflect on
our (as a society) strengths and
successes and envision the future.
Appreciative Inquiry is a positive
approach to planning that builds
on the premise that strategic
planning should be grounded
on the organization’s values and
strengths. We are often so blitzed
with troubles and issues to resolve,
that we can easily overlook the
strengths and values that keep
us together and matter to us.
Celebrating our strengths and
values allots us a strong sense of

community and belonging.
Executive committee members
agreed that we value as a Society
social action, voluntarism,
research as reflection—
knowledge yoked to action,
success aligned with our values,
and diversity. These values reflect
who we are as an organization
and who we are as scholars and
practitioners. Many of you have
contributed significantly to the
existing body of literature on
social action and the production
of new knowledge translated into
action and products that benefit
communities and individuals.
Contributions to social action
research has definitely been one
of the hallmarks of community
psychology.
Following this discussion, we
identified our strengths.

Our values and strengths
are evidently centered on
our remarkable and active
membership. SCRA draws a

committed and talented group of
individuals who share common
values and are passionate about
social justice, diversity, and
advocacy. These and other values
and strengths weave together
across our membership base
serving as a foundation for our
efforts and initiatives.
Not surprisingly, voluntarism
was identified by EC members
as one of our core values and
as a strength given our strong
voluntary base. We couldn’t be
what we are today—a thriving
professional organization—if
it wasn’t for the invaluable
countless hours of work that many
of you invest with your dedication
and commitment to making a
difference. We couldn’t do it
without our members.
Our third task during this
reflection section was to identify
our success during 2017.

These and other
accomplishments are a reflection
of our committed SCRA
members. In hindsight, this
reflection during the MWM
was an enlightening process
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for me as I was eager, in my role of President and my first MWM ever, to
engage the EC in a reflection process. I just wished that we have had more
time for discussion—given that our agenda was packed with business items.
Nevertheless, I am confident that we will continue to build on our strengths
and values and rely on them to undertake the issues we need to work on.
The fourth part of the reflection focused on identifying goals, envisioning
the future and areas for growth. In unison, we agreed that we need to develop
a stronger way to evaluate the impact of the mini-grants and examine the
benefit that such projects have had. We also thought that as an organization,
we might benefit from supporting “big, innovative ideas” that are likely to
contribute to advancing the field of community psychology. We are not sure
what those “big innovative ideas” might be, but we would like to invite you all
to provides us with input and share your thoughts.
Although several ideas were generated on future goals, we spent time
brainstorming on two such future goals. First, we talked about enhancing
the diversity of our membership and mentoring. Some of the suggestions
identified included refining efforts at connecting junior professionals with
potential mentors, improving our communication with students, enhancing
our commitment to diversity and to diverse members, and developing a
survey to capture the mentoring needs of our membership. The second goal
focused on the need to evaluate our efforts and funded initiatives and to
make funding decisions accordingly. Furthermore, to enable committees,
groups, and councils to evaluate the impact of their initiatives as well as
their alignment to our values as a society. We also discussed the need to
identify lessons learned with the mini-grants; evaluating the strategic plan’s
success; appraising the meaning of success and celebrating it. I know this
a challenging task as there is not one metric by which all initiatives can be
closely evaluated. Yet, it is an essential step to strengthening SCRA, its
impact and sustainability.
Reflection about Diversity
The EC also engaged in a reflection about diversity focusing on two critical
questions: What are our concerns related to diversity and inclusion in SCRA
and what should we do to address them? Several concerns were identified and
among them is the fact that we may not know what are the concerns of our
membership about diversity. Yet, those concerns identified by the EC denote
a long road ahead of us to truly embrace diversity and inclusion. As a step
in the right direction, I applaud CERA’s initiative in developing a diversity
statement approved by the EC as SCRA’s official position on diversity (The
Concept of Diversity is available on the SCRA website at http://scra27.org/
publications/tcp/concept-diversity-ceras-position/).
EC members identified the following concerns regarding diversity: The
taxation of CERA being placed in the role of “educating” the EC/SCRA
on issues of diversity and inclusion; lack of indicators of progress towards
diversity applicable to councils, committees and sectors of the EC/SCRA;
need to improve diversity representation in EC, groups, councils, and in
our leadership; need to be more intentional about embracing and practicing
diversity; enhance our processes and structures to better support diversity;
and need to improve efforts to seek a diverse group of awards nominees.
Finally, EC members thought that we needed to query our SCRA membership
about their concerns regarding diversity. Your opinions are essential.
The above concerns indicate that we have room for growth when it comes
to embracing diversity and inclusion. Our strong commitment to diversity as
a value and strength needs to be better aligned with our actions as we strive
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to be an open, welcoming, organization for all. We also
discussed the following ideas for action:
Ideas for Action
• Place diversity and inclusion into practice within
individual behaviors, journals, and SCRA in general.
• Produce special issues on the themes of diversity
and inclusion in the Global Journal, The Community
Psychologist, and AJCP.
• The EC should be more accountable for diversity
within our groups, promote metrics, and query
members.
• Support and attract more diverse leaders to the EC.
• Enact values that reflect diversity -- and the
processes and implementation.
• Consider differences beyond race, gender and other
dimensions of identity including age, disability, and
intersectionality.
• Ensure that diversity remains on the EC agenda.

Include items on diversity and inclusion on
membership surveys.
• Scaffold sense of belonging -- create spaces for
people to “add value, feel valued.”
• Ensure that the awards are aligned with our values
of diversity. Review and change the call for awards
and improve the nomination process.
• Develop accountability measures and standards.
• Be intentional about diversity.
• Include in the Biennial more opportunities for
diverse SCRA members to be visible;
highlight the voices and experiences of diverse
members.
Addressing diversity concerns often involves
difficult dialogues and developing an intentional plan
and being accountable. Moving forward, we could
become an exemplar model division when it comes
to embracing diversity and inclusion if we make it a
priority. We have an exciting opportunity yet daring,
in part, because it requires being intentional about
diversity and inclusion. Diversity will continue to
enrich us all, will open us to new ways of thinking.
Valuing diversity includes holding ourselves, our
institutions, and our organizations accountable for
embracing diversity as the core and foundation of who
we are, not as an add-on. Valuing and truly embracing
diversity and inclusion is everyone responsibility.
To conclude, please email me your thoughts
about this column, I would love to hear your ideas.
What do you think are our values, strengths, and
accomplishments in 2017? What are your concerns
about diversity? And what do we need to do to address
such concerns? I invite your reactions (ysuarez@uic.
edu).
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INTEREST GROUPS*
AGING
The Aging Interest Group focuses on the
productive role of aging in the community and
the prevention of mental health problems in
the elderly.
Chair: Andrew Hostetler,
andrew_hostetler@uml.edu
COMMUNITY HEALTH
The Community Health Interest Group focuses
on health promotion, disease prevention, and
health care service delivery issues as they
relate to the community.
Co-chairs: Venonica M. Baté-Ambrus,
criollav@hotmail.com
Darcy Freedman, daf96@case.edu
CRIMINAL JUSTICE
The Criminal Justice Interest Group provides
a forum to facilitate discussion, collaboration,
and action among community psychologists
who have broad interests in research,
practice, and policy related to the criminal
justice system.
Chair: Jessica Shaw, shawfg@bc.edu
DISABILITIES
The Disabilities Interest Group promotes
understanding of the depth and diversity of
disabilities issues in the community that are
ready for research and action, and influences
community psychologists’ involvement
in policy and practices that enhance self
determination, personal choice, and full
inclusion in the community for people with
disabilities.
Chair: Naoko Yura Yasui,
naokoyurayasui@gmail.com
EARLY CAREER
The ECIG focuses on developing and
enhancing the skills of early career community
psychologists (less than seven years of
experience post terminal degree) by creating
opportunities for mentorship, networking,
and leadership within the SCRA organization.
Co-Chairs: Mera Boulus,
mboulus44@gmail.com
Latriece Clarke, latriece27@gmail.com
ENVIRONMENT & JUSTICE
The Environment & Justice Interest Group
is focused on research and action related to
global climate change and environmental
degradation. With a focus on environmental
justice, particularly how environmental
change affects and often perpetuates social
inequality, this group explores the role
community psychology can and should play
in understanding in these urgent changes to
our ecology.
Co-Chairs: Lena Bain, lenabain88@gmail.com
Allison Eady, allisoneady@gmail.com
IMMIGRANT JUSTICE
To identify ways in which community
psychologists could assist and support new
immigrants and refugees at the local level, to
educate SCRA members about opportunities
to collaborate with local agencies/
organizations in support of immigrants and
refugees, to provide information and tools
that could be shared with local agencies/
organizations to help immigrants and
refugees, to advocate for the rights of
immigrants and refugees at the national
and international levels, and to work toward
permanent protection, dignity, and respect for
the migrant communities around the world.
Co-Chairs: Fabricio Balcazar, fabricio@uic.edu
Kevin Ferreira, kevin.ferreira@bc.edu
INDIGENOUS
The Indigenous Interest Group is hosted
by the Australian, New Zealand and Pacific
branch of the Society for Community Research
and Action. The aims of this group are
interrelated. Firstly, it wants to support SCRA
members who are conducting indigenous
research by providing a forum for the
exchange of ideas, literature and experience.
This will assist the Group’s more specific focus
which is to utilize our combined resources
more effectively to conduct strengths-based
praxis towards raising public awareness of the
plight of indigenous people and addressing
the social justice issues they face in oppressive
dominant societies.

Co-Chairs: Meredith Wellman,
wellman.87@osu.edu
Nathanial Mohatt,
Nathaniel,mohatt@ucdenver.edu
LESBIAN, GAY, BISEXUAL,
& TRANSGENDER (LGBT)
The LGBT Interest Group increases awareness
of the need for community research and
action related to issues that impact LGBT
people, and serves as a mechanism for
communication, collaboration, and support
among community psychologists who are
either interested in research/service/policy
related to LGBT people and communities, and/
or who identify as LGBT.
Co-Chairs: Debbie Ojeda,
debb.ojeda@gmail.com
Corey Flanders, corey.flanders@camh.ca

Written by Susan M. Wolfe,
Susan Wolfe and Associates,
susan@susanwolfeandassociates.
com
and Dominique Thomas,
Georgia State University,
dthomas60@gsu.edu

RURAL
The Rural Interest Group is devoted to
highlighting issues of the rural environment
that are important in psychological research,
service, and teaching.
Co-Chairs: Susana Helm,
helms@dop.hawaii.edu
Suzanne Phillips,
suzannemphillips47@gmail.com
SCHOOL INTERVENTION
The School Intervention Interest Group
addresses theories, methods, knowledge
base, and setting factors pertaining to
prevention and health promotion
in school.
Co-Chairs: Melissa Maras,
marasme@missouri.edu;
Joni W. Splett, splett@mailbox.sc.edu
SELF-HELP/ MUTUAL SUPPORT
The Self-Help/Mutual Support Interest Group
is an international organization of researchers,
self-help leaders, and policy makers that
promotes research and action related to selfhelp groups and organizations.
Chair: Tehseen Noorani,
noorani@googlemail.com
TRANSFORMATIVE CHANGE IN
COMMUNITY MENTAL HEALTH
The vision of the Transformative Change in
Community Mental Health Interest Group is
to strive to establish an alternative paradigm
that focuses the promotion of mental health
based in community settings based upon the
values of citizenship, recovery, empowerment,
inclusion, and social justice. This includes
the articulation of models, the identification
of promising practices, and research to
demonstrate the value of this alternative
paradigm and its exemplars.
Chair: Brett Kloos, kloos@mailbox.sc.edu
COMMUNITY PSYCHOLOGY PRACTICE IN
UNDERGRADUATE SETTINGS
Co-Chairs: Jen Wallin-Ruschman,
w.ruschman@gmail.com
Lauren Lichty, lflichty@uw.edu
*Last updated 02/13/18

Community Health
Interest Group
Initiates Research
Partnership with UPR
Psychology

Written by David W. Lounsbury,
Albert Einstein College of
Medicine, Bronx, New York

ORGANIZATION STUDIES
The Organization Studies Interest Group
is a community of scholars who are
interested in community psychology
themes (e.g., empowerment, ecological
analysis, prevention, sense of community)
in organizational contexts, and in importing
organization studies concepts, methods,
models, and theories into community
psychology.
Co-Chairs: Kimberly Bess,
kimberly.d.bess@vanderbilt.edu;
Neil Boyd, neil.boyd@bucknell.edu
PREVENTION & PROMOTION
The Prevention & Promotion Interest
Group seeks to enhance development of
prevention and promotion research, foster
active dialogue about critical conceptual and
methodological action and implementation
issues, and promote rapid dissemination and
discussion of new developments and findings
in the field.
Chair: Toshi Sasao, tsasao1@gmail.com

and share with us or set up a time to
talk about it.

Spring is here, and with it comes
many interesting and important
articles. First, the President’s
summary of the SCRA Executive
Committee’s Mid-Winter Meeting
provides SCRA members with some
insights into what is discussed and
what SCRA leadership considers
as priorities. Second, we have all
of the great articles submitted by
our column editors. Third, TCP has
additional articles to share that were
submitted by members, including
a book review. Fourth, we present
the 2018 SCRA Award winners
(congratulations!). And, finally, we
also present to you the candidates
for the SCRA Executive Committee.
With that, we would like to remind
you that, just as it is important to
vote in our local, state, and federal
elections, it is also important to vote
in the SCRA elections when you
receive the ballot.
Remember, we want feedback
from you about what we are doing
right and what you would like us
to do differently. Also, if you have
ideas for a special feature or article,
please email us at tcp@scra27.org

To be frank, things were not
going so well for my in-laws in
Puerto Rico even before Hurricane
Maria struck. The elderly parents
of my husband, Rafael, had been
housebound for more than a year
prior, requiring 24-hour homecare.
The family house in San Juan, a
Caribbean-style three-bedroom
cement structure – built in the
Fifties to withstand up to 140 MPH
winds when the Americanization
of the island’s economy was still
powering up – was now in need
of serious refurbishments to roof,
baths and kitchen. Then came
2017 Atlantic hurricane season. On
September 7th Hurricane Irma, a
Category 5 storm with intense
tropical rains and winds topping
180 mph, clipped Puerto Rico and
damaged an already extremely
fragile power grid. Just two weeks
later Maria hit, the first Category 4
storm to make landfall on Puerto
Rico since 1932. Tracking southwest
of the San Juan, from Arecibo to
Humacao, Maria wiped out homes,
roads, and bridges across the island.
Nearly the entire population was
without electricity and running
water with thousands rendered
homeless. A humanitarian crisis
unfolded.
From New York City, where
Rafael and I live, we did what
we could. We communicated
intermittently with his sisters and
the caregivers via cell phone, service

for which was extremely limited at
this point. Thankfully, the family
house survived, but power and water
were out. Rafael shipped special
care packages for food, toiletries,
and flashlights to his home. We
transferred cash, too, to cushion
the impact of delayed pension and
SSI checks, though there were
complications and bank fees that
added to our general sense of
helplessness. Flying to the island in
the weeks following the storm was
not a viable option. Flights into and
out of San Juan were dramatically
cut back, booking fees were nearly
double typical fares during this
period, and being on-site would
ostensibly add to the burden of the
fledgling relief effort.
Delivery of routine care and daily
meals for Rafael’s parents rapidly
become very difficult to provide,
given no light and no running water,
unrelenting tropical humidity, and
mischievous biting mosquitos. On
November 2, Rafael learned that
his father, 91, was suffering a fever.
Rafael immediately booked a flight
home. By the time he arrived, his
father had been admitted to the
palliative care service at the VA
Caribbean Healthcare System, an
impressive, modern hospital that
was well-functioning despite Maria’s
impact. The same week, Rafael and
his sisters arranged to move their
mother to a nursing home, which
had generators running full time
for power. She did not want to leave
her home but agreed to do so at least
until power was restored in their
neighborhood. She has been there
ever since.
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On November 7 at 11:42pm,
Rafael’s father passed away. The
cause of death was sepsis. His body
was taken to the Medical Examiner’s
Office in San Juan, where there was
literally a backlog of hundreds of
deceased persons to be processed
and released to grieving families.
I delayed flying to Puerto Rico
until plans for the funeral were
set. Finally, it was scheduled for
Sunday, November 26, three weeks
after his death. It was to be held at
his father’s beloved church, the day
before we would have celebrated his
92nd birthday. I arrived in San Juan
the day before, only to learn that the
body still had still not been released
to Rafael and his sisters. So, we
had the funeral without his father’s
remains. The ceremony was simple,
pleasant and well attended, despite
challenges in getting the word out to
friends and family.
We know now that the official
death toll attributed to Maria
stands at 64, though other reports
estimate that as many as 1,052
persons perished due to the impact
of the storm. Rafael, who helped
his sisters apply for support from
Federal Emergency Management
Administration (FEMA), reported
his father’s death as a Maria-related
event. Indeed, we feel that his
father’s passing was likely hastened
by the physical and mental stressors
he was subjected to in the days and
weeks following the hurricane.
What I have shared is just a
glimpse of what one family, my
family, has experienced since
Maria struck. In the wake of this
destructive storm, my personal
6
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connection to Puerto Rico inspired
the possibility of doing more to
help. In early October, on behalf
of the Community Health Interest
Group (CHIG) leadership, I initiated
a dialogue with colleagues in
community psychology, public
health, medicine, anthropology,
natural resource management and
systems science who have interest
in to exploring ways of supporting
community-based approaches
to recovering from events like
Hurricane Maria. In San Juan,
we reached out to colleague, Dr.
Blanca Ortiz Torrez, Professor of
Psychology at the University of
Puerto (UPR), who openly invited
additional support and collaboration
from CHIG and SCRA.
During the week after Rafael’s
father’s memorial, Rafael and I
met in person with Blanca at her
UPR office. Power was still out on
campus although the university had,
surprisingly reopened to students by
this date. Blanca informed me that
she had, in fact, already mobilized
her students to start to address the
needs of multiple communities in
the San Juan area. At this juncture,
Blanca and her UPR psychology
students had already worked with
community leaders to complete an
initial, jointly conducted community
needs assessment and designed
a 5-point action plan for one
particularly hard-hit community in
the San Juan area. To support these
impressive efforts, I agreed to work
with CHIG to champion a request
for SCRA funding to help seed the
implementation of the action plan.
In February 2018, we happily
learned that SCRA had approved
spending up to $1,000 to support
a post-Maria community action
recovery partnership with the
Blanca and her students in the
Department of Psychology at UPR.
CHIG leadership is committed to
collaborating with UPR’s psychology
students to support their community
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recovery work, acknowledging the
hardships they face. Despite severe
damage to many of its structures
and lack of power and running water
in many facilities, UPR reopened
all 11 of its campuses in December.
One report by the interim president
of UPR put damages at $118
million. Reopening campus was a
means to help restore some sense
of community and normalcy among
students who are eager to make
progress toward the completion of
their degrees.
Currently, students face daily
hassles getting to and from campus,
where traffic light malfunctions
create added travel time and where
public bus service has been limited.
Many students have left Puerto Rico,
sometimes to transfer to mainland
universities, as many stateside
institutions have started to offer
tuition waivers or in-state tuition
rates to students from Puerto Rico.
These institutional policies are wellintentioned but may ultimately be
accelerating a ‘brain drain’ that will
further undermine recovery on the
island.
These SCRA funds and the
partnership with CHIG will help
recognize the important efforts
of students in Puerto Rico and
reinforce the message that Puerto
Rico can and will recover. Exactly
how to expend these funds has been
yet been finalized, although there is
agreement that funds should be used
to cover costs incurred in organizing
and conducting community meetings
as well as tangible expenses of being
a research team member, such as
accessing Wi-Fi, setting up charging
stations, and local transportation. We
will be seeking recommendations of
the Department of Psychology, UPR
student groups and participating
community stakeholders, and
we will be looking for ways to
collaborate with faculty and students
on different campuses across the
UPR system. Most importantly,

CHIG hopes to create a platform
for on-going communication with
faculty like Blanca and her students,
to learn about their academic
needs, and to leverage these funds
to find ways to create sustainable
community research partnerships
with UPR and communities in
Puerto Rico.

The Community
Practitioner
Edited by
Nicole Freund,
Wichita State University

Practice in Action: The
Community Engagement
Institute

Written by Olya Glantsman,
DePaul University

The Community Psychology
Practice Council is utilizing this
column in 2018 to highlight the
practice work of our members and
profile their organizations. This
first profile is of The Community
Engagement Institute (CEI), an
institute affiliated with Wichita
State University. CEI partners with
communities and organizations
to strengthen Kansas through
education, leadership development,
facilitation, project management, and
research. The Institute’s purpose
is to (1) promote best practices in
organizations and communities,
(2) foster meaningful connections
and engagement, provide applied
learning opportunities, and (4)
conduct high-impact, state-of the-art
applied research. Dr. Scott Wituk
currently serves as executive director
of the institute and provided valuable
context and history for how CEI
came to be and where it is going.
Dr. Wituk believes that CEI’s
history has several continuous
threads connecting its historic work
with what it does today. The roots of
the Institute go back approximately

35 years. Everything started in
1984 with a Wichita social worker,
Evelyn Middelstadt, seeing a great
many benefits for her clients when
they participated in local self-help
groups (e.g., AA, cancer survivor
groups, peer led support groups).
All her referrals were through voice
calls, in-person conversations, and
printed pamphlets since the Internet
was still several years away from
becoming the ubiquitous presence
many Americans experience in 2018.
Evelyn was a one-person network
hub, connecting those who needed
it to the resources and self-help
groups that could provide assistance.
Over time, the network, called the
Self-Help Network, turned into
a nonprofit and grew beyond Ms.
Middlestadt’s capacity to manage
it alone. Moreover, she was nearing
retirement, so she began looking
for help to find a home for the
nonprofit work she had poured so
much of herself into building. That
help came in the form of Dr. Greg
Meissen, who was a professor in the
Wichita State University psychology
department and sat on the nonprofit’s
board of directors. Through
conversations and negotiations with
the university, Dr. Meissen assumed
leadership, the nonprofit dissolved,
and the Self-Help Network was
welcomed to WSU, housed within
the psychology department.
While at first, the network focused
on Wichita, the need for its services
and the value it provided outgrew the
local nature of its beginning. Soon,
the Self-Help Network expanded to
include the entire state of Kansas.
For over 10 years and with more and
more staff, it provided 800 number
referrals to self-help groups and
educated professionals about the
benefits of self-help, among other
things. As a result, some self-help
groups, particularly in the domain
of mental health, became nonprofits,
beginning to run mental health
drop-in centers and training other

peer support groups on how to run
nonprofit, self-help networks.
The center’s further expansion
began in the mid- to late-1990s.
This was also around the time
that Dr. Wituk joined the network.
Having heard about an extra credit
opportunity in his undergraduate
Social Psychology class at WSU,
Dr. Wituk became a volunteer,
answering the 800-line to help those
looking for self-help groups and
updating the database. Working at
the network connected him to Dr.
Meissen and the field of Community
Psychology (CP). Over the course of
his work at the Self-Help Network
and with Dr. Meissen, Wituk
determined that he wanted to do
more of it and applied to the CP
grad program at WSU. The power
of the Self-Help Network changed
many lives, including those of its
staff and leadership. During the
1990s, the network persistently
received additional support
requests from nonprofits, coalitions,
local governments, faith-based
organizations, and others. These
requests often went beyond nonprofit
support and thus, the organization’s
services expanded to include
facilitating nonprofit leadership
workshops and program evaluations.
This expansion in services ultimately
required a name-change from
Self-Help Network to the Center for
Community Support and Research
(CCSR), so that the name included
the various capacities of the
organization beyond the original
mission as a hub of information
and as a connector to local self-help
groups. While CCSR still worked
with mental health consumer-run
programs, it began expanding even
further to capacity building and
leadership development programs
with self-help and support groups
and beyond.
CCSR showed those connected
to it that sustainable change is
possible. Dr. Wituk “was seeing
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change happen within a setting over
a period of time. What happens
to a community or a coalition and
nonprofit after the funding/grant
is gone?” At CCSR, the rewarding
part of the work is in continuing
to support those coalitions and
nonprofits and to see their good
work continue. In addition, because
of its roots as an organization that
identified a need and created a
solution over time and through trial
and error, the culture celebrated is
one that is willing to try new things
and experiment. The way forward
is often by asking questions like:
“How can we create communities
of practice?” and “Let’s learn what
we can from working with all these
communities and see how that
might apply to a different sector or
program.” As the executive director,
it is often Dr. Wituk who asks these
questions and encourages multiple
ways to find the answers.
In 2012, about 3 years after Dr.
Wituk assumed the leadership post at
CCSR, he began recognizing that the
organization needed a new structure
to support all its activities. At the
time, the organization was receiving
nearly 100 grants and contracts
each year, and Dr. Wituk began to
investigate whether and how CCSR
could become an institute that
houses multiple centers rather than
a center with different service areas.
The institute structure provides
more freedom to grow and greater
capacity to deliver the services the
organization is being asked to deliver.
The transition to the Community
Engagement Institute was completed
in 2015, and the service areas
blossomed into an initial set of
centers. One of these is the Center
for Behavioral Health Initiatives
that regularly get requests of all
sizes from small, local nonprofits to
large state agencies and works on
projects promoting mental health
and recovery. Another example
is the Center for Public Health
8
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Initiatives that works with the State
of Kansas to promote community
health workers and local residents
who receive training to support their
residents around health behaviors.
As of January 2018, the Institute is
considered one of the largest selfhelp support group referral centers
in the United States and houses
six centers (Center for Applied
Research and Evaluation, Center for
Behavioral Health Initiatives, Center
for Leadership Development, Center
for Organizational Development
and Collaboration, and Center for
Public Health Initiatives, and the
IMPACT Center). With five to a
dozen individuals in each center
working on various projects, across
the centers, the Institute employs
70 to 75 full- and part-time staff,
including students, with a core of 40
staff, many graduates of psychology
(CP, I/O, and Clinical), social work,
public health, as well as part-time
associates for contracts that require
additional resources. CEI also works
with the Wichita State to provide
practicum, internships, and other
applied learning opportunities for
both undergraduate and graduate
students in psychology, social work,
public health, and more.
CEI has a lot to offer its staff
and students in terms of training
and skills including opportunities
to connect to real-world problems
and challenges and to work with
individuals who are impacted by
those challenges in various ways.
Staff at CEI work with stakeholders
at all levels, from a population being
impacted to nonprofits established to
help that population to policymakers
in a position to effect change. “It is
a rare and a fantastic opportunity to
be able to get involved with projects
like that early on in one’s career,”
said Wituk. At the Institute, students
can also get exposure to evaluation
and applied research methods and
are able to design services that meet
very different needs. The applied
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learning and service learning
opportunities are not usually tied
to academic programs of research,
and this is part of what makes CEI a
unique place for students and staff.
Wituk’s mantra and a core value
at CEI is: “Go to the community and
good things will happen. Listen to
the community and good things will
happen.” Listening may be broadly
defined as both collecting data and
talking to community members
about the challenges and issues they
try to make progress on, but the act
of listening is crucial. The point of
CEI’s work is to help its partners
sustain their missions and grow
to deliver what their communities
need. To do that, CEI’s staff has to
be able to listen to their partners,
the community, and each other.
According to Wituk, “When we
step out and take those initial steps
of listening and connecting to the
community; when we conduct needs
assessment of community leaders,
asking them about traditional and
nontraditional needs; when we go to
the community to hear their needs,
hopes, and aspirations; that’s when
the real and sustainable change
happens.”
To learn more about the
Community Engagement
Institute, visit their website: http://
communityengagementinstitute.org/

The Criminal Justice
Interest Group
Edited by Jessica Shaw,
Boston College of Social Work

The Criminal Justice Interest
Group Column features recent and
ongoing work of our members. We
encourage readers to reach out to
the authors if they are interested in
learning more or exploring potential
opportunities for collaboration. We
also invite readers to join one of our
upcoming Learning Community

Series presentations in which
Criminal Justice Interest Group
members share their work virtually
to foster a learning community.
More information, and recording of
prior presentations, can be viewed at
http://scra27.org/who-we-are/interestgroups/criminal-justice-interestgroup/ .

Fostering Interdisciplinary
Collaboration through
Process Evaluation

Written by: Sindhia Colburn,
Mercedes Pratt, Adam Watkins,
and Carolyn J. Tompsett, Bowling
Green State University
In 2014, the Lucas County
Criminal Justice Coordinating
Council (serving the Toledo, OH
metropolitan area), with several
collaborating agencies, was awarded
a Second Chance Act Two-Phase
Juvenile Re-entry Demonstration
Program Grant by the Office of
Juvenile Justice and Delinquency
Prevention. The overall purpose of
this Second Chance Act (SCA) grant
was to support and evaluate familyfocused services for high-risk youth
re-entering the community from
juvenile detention. In Lucas County,
the SCA grant brought together
several agencies invested in reducing
recidivism among juvenile offenders,
including the Lucas County Juvenile
Court, a local community mental
health center, a faith-based family
services center, and legal aid
providers. Our research team at
Bowling Green State University
(BGSU) collaborated as the
independent evaluator of the grant.
The grant was originally designed
to provide services to youth reentering the community after a
6-month detention at the local
juvenile treatment center, which
provides mental health, substance
use treatment, and educational
services in a residential facility.

Grant-supported services included:
1) Functional Family Therapy—a
short-term structured homebased mental health intervention
that targeted family dynamics to
decrease negative behavior patterns;
2) alcohol/drug treatment; 3) civil
legal services; and 4) family support
services. After the grant was
received, the court administration
recognized early in the planning
phase that due to increased efforts
to divert youth from detention, there
were much fewer youth detained at
the treatment center than originally
planned for in the grant. As a result,
youth released from short-term
detention also became eligible for
grant services; in addition, some
services were changed or dropped by
service providers. These changes led
to extensions of the initial planning
and implementation phases, with all
services beginning at least six and
sometimes more than twelve months
after the proposed implementation
date of May 2015. As the grant
carried into 2017, several key
stakeholders raised concerns about
low rates of incoming service
referrals and low service utilization.
Our evaluation team initiated a
process evaluation to learn more
about processes contributing to these
concerns.
Methods of the Process Evaluation
We conducted semi-structured
interviews between February
and April 2017 with eleven key
informants involved in the grant
in various roles, including court
administration, probation, mental
health providers, and legal aid
attorneys. Of the eleven total
informants, five informants were
responsible for providing services
directly to youth and families,
whereas the other six informants
were primarily responsible for
supervising and managing staff
and executing administrative
tasks. The interviews lasted about
45 minutes and were conducted

in a private setting, usually the
office of the informant. We audiorecorded and later transcribed each
interview. Atlas.ti software was
used to facilitate content analysis,
identifying themes about attitudes
toward the grant, perceived strengths
and barriers of grant-funded services,
and the effects of the grant on
participating youth and families.
Themes that emerged across at
least two different departments or
agencies involved in the grant were
summarized in the process report.
Results from Key Informant
Interviews
Most informants expressed
positive attitudes toward the grant
and described it as an avenue for
increasing access to mental health
and legal services for youth and
families involved in the court
system. Some strengths of the
grant highlighted across multiple
interviews included the variety of
service options available to families,
the inclusion of parent-focused
programs and civil legal aid, and the
voluntary nature of the grant services
which enables families to opt into
the programs that best fit their
needs. Further, some informants
appreciated how the grant facilitated
collaborations between previously
independent agencies. For example,
one informant said, “I think there
has been more communication with
the community than we have had
in the past. And I think that helps
collaborating and working together
and helps the family and the kids in
the system.”
Interviews also revealed
knowledge gaps among service
providers about the grant and
associated services. Informants
had different perceptions of the
eligibility criteria for grant services,
some inaccurately stating that any
court-involved youth was eligible
for grant services. Informant
interviews illuminated a general lack
of information about the services
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included in the grant, as less than a
third of the informants accurately
identified all grant services. One
supervisor described knowledge
gaps of staff responsible for service
referrals and the impact on family
engagement: “Parents ask [about
the grant services], ‘What are they
supposed to be doing?’ and we have
staff say, ‘I don’t know, I don’t know
what they’re doing.’ Parents aren’t
going to trust [the grant service
providers].”
Another important theme that
emerged from the interviews is
dissatisfaction with the level of
communication between service
providers and key partners involved
in the grant, which likely contributed
to the knowledge gaps about the
grant and its services. For instance,
respondents raised concerns about
inter-agency communication during
the early stages of conceptualizing
and writing the grant, which led to
later confusion as services evolved.
The grant-writing process involved
multiple writers from various
agencies, and informants were
not given opportunities to read or
provide feedback on sections that
were written by other agencies.
Informants viewed efforts to
facilitate regular communication
among grant members (e.g., group
emails and technical assistance
calls) as largely unsuccessful. On a
related note, there was little overlap
in the grant-related meetings that
informants reported attending
regularly, and based on their
accounts, it was rare for all grant
partners to be in the same room
together.
Besides these communication
barriers, informants noted several
other barriers to referrals and family
engagement, including the lack of
a standard referral protocol and
minimal contact between referring
agencies and service providers. An
overwhelming concern across all
interviews pertained to a fear of
10
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“overloading” families with services.
Informants noted that providers
may drop non-mandatory programs
from referrals to reduce families’
service load, whether or not those
programs fulfill an unmet need.
Even when families are referred
for grant services, informants
noted that families often opt out
or disengage from the programs
due to their voluntary nature. In
particular, families participating in
Functional Family Therapy tended
to drop out of treatment early if the
youth’s probation period ended prior
to the end of the treatment process;
informants believed that families
no longer under court supervision
wished to disengage from all
services they perceived as associated
with the court. Informants also
speculated that some staff may be
reluctant to refer to other providers
because they perceive other services
to be a threat to engagement in the
services they provide, particularly
when staff lack understanding of
the unique benefits of those other
programs.
Importantly, the interviews
revealed several strengths across
the grant collaboration. First,
providers were genuinely invested
in their work with families and
concerned about meeting families’
individual needs. Grant partners
valued the roles of other agencies
in the grant and viewed others to
be similarly invested in the work.
Informants were also aware of the
major communication barriers and
offered recommendations for grantinvolved agencies to better educate
families and other agencies about
their services and to streamline
communication when coordinating
grant services between agencies.
Lessons Learned and Implications
for Interdisciplinary Work in
Juvenile Justice
After summarizing these results
in a process report, we presented
our findings at the monthly grant
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partners meeting and solicited
feedback. The partners who
attended the meeting stated the
report accurately portrayed their
perceptions of the grant and the
major barriers to its implementation.
We found that, as the evaluators, we
played a central part in addressing
the communication barriers
and facilitating new avenues of
communication across agencies.
For instance, our report served as
the basis for discussions among
partners about the current referral
process. Community agencies
that were under-utilized shared
tools and strategies for identifying
families who would benefit from
their services. Grant partners also
outlined each agencies’ processes
for making service referrals. Our
research team compiled a single
referral decision tree distributed
across agencies, to make each
agency’s referral process more
transparent and to identify points
where more inter-agency contact
could facilitate referrals to grant
services.
Results from this process
evaluation may have overall
implications for program evaluation
and implementation of collaborative
grants in juvenile justice settings.
Professionals who work directly
with court-involved families
within and outside of the system
found inter-agency collaboration
to be important and helpful, but
also impeded by communication
barriers. Youth re-entering the
community, as well as their families,
were seen as benefitting from a
diverse array of services even
as providers expressed concern
about “overloading” families with
services. Most importantly, the
agencies collaborating in the current
grant generally trusted each other’s
motives and intent to help families,
and this was crucial to the grant’s
implementation. Conducting process
evaluations such as this one at

regular intervals could help develop
or build on trust across agencies
by enabling more structured
communication and facilitating
coordination of efforts to serve youth
and families.

Rural Interest Group

Column Editor, Susana Helm, PhD,
University of Hawai`i at Mānoa,
Rural.IG@scra27.org
Co-Editors Cheryl Ramos, PhD
and Suzanne Phillips, PhD
The Rural IG column of The
Community Psychologist highlights
rural resources as well as the work of
community psychologists, students,
and colleagues in their rural
environments. Please email Susana if
you would like to submit a brief rural
report for publication in this column,
or if you have resources we may list
here.
In this issue, we would like to
welcome Dr. Melissa Cianfrini to
our leadership team. Melissa will be
leading the development of the Rural
content for the soon-to-be-launched
communitypsychology.com website.
Melissa is a 2016 graduate of the
community psychology program
of Curtin University. Her thesis
explored the impact of the mining
boom on regional communities in
Western Australia, with a focus on
skill shortages and labour migration.
The research explored the relational
capital and paradoxes embedded at
all levels of community, drawing
attention to government’s policy
of applying economic solutions to
social problems (https://espace.curtin.
edu.au/handle/20.500.11937/1134).
Melissa currently is working at the
University of Western Australia
in Perth, Australia. Our inaugural
Rural feature for the new SCRA
website will showcase the work of
Professor Cheryl Ramos, Rural IG
co-chair. Please contact Melissa
if you would like your rural work

showcased on the website in the
future (m.cianfrini@gmail.com).

Self-Help/Mutual Aid

Rural Resources

The Changing Shape of
Self-help/Mutual Aid

For the past 25 years, the Journal
of Rural Studies (https://www.
journals.elsevier.com/journal-ofrural-studies) has been publishing
interdisciplinary and global research
in the areas of “contemporary rural
societies, economies, cultures
and lifestyles; the definition and
representation of rurality; the
formulation, implementation and
contestation of rural policy; and
human interactions with the rural
environment.”
• The August 2017 issue included
a special section on the digital
divide, a topic that has been in
the US national news recently, as
net neutrality may be dismantled
with dire consequences for
widening the rural digital divide.
•

The October 2016 issue
highlighted The Rural as a
dimension of environmental
justice. The special section
editors made the case against the
“tyranny of the majority” because
it allows the degradation of
The Rural through “taking and
dumping,” “utilitarian thinking,”
and “minority burden, and
majority benefit” positionality
(Ashwood & MacTavish, 2016;
pp 271-272). The collection of
articles aims to disable rural
targeting and rural othering,
and instead reposition The
Rural as a central aspect of the
environmental justice discourse.

Written by Tehseen Noorani

The key concepts our interest
group revolves around - for instance,
‘self-help’, ‘mutual support’ and
‘peer-assisted’ - can be understood
in broad-brush terms. In doing so,
the phenomena they refer to might
be said to appear everywhere - in
the workplace, social gatherings,
big institutions, community spaces,
on the internet, or at home. This
raises a challenge for those of
us interested in studying and/or
promoting self-help and mutual
support (SHMS) practices: how
can we draw boundaries that allow
us to distinguish where it is from
where it is not? If we cannot any
longer, perhaps the distinctive study
of SHMA risks fading into a sort of
generalized irrelevance.
In her acceptance speech for
the Association for Research
on Nonprofit Organizations and
Voluntary Action (ARNOVA) award
for Distinguished Achievement
and Leadership in Nonprofit
and Voluntary Action Research
in November 2016, Professor
Thomasina Borkman explained
that the study of self-help and
mutual aid originally focused upon
clearly-bounded in-person meetings
centered around the technology
of a sharing circle that endures
over time, building up a collective
‘experiential knowledge’. The study
of such groups sought to highlight
the problem-solving capacities they
cultivate and apply. Borkman’s
early research (1976; 1999) has been
seminal in the sociological and
psychological research into SHMS
groups. However today it could be
argued that these social formations
are giving way to activities of
listening, sharing and problem-
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solving that are more ephemeral,
online, contested and unreciprocated,
communicated through open
networks that have come a long
way from the notion of pre-digital
bounded sharing circles.
At the same time (and arguably
part of the same larger story), the
health and social care sectors have
been reconfiguring themselves
around experiential knowledge
since at least the 1980s. Today it is
rare to find a hospital or a service
provider that does not seek to
represent users, clients and patients
in some form. This may be couched
in a more consumerist discourse of
seeking feedback in order to provide
the best ‘customer service’, or a
more democratic or social justice
discourse of ‘giving voice’ and
promoting patient-driven research
and service provision. Also, in many
political contexts (for example, more
evident in the UK and Germany
than the US), there have been
attempts to incorporate users, clients
and patients into government and
governance structures, with the
goals in mind of feeding back and
- or so the rhetoric goes, at least
- ‘driving’ both government policy
and legislative change in modern
democratic societies.
In all these cases, the co-optation
of existing SHMS groups into
private, public or third sector
institutions, or the development
of new groups within existing
institutions, often leads to different
kinds of social formations than those
which have been studied under the
phenomenon Borkman has helped
to define. These newer groups tend
to be led by professionals. Group
processes and ground rules are more
likely to be applied from the outside
rather than to emerge organically
as part of the group’s selfexperimentation. One consequence
is that communication between
group members tends to echo official
discourses, frameworks and claims,
12
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less generative of new or alternative
ways of seeing, experiencing and
understanding.
All of this is of course important
to document. For instance, we might
trace the changing (in)capacity of
groups brought into institutional
structures to invent, resist and
contest bureaucratized procedures,
rules and norms. Alternatively, in
following the language of ‘self-help’,
‘mutual support’ and ‘peer’, we
can end up connecting important
dots, for instance in highlighting
hitherto hidden histories, as
Deidra Somerville showed us in
the last issue. However, following
the language can also take us far
from the qualities we value within
SHMA groups. The label ‘peer’ is
increasingly applied to paid and
professional roles where those
with experiential knowledge of a
problem work on behalf of larger
organizations and institutions to
provide client services. In our
interest group’s Fall phone call last
year, we shared examples from
Canada of how ‘peer support’ is
being replaced by ‘lived experience’
in order to allow those with no
relationship to service users to be
hired as support workers, while in
Los Angeles, ‘peer’ is being used to
designate those who are of the same
ethnic group as clients. In both these
examples the underlying conception
of ‘community’ undergirding the
peer role gets reconfigured.
Meanwhile, the term ‘self-help’
is applicable in a far wider range of
practices than that of the sharing
circle alone, such as in books written
by self-help gurus and treatment
programs and online courses with
predetermined content. Academic
literature searches on “self-help”
bring up more references to selfhelp manuals and programs than to
groups, yet none of this embodies
the ethos of mutual assistance and
collective problem-solving found
within SHMA groups. One response
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is to wrestle the meaning of these
terms back from how they have been
taken up in these disparate practices,
but arguably the horse has already
bolted.
Another tack for SHMA
researchers is to look for the
qualities one finds in SHMA groups,
if not exactly the same group
formats. During an interview for my
PhD research, the Hearing Voices
Network1 group facilitator Don Swift
described the ‘co-emergence of truth
and trust’ as a precious and powerful
healing force in group meetings.
In the contemporary moment, as
scientific knowledge is increasingly
met with skepticism, generalized
concerns about living in ‘post-truth’
societies have arisen alongside new
populisms that reject scientific truthclaims. In this context, knowing
who and/or what to trust may be
becoming more important. SHMA
groups are protected spaces and
as such make it possible to discuss
experiences in vulnerable ways.
Members build relations of intimacy
and trust around problems that
cannot be shared with outsiders
without a degree of shame or
discomfort.
If mutual aid is about building
up relations of trust and solidarity,
alongside shared understandings
of both individual and shared
predicaments, we may find them in
the proliferation of new commons
that are emerging. With experiments
in sustainable commoning centered
upon agricultural practices such as
permaculture, derelict and unused
spaces and community gardens, the
solidarity is often staked upon a
shared relationship with the land.
Here the myriad practices we find
- of working the land, strategizing
resource use and living together may not be centered around regular
group meetings or sharing circles
but the ethos, goals and attention to
process may warrant including them
in our study of SHMA practices.

Including such spaces invites also
looking at online fora, some of which
lay claim to being ‘digital commons’.
We should be wary of romanticizing
MAGs as spaces for slowness and
face-to-face interconnectedness, as
pitted against speed, easy-access
information, and algorithmicallymediated forms of experiencing that
are increasingly familiar in digital
life. In many instances, surfing the
web does not produce closed circuits
of sustained reciprocation, as we
move incessantly from website to
forum searching for information
that one can use. However, in other
cases, particular sites are returned
to time and again, and online
communities of truth and trust to
emerge. It is exciting to ask how the
distributions of affectation, care and
trust are altered by the abilities of the
online platforms with their partiallyanonymized visitors to produce
linkages, communication and
knowledge resources in new ways.
But what of the bounded,
‘outsider’ self-help/mutual aid
groups as originally conceived in
the research tradition inaugurated
by Borkman and others - should
we accept that these models are
simply dying out in our globalizing,
digitizing world? Perhaps not. One
driver behind the formation of
new groups are issues or practices
that are illegal, stigmatized or
perceived as threatening within their
social and cultural milieus. They
cannot therefore be transparently
institutionalized like so many patient,
client, and user voices, nor perhaps
even openly discussed in accessible
collective spaces. Changing laws,
regulations and norms around drug
use offer good clues for where
new SHMA groups might spring
up. Consider groups for those
seeking to better understand and
integrate powerful and sometimes
traumatizing experiences occasioned
by the use of psychedelic drugs, or
groups of mothers working in newly-

legalized marijuana dispensaries
who are concerned that their actions
will condone marijuana use amongst
their children.
By tracking the shifting and oftconflicted designations of legality
and acceptability, SHMA research
can identify and study groups that
require enduring boundaries in a
world of ephemerality and porosity,
in part for the very reason of the
protection from legal, political or
social judgment that this affords.
Far from becoming an antiquated or
fringe social formation, the study of
such bounded groups to ascertain
how members build relations of
intimacy, trust and truth-seeking
around problems that cannot be
easily shared with outsiders lends
an important task for self-help
researchers in the contemporary
world. Perhaps with a twist - more
than in the research tradition’s
early years, such research takes us
into the fecund shadows behind
the visible social world, where
secrecy, boundaries and protection
remain vital for the slow, careful
construction of alternative and
inventive ways of living together.
1
See http://www.hearingvoicesusa.
org/ for the US website.
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Student Issues

Edited by Erin Godly-Reynolds
and Jaimelee Behrendt-Mihalski,
University of North Carolina
Charlotte

A Call for Increased
Transparency: Total Cost
of U.S. Graduate School
Attendance and MultiLevel Policy Implications
Federal-Level Proposed
Cuts: Same Headline,
Different Day

Written by Erin Godly-Reynolds
& Jaimelee Behrendt-Mihalski,
University of North Carolina
Charlotte

In our current political climate
in the U.S., we have become
inundated with alerts of potential
threats to our federal funding
and other resources that support
our graduate degree programs
and individual-level funding
streams that enable us to complete
advanced degrees in Community
Psychology and repay student loans
after we graduate. While these
threats seem to be never-ending,
in December we enjoyed a small
win that warranted a temporary
sigh of relief: The provision to tax
graduate student tuition waivers
and grants was removed from the
Tax Code chopping block. In its
Education Advocacy Legislative
Update released in January, the
American Psychological Association
(APA) explained that a coalition
of advocates successfully stopped
Congress from eliminating key tax
provisions that support graduate
students (APA Federal Action
Network, 2018). APA (2018)
described the preservation of student
loan interest deduction and tuition
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remission tax wavers as critical to
graduate students because of these
policies’ role in making graduate
study more accessible and affordable.
Framed as a win for both graduate
students and our university, our
Graduate School electronically
notified us of this federal-level
policy news with “Good News for
Graduate Students” as the subject.
The message sparked a conversation
among over twenty of our peers
pursuing advanced degrees in
psychology, which was fueled by
APA’s sentiment regarding policies
that impact access and affordability
and informed by content we studied
in a required diversity course.
Who Can Afford Graduate School
Today?
We all enjoy the privilege of
access to graduate school training
because everyone involved in this
conversation is a current doctoral
or master’s student. However, we
are aware of the differential levels
of financial and familial sacrifices
each of us currently endures and
has committed to shouldering for
the next however many years until
our student loan debts have been
repaid with interest. While many of
us wrote to our representatives or
advocated against the proposed cuts
in other ways, there was an “elephant
in the room” moment in the midst of
this situation: Some of us would be
just fine, while others may be forced
out, financially unable to continue.
We started reflecting upon how we
got here, and as a group how we are
already lacking diversity in terms of
childhood SES, parental educational
attainment, and race/ethnicity, and
how those of us who are not from
White, middle-class families are
often hyperaware of that.
Despite an active initiative led by
passionate faculty to recruit more
diverse applicants, our program faces
the same challenge as psychology
graduate programs across the U.S.
because, in general, who can afford
14

Spring 2018

to forgo a professional salary and
benefits after earning their bachelor’s
degree to enroll in graduate school
instead? While 37.4% of the U.S.
population identified as being of a
racial/ethnic minority background
in 2011 (U.S. Census Bureau,
2012), 75% of students enrolled
in graduate programs like ours
(i.e., housed in University College
of Arts and Sciences) identified
as Caucasian/White according to
data collected from more than 500
programs offering advanced degrees
in psychology (Cope, Michalski, &
Fowler, 2016). According to Arnott
(2012), disregarding any additional
barriers imposed by cuts, some
students may no longer be able
to afford the cost of attendance
at any level within public, higher
education institutions because of
the unsustainable rate of increases
(i.e., 440% between 1984 and
2009); tuition raises have surpassed
inflation every year since 1980
(Weeden, 2015).
Institutional-Level Decisions: How
We Got Here
State legislators have utilized
tuition policy as a tool to influence
college affordability and access in
some states (see Weeden, 2015),
but tuition is not the only way for
institutions to increase the total cost
of attendance for students. Many
students are unaware that fees, which
are less regulated, were introduced
by lobbyists for colleges in the
1980s to offset state budget cuts. In
addition, the advent of fees cemented
a consumer-marketplace approach
to generating revenue in higher
education reflecting the ideological
principle that nothing in life should
be free (Hayden, 2010). Rather than
a temporary solution, as they were
proposed, fees became permanent
and they have escalated ever since
(Hayden, 2010). A critic of fee hikes
at UC Berkeley in 2007, Newfield
(2016) foresaw how this approach of
increasing fees to “market” in their
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law school “would only work for the
‘big four’ professional schools and
that if applied to undergraduates,
would wreck UC overall, as well
as PhD programs and professional
programs whose graduates have
moderate incomes” (Part II, Stage 3,
para. 77). Institutions are using fees
to increase the cost of attendance
without directly increasing list
tuition (Arnott, 2012)
As doctoral students at a public,
nonprofit institution, fees cost us
more than the tax provision would
have if it had passed and have
serious financial implications. We
decided that since our Graduate
School began a conversation around
concern for policies that adversely
affect graduate students financially,
we needed to capitalize on the
opportunity by highlighting the
impact of our institution’s fees policy.
As a group, 25 doctoral students
signed on to a letter to the Dean
of the Graduate School explaining
that we agree it’s good news the
provision taxing our tuition waivers
was no longer included in the federal
budget bill but there are policy
decisions, such as fee totals and
allocation, made on the university
level that have a more significant
impact on the livelihood of graduate
students. We illustrated our point
from three perspectives: fees total
31.6% of the cost of attendance for
graduate students; with a tuition
waver, we retain only 70.7% of our
stipend pay after deducting fees;
as alumni, we will remember that
as students we contributed more
than $15,500 to the university in
fees. In response, we were thanked
for reaching out, and informed that
a university-wide Task Force is
looking into funding for graduate
students, and our concerns would
be taken to the Task Force. After
we responded to inquire how we
could directly support this initiative,
including if we could send a student
to represent us at a meeting, we were

told there had been opportunities
to participate during fall semester,
there is already a graduate student
representative on the Task Force, and
that during the spring term there
will be more opportunities for our
input and evaluation. Among all 25
students who signed the letter, no
one had made a connection between
two forums advertised for graduate
students to attend in November
and this Task Force. In addition,
faculty encouraged us to follow-up
because of the lack of transparency
regarding who is selected to serve on
committees like this Task Force. We
have not yet heard about any spring
semester opportunities to participate,
and we are concerned that offering
citizen participation is being touted
as a sincere effort to engage student
stakeholders, while in reality, the
response could be an empty gesture
or strategy to appear supportive.
A Call for Transparency and Action
Realizing the potential ubiquity
of our concerns, we reached out to
faculty members and students at
other institutions, hoping to better
understand how institutional policies
adversely affect their students and if
they had successfully advocated for
change. We heard anecdotes from
others that echoed our concerns.
Some of these stories focused on
graduate students receiving stipends
that are specifically meant to
purchase health insurance but do not
cover the cost of health insurance.
Other institutions process student
research grants and awards through
their Financial Aid Office and use
these awards to cover account
balances. This negatively impacts
students as they need to decide to
either have an award paid directly
to them and claim the award as
taxable income, or have it processed
through their university and put
toward tuition and/or fees instead
of toward their research as intended.
Based on these examples, it is clear
that policies across intuitions are

negatively impacting students; many
policies have more severe financial
consequences than the previous
version of the federal tax bill. One
of the main criticisms of the tuitionrelated provision of the tax bill was
that it would make higher education
inaccessible to those from lower
socioeconomic status backgrounds;
however, student fees and other
policies have the same effect,
undercutting any efforts to make our
graduate programs more diverse.
Since the financial burden
of attending graduate school is
common across many departments
and institutions, particularly in
the U.S., there is a need for more
transparency, so we can start talking
about these issues more openly and
advocating for feasible changes. For
instance, after conversations about
the disparities in graduate stipends
across social science and business
programs, students at one institution
decided to stand in solidarity
and split stipends equally across
programs. Others have fought to
start (or preserve) graduate student
unions to advocate for student needs
or have created student advisory
groups that allow students to vote
on how fees are allocated. While
some of these actions may not be
feasible at all institutions, having
these conversations is important and
allows us to advocate for ourselves
and our fellow graduate students.
While continuing to combat
federal-level policy changes is
important and worthy of our
efforts, it seems that we need not
look beyond our campuses to find
root causes of the issue, systemic
problems within our institutions that
have created a dire need for federal
assistance that is at the mercy of
new administrations every four
to eight years. We hope that this
call for transparency will spark
conversations around federal, state,
and institutional-level policies that
influence who is able to be trained as

future leaders in our field.
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Grassroots in Graduate
School: Organizing and
Advocating for Diversity

Written by Robyn Borgman*,
Alesha D. Bond*,
and Samantha S. Watts

Overview
This paper summarizes the
incredible efforts of a group of
psychology graduate students at
Georgia State University (GSU)
to lift up issues related to diversity
across our department. GSU is
self-promoted as “ranking among
the most diverse universities in the
country” (GSU Public Relations
and Marketing Communications,
2017) with 68% of the student
body identifying as a member
of an underrepresented minority
group (Forbes, 2015); however, that
diversity is not always reflected
in the graduate student body nor
their supervising faculty. Thus, it
is of importance to us to prioritize
diversity and advocate for this across
our department. We define diversity
as including individuals from
historically underrepresented groups
in terms of race, ethnicity, sexual
orientation, age, religious beliefs,
socioeconomic status, physical and
mental abilities, and gender identity.
Before the Beginning: Early
Departmental Efforts
Diversity has been a priority in
GSU’s Psychology Department,
among both graduate students
and faculty, for many years. The
department’s Diversity Committee,
comprised of faculty representatives
from each of the five graduate
programs (i.e., Clinical, Cognitive,
Community, Developmental,
and Cognitive and Affective
Neuroscience) and one graduate
student representative, focuses on a
range of issues concerning diversity,
including “support[ing] affirmative
action policies and other recruitment
16
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and retention initiatives that promote
a demographically diverse faculty,
staff, and student body” (GSU
College of Arts and Sciences, 2018).
Further, in 2009, graduate students
in Clinical Psychology developed
the Clinic Diversity Committee,
which aims to attend to diversity
issues pertaining to clients of the
GSU Psychology Clinic and studentclinicians.
To supplement the work of the
department, students formed the
Graduate Association of Student
Psychologists (GASP) to advocate
for the needs of all graduate students
in the psychology department
while providing opportunities
for professional development,
networking, and community
building. By conducting student
needs assessments and having
student representatives at all policy
levels of the department, GASP
has successfully highlighted and
advocated for the needs of graduate
students. In 2005, GASP developed
and administered a survey regarding
student’s experiences with their
faculty mentors. This survey
revealed that students were satisfied
with their professional support
received, but they indicated they
needed more support from mentors
in other ways.
In more recent years, GASP
has continued to seek a deeper
understanding of graduate student
experiences to better meet their
needs. In 2015, GASP conducted
a survey focused on students’
interests and concerns regarding
various graduate student issues,
including diversity and professional
development. Through this survey,
we discovered that students’
experiences varied greatly; some felt
their personal and professional needs
were being sufficiently met, whereas
many others felt the department was
falling short. Students presented
this information and a brief
literature review at a SCRA 2015
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roundtable, later reflected on in the
Fall 2015 edition of The Community
Psychologist (Daboin et al., 2015).
GASP brought this to the attention of
the executives in the department. As
a result, an additional departmentwide survey was conducted,
including faculty, staff, and graduate
students. This survey assessed
department members’ attitudes
about the departmental climate
pertaining to issues of diversity. The
results of this survey revealed that,
although not a sentiment shared by
the majority, some felt that research
on experiences of individuals
and communities from diverse
backgrounds might not be perceived
as valuable. Students, overall, felt
that issues concerning diversity were
still not prioritized as they should.
This indicated that the needs of all
graduate students in the psychology
department were not being met.
Because advocating for all student
needs is a core goal of GASP, our
president at the time, Dr. Dominique
Thomas, suggested we create a
student-led group designed to meet
these unfulfilled needs and, thus,
was the birth of GSU’s Diversity
Spotlight.
Year One: Finding Our Bearings and
Learning Our Identity.
In the beginning, the main
goal of Diversity Spotlight was
to highlight psychology student
scholarship on diversity-related
topics. We wanted to give students
from all five psychology programs
a chance to come together and
discuss diversity-related issues from
multiple academic perspectives. It
also served as a space for discussions
about other non-academic diversityrelated issues (career opportunities,
current events, socio-political
concerns, etc.). In the first meeting,
we decided that, while we found our
footing, Diversity Spotlight would
be a graduate student-led space for
graduate students only. Because
many members of the group were

nearing milestones and preparing for
conferences, an initial task for the
group was inviting students from
diverse backgrounds or conducting
research on issues of diversity to
present in this inclusive space.
Also, during this time, the widely
publicized March for Science was
held. We dedicated two meetings
to discuss the march, the media,
and whether we wanted to be
involved. The March for Science,
like the Women’s March, was
widely criticized for being very
white-centric and not valuing “the
soft-sciences.” As psychologists
studying social problems, we felt that
our voices were not being valued.
Further, as a group comprised of
people from diverse backgrounds,
we felt concerned that the March for
Science may not be for us. These
discussions served as a turning
point for our group. We saw a great
need to advocate for scientists from
diverse backgrounds, especially
those studying issues of diversity
and began this work in our own
department.
Year Two: Turning Passion into
Action!
In year two, our mission expanded
to include a focus on participating
in diversity-related department
initiatives and advocacy work to
ensure the climate of the department,
not just our small group, was
welcoming to students from diverse
backgrounds or who conducted
research with diverse populations.
Currently, we are working to
advocate for the following initiatives/
goals with an emphasis on being
sensitive to needs of students from
underrepresented backgrounds: 1)
comprehensive faculty mentorship
guidelines, 2) a presentation on
effective mentoring, and 3) a survey
feedback mechanism for students
to provide information about their
graduate and mentorship experiences.
Challenges
As a student-led organization,

we encountered challenges and
barriers to progress. As graduate
students, we understand the power
differential between mentors and
mentees which can be exacerbated
by existing diversity-related power
dynamics. Because of this, we
attempted to find a balance between
the implementation of goals
and maintaining a harmonious
atmosphere in the department.
One barrier relates to the general
communication between interested
parties. Although there are various
groups on campus that are interested
in diversity-related issues, it can
be difficult to keep track of the
initiatives each group is putting
forth. Another challenge has been
managing faculty responses and
reactions to our initiatives. Although
our overall goal is to collaborate and
work with faculty members, it can be
difficult to advocate for the needs of
students without alienating mentors.
Further, it can be tough to emphasize
the importance of our initiatives in a
way that incites internal motivation
for change. Because faculty may
generally feel that they are being
asked to “do more work, for less
pay,” our initiatives, at times, have
come across as another task that
they are being asked to do with little
incentive. One final challenge has
been coping with limited time and
resources. Graduate students have a
notoriously overwhelming workload,
not leaving much time for selfserving advocacy work.
Overcoming challenges. As a
group, we have discovered ways to
navigate the challenging terrain. To
improve communication between
faculty and students, while being
sensitive to power differentials, we
often meet with faculty as a group.
We have found it helpful to minimize
solo representation by having
multiple group members involved
in the discussion as opposed to one
individual member speaking for the
whole. Given the time constraints

discussed previously, we have
recently taken a “divide and conquer”
approach to accomplish our goals,
capitalizing on each of our strengths
and availability where we can. And,
lastly, we do our best to consult
the entire group before making
any decisions regarding faculty
collaborations.
Conclusions and Future Directions
In the future, we intend to
minimize disjointed efforts within
the department by collaborating
with other diversity-related groups,
including those led by faculty
members (i.e., Diversity Committee).
Overall, as a group, we have found
that many support our goals and
initiatives. Word has quickly spread
of our department presence, and this
momentum has strengthened the
connections we have made. There is
an eagerness to connect us with other
people they feel could aid in our
progress or other groups with similar
goals. While we are consistently
met with unexpected challenges,
Diversity Spotlight members
have developed a strong sense of
community and feel empowered to
overcome these challenges with our
peers in the future.
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Undergraduate
Community
Psychology Practice
Creating Space for
Networking, Support,
and Developing
Undergraduate
Community Psychology
Pedagogy
Written by Lauren F. Lichty, Jen
Wallin-Ruschman,
and Eylin Palamaro-Munsell

A movement has grown within
SCRA to attend to the practice
of community psychology (CP)
teaching, research, and action within
primarily undergraduate institutions.
While there is often discussion of
the importance of increasing the
visibility of CP in undergraduate
education to support graduate
programs in the field, less attention
has been given to the pedagogical
and research-related practices of
those working with undergraduates.
Over the past two years, several
discussions have taken place over
the SCRA listserv, at regional
conferences, at the 2017 Biennial,
and in the American Journal of
Community Psychology about the
need to develop a community of
practice within the field that centers
on undergraduate settings. These
community psychologists explicitly
18
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named the need for a place to share
best practices and dialogue on
difficulties within undergraduate
settings (e.g., Lichty & PalamaroMunsell, 2017).
The Community Psychology
Practice in Undergraduate Settings
Interest Group was approved by
SCRA in 2017. The dedicated
undergraduate interest group
convenes individuals who identify as
undergraduate-focused practitioners
in their teaching and/or research.
We serve as a space to identify
unique challenges and opportunities
related to undergraduate CP work,
make specific calls for training and
support within SCRA and beyond,
and build a network for resource
sharing among those interested in
developing CP teaching and learning
as well as applied research with
undergraduates.
We are building a community and
developing strategies for sharing
expertise and promoting scholarship
of teaching and learning in primarily
undergraduate settings. We hope
to increase undergraduate students’
identification with community
psychology and support meaningful
work with undergraduate students;
particularly supporting students
working in the community directly
after receiving their bachelor’s
degree. Additionally, we aspire
to make space for the voices and
experiences of undergraduate CP
practitioners who may otherwise
feel unheard within SCRA, where
the experiences of our colleagues
located at research-intensive
universities typically get centered
and prioritized.
Through a founding member
survey, we learned interest group
members come from diverse
institutions, including community
colleges, HBCU’s, small liberal
arts colleges and large researchintensive universities. Moreover, our
colleagues represent all different
academic career stages (from
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student through full professor).
We are excited by the diversity of
individuals represented and interest
in undergraduate CP practice. We
look forward in working together
as we consider the impact of
undergraduate training beyond
simply being a pipeline to graduate
school.
Over the last year, the group
promoted a special issue in the
Global Journal of Community
Psychology Practice focused
on undergraduate community
psychology co-edited by Eylin
Palamaro-Munsell and interest
group co-chairs Lauren Lichty and
Jen Wallin-Ruschman. We began
informal networking and support
through conference calls and listserv
communication and launched a
CP Speaker’s Bureau to support
connections between undergraduate
classrooms and CP practitioners
around the globe. In the spring, we
are excited to host our first webinar
currently titled, Undergraduate
Community Psychology Research
and Mentoring with Maria FelixOrtiz, Ashlee Lien, and Elizabeth
Thomas. Stay tuned for more
on this exciting opportunity to
learn from the practice of other
community psychologists. Please
contact Jean Hill to be added to the
Undergraduate CP Listserv.
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Book Review

Written by Edward Seidman,
New York University

A Sparkle in Seymour’s
Eye: Achieving College
Dreams

Book Authored by Rhona S.
Weinstein and Frank C. Worrell
There is no topic of greater
importance to our contemporary
society than the education and
socio-emotional development
of low-income children of color
and first-generation students. The
critical challenge for all of us is to
expand these adolescents’ future life
opportunities in order to jump-start
the reduction of societal inequalities.
Achieving College Dreams tackles
this apparently intractable topic
in the context of a 10-year charter
school-university partnership. This
volume is a living testament to what
Seymour Sarason had in mind when
he penned The Culture of Schools
and the Problem of Change (1971).
The authors/editors take us “inside”
the process of development of this
school across time making creative
use of the voices of many – teachers,
students, principals, professors,
etc. – and make creative use of
quantitative and qualitative data as
well. The authors demonstrate how
success means weaving together
the facilitation of cognitive and
socio-emotional development into
a seamless and ongoing process at
multiple levels. I am not aware of any
accounts that track the development
of a school targeted at this
population, students’ successes and
failures, using diverse voices and
data sets. The volume stands as an
exemplar of program development,
scientific knowledge, and clinical
know-how.
Weinstein and Worrell,
as community and school
psychologists make for a dynamic

duo, assisted by many other
voices – students, teachers, charter
school administrators, graduate
students, and engaged university
administrators.
Both are well-respected scholars
whose prior scholarship has led
them to this collaborative venture.
They are far more than academics
having been instrumental in the
development of Cal Prep from
the get-go and well-grounded in
their prior educational change
experiences. Rhona Weinstein
is well known to the readership
of TCP for her seminal work on
an ecological understanding of
low expectations, perhaps, most
compellingly explicated in Reaching
Higher (2004). Before joining the
academy, Worrell was a Principal
of a small private school in
Trinidad. His expertise as a school
psychologist is wide ranging with a
particular interest in academic talent
development, cultural identity and
teacher effectiveness.
At the outset, the volume opens
with a statement made by Shyra
Gums at her 2013 graduation
ceremony. It is a poignant and
compelling illustration of how
effective Cal Prep was for Shyra. A
brief excerpt brings home the magic:
‘Time management, selfpreservation, patience, yeah
I thought without those three
things I could make it, but I
also found myself face first
inside the same crater of failure
… and I figured, this would
be the only mark that I would
leave on this Earth, until I
noticed the beautiful works of
life filling it in.
You heard others say,
“you’re not half empty, you’re
half full,” but what you needed
to hear was “release all
the waste of fear, and allow
yourself to be filled up with
fearlessness,
So here I am, there you are,

And hopefully you as well as
them may know one day that
my words move with LOGIC,
and what I am full of right now
is my HEART!’ (p. xiii)
An ecological model steeped
in listening, discussion and
collaboration guided Weinstein
and Worrell’s work from the get-go.
This demanded repeated reframing
across entities and time. For example,
the authors state, “The model first
framed by UC Berkeley became
reframed in partnership with Aspire
(a charter district), and reframed
again in a three-way partnership
with the school” (p. 20). They depict
the merging of theory, research,
wisdom, commitment, and on-theground experiences in the work of a
unique collaborative relationship of
academics, practitioners, families,
and students working in a reciprocal
and respectful manner towards the
same goals.
Weinstein and Worrell open the
volume using the classic wisdom
of Sarason by dedicating the first
part of the volume to “before the
beginning.” The pre-history begins
with an examination of how one
university explored its role in
secondary schools to successfully
bring low-income students of color
and first-generation students into
higher education, given that many
of the mechanisms to achieve these
ends have either been removed (e.g.,
affirmative action) or failed. Forging
the collaborative partnership with
Aspire Public Schools so that they
could co-construct an early college
secondary school was a painstaking
endeavor. There were many
different stakeholders, even within
the University. Stakeholders were
confronted with numerous tensions
and issues ranging from the vision,
to subcontracting, and to space and
location, among others.
Part II focuses on collaborative
research to inform the school’s
development. The research was
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undertaken during years 2 to 7 by
UC faculty and graduate students
in collaboration with Cal Prep
staff. The key issues addressed
were student advisories, parent
involvement, the evolution of a
library, and the tracking of students
across time. These are the nuts and
bolts issues from which a school will
thrive or crumble.
Let’s peek inside the chapter
on teacher-student advisories
– a topic close to the hearts of
many community psychologists.
Advisories have been around for
some time and have played a major
role in transitions to middle/junior
and senior high school. One major
goal has been to provide students
with a teacher who knows, cares, and
can mentor them. There is also a
peer support element. The multiple
goals and forms of “advisories pose a
tremendous challenge for evaluation”
(p. 98). In this contextualized study
of advisories, the authors explore
the alignment of students’ and
teachers’ goals using their voices to
shape the advisory programs, the
relationship between the advisory
goal and student satisfaction, student
and advisor characteristics as they
predict student-perceived advisory
effectiveness, and helpful/unhelpful
factors in implementation and
training for advisories. It is rare to
see such a study conducted that is
so well-grounded and sensitive to
the changing needs of an evolving
real-world project; as do all the other
chapters in Part II.
Part III is both a retrospective
look at the first seven years and,
more importantly, it is from the
perspectives of history, math,
and science teachers as well as
a coordinator and principal. The
foundation for each of these chapters
began with a series of guided
questions reflected in transcribed
interviews, essays, conference
presentations and the like. These
forms of data were ultimately shaped
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into chapters. Each chapter tapped
the historical evolution of theories
about what fosters engagement,
excellence, and education in the
different areas.
One of my favorite chapters was
Math and Not Just About Math
(Chapter 11). Sarah Salazar and Stacy
Thomas’ own words in response to
Weinstein’s queries were riveting! I
hung on every word and comment
and wanted it to go on and on. The
interviews were put together in a
way that felt like the best mini-focus
group I have ever witnessed. The
chapter tells the story of not only
the teachers own journey, including
their love of math, but of creating a
climate in the classroom “where it
was cool to engage deeply in math”
(p. 229), the delicate balance in using
scaffolding, that is, not too much,
and having fun while engaging in
the learning of math. My kudos go
out to the authors.
In Part IV, from different vantage
points the authors search for lessons
learned across the chapters of the
volume. To foster and maintain
high expectations in a challenging
environment, a nuanced framework
is articulated that integrates rigor
and support across grades, domains
of development at multiple levels –
school-wide, targeted, and intensive
(Chapter 14). In the next chapter,
with the help of student voices,
we hear how the opportunities
and support fostered their task
commitment, academic development,
and ethno-cultural identity. Next, we
hear the perspectives of two area
superintendents on the challenges of
such a partnership and the cultural
differences followed those by the
reflections of two university faculty
(the editors). The volume closes with
a look into the future.
I hope I have successfully whet
your appetite. This is a volume you’ll
not only want to devour, but require
of all your graduate students, or for
that matter, anyone who wants to
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engage in collaborative change with
multiple partners on the ground.
It’s the real deal! It will chase away
the faint of heart and realistically
motivate and challenge those with
a deep commitment to tackle
intractable problems of social change.
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From our Members
Action or Inaction in the
Wake of Parkland Florida
Tragedy?
Preventing Gun
Violence Through Model
Legislation
Op Ed Written by
Christopher Corbett

Introduction
As the nation
reels from
another mass
shooting that
has killed at
least 17 people
and injured at
least 15 more
(Everytown
Research, 2018),
we can only face
up to the harsh reality as to how
preventable this shooting was--and
also how culpable as a society we
all are. Whether through obstruction,
such as by the Congress who
includes the “Dickey Amendment”
every year in spending bills to
prohibit the Centers for Disease
Control and Prevention (CDC) from
conducting gun violence research
(Radelat, 2018), or by neglect,
we, the citizenry, fail to demand
reasonable firearm restrictions-there is plenty of guilt to go around.
We can take action now to prevent
such future tragedies.
Points of Intervention
While many points of intervention
exist, given our national elected
leaders’ incapacity, or refusal, to
work together, intervention at state
level has immediate prospect of
success. Real progress has already
been achieved by several states to
impose “red flag” laws that allow
suspending rights to gun ownership
where a significant risk to self or
others is shown. For example, five

states have such legislation: Connecticut, Washington, Oregon, Indiana, and
California (Radelat, 2018). This is not done thoughtlessly but rather with
significant protection of due process rights of individuals by its temporary
nature and with right to a hearing (Everytown Research, 2018). Moreover,
state level intervention is ideal as all citizens can act immediately to contact
their local legislators whether in person, by letter or electronically. Further,
some responsible legislators have proven the complex issues can be practically
resolved, while balancing the rights of individuals against greater societal
interests. Five states have already proven that such legislation can be drafted,
approved and signed into law (Radelat 2018).
Model Legislation
In the wake of the Sandy Hook tragedy the State of Connecticut took
aggressive and prompt action becoming the first to pass a “red flag” law
(Radelat 2018). Its provisions are thorough, address and balance all
constituent issues while ensuring protection of the public. The full wording
of the legislation, is shown in Figure 1 and can be found at: https://www.cga.
ct.gov/2017/pub/chap_529.htm#sec_29-38c.
Figure 1. General Statutes of Connecticut, Volume 9, Title 29,
Chapter 529 Division of State Police
Sec. 29-38c. Seizure of firearms and ammunition from person
posing risk of imminent personal injury to self or others.
(a) Upon complaint on oath by any state’s attorney or assistant
state’s attorney or by any two police officers, to any judge of the
Superior Court, that such state’s attorney or police officers have
probable cause to believe that (1) a person poses a risk of imminent
personal injury to himself or herself or to other individuals, (2)
such person possesses one or more firearms, and (3) such firearm or
firearms are within or upon any place, thing or person, such judge
may issue a warrant commanding a proper officer to enter into or
upon such place or thing, search the same or the person and take
into such officer’s custody any and all firearms and ammunition.
Such state’s attorney or police officers shall not make such complaint
unless such state’s attorney or police officers have conducted an
independent investigation and have determined that such probable
cause exists and that there is no reasonable alternative available
to prevent such person from causing imminent personal injury to
himself or herself or to others with such firearm.
(b) A warrant may issue only on affidavit sworn to by the
complainant or complainants before the judge and establishing the
grounds for issuing the warrant, which affidavit shall be part of the
seizure file. In determining whether grounds for the application
exist or whether there is probable cause to believe they exist, the
judge shall consider: (1) Recent threats or acts of violence by such
person directed toward other persons; (2) recent threats or acts of
violence by such person directed toward himself or herself; and (3)
recent acts of cruelty to animals as provided in subsection (b) of
section 53-247 by such person. In evaluating whether such recent
threats or acts of violence constitute probable cause to believe that
such person poses a risk of imminent personal injury to himself or
herself or to others, the judge may consider other factors including,
but not limited to (A) the reckless use, display or brandishing of a
firearm by such person, (B) a history of the use, attempted use or
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threatened use of physical force by such person against other persons, (C) prior involuntary confinement
of such person in a hospital for persons with psychiatric disabilities, and (D) the illegal use of controlled
substances or abuse of alcohol by such person. If the judge is satisfied that the grounds for the application
exist or that there is probable cause to believe that they exist, such judge shall issue a warrant naming or
describing the person, place or thing to be searched. The warrant shall be directed to any police officer of
a regularly organized police department or any state police officer. It shall state the grounds or probable
cause for its issuance and it shall command the officer to search within a reasonable time the person, place
or thing named for any and all firearms and ammunition. A copy of warrant shall be given to the person
named therein together with a notice informing the person such person has the right to a hearing and right
to be represented by counsel at such hearing.
(c) The applicant for the warrant shall file a copy of the application for the warrant and all affidavits upon
which the warrant is based with the clerk of the court for the geographical area within which the search
will be conducted no later than the next business day following the execution of the warrant. Prior to the
execution and return of the warrant, the clerk of the court shall not disclose any information pertaining
to the application for the warrant or any affidavits upon which warrant is based. The warrant shall
be executed and returned with reasonable promptness consistent with due process of law and shall be
accompanied by written inventory of all firearms & ammunition seized.
(d) Not later than fourteen days after the execution of a warrant under this section, the court for the
geographical area where the person named in the warrant resides shall hold a hearing to determine
whether the firearm or firearms and any ammunition seized should be returned to the person named in
the warrant or should continue to be held by the state. At such hearing the state shall have the burden of
proving all material facts by clear and convincing evidence. If, after such hearing, the court finds by clear
and convincing evidence that the person poses a risk of imminent personal injury to himself or herself or
to other individuals, the court may order that the firearm or firearms and any ammunition seized pursuant
to the warrant issued under subsection (a) of this section continue to be held by the state for a period not to
exceed one year, otherwise the court shall order the firearm or firearms and any ammunition seized to be
returned to the person named in the warrant. If the court finds that the person poses a risk of imminent
personal injury to himself or herself or to other individuals, the court shall give notice to the Department
of Mental Health and Addiction Services which may take such action pursuant to chapter 319i as it deems
appropriate.
(e) Any person whose firearm or firearms and ammunition have been ordered seized pursuant to
subsection (d) of this section, or such person’s legal representative, may transfer such firearm or firearms
and ammunition in accordance with the provisions of section 29-33 or other applicable state or federal law,
to any person eligible to possess such firearm or firearms and ammunition. Upon notification in writing by
such person, or such person’s legal representative, and the transferee, the head of the state agency holding
such seized firearm or firearms and ammunition shall within ten days deliver such firearm or firearms and
ammunition to the transferee.
(f) For the purposes of this section, “ammunition” means a loaded cartridge, consisting of a primed case,
propellant or projectile, designed for use in any firearm. (Connecticut Legislation 2017)
Discussion
Connecticut, after the Sandy Hook tragedy, possessed the political will to develop thorough and effective
legislation. Its legislation appears model and is an excellent starting point for devising state by state interventions.
As its provisions demonstrate, the law effectively balances individual rights with the rights of the citizenry.
Model legislation provides great opportunity for Community Psychologists to intervene. It falls well within the
skills of all bachelors’, masters’, and doctoral degree levels. To develop or propose model legislation, one starting point
is to first, conduct legislative bill analysis (Corbett 2013) and secondly, apply your CP values and principles (Corbett
2015). This is clearly a fitting issue for CPs to take on now, especially in the wake of the Parkland, Florida tragedy, by
intervening at the state level to prevent gun violence-- given the opportunities presented by the Model legislation from
Connecticut as well as the four other states that have successfully implemented “red flag” legislation.
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Scientific Paradigms in
Community Psychology:
Perceiving Power and
Liberating the Ecological
Model

tension between critiquing traditional
science and being preoccupied with
empirical credibility (Wolff & Swift,
2008). As a psychological term,
paradigms reveal that all thought and
experience are processed through
some personalized perceptual frame
in the psyche. And as a communal
Written by
term, paradigms are co-constructed
C. A. R. Hawkins Lewis,
with society and ideologically
Pacifica Graduate Institute,
envelope the groups to which we feel
clayton.lewis@my.pacifica.edu
belonging.
Part-Whole Assumptions in
Introduction: The Primacy
Kuhn’s Paradigm and Sense of
of Paradigms in Community
Community
Psychology
Most broadly, paradigms are
All community psychologists can
what
weave life’s patterns of
agree there is a crucial relationship
perception and praxis— “people’s
between personal and collective
thinking
about reality and peoples
well-being; that is, perhaps, the
action
upon
reality” (Freire 1989,
binding paradigm that delineates
p.
106).
However,
paradigm is a
our field. Nevertheless, within this
agreement there are many competing problematic word, and Thomas
Kuhn is mostly to blame. In
ideas and ways of researching said
addition to his in-text confessions
relationship. For example, in their
of
linguistic appropriation, Kuhn
Community Psychology textbook,
added a postscript in 1969 to The
Nelson & Prilleltensky (2010)
Structure
of Scientific Revolutions
outlined three dominant paradigms—
(2012)
to
clarify
the two main ways
post-positivist, constructivist, and
he
defined
paradigm.
The first
critical—which each establish
denotation has strong parallels with
a respective scientific ontology,
psychological sense of community
epistemology, axiology, ideology,
(SOC;
Fisher, Sonn, & Bishop,
and methodology. Given this
2002):
“the entire constellation of
pervasiveness, it is disappointing
beliefs, values, techniques, and
that all researchers are not held
so on shared by the members of a
accountable to announce and reflect
given
community” (Kuhn, 2012, p.
on their paradigms of practice. As a
174).
The
second definition focuses
“move to innocence” (Tuck & Yang,
2012), there is evidence that omitting only on “one sort of element in that
constellation, the concrete puzzlean analysis of paradigms serves to
solutions which, employed as models
sustain the dominion of scientism
or
examples, can replace explicit
in academia and the legacy of
rules as a basis for the solution of the
coloniality across global systems.
remaining puzzles of normal science”
In response, I propose that
(Kuhn,
2012, p. 174). In this second
community psychology (CP) adopt
meaning,
paradigm stands for a
a paradigmatic praxis to enhance
single yet exemplary element in the
its historical duty of addressing
composition
of a community, similar
social injustice. Moreover, CP is
to
the
key
variables
of SOC that some
distinctly positioned to pioneer
researchers
seek
to
isolate,
such as
this approach because paradigms
social capital or support (Fisher et al.,
have a unique affinity for science,
2002).
psychology, and community. As
Re-reading this postscript again
a scientific term, scrutinizing
exposes
that the term paradigm
paradigms might resolve CP’s
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simultaneously signified the whole
and the part: “on the one hand, it
stands for the entire constellation…
On the other, it denotes one sort
of element in that constellation”
(Kuhn, 2012, p. 174). In this
double entendre, Kuhn affirmed
a central metaphysical law of his
modernist paradigm: part and
whole can be substituted for one
another. Mainstream science is
infused with this contradiction. For
instance, in a part-whole debate in
CP, positivist practitioners reduce the
SOC phenomena into quantifiable
parts stand in contrast to critical
community psychologists who are
holistically-oriented (Fisher et al.,
2002).
The Limitations and Structure of
the Ecological Model
Although it is intended to
engender interconnectivity between
individual and collective spheres
of being (Nelson & Prilleltensky,
2010), CP’s ecological model can
cultivate a similar distortion of part
and whole. For example, the partial
overlap between levels of analysis
could mislead one into perceiving
“culture” as “an add-on rather than…
fundamental and pervasive” to a
community’s psychology (Trickett,
2015, p. 201). Similarly, Fisher et al.
(2002) observed that the ecological
orientation to CP “directs our view
to gaps and boundaries between
groups and systems,” thereby
sacrificing individual dimensions of
community, such as “interpersonal
bonding” (pp. 69-70). We can
further explicate these limitations by
examining the part-whole dynamics
within the architecture of the
ecological model.
A holarchy is a structure of
nested spheres (like Russian dolls
or concentric circles) in which each
sphere or level is called a holon. A
holon is colloquially understood
as being both a part and a whole
(Koestler, 1967), paralleling how
Kuhn (2012) equated them. However,
24

Spring 2018

a holon is distinctly a “whole that
is a part of other wholes” (Wilber,
2000, p. 7); it is a systemic and
complex concept which exists
outside of modernist reality. I call
Kuhn’s equation modernist in that
it privileges the individual part
with as much or more power as
the collective whole. The modern
definition of holon achieves this
power play by dissolving the partwhole polarity, thereby forfeiting a
dialectic. In contrast, the postmodern
interpretation accommodates
dialogue and cultivates criticality
through a unique, even paradoxical,
juxtaposition of part and whole.
Analyzing Paradigms Using the
Ecological Model
To illuminate this ontological
variation, we can use the holarchical
structure of ecological metaphor
to further dissect paradigms. By
breaking down paradigms into
levels of analysis, or holons, this
model proves suitable for resolving
ambiguity and differentiating each
paradigm’s scope and scale. Here
is a sample ecology of a paradigm
holarchy using CP as the midpoint
and giving examples referenced in
this paper so far:
●
Microparadigm is a distinct
theory or approach of CP, such as
SOC, post-positivist, constructivist,
or critical methodologies.
●
Mesoparadigm is an
overarching methodology or distinct
school of psychology, such as
psychometric testing, community
psychology, or clinical psychology.
●
Macroparadigm is an
academic system of knowledge or
transdisciplinary epistemological
framework, such as modernism,
postmodernism, or decoloniality.
This simple sketch is intended to
demonstrate the dramatic variation
of the thought-formations that we
call a paradigm. As holons, we see
that each paradigm contains diverse
sub-expressions of its ethos and
simultaneously manifests a partial
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aspect of some supra-perspective.
Applying this model to its fullest
would require additional intricacy
and lexicography; this example is a
snapshot of just one network within
a vast web of network webs (looking
something like the fractal metaphor
of Indra’s Net). In addition to this
global application, investigating
paradigms in a local context could
prove particularly relevant for CP’s
research communities. Following
an observation phase, for example,
CP practitioners could meticulously
map out a community’s complexity
of paradigms across the levels of
analysis in an attempt to reveal
the community’s perceptual
contradictions, ideological struggles,
and beliefs about what is real, all
of which might meaningfully
inform strategies of prevention and
intervention.
Community psychologists can
also place themselves at the center of
this paradigm ecology to inspect the
explicit and implicit paradigms that
inevitably guide the research process.
This recommendation resonates
the call for critical reflexivity
(Nelson & Prilleltensky, 2010),
postmodernism’s contextualization
of knowledge (Fisher et al., 2002,
and the feminist-decolonial praxis
of geographical and political
embodiment (Roshanravan, 2014).
However, simply reflecting is not
enough. Langhout (2016) clarified
how one’s metaphysical paradigm
determines modes of positionality:
in modern physics, energy particles
replace and displace one another like
colonization; in quantum physics,
energy waves move in patterns,
causing ripple effects and creating
entanglements of relationships. The
latter view—a quantum ontology
known as diffraction (Langhout,
2016)—deciphers the mechanics
behind the entangled holarchy of
paradigms.
Confronting Power Amidst
Scientific Subversions

Fisher et al. (2007) echoed the
paradigm by passing blame to
relational waves of CP paradigms in
superficial elements (i.e., a statistical
this vocational description:
measure or some technological
As researchers and practitioners,
apparatus) so that the underlying
we are embedded in a complex web
theories remain unaffected (Trickett,
of special interests and socially
2015). This same phenomenon could
conditioned theoretical concepts
explain how CP’s initial radicalism
that determine what it is to be
has developed factions that are
studied, how is the area to be deﬁned, complicit with system demands, such
what knowledge is privileged, and
as to acquire funding or academic
whose interests are served by the
support.
particular deﬁnition of a social
Sarason’s insight also generates
problem. (p. 261)
implications for the CP discourse
Cognizance of this complex web
about transformative vs. ameliorative
of institutional restrictions and
change. Nelson and Prilleltensky
power dynamics prompted clinical
(2010) explained amelioration
psychologists to found CP in the
as “changes that do not challenge
U.S. beginning with Swampscott
fundamental structures of injustice
(Wolff & Swift, 2008). Affirming
and inequality” and transformation
this history, Fisher et al. (2007) also
as “structural changes that go to the
declared that CP, “by deﬁnition, is
root of the problem” (p. 149) while
interested in the power differentials
arguing that both can foster wellinherent in societies” (p. 258) and
being. However, what net sum of
that “the selection of any particular
amelioration can grow in the soil of
theory, narrative or perspective
structures that actively move toward
in community psychology is an
injustice by evading transformation?
exercise of power—to exclude
Compromising transformation in
certain possibilities from thought
the face of growing oppression
and to authorize others” (p. 263).
allows the state to gain power, thusly
So, if CP is to aspire toward
diluting SOC further (Trickett, 2015)
transformation or liberation, then we
through colonial forces that profit
require the utmost accuracy in our
from community degradation, such
comprehension of paradigms and a
as gentrification and development
magnified awareness of their power.
(Fisher et al., 2002; Nelson &
Seymour Sarason, who
Prilleltensky, 2010).
inaugurated the idea of SOC, also
Conclusion: Shifting Paradigms to
detailed pitfalls of CP projects. He
Liberate Community Psychology
employed the French aphorism “plus
My evaluations of SOC,
ça change, plus c’est le même chose”
the ecological metaphor, and
to describe a phenomenon where
transformation vs. amelioration in
well-intentioned change efforts “are
light of paradigms is intended to
often implicitly framed in ways that
show how well-intentioned theories
either do not address, disguise, or
that can be infiltrated with covert
indeed prevent the kinds of change
assumptions from modernism
touted” (Trickett, 2015, p. 200).
and yield to colonial agendas that
Sarason intended this subversion
disfigure community well-being.
to draw attention to the collusion
Early in my studies, this is reminder
of power between science and the
that there are immensely powerful
state. In its more covert forms, this
forces working to subtly subvert
corruption upholds the status-quo by
CP’s liberatory potential. And while
supporting “those interventions that
“many community psychologists
will least disturb the system” (p. 200) recognize the need for social change
and sustains the dominant scientific
and liberation” in communities,

“we should think deeply about the
liberation of community psychology”
(Langhout, 2016, p. 324). To do
so, we need to go beyond critical
reflection and embrace praxes that
map the threads of corruption across
entangled worldviews, connect the
dots between disparate theories to
illuminate blind spots, and work
directly with the substance of
perception to make waves in what
conventional reality deems possible.
Diffraction and paradigmatic praxis
have the potential to shift the CP
mesoparadigm by changing “some
of the field’s most elementary
theoretical generalizations as well as
many of its paradigm methods and
applications” (Kuhn’s definition of
paradigm shift, 2012, p. 85)
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Participation
experiences of a
community psychologist:
Lessons learned about
volunteering, civic
involvement, personal
competencies and local
cohesion
Written by Isidro Maya Jariego,
Universidad de Sevilla (Spain),
isidromj@us.es

During the
last year I have
participated as a
volunteer in the
“Ask an Advisor”
section of the
Community Tool
Box (https://
ctb.ku.edu/en/
ask-advisor).
One of the
recurring themes
in user questions is how to
increase community participation.
Participation is a central aspect of
community psychology (Chavis &
Wandersman, 1990, Dalton, Elias &
Wandersman, 2001, Rappaport, 1987,
Zimmerman, 2000). Associations
and grassroots organizations
offer opportunities to develop
relationships, exercise personal
commitment to social causes and
deploy different forms of collective
action (Christens & Speer, 2011,
Florin & Wandersman, 1990,
Wandersman & Florin, 2000).
Community psychologists
tend to accumulate experiences
of participation throughout their
personal and professional lives.
Empowerment and community
involvement appear transversally in
all types of social change initiatives.
Over the years, I have been
involved in different community
and professional organizations. It
all started when together with a
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group of friends, we founded a
youth cultural association. Since
then, I have been involved in a local
newspaper, in funding community
causes and in contributing to an
environmental association, to
mention a few.
Most of these experiences were
carried out outside my profession as
a community psychologist. However,
they have been fundamental in
my understanding of community
organization processes and practices
that promote social cohesion. In
the next part, I will provide a
brief personal reflection on these
experiences. I want to show how
participation has a direct relationship
with the development of personal
competences and improvement of
community integration. Through
different examples, we will see how
effective participation is based on
persistence, progressive development
of relationships and administration
of incentives which maintain
involvement over time.
Participation as a learning tool
My first volunteer experience
entailed classifying medicines
that would be sent to African
countries. I was about six or seven
years old. I would accompany my
mother to a Christian organization
that collected food and medicines
to distribute them to development
cooperation initiatives in the
field. The task was so simple that
even a child could do it. First, we
checked the expiration date, to
ensure that the medication was not
in poor condition and still had a
few months ahead to be used. Then,
we separated the antibiotics and
organized them according to a list
of priorities. Over time, regulations
were introduced in the distribution
of medicines, with criteria from
public health and pharmaceutical
control, which eventually led this
type of association to cease this
type of activity. I was very young.
Classifying boxes of pills and syrups

two afternoons a week was like a
game for me. However, those initial
experiences of selfless collaboration
(to meet the social needs of unknown
others), were possibly, unknowingly,
an important antecedent for later
civic participation. Community
psychologists have shown that early
participation in volunteer actions
predicts community involvement
during adult life (Guillaume, Jagers
& Rivas-Drake, 2015, Lawford &
Ramey, 2017).
Years later, I coordinated
international cooperation projects
in Colombia and Peru. “Edúcame
Primero” is a project for the
prevention of child labour. It is
implemented in schools and consists
of developing psychoeducational
actions with children at risk of
psychosocial difficulties, together
with their families (Maya Jariego &
Holgado, 2014; Maya Jariego, 2017).
With the help of solidarity training
scholarships from the University of
Seville, small groups of students
participated in the implementation
of the program over some years.
The international volunteering gave
them an intercultural experience and
allowed them to experience firsthand the conditions of exclusion in
neighbourhoods in the outskirts of
large Latin American cities. When
the program ended in Lima (Peru),
we visited each participating school
in the program to deliver a batch
of children’s reading books, with
stories and classics of literature in
Spanish. Giving the books directly to
the children for their school library
was one of the most rewarding
experiences of community
intervention. I started reading
books by Mario Vargas Llosa, Pablo
Neruda, Gabriel García Márquez,
Julio Cortázar and other classics of
the Latin American literary boom
when I was a teenager. Delivering
books in Latin American schools,
that is, bringing literature back to
the other side of the Atlantic, felt like

giving back what I had received. For
me it was a gesture of great poetic
justice.
Third places in the local community
Apart from these incursions in
international cooperation, I have
devoted more time towards local
initiatives with special intensity
in two different stages. At the
beginning of the 1990s, we
founded a newspaper in Alcalá de
Guadaíra, a medium-sized city in
the metropolitan area of Seville.
“La Voz de Alcalá” (The Voice of
Alcalá) emerged as an independent
community-based medium, in a
context in which the first important
cases of political corruption in Spain
emerged. We considered it necessary
to give a voice to the groups with
less power in the local community.
The newspaper elaborated its
editorial around the value of citizen
participation. We created a section,
called “Tribuna Abierta” (Open
Tribune), in which four guests were
invited to debate each week on a
topic of local interest. Combining
open participation with a broad
representation of diverse points of
view contributed effectively to the
public debate, generating a shared
vision of local problems.
The “Forum Oromana”, a cultural
association which I co-founded a
decade later, was based on the same
philosophy. In this case, the main
activity was to organize conferences
and debates about the city. The topics
ranged from strategic urban planning
sessions to round tables with mayors.
The citizen forum was defined
from its beginning as “a meeting
place between people of Alcala”.
We conceived the association as
a “third place” (Oldenburg, 1989)
in which the neighbors could meet
and converse informally. Such
public spaces tend to be very
effective in contributing to an active
community life, given they facilitate
connection between citizens of
different ideology or condition and

promote a sense of community. For
both cases - the newspaper and the
forum - we relied for a long period
merely on voluntary participation.
Eventually, over time, their operation
became institutionalized and, hence,
improved. The initial voluntary
participation, which contributed
to form a core of committed
participants, has possibly had an
influence, along with other factors,
that two or three decades later both
associations are still active.
As can be seen in any local
scenario, community studies
have shown that participation in
associations is linked to improved 
socialization and personal
transformation. It provides
opportunities to unfold values and

critical awareness on an individual
level and is a catalyst for the sense
of collective efficacy (Chavis
& Wandersman, 1990, Florin &
Wandersman, 1990).
The transparency of participation in
virtual communities
I have also had the opportunity
to be actively involved in several
virtual communities, and at specific
moments I have volunteered online.
Although there is nothing “virtual”
about online participation (Cravens
& Ellis, 2014), I like to use this term,
popularized by Howard Rheingold
(1993), for its evocative value. Since
2002, I have been the administrator
of “E-Voluntas”, an email list that
brings together volunteers, volunteer
managers and researchers. This
email list started with the aim of
creating an Ibero-American space
for volunteering, civil society and
community intervention. The content
revolves around the exchange of
experiences in the region and the
systematization of volunteering
practice. During the first year, a
collaborative translation of “the
virtual volunteer guide” (Ellis &
Cravens, 2000) was produced. For
all participants, it was the first
online volunteering experience.
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This allowed us to explore the
potential of information technologies
for network collaboration and
citizen mobilization. Through this
pioneering experience, we not only
verified that volunteering could be
done effectively remotely, but also
revealed the potential of virtual
spaces for community action.
Before Twitter, Facebook
and WhatsApp transformed the
ecosystem of online communication,
some mailing lists acquired
a prominent role among the
most active computer-mediated
communities (Rheingold, 1993,
2000). Virtual forums provide
a transparent medium, which
facilitates observation, monitoring
and recording of the bulk of the
interaction that takes place among
its members. In my opinion, this
makes them a good context to learn
strategies about group dynamics
and community management. For
instance, when you manage a
mailing list, you realize that it is
important to receive at least one
message per week, to maintain the
subscribers’ continued attention.
Responding to any contribution, no
matter how incipient, and reinforcing
small achievement is necessary.
Participation in mailing lists is a
medium and long-term process,
which requires persistence. The
administrator exercises a leadership
that establishes the initial tone of
the mailing list and contributes
decisively to the culture of the
group. Little by little, a nucleus
of active participants is generated
that provides a core-periphery
structure, effective in forums. The
forum reaches its maturity when
the members in the periphery start
reinforcing the active nucleus,
so that the global dynamic is
maintained even when one of the
central members adopts a more
passive role. Participatory action is
characterized by its sustainability.
With the prolonged interaction over
28
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time, the shared history and the development of the sense of community, a
system of exchange of generalized support is generated, based on reciprocity,
which benefits both the participants and the passive observers. This becomes
a resource of public value.
Increasing participation
Promoting community participation is a very complex task. When the
users of the Community Tool Box ask me about this topic, I try to avoid
providing theoretical answers and instead transfer some of the lessons learned
in my own experience of participation (summarized in Table 1).

My recommendations are to pay attention to the competences of the
participants, their interaction and the formation of a cohesive group with a
sense of belonging. Both leaders and organizations have a fundamental role in
effective community participation. In addition, the spaces that bring together
individuals and diverse groups have a valuable potential for community
building. Finally, it is a process that is constructed progressively, through a
shared history by the participants, and which requires a minimally structured
network, through which a psychological sense of community emerges (MayaJariego, 2004).
Since participation has a transversal value in community action, the
lessons can possibly be transferred to any field, regardless of the social
problem or the population with which one works. Irrelevant of the context,
participation is a long process, sustained by tenacity, development of personal
relationships and through building shared experiences.
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Using a Community
Psychology Approach
to Challenge the
Stereotypes Associated
with People with
Intellectual Disabilities.
Michael Richards,
Edge Hill University,
Ormskirk, United Kingdom

Background
In the United Kingdom,
community projects and services for
people with intellectual disabilities
have been closing for the past ten
years due to austerity cuts (Power
et al, 2016). This is coupled with
people with intellectual disabilities
receiving a negative press coverage
with accusations of disability benefit
welfare fraud (Inclusion London,
2011; Briant et al, 2013). This is
concerning because there are
expected increases in the number of
adults with intellectual disabilities
that will become known to services
from 2001-2021 (Emerson & Hatton,
2008). In other words, support and
care will need to become broader
and will need to emerge in ordinary
spaces within the community,
beyond the traditional ‘day centres’
(See Power & Bartlett, 2015). In
addition, despite there being a
plethora of evidence showing that
health promotion interventions,
including physical activities, may
be beneficial for people labelled
with disabilities (Durstine, 2000;
Allen, 2004; Fragala-Pinkham et al,
2006), health promotion activities
still infrequently target people with
intellectual disabilities, and so they
experience numerous barriers to
participation. Additionally, people
with disabilities can expect to find
barriers in relation to health service
providers’ attitudes, knowledge and
skills that ensure health practices
are in conflict (although they may
not realise that they are and should
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not be) with the rights of people
with disabilities (Alborz et al, 2004;
Disability Rights Commission,
2006). Therefore, people with
disabilities may be hesitant to seek
health care because of experiences of
stigmatisation and discrimination.
Overview of the Study
Previous research relating
to community projects have
highlighted that they are usually
top-down and formulated around
targets and objectives (Perez et al,
2009; Laverack & Labonte, 2000),
whereas, when community projects
are bottom-up and participatory,
collective action is likely to have
a greater impact on well-being
(Campbell & Murray, 2004). With
this in mind, the aim of the research
associated with this article involved
working with a group of adult
men with intellectual disabilities
(aged 21 – 68, with approximately
30 participants) to explore their
experiences of working on a health
promotion project they helped to
create. The project incorporated
forty-five workshops that engaged
the men in creative and visual
activities, which took place in
a museum in the North West of
England, UK, in partnership with
an intellectual disability charity.
The project ended with a six-month
community exhibition at the
museum, which showcased the work
of the men including the presentation
of films, art, poetry, sculpture and
a giant comic strip, depicting their
understanding, knowledge and
experiences of health (Richards,
2014).
Key Findings
Witnessing the men engage with
creative and visual methods to
explore concepts of health in the
heart of their local community
was powerful. The men engaged
in debate and discussion, and by
doing so, they made choices, shared
knowledge and participated in a
range of activities, which suggested
30
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that making choices that represented their perspectives was important to the
men, and is likely to be important for all people with intellectual disabilities
(Richards, 2016). In addition, this implied that it is not the individual(s) (the
men in this research) who are problematic, but instead the problems can be
strongly connected to the men’s contexts (Oliver 1990; Goodley et al. 2003).
Hence, the discrimination that people with intellectual disabilities face on a
day-to-day basis lies in their surrounding contexts, meaning that the contexts
need to change, not the individuals. This is important because the risk of
health inequalities will become more widespread, particularly for people
with intellectual disabilities as they are at greater risk of health inequalities.
However, by working harder to listen and engage with people with intellectual
disabilities, similar to the men in this research, who had knowledge to share
about health, a better understanding for health and disability may emerge,
because the focus will be on the knowledge and experiences of people with
intellectual disabilities. Thus, people with intellectual disabilities should be
making choices, sharing knowledge and participating at every level to ensure
that they have control over their lives and their health (Richards, 2016). For
example, in Figure 1, some of the participants spent one workshop talking

Figure 1 – A comic strip relating the men’s discussions relating to male cancers.
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about male cancers, asking questions
and sharing knowledge.
Implications/reflections
Kagan, et al (2011) argued that
community psychology aims to
address social and individual change,
in conjunction with the people of a
community. On the other hand, in
relation to disability, Finkelstein
and French (1993) maintained
that most people remain confused
about defining disability, not
least psychologists and this may
affect the way in which disability
is conceptualised, determining
the type of interventions used by
psychologists. This can lead to
the development of stereotypes
and unwanted labels for people
with intellectual disabilities. In
this respect, psychology needs to
align itself collaboratively with the
progress and development of the
disability movement concerned with
political change (Campbell & Oliver,
1996). Indeed, one of the tenets that
sets out community psychology
to be different, when compared to
other forms of psychology, is that of
it being value-based. For example,
Kagan (2004 in Lawthom, 2011;
Kagan et al, 2011) conceptualised
community psychology as being
focused around a set of values that
underpin community psychology.
Kagan et al (2011) have distinguished
between the core values of
‘justice’ (i.e. equal rights and
self-determination), ‘stewardship’
(i.e. help people gain a sense of
belonging) and ’community’ (i.e.
respect diversity and be accepted for
who we are). Therefore, the valueladen epistemology of community
psychology, complements ideals
such as standing up for peoples’
rights, making changes, resisting
oppression, and challenging
power, which are important
values for people with intellectual
disabilities and other marginalised
groups (Aspis, 1997). In this
respect, community psychology

approaches may contribute to a
strong partnership with people with
intellectual disabilities. In doing
so, it challenges the stereotypes and
conditions of being labelled with
intellectual disabilities and may
enable more research to be done
with people with disabilities as coresearchers (Goodley & Lawthom,
2005).
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News & Updates
Congratulations
Dick Repucci!

The 2018 Recipient of the American
Psychological Association Award
for Distinguished Contributions to
Research in Public Policy
For over forty
years, Nicholas
“Dick” Reppucci
has been deeply
committed to
the well-being of
our communities
through the
formulation of
public policy
based on social
science rather
than intuition. This commitment has
had a remarkable impact on policy
changes for children and families
spanning a wide-range of topics
including, but not limited to, the
evaluation of child abuse prevention
programs, adolescent female
offending, adolescent culpability, and
the interrogation of juvenile suspects.
His scholarly achievements and
tireless dissemination efforts have
fundamentally shaped the discourse
on how our public policies can best
serve our children, families, and
their communities.”
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SCRA Awards
Dominique Thomas

The 2018 SCRA Best Dissertation
in a Topic Relevant to Community
Psychology
Dr. Dominique
Thomas’
dissertation
titled “Black
Scholars Matter:
Development
and Validation of
a Campus Racial
Climate Measure
for AfricanAmerican
College Students”
was completed at Georgia State
University under the direction of
Dr. Winnie Chan. The dissertation
research was a mixed methods
study to advance understanding of
campus racial climate, specifically
for African-American students.
He employed a sequential
transformative strategy that included
qualitative and quantitative phases.
Items for the planned measure
were developed from a series of
interviews with African-American
students. The resulting measure
includes three subscales: Institutional
Factors, Experiences and Perceptions,
and Student Interracial Interactions
that demonstrate internal validity,
criterion-related validity, and
incremental validity distinguishing
the subscales from a measure
of General Campus Climate.
The dissertation was selected
for recognition with this award
because of the strong theoretical
and empirical grounding, the
careful methodology, attention to
engagement with participants, large
samples, innovation, and potential
utility for advancing the field.
Dr. Thomas is currently a Visiting
Lecturer in the Department of
Psychology at Georgia State and
Associate Editor of The Community
Psychologist.

Michelle Stratton

The 2018 SCRA Emory L. Cowen
Award for the Promotion of
Wellness
Dr. Michelle
Stratton’s
dissertation
titled “Culture,
Resilience, and
Adaptation:
The Voices
of Rwandan
and Congolese
Refugees” was
completed at
the Pacifica
Graduate Institute under the
direction of Dr. Mary Watkins.
Dr. Stratton’s dissertation is a
sophisticated qualitative study of
Rwandan and Congolese refugees in
her home community of Manchester,
New Hampshire. The project is the
result of sustained engagement and
inquiry into culturally-based sources
of resilience, as well as consideration
of how the ‘host’ culture can be more
mindful of creating an environment
that helps immigrants sustain,
and not unreflectively assault,
these sources of resilience. The
dissertation exemplifies empowering
and culturally sensitive methods
to identify cultural resources and
pathways for resilience that likely
have important implications for
trauma reduction and the promotion
of well-being among refugees. The
work exemplifies the core values of
participatory collaboration between
the researcher and the community,
as well as respect for diversity and a
strengths and wellness framework.
Dr. Stratton is in independent
community psychology practice in
northern California.

Nathan R. Todd

The 2018 SCRA Early Career Award
Dr. Nathan Todd
is an assistant
professor at
the University
of Illinois
at UrbanaChampaign. His
research aims
to understand
why and how
individuals and
groups work
together for social justice, and the
multifaceted ways that religion
and racial privilege are part of this
process. In particular, he is interested
in religious settings as mediating
structures that may constrain or
promote social justice engagement.
Dr. Todd has a strong record of
community psychology scholarship
and is an active contributor to
the field and to SCRA. For more
information, please click here (http://
www.psychology.illinois.edu/people/
ntodd2).

where she assisted in developing
and implementing evaluation
protocols for educational pathways
that can impact the lifelong success
of students. She is currently the
President of the Society for the
Psychology of Women (Division
35 of APA), Section 3- Latina
Women-- where she continues to
implement her knowledge around
issues impacting young girls and
women of color. In 1987 Guzmán
founded a non-profit organization
called Choices to promote health and
education in Latinx communities.
Through her social science research
endeavors in the Choices program,
Dr. Guzmán has mentored hundreds
of students of color who have
earned bachelor’s, master’s and
doctoral degrees. Dr. Guzmán has
written numerous articles that have
been published in peer reviewed
journals, as book chapters and trade
publications and she has also edited
a book entitled “Latina Girls: Voices
of Adolescent Health in the U.S.”

Bianca L. Guzmán

The SCRA 2018 Ethnic Minority
Mentorship Award
Dr. Bianca
L. Guzmán
is a highly
recognized
ecological
community
psychologist
who has national
expertise in
the educational
pipeline of K-20
students of
color. She is currently the Director
of Pathway Programs at Cal State
LA, a new office she created on
her campus to address the issues of
preparing K-12 students for college.
Dr. Guzmán has served as a fellow
to the Massachusetts Institute for
College and Career Readiness
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SCRA Fellows

The Society for Community
Research and Action (SCRA) is
pleased to announce the awarding
of SCRA Fellow status to Dr. Louis
Brown, Dr. Judith Meyers, Dr.
Maury Nation, Dr. Stephanie Reich,
and Dr. Barbara Yee.
Election to Fellow status requires
evidence of unusual and outstanding
contributions or performance in
the field of psychology. Fellow
status requires that a person’s
work have had a national impact
on the field of psychology beyond
a local, state, or regional level. A
SCRA Fellow is someone who
provides evidence of unusual
and outstanding contributions or
performance in community research
and action. SCRA Fellows show
evidence of distinctive contributions
to knowledge and/or practice in
community psychology that are
recognized by others as excellent
and impact beyond the immediate
setting in which the Fellow works.
For the full list of SCRA fellows,
please see http://www.scra27.org/
members1/member-awards/scrafellows/. Here is a brief introduction
to our new SCRA Fellows for 2018.
Louis Brown – Dr. Brown is
engaged in academia and scholarship
through The University of Texas
Health Science Center at Houston.
He has active lines of research with
community prevention coalitions,
self-help and mutual support, schoolbased preventive interventions,
community engagement, and
Hispanic health. Dr. Brown has over
30 publications and has served as the
principal investigator on 14 grants
totaling over $1.6 million.
Judith Meyers – Dr. Meyers is
President and CEO of Children’s
Fund of Connecticut (CHDI;
2002-Present). She has played a
significant role over 35 years in
the development and advancement
of the Systems of Care framework
34
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for children’s mental health. Under
her leadership, CHDI grew from
1 employee to 30 and more than
quadrupled its annual operating
budget. Dr. Meyers is the recipient
of the Distinguished Contribution
to Practice award in 2017, PastPresident of Division 37, and past
member of the SCRA investment
and finance committees.
Maury Nation – Dr. Nation
is Associate Professor of Human
and Organizational Development,
Peabody College of Education and
Human Development, Vanderbilt
University. A central focus of
Dr. Nation’s research has been
on understanding and developing
effective prevention programs with a
particular interest in youth violence
and substance abuse prevention.
He has over 40 publications and is
currently the PI of a $4.9 million
grant from NIJ, for a project titled
National Longitudinal Study on
Youth Safety and Well-being.
Stephanie Reich – Dr. Reich is an
Associate Professor in Informatics
at the University of California,
Irvine. Her area of focus is on
understanding social networking and
social support, exemplary prevention
programs for families and children,
and expansion of the scope and
breadth of community psychology as
an internationally defined discipline.
Dr. Reich has over 40 publications
and is currently the PI on a $2.96
million grant on using baby books
to improve parenting and child
outcomes. She served as Secretary of
SCRA from 2013-2016.
Barbara Yee – Dr. Yee is Professor
and Chair at the University of
Hawaii at Manoa. Two major themes
in her work are ethno-gerontology,
and diversity and resiliency in health
and mental health over the life span.
Dr. Yee has over 45 publications,
and she is currently a Division 45
and APA Fellow. She is interested
in expanding and contributing to
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the building of knowledge regarding
community research and action for
these vulnerable, yet understudied
populations, especially Asian and
Pacific Islanders.
Please join us in congratulating
these newest distinguished Fellows
of SCRA!

SCRA Executive
Committee Candidates

Congratulations to this year’s
2018 nominees for SCRA office! We
are delighted to have outstanding
candidates running for each position.
This year, SCRA will be voting for
a new President-Elect, Member at
Large to the Society’s Executive
Council, and Treasurer. Election
details will be posted and distributed
as we learn the schedule that is
outlined by APA.

President-Elect:

Vincent T. Francisco, Ph.D.

SCRA is a
professional
organization
that focuses both
on community
practice and
academic
scholarship.
Improving our
influence over
practice to
research, and
research to practice, in a community
context is a necessary part of our
future.
We are an organization with strong
connections through our members
to evaluation, public health, and
many other fields of practice and
scholarship. Continuing to find
ways to build and support those
connections through collaboration is
vital to accomplishing our mission.
Finally, I think we need to increase
our advocacy efforts related to
several outcomes we value. One
is advocating for humanity in
our policies at federal, state, and

local levels. We are a professional
association that distinguishes
ourselves by combining our values
with our science. We need to
continue to partner and support our
colleagues internationally in this
area as well. For all of us, having
communities that support all
members of the community, whether
recent immigrants (for whatever
reason) or well-established, means
that our applied science supports
equity, inclusion and diversity.
SCRA is at a great place in its
history. We can go in a number
of different directions that will
benefit the organization, scholarship,
training of the next generation of
practitioners and researchers, and
society more broadly. My interest is
in ensuring that SCRA can fulfill its
mission long into the future.

As president, I would facilitate the
continued development of resources
and electronic infrastructure to
sustain the mission and continued
viability of our organization. I would
want to continue to cultivate a spirit
of openness so that we can invite
community activists, professionals,
community practitioners, and
students who are doing ‘community
psychology’ into SCRA. Of
particular interest is to ensure that
the language and theory that we use
is indeed accessible to community
members and students so that if they
discover our field, they will be able
to gain entrée into our community in
a way that is welcoming, inclusive,
and not intimidating. Finally, I am
dedicated to supporting social justice,
advocacy, and activism, as this work
is needed now more than ever.

Susan R. Torres-Harding, Ph.D.

Member at Large

I am honored to
be nominated as
a candidate for
president. Over
the years, I have
served SCRA in
several capacities,
including as
member-at-large
from 2007-2009,
and I was a cochair of the 2011
SCRA Chicago Biennial Conference
local planning committee. In my
training, I had the great privilege of
attending DePaul University where
I discovered community psychology.
Community psychology fit with
my values and motivations to serve
culturally diverse disempowered
children, families, and adults, and
work towards promoting more fair
and just societies and a more truly
‘human’ psychology. Since then,
SCRA has been my professional
home. I am a professor of psychology
at Roosevelt University, a university
with an institutional mission of social
justice, and I am the director of the
PsyD program in clinical psychology.

Noé Rubén Chávez, Ph.D.

I earned my
Community
Psychology
Ph.D. from
the University
of Illinois
at Chicago.
Becoming a
community
psychologist
nurtured lifelong reflection
on how my bicultural identity shapes
my work. I grew up at the Juarez,
Mexico-El Paso, TX border, a place
of endless contrasts, salient inequities,
and rich bicultural traditions. Who
I am and where I come from
influences my drive to collaborate
with others to end inequities and
promote social justice. Community
psychology and SCRA offer critical
frameworks, methods, resources, and
relationships to foster this work, for
all of us. The growing inequities
and injustices in our world make
community psychology and SCRA
imperative.
I am an active member of SCRA’s

Immigrant Justice Group and a
SCRA Leadership Development
Fellow, a Scholar for the Annie Casey
Foundation (Leaders in Equitable
Evaluation and Diversity program),
and a Postdoctoral Research Fellow,
working in the Health Equities
Division with a multidisciplinary
team of public health/biomedical
researchers at City of Hope (cancer
center) in L.A. At City of Hope we
collaborate with four public school
districts and community-based
organizations, applying participatoryaction research to encourage
empowerment among minority youth,
helping them tackle health inequities
and pursue health sciences careers.
If elected as Member-at-Large
I would collect input from other
SCRA members to collaboratively
develop ways we can better promote
our field, enhance opportunities for
students and early career members
to obtain secure positions consistent
with their life goals, and create
new opportunities and resources
to cultivate action on promoting
diversity, equity, and social justice.

David Pérez-Jiménez, Ph.D.

I am a Puerto
Rican socialcommunity
psychologist
working
currently as
Interim Director
of the Institute
for Psychological
Research at the
University of
Puerto Rico
(UPR). My areas of research include
HIV/STIs prevention, intimate
partner violence, problematic alcohol
use, psychosocial wellbeing of
young adults, and road rage. I also
teach part time at the Department of
Psychology of the UPR.
In 2006 I Co-Chaired the
First International Conference on
Community Psychology held in San
Juan, PR. I have co-edited books
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about social-community psychology in Puerto Rico and internationally. The two main responsibilities of the MAL
that will be elected this year include: 1) co-chairing the Membership and Professional Development Committee; and
2) working with the SCRA administration staff to implement the SCRA awards processes. I want to become a MAL
because I am convinced of the importance of having a strong organization like SCRA that defends the interest of its
members and of the communities that we serve, and also honor those that make a difference in promoting social change.
As a Latino community psychologist, I will devote all my energy to emphasizing the importance of having an
organization that defends the interests of our discipline and communities, not only locally but internationally, from the
constant threats that menace our collective wellbeing. SCRA has played and needs to continue playing an important role
in this endeavor and I want to contribute my grain of sand to make it possible.

Treasurer

James R. (Jim) Cook, Ph.D.

After graduating from Indiana University, I joined the faculty at UNC Charlotte in 1980. Since then
I have worked to integrate teaching, research, and service to effect community change, addressing
the needs of people who are economically and social disadvantaged and who have disabilities.
Using community-based participatory research strategies, I have examined change in mental
health systems of care and early childhood intervention programs. I have co-led the Community
Psychology Research Lab at UNCC, engaging graduate and undergraduate students in communitybased research and community change efforts. Our program was recognized with the “Outstanding
Program Award” from the Society for Community Research and Action (SCRA) in 2013.
I have been a member of the SCRA continuously since I was a graduate student, and I was
privileged to serve as president of the Society in 2011. I look forward to having the opportunity to
serve as Treasurer of SCRA and as a returning member the Executive Committee.
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ABOUT The Community Psychologist
The Community Psychologist is published four times a year to provide information to members of the SOCIETY FOR
COMMUNITY RESEARCH AND ACTION. A fifth Membership Directory issue is published approximately every three
years. Opinions expressed in The Community Psychologist are those of individual authors and do not necessarily
reflect official positions taken by SCRA. Materials that appear in The Community Psychologist may be reproduced for
educational and training purposes. Citation of source is appreciated.
TO SUBMIT COPY TO The Community Psychologist
Articles, columns, features, Letters to the Editor, and announcements should be submitted as Word attachments in an
e-mail message to Susan M. Wolfe and Dominique Thomas at TCP@scra27.org or by postal mail to the editors: SCRA
(Division 27), PO Box 6560, Macon, GA 31208. Authors should adhere to the following guidelines when submitting
materials:
• Length: Five pages, double-spaced
• Images: Images are highly recommended, but please limit to two images per article. Images should be
higher than 300 dpi. Photo image files straight from the camera are acceptable. If images need to be
scanned, please scan them at 300 dpi and save them as JPEGs. Submit the image(s) as a separate file. Please
note that images will be in black and white when published.
• Margins: 1” margins on all four sides
• Text: Times New Roman, 12-point font
• Alignment: All text should be aligned to the left (including titles).
• Color: Make sure that all text (including links, e-mails, etc.) are set in standard black.
• Punctuation Spacing: Per APA guidelines, make sure that there is only one space after periods, question
marks, etc.
• Graphs & Tables: These should be in separate Word documents (one for each table/graphs if multiple).
Convert all text in the graph into the consistent font and font size.
• Footnotes: Footnotes should be placed at the end of the article as regular text (do not use Word
footnote function).
• References: Follow APA guidelines. These should also be justified to the left with a hanging indent of .25”.
• Headers/Footers: Do not use headers and footers.
• Long quotes: Follow APA guidelines for quoted materials.
• Preferred email: Please provide an email address for all authors so that readers can contact you directly
and for you to be notified of commentary posted on the SCRA website in reference to your submission.
UPCOMING DEADLINES:
Summer 2018 – May 15, 2018 | Fall 2018 – August 15, 2018 | Winter 2019 – November 15, 2018 | Spring 2019 – February 15, 2019
SUBSCRIPTION INFORMATION:
The Community Psychologist and the American Journal of Community Psychology are mailed to all SCRA members. To
join SCRA and receive these publications, send membership dues to SCRA (Division 27), PO Box 6560, Macon, GA
31208. Membership dues are $30 for student members, $75 for United States members, $60 for international members,
and $15 for senior members (must be 65 or over, retired, and a member of SCRA/Division 27 for 25 years; senior
members will receive TCP but not AJCP). The membership application is in each edition of
The Community Psychologist.
CHANGE OF ADDRESS:
Address changes may be made online through the SCRA website <www.scra27.org>. Address changes may also be
sent to SCRA (Division 27), PO Box 6560, Macon, GA 31208. Email: <office@scra27.org>. APA members should also send
changes to the APA Central Office, Data Processing Manager for revision of the APA mailing lists,
750 First St., NE, Washington, DC 20002-4422.
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