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Dear members: I hope
2022 brings you and your
loved ones good health.
As we enter the third year
of the pandemic, we
continue to meet virtually
in our officers and
Executive Committee
meetings. We held the
Midwinter Meeting
virtually over three days,
February 3-5,
2022. Below I provide an overview of the many
important issues we addressed in the meeting, as
well as ongoing issues our society continues to
address.
Midwinter Meeting
At this meeting we officially welcomed Dr.
Kwesi Brookins to the Executive Committee,
although he had been participating in officers’
meetings in his role as President Elect since early
January 2022. Each year Councils, Interest
Groups, Regional Networks, Committees, and
elected members of the EC are invited to submit
proposals requesting financial support for their
activities. The EC reviews these proposals and
evaluates their alignment with SCRA goals and
values. The officers make recommendations
regarding funding allocations informed by the
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recommendations from the full EC and our
budgetary realities. We were heartened to see
many initiatives proposed that will further SCRA’s
response to the Call to Action on Anti-Blackness in
our Society. In future columns, I will describe some
of the important initiatives. I am certain you also will
read about these from chairs of these various
groups in future TCP newsletters.
In reviewing these proposals, it became evident
that our bodies need additional administrative
support. As part of our agenda, we engaged in
extensive discussions of our organizational
structure and how best to support the needs of our
volunteer leaders and organizers, including chairs
of Councils, Committees, and IGs as well as
officers and EC members. In the near future, the
officers will be reaching out to these groups to
identify specific administrative support needs.
One of our priorities as officers for the
Midwinter Meeting was growing our infrastructure to
respond to the Call to Action and grow our capacity
to create a more liberatory SCRA. Specifically, we
returned to the proposals to create the Working
Group, Advisory Board, and funding guidelines
identified in the Response to the Call to Action on
Anti-Blackness. Several members volunteered to
form a committee to guide the formation of the
Working Group and Advisory Board, seek
members, and set timelines to launch this
group. The Working Group and Advisory Board are
a high priority for the EC to further the stated goals
of the Response to the Call to Action.
Another important activity of our Midwinter
Meeting was a discussion of SCRA’s revenue
projections. Our treasurer, Dr. Christopher
Nettles, presented the funding processes we must
follow given our 501C status and our relationship to
APA, as well as the risks and realities we face in
our organization. In the next TCP column, Dr.
Nettles plans to share this information with the
membership. This was a critical conversation to
have prior to making funding decisions. By the time
you read this column, SCRA bodies will know the
level of funding we were able to provide, and this
information will be available to the membership.
Prior to the Midwinter Meeting Past-President
Dr. Bianca Guzman and Secretary Dr. Lauren
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Lichty co-chaired the nominations committee. The
nominees for President-Elect, Member at Large,
Secretary, and Regional Coordinator were brought
forth to the Executive Committee. At the time of this
writing, we do not have a full slate of
candidates. For the future, I urge SCRA members
to consider running for these positions. In late fall,
we will begin recruiting nominees for 2023
elections. I hope you will consider bringing your
talents to leadership positions within SCRA. To
vote for these positions this spring, you need to
have renewed your membership; I hope you did so
and will vote in the next elections. You will be
receiving reminders to vote and if you do not
receive a ballot from APA, please let us know right
away so we can resolve the situation.
I add my appreciation to the members who
volunteered to serve in the Nominations Committee
as well as in the Fellows Committee.
A highlight of our Midwinter Meeting is bringing
forward to a vote the SCRA members who have
been nominated for Fellow Status. The Fellows
Committee chaired by past president Bianca
Guzman consisted of past fellows and the SCRA
president. We reviewed their extensive dossiers
and unanimously approved the five outstanding
candidates that were nominated. The EC members
also voted to grant Fellow status to this diverse
group of scholar-activists. Dr. Guzman made the
official announcement via the list serve, but their
strengths merit repeating. Below I share highlights
of their careers from the announcement drafted by
Dr. Guzman and the Fellows Committee. Our new
SCRA Fellows are:
Chiara Sabina, PhD, Associate Professor and
the Chancellor’s Scholar for
Inclusive Excellence in Interpersonal Violence
Research, School of Social Work, Rutgers
University.
Dr. Sabina’s international research has made a
significant impact to our understanding of the
processes and experiences of different types and
forms of interpersonal violence affecting Latinas in
the US and in Latin America. Critically, she has
focused on the application of this work, including
how her findings can guide practice and
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intervention. Dr. Sabina is a past Fulbright Fellow,
who conducted applied research in Ecuador,
developed a directory of service providers for
women survivors of interpersonal violence, and
organized a conference for service providers in
Quito. Overall, her contributions to the field of
violence have impacted the ways in which violence
against women in the United States and abroad is
conceptualized. In addition, Dr. Sabina's service
contributions to SCRA have also been substantive
and significant (leading to the interest group on
early career issues as well as the reinstitution of the
Committee on Cultural, Racial, and Ethnic Affairs).
Noelle Hurd, PhD is the Scully Family Discovery
Associate Professor at the University of Virginia
and is an affiliate in the Department of
Psychology
Dr. Hurd has made multiple significant
contributions to community psychology and
psychology in general, including her nuanced and
contextually-grounded research regarding the
natural mentoring relationships experienced by
Black youth and her efforts to draw from this
research to inform interventions, large-scale
mentoring programs, and policy. Dr. Hurd has
been a scholar activist participating in
Congressional briefings around Diversity Equity
and Inclusion, and natural mentoring relationships
for youth of color. She has served on the editorial
boards of both the American Journal of Community
Psychology and the Journal of Community
Psychology and has authored multiple op-ed pieces
in the New York Times and the Washington Post.
Dr. Hurd has also played a significant role in
community psychology training at the University of
Virginia and in mentoring many early career
scholars and advocated for and supported the work
of scholars engaged in equity- and justice-focused
research.
Olya Glantsman, PhD is a Senior Professional
Lecturer – Psychology Department, DePaul
University
Dr. Glantsman has made outstanding and
substantial contributions to education, training, and
the visibility of our field. Her key contributions to
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SCRA and CP include: (1) program development
and leadership – e.g., developing and running
a BA CP concentration on her campus since 2006
and, more recently, helping create and lead an MS
and BA/MS in CP; (2) substantive CP teaching,
particularly of undergraduates; (3) meaningful
service roles in SCRA and in her region, many
focused on education, training, and dissemination
of CP (co-Chair of the CP Practice Council for 4
years; editor of Theory into Action; 5 years as
Midwest regional coordinator; co-chair of
Undergraduate Interest Group and the
Grad/Undergrad Mentoring Initiative; Biennial 2021
Conference Program Committee, editing The
Community Practitioner column in TCP.); and (4)
serving as co-editor of “Diverse Career
Opportunities in Community Psychology” as well as
an open access introductory CP text.
Rhonda Lewis, PhD, Professor and Chair,
Department of Psychology, Wichita State
University, Wichita, KS
Dr. Lewis has made sustained and longstanding contributions to critical issues in
community psychology. Her research on health
disparities, substance use prevention, and the
mental health/health and positive development of
youth and emerging adults of color has impacted
the ways in which we contextualize health for youth
of color. She is an exemplary mentor who has
sought to diversify and expand the reach of
community psychology and STEM nationwide. She
has had a number of meaningful service roles
within SCRA, including chairing the Ethnic and
Racial Affairs Committee (prior to this committee
becoming a council), planning multiple biennial
conferences, and contributing to the design of the
community psychology practice competencies. She
is currently the lead editor of the Journal of
Community Psychology Special issue on “COVID
and vulnerable populations.” She is also a coeditor for the Special Issue of AJCP entitled
“Racial reckoning, resistance, and the
revolution: A call to community psychology to
move forward.”
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Urmatapa Dutta, PhD, Associate Professor,
Department of Psychology, University of
Massachusetts Lowell
Dr. Dutta is an exemplary scholar with a global
focus. Dr. Dutta has made multiple
meaningful contributions, including her action and
activist research focusing on structural and cultural
violence. She has co-edited a special issue of
Community Psychology in Global Perspectives
entitled: “Situating Structural and Cultural
Violence in Community Research and Action.”
She has also advanced critical qualitative research
for which she has been honored with the
Distinguished Early Career Contributions in
Qualitative Inquiry Award of Division 5 of APA, and
elevated anti-racist and decolonial processes and
practices. She has made empirical and
theoretical/conceptual contributions using a
foundation of collaborative, participatory practices,
evident in her editorial contributions for multiple
journals (e.g., Associate Editor of Peace and
Conflict: Journal of Peace Psychology; Qualitative
Psychology) and her multiple plenary or keynote
presentations. She has received the Outstanding
Educator Award from SCRA 2021 and a UMassLowell outstanding teaching award in 2015 and
2021.
I am honored to serve an organization that
recognizes the contributions of such
activists/scholars.
Looking Forward
In the next few months, we will have elections
to critical roles in our division, continue the work on
the Response to the Call to Action, move forward
with the SCRA Theory of Change and the Strategic
Plan under the leadership of our President Elect,
and continue planning for our next biennial. We
welcome your input and will be reaching out for
your opinion on a number of issues. The support
and collaboration of members is essential to ensure
a more inclusive space within SCRA where all
members feel welcomed and respected.
Until next time, I wish you health and continued
engagement with our division. Feel free to reach
out via email: president@scra27.org, or join me
during office hours the second Friday of each
month.
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From the Editors
Written by Dominique Thomas, Morehouse
College and Allana Zuckerman, Mesa
Community College

Dominique Thomas,
Editor

Allana Zuckerman,
Associate Editor

Hello everyone! We are excited to bring you
the Spring 2022 issue of The Community
Psychologist!
The Spring 2022 issue has another set of
incredible articles focusing on projects and
work across the field of community psychology.
We are soliciting submissions for book
reviews! If anyone is interested in having their
book being reviewed and wants a review
published, please reach out and let us know so
we can talk about it. It would help to have a
reviewer in mind who might want to review it.
We hope you enjoy this issue!
Dominique and Allana
TCP Editor and TCP Associate Editor
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Community Practitioner
Edited by Olya Glantsman, DePaul
University

Community-Based Mentors: A
Hidden Treasure for Our Field
Written by Joseph Dorri & Leonard A.
Jason, Depaul University
Community psychologists are frequently
involved in a vast variety of mentoring relationships
in their daily work. From a Community Psychology
perspective, mentees can learn about using an
ecological lens and community-based participatory
approaches to analyze, investigate, and address
the escalating issues of economic inequality,
violence, substance abuse, homelessness, poverty,
and racism. Through a mentorship relationship,
mentees can be provided tangible examples of
what it is like to become an agent of change
committed to bringing about a more equitable
allocation of resources and opportunities (Jason et
al., 2019). Mentees can develop the knowledge and
skills to engage with their mentors in transformative
applied work across a range of Community
Psychology topics.
Mentees with interests in Community
Psychology will benefit most when finding a mentor
who is aware of and trained in ecological
frameworks and practices. Community Psychology
oriented mentors help mentees conceptualize
systems and person-environment perspectives that
are so often needed in the work practitioners are
engaged in.
Mentors provide opportunities for community
engagement and support in the form of insights,
encouragement, feedback, and modeling, which
can bolster both personal and professional
development. Mentors can also provide career
guidance, a form of instrumental support (Erickson
et al., 2009; Dam et al., 2017). Moreover, the
mentor-mentee relationship can help foster new
professional and community identities. The quality
of the mentor-mentee relationship can be assessed
across multiple domains, such as emotional
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closeness, frequency of contact, support, and
relationship duration (Rhodes, 2002). As an
example, it has been found that greater trust and
empathy that occur in mentorship relationships
(Eby et al., 2013) can facilitate a healthier
perspective of human interactions (Rhodes,
2005).
An important domain for successful mentormentee relationships is what some refer to as
social and emotional intelligence. The best mentors
are skilled at building social rapport and are
sensitive to the unique disposition of the mentee, to
facilitate greater connectivity and trust. Because
there are often unexpected tensions that occur with
efforts to bring about structural change to the status
quo, a strong and positive relationship with a
mentor can be particularly important during these
challenging times.
Another factor that contributes to the success
and aims of the mentor-mentee relationship is
persistence. Duckworth (2016) pointed out that grit,
defined as passion and perseverance, is essential
for achieving a variety of personal goals. A mentor
might work in developing grit among mentees
(Southwick et al., 2007), by demonstrating longterm commitments in their social justice efforts.
Exposure to this type of modeling could help
develop the mentees’ capacity for resilience, a
quality often required for a lifetime of community
involvement.
Furthermore, the factor of sensitivity to diverse
cultural backgrounds is important (Whitney et al.,
2011) for the success of the community-engaged
mentor-mentee relationship. Mentors should be
aware of ethnic, socioeconomic, as well as others
factors that impact relationships and community
work. Having a mentor with cultural sensitivity leads
to more positive outcomes when working with
communities representing diverse interests.
The mentor-mentee relationship can also
influence happiness and well-being. A study on
happiness conducted by Waldinger and Schulz
(2010) found that quality relationships are crucial
for happiness, and these relationships are more
important than money or fame. When seeking a
potential mentor, it is useful to identify how
prospective mentors treat their other students, their
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colleagues, and their community partners. The
following questions are worth considering by
prospective mentees: Is the mentor inclusive? Does
the mentor build people up or tear them down?
Does the mentor treat others with respect? Does
the mentor acknowledge others' contributions and
celebrate their successes?
There are multiple examples of SCRA
developing mentorship opportunities, such as what
occurs at the Biennial, when senior members are
paired up with students and those at an early stage
in their careers. In a previous issue of the
Community Psychologist, Stewart and GodlyReynolds (2020) described the SCRA Year-Long
Mentoring Program, which features community
psychologists pairing with mentees to expand their
professional development. These authors
mentioned that successful mentoring relationships
often have a foundation of shared interest, open
communication, mutually agreed upon
expectations, and a commitment to the relationship.
They found that 100% of mentors would
recommend their program to a colleague or friend
and 78% said “yes” to serving again in a future
program.
In closing, we have briefly reviewed a few of the
issues that might be worth considering when
becoming involved in mentorship relationships. We
believe it is healthy to have multiple mentors,
especially having some in each key area of your life
and ideally one overarching or life mentor (Dorri,
2019). Fundamentally, a positive mentor-mentee
relationship can be a key piece in facilitating
community change. This relationship can add to a
sense of meaning in life, and it can help develop
aspirations to become a social change agent. For
more information about mentoring, we highly
recommend accessing the Center for Evidencebased Mentoring, where the work of Jean Rhodes
(2022) and colleagues illustrates in greater detail
how practitioners’ skills and knowledge can be
increased in this area.
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Community Psychology Practice
in Undergraduate Settings
Edited by Sheree Bielecki, Pacific Oaks
College and Olya Glantsman, DePaul
University

Drawing on the experiences of trans
students to inform pronoun
disclosure in higher education
settings
Written by Sarah Grace Frary, University of
South Carolina
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Increased transgender visibility within higher
education, much like broader societal visibility, has
created some welcome changes and some
challenges for transgender students. While the
increased sensitivity and accommodation of
professors or administrators has in general made
academic spaces more welcoming and easier to
navigate for transgender students, some practices
used by faculty, staff, or administrators in positions
of power fail to consider the needs or desires of
trans students and may cause them discomfort or
stress.
One challenge faced by many trans students is
navigating the use of pronouns within academic
spaces. How pronouns are addressed can
seriously impact a student’s well-being. In this
reflection, I would like to provide some
considerations for how an instructor or mentor
might approach pronoun disclosure with the goal of
increasing comfort and decreasing coercion, based
on the experiences of six trans undergraduate
students who advised these recommendations
through qualitative interviews and text submissions
(and who did not wish to be acknowledged by
name), and my own experiences as a genderqueer
student.
Avoiding Obligatory Disclosure
Misgendering is the act of incorrectly
recognizing a person’s gender. When a
transgender person is misrecognized as filling a
societal role that they have rejected, they may feel
as if their reality is being denied, or that a societal
role which they felt unfit for has been thrust upon
them (Brown et al. 2019). Misgendering may be
followed or accompanied by physical or verbal
violence, or threats of violence, and misgendering
tends to occur in public places. To many trans
people misgendering represents a threat to
physical and emotional safety. In 2021, the Human
Rights Campaign recorded the highest number of
trans people murdered (HRC, 2021). These
murders are often motivated by the perpetrator’s
feelings of being ‘deceived’ by the trans person or
disgust with the person upon realization of their
identity. Further, trans people are sometimes
denied employment, housing and support systems
(Abramovich, 2016; Granberg et al., 2020).
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Misgendering often occurs within the context of
pronoun use. In English, singular third-person
pronouns (“he” or “she”) for individuals are
gendered and are generally used based on the
gendered presentation of a person, but many
transgender people are unable to be recognized as
their gender because of societal notions of what
men and women ‘look’ like, or because their identity
is outside the binary of male or female. Some
transgender people use pronouns that are not
typical singular third-person pronouns (“they”, “hir”,
“xe”, for instance), and these people are unlikely to
be correctly gendered by strangers. To avoid
misgendering and transphobia and live
authentically, transgender people are constantly
making the decision to either come out (disclose
their identity to other people) or not to come out,
based on their ecological contexts and moment-tomoment circumstances (Katz-Wise et al., 2019).
The practice of sharing pronouns has recently
become more common, particularly within
academia, with the intention of making trans
students more comfortable. Pronoun disclosure is
sometimes required at the beginning of meetings or
courses (a practice sometimes called a pronoun
circle in trans spaces)—but the context of
perpetually coming out and risk-to-benefit
calculations isn’t always considered. Trans
students and scholars have identified reasons that
obligatory pronoun disclosure can be abrasive to
trans students, and these are detailed in Figure 1.
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Figure 1: considerations for pronoun circles based
on student input and trans scholarship related to
the practice, with quotations related to the
experience described or references to further
discussions of the topic.
This isn’t to say that pronouns should not be
addressed in class, and in fact, students identified
several practices that they had observed that
reflected the sensitivity of pronoun disclosure while
still allowing space for students to be open if they
choose. Addressing pronouns in class invites trans
student participation and reaffirms their dignity and
validity, so exploring alternatives is warranted.
Alternative Ways to Invite Pronoun Disclosure
First, some students identified that optional
pronoun sharing alleviates some burden by
allowing students to ‘opt out’. While this doesn’t
address all concerns of pronoun circles (for
instance, a spotlight effect may still exist in a space
where sharing pronouns is optional), this is a start
to allowing trans students the autonomy to choose
when to come out. In addition, instructors who set
expectations of respect for students’ identifiers at
Spring 2022

the beginning of an introductory exercise (e.g., “I
will gently correct you if you’ve used a different
pronoun from the one we used in our
introductions”) signal support for trans students and
show that affirmation is a class value.
An additional avenue for pronoun disclosure,
which students identified as being more
comfortable than mandatory pronoun circles, is a
survey administered prior to class discussions. The
survey allows instructors to gather information
related to pronouns and names, avoiding
misgendering and deadnaming, the use of a name
with which a trans person no longer identifies.
Deadnaming occurs often on the first day of class
because of official school rosters not reflecting
name changes or gender transition. If the survey
remains open throughout the semester, students
can resubmit with changes to their pronouns,
names, and other information. A survey defuses the
spotlight effect and allows for students to make the
decision to come out at their own pace. Instructors,
after surveying students, should take note of
students whose pronouns may be less automatic to
them, so that if the student is misgendered in class
by another student, for example, the instructor is
ready to intervene appropriately. An example of a
pre-class survey is provided in Figure 2 and can be
tailored to a course’s unique requirements.

Figure 2: A sample of questions that could be
used in a survey at the beginning of class. All
questions should be open-answer, rather than
multiple choice, in order to accommodate any
pronouns or additional considerations. To
encourage completion of the survey, allowing class
time for completion or provide credit for completion.
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Heart Work
Students indicated that pronoun disclosure
requires setting the foundations for vulnerability and
advocacy for students. Establishing an educational
space as gender affirming also requires some
reflection of community values in the classroom,
intention to follow through, and humility.
Creating a space for students to decide on their
own terms what they want to disclose also creates
a space where professors or advisors may not
know everything about their class or their lab and
are in a position to be corrected. This subversion of
power cannot be accomplished without the
willingness of the instructor to acknowledge their
power, the ways they can act in support of
transgender students, and the limits of their
knowledge.
Instructors can set expectations for the class in
their own introductions. By sharing their own
pronouns via email signatures and zoom nametags,
or giving them during the first day of class,
instructors are engaged in signposting—signaling
their support for trans students, their intention to
create a respectful and welcoming class, and
recognizing their own identities as they are
comfortable. The syllabus and introduction of the
course can also be an appropriate space for setting
expectations of class atmosphere for trans
students, by explicitly communicating the goal of
trans inclusivity and dignity in the class, and how a
student—or the instructor—might be best corrected
if mistakes in pronoun use are made. Including in
syllabi a note that students are invited to correct the
instructor—about course material, matters of
identity, or other contents of discussion—may also
demonstrate an instructor’s intention to welcome
student’s knowledge as equal to their own.
Corrections should be gentle and brief, and if the
error is recurring or further conversation is needed,
this should not occur in front of the trans student.
The instructor must also be ready to be wrong
themselves, learn to self-correct and accept
feedback with grace. This will involve some amount
of class collaborative knowledge, wherein the
teacher is not viewed as the only arbiter of truth.
Obligatory pronoun introductions, or “pronoun
Spring 2022

circles”, are often perceived by trans people as
performative acts of social awareness by cisgender
people because they demonstrate an entitlement to
knowledge (of another person’s identity), often
without the intention to use the knowledge gained.
A more empowering approach for transgender
students is the opposite: allowing people to
introduce themselves without prying and defending
a person’s identity with whatever information they
give you, is more genuine allyship, and places
power in the hands of the transgender student. The
knowledge prioritized in this situation is the
knowledge of the transgender person, and the role
of defending the truth of that knowledge, once
professors are given access to it, is action-oriented.
The actions based on that knowledge can
include further familiarizing oneself with resources
for trans students on campus and in your
community. These may include assistance in name
changes and student ID services; health services
as they pertain to trans student needs; support
groups and LGBTQ+ student alliances; counseling
and mental health services; and diversity and Title
IX offices. Knowing where to find these resources
allows instructors, mentors, and staff to step into an
advocate role for their students. Continuing to seek
out trans voices and scholarship will help
instructors to make choices informed by the
diversity of trans experiences and best practices as
they evolve. Practice, a constant desire to learn,
and the attitude of an advocate can make a world
of difference to transgender students in your
classroom, whether they choose to be out or not.
Sarah Grace Frary (she/they) is a graduate student
in the department of clinical-community psychology
at the University of South Carolina. She welcomes
correspondence and questions at
sfrary@email.sc.edu. Sarah Grace would like to
also extend an enormous thank you to the students
who guided her in building this resource. Although
they all chose to be kept anonymous, their
vulnerability and conviction in sharing information
about their experiences is recognized and
commended. This brief article is an adaptation of a
presentation given to the SCRA Undergraduate
Interest Group in January of 2021. A recording of
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the presentation, presentation slides, or additional
resources are available upon request.
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Education Connection
Edited by Mason G. Haber, Lamplighter
Evaluation and Consulting, LLC, and
William James College

Educational Materials and Knowledge
Sharing Initiative
Written by Olya Glantsman, DePaul
University and Mason Haber, Lamplighter
Evaluation and Consulting, LLC and William
James College
In 2021 a group of SCRA members proposed
an initiative to create Community Psychology (CP)
knowledge sharing opportunities through an online
“hub.” The idea for creating a knowledge sharing
project is not new, and the need for such a
resource has been apparent for some time. Those
teaching CP courses for the first time (many of
whom are graduate students and early career
instructors) and those teaching new courses or
trying to create a new course or even a program at
their institution, sometimes struggle to find a range
of up-to-date examples of CP educational
materials, even for courses typically included in CP
curricula such as program evaluation. Those who
have taught specific courses many times also may
seek to update their course designs and materials.
Moreover, CP educators often have specific needs
around the design of interdisciplinary courses or
novel subject matter, needs that have often not
been well addressed in psychology and other fields
and may require bringing together knowledge from
diverse disciplines and backgrounds. Numerous
SCRA ListServ posts contain requests for
educational materials. Of course, these rely on
colleagues to read the content carefully and share
relevant resources based on limited knowledge
about how the resources are intended to be used.
Nonetheless, responses to these requests have
yielded a wealth of material, including reviews of
educational literature, case studies, syllabi,
assignments, resource for service learning and
community psychology practica, and many other
useful items for educators at any phase of their
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career. Collectively, these resources have
tremendous potential to inform educators in efforts
to expand and refine CP educational opportunities
but to date, efforts to bring them together
systematically have been limited.
Council on Education Teaching Community
Psychology Website
Some time ago, the Council on Education
(COE), the Council for Education Programs (CEP)
at the time, established a Teaching Resources area
of our webpage featuring a range of educational
materials, including reading lists, undergraduate
and graduate syllabi for typical CP course offerings
and more specialized areas (e.g., rural
psychology), various types of assignments,
resources for incorporating CP into psychology
survey courses, videos, and links to other
educational resource clearing houses
(https://www.scra27.org/what-wedo/education/teaching-cp/). The COE educational
resources pages have been identified as the most
frequently visited pages on the SCRA website (J.
Hill, personal communication, 2021), and many
SCRA members (Including the authors of this piece
and other COE members) have relied on these
materials when designing their curricula. However,
most of these have not been updated for some time
(e.g., the most recent graduate course syllabus is
from 2010) and address a limited range of
educational needs, neglecting pressing areas such
as teaching resources for racial justice,
decoloniality, and critical psychology. Although
there have been many discussions regarding
updating this resource, COE members have been
reluctant to take on the work in a limited, “one-off”
manner, without a plan for how the resources would
be regularly updated again in the future. We also
wanted to be more comprehensive in our approach,
given our aspirations as an organization to be more
inclusive of diverse perspectives and types of
knowledge products and promote awareness and
access to these resources throughout the wide
community of CP educators.
Initiative to Create a New CP Teaching
Resource “Hub”
To address these needs, in the past year,
members of the COE developed a proposal for a
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new initiative to create a knowledge hub that has
been steadily gathering support from the
membership. Its main goals include: (1) creating
and maintaining, in an ongoing manner, a hub of
knowledge related to CP education (e.g., syllabi,
classroom activities, readings, etc.) and (2)
organizing a series of knowledge sharing
opportunities related to CP education to help
support the work of educators and facilitators in the
field (e.g., topics may range from inclusive teaching
to online learning to diversifying the curriculum,
etc.). Additionally, we want to make sure that we
give appropriate credit to those who share their
materials and where possible, facilitate
dissemination of materials through other outlets
(e.g., Blogs, TCP, AJCP special issues). Ideally,
the project would be embedded within a variety of
ongoing efforts in SCRA to promote innovative,
effective teaching that reflects our principles and
values, such as recent efforts to provide mentoring
opportunities for undergraduates through the
“Building Bridges” initiative or the multi-council
effort to “decolonize” CP competencies in research
and practice.
Recruitment of a Student Intern
In the upcoming year, pending final approval of
the SCRA Executive Committee, the COE is
seeking to recruit a student coordinator to assist
with this project. Their responsibilities will include
helping: (1) to create an accessible online tool
through which SCRA members can contribute
materials and (2) design and implement a process
for initial reviews of materials for relevance and
quality and update of materials, (3) build a readily
navigable interface and database for members
accessible through the SCRA website, (4) engage
SCRA membership in developing the hub (e.g.,
suggesting topics, methods to improve navigability
and accessibility), and (5) introduce members to its
features and types of materials included through a
user guide and workshops. This would be an
excellent opportunity for an aspiring future educator
to become familiar with the vast array of
educational knowledge products available through
our membership and the range of perspectives and
techniques of CP educators, as well as develop
valuable skills in knowledge dissemination. Watch
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for our Call for Applications on the SCRA and
SCRA student ListServes!
Other Opportunities to Participate – Starting
Now!
Although the COE is initiating this project,
ideally, we would like for the process of developing
the hub to involve contributions from other
members, councils and interest groups, etc.
Following the publication of this TCP, we would like
to kick off the process by collecting teaching
materials focusing on high priority areas for
educators, including teaching resources related to
racial justice, decoloniality, and critical psychology.
We will formally announce this initial effort through
the SCRA, SCRA student, as well as interest
group, council, and committee ListServes, but
please do not hesitate to contact us in advance with
your resources, ideas, or other assistance: Dr. Olya
Glantsman at oglantsm@depaul.edu.

From Our Members
Edited by Dominique Thomas, Morehouse
College

Community Reclamation through
Urban Gardening as a Liberatory
Praxis
Written by Sophia Banegas, Pacifica
Graduate Institute
Abstract
The goal of this article
is to pose a simple method
of land reclamation in
hopes of empowering
communities, reconnecting
people to land, and growing
towards community
liberation and autonomy.
Communities are able to
partake in revolutionary
acts of autonomy and
reclamation through the actions of physically
reclaiming land in urban landscapes by eradicating
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colonizer plants with those plants that are
Indigenous to their environments. Communities that
experience police brutality, displacement, and are
located in food deserts can partake in this process
of reconnection and reclamation together to begin
the process of liberation. The goal of community
reclamation through urban gardening as a
liberatory praxis is to move the community towards
working the land with their hands and begin the
conversations that will progress communities
towards healing, liberation, and autonomy.
Introduction
Having lived in low-income Los Angeles
communities for the past twenty-eight years, I have
witnessed the detrimental effects of colonization,
capitalism, white supremacy, and the patriarchy.
My insider perspective is that of a working class
Xicana, a mother, and a community member. I
have experienced living in food deserts and
witnessing police brutality on community members
for a lifetime. Neighborhoods like the one I live in
have a better chance at obtaining alcohol than
having access to fresh produce; there is far more
concrete than untouched land. The trauma that
communities endure together continues to persist
as the conditions which we all live in continue to
worsen. Perhaps one of the most draconian
oppressors we face is capitalism which terrorizes
communities by continuously valuing profit over
people, and by perpetuating the classism that
separates us all.
In order to form solidarity across communities,
we must address our oppressors face on. Through
the struggle of resistance to the hegemonic ways of
living via capitalism and colonization we can move
towards building a better world by focusing locally
in our own communities. As a community
psychology student, I recognize my responsibility to
my community, and the urgent need for
autogestion; the autonomous organizing of
communities to work towards liberation and
economy from an oppressive state (Ortiz Torres
2020). Rather than work from a “neutral” or
“objective” psychological standpoint as a
“researcher”, I make the conscious decision to
reject the normalization of disconnection from my
work due to my focus on community liberation. The
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tool of community psychology is key in organizing
communities towards liberation and autonomy; and
our roles as community psychologists are to take a
stance and collaborate within our communities to
work towards radical change. In Ortiz-Torres’
(2020) study of decoloniality they write:
“Autonomous organising does not imply
removing the state’s responsibility to guarantee
the basic rights of all citizens. In fact, it implies the
opposite, to promote the
empowerment/strengthening of citizens and
communities to demand what they deserve, when
they need it” (p.6). Working towards autonomy is
not to move away from a system with resources
and the ability to care for its people, but actually
moving towards building a caring system.
Colonization and Capitalism go Hand in Hand:
Shifting the Paradigm Towards Decolonization
Capitalism was made possible by first
establishing hierarchies through colonization and
implementing violent structures to keep these
hierarchies in place (Dutta, 2018). Through the
industrious implementation of capitalism, the
exploitation of people and communities began to
benefit only a select few of so-called “elite”
(oppressive) groups and due to its success for this
small group capitalism continues to run our society
into the ground and our Earth is teetering on the
brink of Extinction. Capitalism and colonization
have disconnected us from our ancestral roots,
from the land we depend on, as well as from one
another. Urban gardening offers a way of working
towards liberation and reconnection within our own
communities. The anti-capitalist resistance of urban
gardening also creates the opportunity for
conversation that can eventually reach a place of
connection building within communities, specifically
here in Los Angeles. The disconnection between
communities and land is reversible and can be
reestablished through thoughtful acts of
reclamation. Reclaiming the land on a larger scale
can look like the concept of “Land Back”.
Land Back! and Other Healing Processes
The Land Back movement is a necessary step
towards decolonization. By giving the land back to
Indigenous people we could begin to move towards
autonomy and liberation by stepping away from the
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reliance on a capitalist system that continuously
works to degrade the Earth in the name of profits
like we saw in Standing Rock where water
protectors (Indigenous people and allies) risked
their lives to shut down the Dakota Access Pipeline.
Returning the land to its Indigenous caretakers
could be a step towards ending the degradation
and disrespect of our Earth like we saw in Standing
rock, and in many other instances throughout
history. The work that must be done is to prioritize
the value of all living things over profits or wealth.
The concept of buen vivir (living well) is
centered in Indigenous thought processes, values,
and ways of life. Ruttenberg’s (2013) study on buen
vivir expands on the concept and its function in
South America:
“In both Ecuador and Bolivia, the buen vivir
experience offers a hopeful example of local values
and wellbeing needs being articulated by
indigenous populations and incorporated into
government policies, effectively establishing a twoway policy relationship between bottom-up and topdown approaches to development” (p. 84).
Integrating the concept of buen vivir into our
society as more than a concept but a way of life
would bring radical transformation towards
community empowerment and liberation.
Reclamation of land and buen vivir can be reached
through community gardening and transformation
of urban land into spaces of environmental
resistance. A major aspect of this work involves
reimaging what our current landscape, or rather
cityscape, looks like and how we function in
connection to the land.
What does Urban Gardening Look Like?
The process of urban gardening is an
opportunity to focus on our reclamation efforts on a
local level, and in the place that affects our lives the
most: in our communities. “Thus, the particular
conceptual frameworks adopted by community
psychology are not merely academic discourses
but are intimately linked to larger social justice
agendas” (Dutta 2016). Community psychology
cannot remain in the classroom, but it must be
applied towards actions of liberation and
autonomy.
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Centering my reclamation efforts in Los
Angeles I will be focusing on my own neighborhood
of City Terrace; a neighborhood that has been built
on Indigenous Tongva land. Like many cities in
America, my city struggles to survive under the
oppression of capitalism. This city is no stranger to
organizational efforts, to resistance, and resilience
not only in recent years but throughout its history.
Both the land and people have survived
colonization but continue to endure the trauma.
Urban gardening is the taking back of land and
sense of community in order to transform it through
healing processes, and to guide the community
members towards healing through their work with
the land.
By choosing specific grass areas along public
sidewalks, and patches of land in between and
sparsely placed throughout a largely concrete
urban landscape we are choosing to take land back
from capitalism and colonization. In these
accessible spaces we can recycle materials, and
use space to grow produce, or to reclaim land with
plants that are Indigenous to their environments
and benefit land and life. The rate of houseless
individuals (formerly referred to as homeless) in
Los Angeles is shockingly high and continuously
increasing. What could our communities look like if
we used sidewalks to grow produce? These
transformations are steps to building a new world
as a collective community.
Conclusion
Moving away from the perpetual let down of the
State that is meant to protect us by learning to rely
on each other, our communities can learn selfreliance in an effort to work towards liberation and
autonomy. Though urban gardening may seem like
a small act, its effects ripple waves throughout our
communities. At their simplest forms, these urban
gardens will serve as conversation starters that will
lead towards change. In the city of Los Angeles
where communities have witnessed the constant
value of profit over lives, liberation is key to
autonomy. Placing our focus and efforts at our local
community level is an anti-capitalist act of love and
bravery. Reclamation of land through urban
gardening is Liberatory work in praxis, it is
revolutionary, and it is radical transformation.
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In Person or Online: Is Sacrifice
Needed to Maintain Community?
Written by Justin Bell, DePaul University
Center for Community Research
When an opinion writer at the New York Times
suggested churches should toss away their virtual
services, log off, and embrace the winds of risk as
an act of love, a fire started. More than a week after
the piece first appeared, NYT published a collection
of responses; some supportive, a majority calling
the opinion “dangerous,” “bizarre,” and downright
“antithetical to the Gospel” (New York Times,
2022). What has kept my interest in this piece is not
the author's stance on how harmful she feels
COVID is or is not, but her fundamental argument:
a virtual medium can never sustain a proper sense
of community. As community psychologists, we
should pay attention when we encounter an opinion
like this. "Going back to normal" is back on the
table (of course, only for some, not all), and if we
don't understand the tensions between those
clinging to their online communities and those
ready to unplug, we may lose touch with a conflict
poised to plague us for years to come.
The author of the aforementioned editorial and
priest of the Anglican church, Tish Harrison
Warren, is decidedly on the side of defining
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community by its corporality: “Whether or not one
attends religious services, people need embodied
community,” writes Warren. To be embodied is not
some lofty metaphor for Warren, but quite literal
here, “the cost of being apart from one another is
steep. People need physical touch and
interaction.” And the split-nature or hybrid model
that some churches adopt doesn’t seem like a
proper option to Warren either, as continuing to
offer streaming alongside in-person worship,
“implicitly makes embodiment elective…something
we can opt in or out of with little consequence.”
Those who stay online (and are not especially
vulnerable) are painted as apathetic and maybe
lazy. But at her most compelling, Warren invokes a
recent essay by author Collin Hansen, “Christians
need to hear the babies crying in church. They
need to see the reddened eyes of a friend across
the aisle,” (Hansen, 2021).
If we are self-searching, we, as psychologists,
can find some sympathy in Warren’s frustration.
Yes, we stand firmly with those most vulnerable to
the pandemic; our official statements and resource
lists demonstrate this clearly (e.g., Maldonado et
al., 2020; Twose, 2020). But, we also understand
the power of being physically present, and the
pitfalls of living on Zoom. There are immense
benefits of physical touch on relationship health
(e.g., Holt-Lunstad et al., 2008; Wagner et al.,
2020), and enormous negative impacts to quality of
life associated with isolation (Negi, 2012). We know
developing a sense of community is a challenge in
online environments. In comparisons between
online and face-to-face students, those attending in
person tend to report a greater sense of community
(Drouin & Vartanian, 2010; Ritter & Polnick, 2008;
Wighting et al., 2008). And as a result of the COVID
transition, students and faculty frequently describe
a new sense of alienation from their peers (Leal
Fihlo et al., 2021; Moore et al., 2021). If the goal is
creating a sense of belongingness online that
matches the physical experience, we have a long
way to go.
If it is possible, psychologists can help lead that
effort. To make our virtual spaces more human is
necessary - we know the comfort we have gained
with seeking community through virtual experiences
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will stay with us. Despite Warren’s position, there is
no great logging off event to look forward to, save
for a massive solar flare. Great lessons are to be
learned by shifting some attention to how virtual
platforms have thrived during the pandemic, and
how they reduced inequity in ways never thought
possible before.
When Addiction Recovery Moves Online
At the start of the pandemic, 12-step groups like
Narcotics Anonymous (NA) and Alcoholics
Anonymous (AA) made a massive transition to
hosting their fellowships primarily online, with virtual
meeting directories becoming a vital resource for
thousands of those struggling around the world
(Krentzmen, 2021). But despite this miracle of
human ingenuity, there has been the ever-present
discontent of members who feel it difficult to
properly engage with an online platform (Bergman
et al., 2021). I do not believe anyone has been
arguing for crying babies, but what about the taste
of real, burnt coffee? Or the "meeting after the
meeting", where people once connected over
breakfast? What about the embrace of a fellow
addict?
At the DePaul University Center of Community
Research, my colleagues and I have been lucky
enough to investigate the virtual transition of
addiction recovery groups. Our decades-long
partnership with Oxford House (self-governed
recovery communities for individuals seeking
affordable, drug-free housing) is allowing us to
measure the success of this effort. Lead researcher
Dane Wilson and several of my colleagues at the
Center are currently analyzing the responses of
current and former Oxford House residents who
attend 12 step groups online. This investigation will
allow us to understand how convenient this new
platform has been, how members' social network
has been strengthened by virtual meetings, and
how these members perceive the quality of social
support they experience online. These results we
hope to publish in the near future.
Already, the work of psychologists is revealing
a powerful strength of online communities: these
spaces provide a sense of belonging for those who
might otherwise feel unrepresented in the group at
large. In an investigation of over two thousand
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members of NA who attended online meetings,
these meetings were found to be at least as
effective as in-person meetings in promoting
abstinence, for both long-term members and
newcomers alike. Additionally, comparisons by
ethnicity revealed Black members of the fellowship
were more likely than White members to attend
virtual meetings and viewed these meetings more
positively than White members. Respondents
reported this virtual structure allowed for a great
amount of flexibility and access to members they
may have never met before, with nearly half of the
sample reporting they attended virtual meetings
outside of their time zone, and others reporting they
visited meetings hosted in another country
(Galanter et al., 2021).
Speaking with my colleague and lead
researcher on our current investigation, Dane
Wilson, he shared some of his interpretations of
these findings. For him, these findings reflect the
ability for online meetings to open up an entire
world of new connections in recovery. He imagined
the case of an individual in a rural area, possessing
a minority identity and finding no one around them
who could truly relate to their unique experience.
Rather than book the expensive plane ticket to the
nearest big city or 12-step convention, they could
now hop online to find thousands around the world
in recovery. And I think he is quite right here. A
quick glance at the online 12-step meeting directory
for Virtual NA reveals Zoom listings for almost
every state in the U.S.; special directories for
meetings in Spanish, French, Russian, and Arabic;
and 24/7 marathon meetings inviting international
participation. Getting even more specific, there are
specialty format meetings for men or women’s
issues, or those that focus specifically on meeting
the needs of those new in recovery (Virtual NA,
2022).
Community, Even Online
When we wish to reconcile the competing
interests of those in conflict, we need to look for
shared values. I have heard both sides of the online
versus in-person debate accuse the other of being
selfish. For the many recovering people who help
build their 12-step fellowships into a virtual network,
their concern was keeping people alive. Staying in
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person and risking infection was not an option, but
neither was leaving the struggling addict isolated
during the other great crisis, the opioid epidemic.
For church members like Tish Warren and Collin
Hansen, they also emphatically express their desire
to keep the vulnerable safe, but their fear leads
them to believe virtual options are tearing away
what they find fundamental about worship, the
ability to earnestly connect with the ones they love.
Ultimately, both are guided by a care for their fellow
human beings, and both possess a sense of
uncertainty that has become the quintessential
feeling of this age. We are all stumbling around in
the dark, afraid of what lies ahead.
We cannot fall into the trap of clinging onto the
familiar. Warren remains painfully attached to the
specter of an older communal style as numbers
continue to decline in the Christian church, year
after year since 2007 (Smith, 2021). But,
Christianity globally is growing rapidly, especially in
the global South, where a region like Africa boasts
a 2.77 percent growth rate (Johnson & Zurlo,
2022). If 12-step groups can create spaces where
members are in dialogue across the globe, what
could the Christian church do to bring together the
West and the South online? Maybe Marshall
McCluhan’s “global village” is not so much of a pipe
dream after all.
Already, community psychologists are
beginning to understand these lessons.
Recognizing the impending lack of bereavement
support when COVID measures barring visits to
elderly care facilities were put into place in Canada,
two members of our field launched their own online
support community with several local-level and
national-level partners. Their effort bloomed into an
educational platform, a Facebook group of over 600
members, a story-telling and artistic sharing space,
a source of love, strength, and resilience for many
who previously felt alienated (Ummel et al., 2021). I
get no sense this project is a cheapened version of
real, human interaction. Instead, it demonstrates
the power of virtual communities: to bring together
those who would have never reached each other
before.
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Please reach out to the author at
jbell35@depaul.edu. Special thanks to Andrew
Camilleri, Dane Wilson, Joe Connors, and Nikki
Menis for their gracious input on this piece.
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Healing Together: Honoring Spiritual
Knowledge in Western Community
Psychology
Written by J.J. Fiore, Pacifica Graduate
Institute
American society
is undergoing a
cultural zeitgeist
connected to
ritual, ceremony,
and spirituality
as part of
community building and healing. The global
pandemic has intensified a collective recognition of
the increased need for community activism,
healing, and inward reflection like soul and shadow
work. After the racist murder of George Floyd in
Minneapolis in 2020 and the rise of anti-Asian
violence during COVID-19, communities have been
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gathering physically and virtually at workplaces,
yoga studios, places of worship, and beyond to
support each other through shared trauma. Many
White Americans are experiencing a consciousness
shift to engage more deeply in understanding their
roles and responsibilities in a broken, racist system.
We can also observe the increasing popularity of
Women’s Circles that mirror Indigenous ways of
gathering to honor the sacredness of their whole
selves, a contrast to parts of previous feminist
movements that, even in consciousness raising
circles, often centered in finding a place within
patriarchal systems. The pandemic has brought on
the “Great Resignation” in corporate America; folks
have realized that their work in the capitalist
machine is not fulfilling or sustainable and are
quitting to build something better in their lives.
Browsing social media, we can see the rising
popularity of spiritual retreats, simple rituals like
daily morning routines, and renewed interest in
Pagan and Indigenous rituals aligned with the
moon cycles and change of seasons. Medicinal
mushrooms are gaining attention as folks explore
ceremony influenced by and in relationship with
nature. These examples support my paper’s
practice-based theory around community healing in
this cultural moment, much of it spiritual in nature
and reflective of Indigenous values of kinship and
community with each other and our environment.
True to a capitalist society, we can also witness
the commodification of spirituality. We see
reverence of social media influencers who promise
to have answers to other people’s individual
problems, acquiring large followings and promoting
products for financial gain while selling superficial,
overnight life “transformations.” There is a very real
danger that these trends become part of capitalist
appropriation that caters to egos and fixates on
profits, and yet they have the potential to fuel a
paradigm shift that recognizes Indigenous
contributions and honors Indigenous practices. We
are coming to remember the integration of the
mind, body, and spirit, the power of healing
together in community, and our genuine connection
with the environment.
In his article, “Alternative Knowledges and the
Future of Community Psychology,” Gone (2016)
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prompted us to consider the risk of “further
hegemonic marginalization of long-subjugated
knowledges” (p. 320) if community psychologists
epistemologically dismiss knowledge that does not
fit Western methods of evidence-based practice.
While acknowledging “truly stunning contributions”
made by biomedicine, Gone (2016) emphasized
the role that “alternative knowledges” (p.320) serve
in supporting healing around the world. It is simply
not possible for many Indigenous methods to be
scientifically evaluated in the same way as
biomedical treatments. Nonetheless, alternative
knowledges have an important purpose in
community healing despite the modernist colonial
attempts to dismiss and eradicate them. We need
to change Western psychology’s skepticism of the
periphery and instead embrace knowledge that
comes from beyond the hegemonic requirements of
modernism.
Without perpetuating science’s and medicine’s
shortcomings and complicity in coloniality, the
Western world needs to say “yes, and” to
Indigenous and “alternative” ways of healing.
Spirituality as part of community healing creates
potential for a shift to a new way of being that
respects Indigenous knowledge. This paper
philosophically recognizes all Indigenous ways of
healing as truths, as they always should have been,
without requirements of evidence-based practice. I
aim to discuss the importance of spirituality, ritual,
and ceremony in community healing beyond
Western preconceptions of validity, including: (a)
how Indigenous groups have traditionally created
community healing spaces involving spirituality,
ceremony, and ritual; (b) the role of the individual in
community healing spaces; (c) the function,
importance, and positive potential of including
spirituality in community psychology.
Ritual, ceremony, and spirituality have long
been a part of healing practices in Indigenous
communities around the world. In The Healing
Wisdom of Africa, Somé (1998) gifted readers with
insight into the Dagara people of West Africa, for
whom ritual, ceremony, and spirituality intersect
with community life in moments of conflict, death,
grief, coming of age with purpose and meaning,
and more. Relationships with ancestors and the
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roles of elders reflect elements of spirituality, ritual,
and ceremony that are key for community healing.
According to Somé (1998), when wrongdoing takes
place in a village, the transgression is disrespectful
of the ancestors; the wrongdoer and their
descendants experience consequences until the
situation is rectified. Responsible for mediating the
situation, elders ensure that the acknowledgment of
wrongdoing does not alienate or cause further
psychological harm to anyone within the
community. Elders and communities engage in
ritual ceremony rather than shameful, alienating
punishment: “Shame is seen in Dagara culture as a
collapsing emotional force that paralyzes the self,
and therefore, like grief, shame should be
experienced only in a sacred, ceremonial context”
(Somé, 1998, p.128). Moments to right wrongs are
sacred and connected to the spiritual and physical
healing of the community. The wrongdoer is not
isolated and left to deal with the consequences of
their actions on their own. Rather, everyone in the
community is involved in and responsible for the
well-being of the whole, including the ancestors.
This concept of community healing offers an
opportunity to examine the Western focus on
individualism that has pervaded clinical psychology.
While options like group therapy exist, clinical
psychology is often rooted in the practice of oneon-one sessions between a therapist and client in a
hierarchical relationship where the therapist is the
expert, and the client is the subject. While this
certainly is a helpful and supportive practice for
many people, the focus on the individual reflects
Western modernism’s values around individualism.
In fact, this approach risks placing the responsibility
for healing squarely on the individual, without taking
into consideration the circumstances, history,
culture, and context surrounding a person’s lived
experience. Intellectual leaders like Seymour
Sarason set an example for challenging this
emphasis on individualism by suggesting that
psychologists should always add “in our culture”
and “at this time and place” to any statement about
human behavior (Trickett, 2015, p.100). Western
community psychology has an opportunity to learn
from Indigenous knowledge and recontextualize
notions of individuality within community-centered
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healing, ritual, and ceremony. The West has
misconceptions around people losing their
individuality when in community, but this is not
actually the case:
Individuality, not individualism, is the
cornerstone of community. Individuality is
synonymous with uniqueness. This means that a
person and his or her unique gifts are
irreplaceable… a community can flourish and
survive only when each member flourishes, living in
the full potential of his or her purpose. To honor
and support its members is in the self-interest of
any community. (Somé, 1998, p. 91)
Rather than place all responsibility for healing
on the individual, Indigenous healing practices
rooted in spirituality, ceremony, and ritual create
opportunities for recovery within the safety of the
community. This shared responsibility is vastly
different from the individualistic approach offered by
modernist approaches to psychology.
Spirituality can be a powerful and influential
force in community life, thus is an important
consideration for psychologists. Spirituality has
“positive potential” to contribute to individual wellbeing, community-building, and collective action for
the common good (Maton, 2001, p. 607; Dalton et
al., 2007). However, alongside this positive
potential, spirituality’s power carries risk of
contributing to violence and exclusion when
organized religion uses its influence as a tool to
harm and systemically oppress those who are
othered by the group (Maton, 2001). Spiritual
communities can be compelling forces for healing
and decolonization if they resist patriarchal,
problematic power dynamics historically found in
Christianity, Catholicism, and other groups that use
religion and spirituality as a means of control and
conformity. Indigenous spiritual traditions show us
that hierarchy does not have to exist among
humans or between humans and nature. If all of
humankind and nature is understood and treated as
divine, we can exist in kinship.
This shift toward spiritual community healing in
the American zeitgeist is informed by Indigenous
legacies that we have neglected all along, due to
the influence of the White supremacist, patriarchal,
colonial regime of knowledge that has discredited
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ways of being and knowing that did not fit into the
violent exclusivity of modernism. Coloniality has
isolated the individual from others and created
separation within one’s own mind, body, and spirit;
sentiments of loneliness, emptiness, and
dissatisfaction have been replaced with capitalist
materialism and human production. In this time of
global crisis, spirituality, ritual, and ceremony as
part of community healing offer the field of
community psychology possibilities for reshaping
the way we connect to ourselves, each other, and
the Earth.
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No More Miserable Monday
Mornings: Complex Desires and
Liberatory Affect
Written by Carrie-Anne Thomas, Pacifica
Graduate University
In Buddhist cosmology,
hungry ghosts or “pretas” are
sisyphean beings that
characterize one of the six
realms of cyclic existence.
They are tormented by the
insatiability of their desires
suffering in perpetual
starvation. For the pretas,
the world is a defiled,
miserable place, defined by
death and disease. They drink water and taste
urine; they eat fruit, and it rots in their mouths. The
preta condition is characterized by two qualities: a
vacuous hunger and an internalized lens that
negatively skews all phenomena.
At this juncture in the history of the United
States, the preta archetype roams our streets as
freely as the gun-toting lone ranger and the
Hollywood starlet, albeit it in a phantasmagoric
fashion; it represents a capacity for greed and selfdelusion that exists in all humans, exacerbated by
the conditions of late capitalism. In “Narcissism and
the Empty Self: To Have or To Be”, Frank GrubaMcCallister (2007) hypothesized that affluenza, an
excess-oriented, socially transmitted condition that
arises from the desire to be relentlessly wealthier
and more successful, acted as a bridge between
habits of overconsumption and the narcissistic
personality. He used Philip Cushman’s historically
situated psychological theory of the empty self to
explore the origins of this style of being-in-theworld, Eric Fromm’s homo consumens (p. 187).
According to Cushmann, the empty self emerged
from a post-World War II growth economy in which
traumas incurred by alienation and loss were
soothed by fast food, luxury items and endless
outlets for entertainment and escapism (1990).
Through propaganda and advertising, consumption
quickly became affiliated with the assumption of
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moral duty and a virtue of national identity. While
free-market capitalism seduced consumers with the
promise of ubiquitous upward economic mobility
and comfortable, easy lives, the competitive
individualism intrinsic in this system instilled in its
subjects an existential sense of inferiority. Even as
generation after generation dispel capitalism’s
effectiveness and rail against its ecological impacts,
the mythologies disseminated by the system have
inculcated within us the unconscious belief that
there is no alternative to capitalism, a sociopolitical
affect that Mark Fisher (2009) named “capitalist
realism” (p. 2). Capitalist realism is not strictly an
ideology– it constitutes a pervasive atmosphere
that influences all aspects of social life including
modes of cultural production, political and
economic activity and the reification of selective
values and trends. It operates on the level of
emotion and desire by motivating the “why” behind
our actions; for instance, why do we remain
attached to unattainable fantasies in the vein of the
“American Dream” despite evidence that neoliberal
capitalist structures and the “opportunities” they
provide have failed to infuse our lives with meaning
and purpose? What do we do when the thing that
we desire is actually an obstacle to our wellbeing?
Why do these dilemmas continue to replicate
themselves in leftist circles and organizing spaces,
dampening the creative capacities of individuals
that profess to “know better”? How do we foster lifeaffirming attachments and strengthen our
transspecies relational networks by cultivating an
emancipatory, liberated affect? We can begin by
considering what “satisfaction” and “fulfillment”
mean in our current contextualized moment, what
Jason Moore (2016) has referred to as the
“Capitalocene”.
Todd McGowan’s Capitalism and Desire (2016)
departs from earlier critiques of capitalism and
offers an analysis of the illusory/ elusory pleasure
that capitalism provides. In reality, the satisfaction
of desire can be quite painful, as the object of our
desire is always a representation of an ideal, a map
of a territory and never the territory itself. Under this
system, we are perpetually suspended in a strange
purgatory where the ultimate pharmacon,
commodified, sparkles just out of reach. The whole
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ordeal has the effect of producing a kind of
unconscious satisfaction that we cannot identify as
such because we experience it as dissatisfying.
This illusion allows us to hold the tension of
simultaneously enjoying ourselves and indulging
the belief that something better is waiting just
around the corner, manifested in a newer, glossier
addition. Articulated by McGowan (2016),
“The capitalist regime produces subjects who
cling feverishly to the image of their own
dissatisfaction and thus to the promise, constantly
made explicit in capitalist society, of a way to
escape this dissatisfaction through either the
accumulation of capital or the acquisition of the
commodity.” (p. 11)
Correspondingly, the teleological, progressoriented utopianism that pervades North American
leftist politics and the affect of despair that engulfs
organizing spaces when desired results are not
immediately achieved is an obscured
demonstration of the capitalist system in top form.
Why is it that we consistently couch our political
projects in terms of “success” and “failure”? Why is
the art of resistance, the struggle for collective
liberation, consistently assaulted by the same
dualisms that colonized us (in varying degrees) in
the first place?
About affect, Sara Ahmed (2004) has theorized
that emotions are relational in that they invoke
response-ability, whether that be a moving-towards
or moving-away-from. In the affective economies
that Ahmed wrote about, feelings do not reside in
subjects or objects but are produced as effects of
circulation. Emotions produce the “surfaces” or
boundaries that allow the individual and the
collective to be delineated as if they were discrete,
static objects and not dynamic, processual
entanglements. At the same time, the “I” is already
cast within the context of a broader “We”. Emotions
move sideways when affects are distributed
horizontally amongst bodies and backwards as
subjects/objects are affected through various
histories. Kerry Gibson and Leslie Swartz (2008)
touched on this phenomenon in “Putting the Heart
Back In Community Psychology” when they
discussed how past relationships are internalized
and are “imbued with emotionality that continues to
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color people’s relationships in the present”, rippling
outwards through the social networks in which one
is situated (p. 63). Emotions like shame can be
emphasized or generated by how we imagine a
perceived other will react to us and can manifest as
psychological projections against groups of social
“others”. These can become ‘shared’ emotional
experiences, and as Gibson and Swartz have
articulated, a community can begin to develop an
‘emotional atmosphere’ that possesses its own kind
of vitality and influence (p. 63). Within leftist
communities, it seems easy to generate affective
hate, as we have learned from the attitudes and
behaviors exemplified by our oppressors, and we
do have a lot to fight against. In this context, an
affect of us vs. them creates both an illusion of
sameness as a prerequisite for solidarity and an
ignorance regarding the qualities that we do have in
common with “the enemy”.
In “This is Not a History Lesson; This is
Agitation”, Regina Day Langhout (2016) has
demonstrated that reflexivity is a research
methodology motivated by the search for sameness
and the fiction of a concrete, universal truth. The
Western philosopher/scientist attempts to keep the
world at a distance like a spectator on the other
side of a glass facade, interpreting the theatrics and
follies of objectified others. One of the drawbacks of
a psychology/politics nursed by theory alone is that
in the pursuit of a faultless explanation, we replicate
and reify ideas that may not actually apply in
various contexts. To embody diffraction requires
that we embody the nuances of our unique
positionalities and challenge the habituated
compulsion to replicate familiar-yet-damaging
affective currents (see capitalist realism, ironic
nihilism, etc.). This requires resilience, adaptability,
and a willingness to think/feel/move strategically
and advantageously in ways that benefit all of our
relations. Langhout proposed that we use
diffraction as a model to understand how entangled
relationships create change and how they can
constructively and destructively interfere with each
other (p. 325). Citing the work of Gloria Anzaldua,
Langhout proposed that we can use diffractive
methodologies to dissolve the kinds of “us” vs.
“them” dualisms that I referenced earlier. I believe
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that liberal and leftist milieus that seek to advance
“wokeness” politics within a mainstream context
could benefit affectively from engaging with this
concept.
My hope is by considering the connective
tissues between affect theory and community
psychology (Gibon & Swartz, 2008, GrubaMccallister, 2007, Langhout, 2016), we may
continue to deepen and expand our strategies for
sustaining resilient activist communities. I also want
to uplift the idea that shared joy as a praxis
compliments what Fred Moten and Stefano Harney
(2013) meant by “study”— that all communal
activities are implicated in a common, irreversibly
intellectual practice, and when we create joy with
our comrades, we are directly disobeying the
mandates of oppressive forces that want to keep us
spiritually neutered and miserable. Perhaps we can
learn how to collectively alchemize dissatisfaction
with the status quo with vibrant, unsettled joie de
vivre, creating networks of resistance through the
ripeness of our love.
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Immigrant Justice
Edited by Moshood Olanrewaju

Call for Reimagination: An Analysis
of the Black Migrant Experience
Written by Moshood Olanrewaju and Brad
Olson, National Louis University
It is common knowledge that the migrant
population in the United States will increase triplefold in the coming years; migrants will continue to
travel from the global south, headed to the global
north. This paper is a call to action for community
psychologists to get in front of the systemic
injustice faced by many future black migrants from
Africa, the Caribbean, and elsewhere as they
interact and navigate through multiple societies.
The first author, wearing two hats here, is a black
migrant from Nigeria and a community
psychologist. Thus, this textual appeal to reimagine
the science of immigration with fellow colleagues is
a personal endeavor.
Introduction to the problem
When migrants arrive in the societies of the
global north, they are no longer seen as from
Brazil, Burundi, Congo, Ethiopia, Haiti, Nigeria, or
Venezuela. Politically, they are grouped together
and described as Black migrants. Such a singular
identification mixes the sociocultural differences of
Africans with those who have Afro-Caribbean, AfroAsian, and Afro-Latinx backgrounds. The mixture
unfortunately too often creates a disconnect
between Black migrants' narratives of self, and their
new society's approach to integration and
acculturation. Many migrants are disenfranchised;
we have witnessed many instances where qualified
Black migrants are passed over and opportunities
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are instead given to less-experienced others. Too
often interventions try to help by building individual
migrant "coping and adjustment" strategies, but
when the system is dysfunctional migrants are set
up for helpless and hopelessness.
Constantly living in fear of the unknown, Black
migrants can often become emotionally detached
from thinking critically. As any human being would,
they can be led to feel defeated and end up
conforming to unjust power in the face of
compounding harms. Nonetheless, many migrants
still attempt to forge ingroup membership in their
new society and enhance that US identity by
disassociating with other migrants. The problem
with disassociation is the loss of sense of
community and social and cultural capital among
Black migrants. All social species, including
humans, have an inherent need to feel connected
to others and feel like we belong. Our shared
stories underlie our cognitive and emotional life, as
agents of memory (Bower & Clark, 1969), emotion
(Lazarus & Alfert, 1964; Lazarus et al., 1962), and
meaning (Bruner, 1990).
We need radical re-imagination for black
immigrants in the United States. What does it mean
to re-imagine? This question invokes a sense of
urgency that can only be processed through silence
and then reflection until it provokes action. How we
go about doing this is a question we present to
activist, critical community psychologists.
As a community psychologist, to re-imagine, we
will need to question power in an unfriendly and
unfamiliar terrain. To question power, together with
others, while we still have breath, we will need to
make some public proclamation. We must realize
that the continuous destabilization of migrants’
homelands is why most have arrived here in the
US, the treacherous journey they made here, the
families they left behind. If one is unfamiliar with the
compassion needed, look up the unforgettable
image of three-year-old Alan Kurdi dead on a
beach. We need such recognition and sensations
to know we must re-imagine the praxis of (and
reception of) immigration.
Factors Contributing to Black Migrants
Movement

Spring 2022

Before addressing the problems above, let’s
examine the fundamental elements of why Black
migrants are constantly on the move. It is important
to re-affirm a distinction here: Not all Black migrants
are migrating from the African continent. According
to first-ever Africa Migration Report (IOM, 2019):
• Most African migrants are not crossing
oceans, but rather crossing land borders
within Africa.
• 94% of African migration across oceans
occurs through regular bureaucratic
channels.
• Africa accounts for 14% of the global
migrant population compared to 41% from
Asia and 24% from Europe.
• 80% of Africans considering migration have
little interest in leaving the continent.
These numbers appear contradictory to the
ever-massaged dominant narrative of irregular
migration out of Africa. The migratory experience of
displaced Afro-Caribbean, Afro-Asian, and AfroLatinx peoples follows a similar pattern as those
from continental Africa.
Black migrants from Africa, including the first
author, have made it clear through post-integration
social participation that we are not here in the
United States asking for handouts. As soon as we
arrive, many of us are ready on day one to
contribute to the socio-economic development of
the United States by proudly taking on the most
menial jobs. This is not because we are not
unqualified to apply for white-collar jobs, but many
of us understand that reality is stacked against us.
Yet our dedication is bigger than the mountains of
stacked-up odds. Many of us are living for others
who are left behind. Their continued survival
depends on ours. They are counting on us to
succeed. So, when record numbers of uneven
policies set some of us miles back, we sometimes
take as many as three jobs to keep a roof over our
families’ heads. Regardless, the “blood is thicker
than water” bond makes us accountable to our
community back home. We save up to support
families and friends financially: send money, export
used cars for them to resell, engage in “okrika
trading” (buy and sell used clothes and shoes), and
partake in many other enterprises to keep them and
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ourselves financially afloat. The stories embedded
in the African migrant experience reflect complex
sub-regional, regional, and cross-regional
aspirations that people hold as they search for a
vastly better society.
The focus on colonial profitability led the old
powers to diplomatically organize the Berlin
Conference 1884-1885 (Congo or West Africa
Conference). The primary goal was to avoid
regional conflict that might threaten colonial
resources. The future of the colonized people was
never considered. The conference created a set of
arbitrary borders that fractured tribal connections.
The bigger the nation, the more colonial powers
perniciously segregated the people. The Yoruba
nation of Nigeria, for instance, with a population of
more than 45 million people, were split between
English Nigeria and other French-speaking Yoruba
in the rest of West Africa. Directly across the north,
the Hausa-Fulani nation, with a population of more
than 75 million, were divided along the same lines.
The Hausa-Fulani people fell both in the nation of
Niger and lumped into modern-day Nigeria
alongside the Igbo, another tribe of around 49
million people.
Ethnic conflict among small, crammed-together
tribes always leads to massive displacement. Much
of these arbitrary colonial divides occurred
throughout the continent. According to the Africa
Center for Strategic Studies, 32 million Africans are
either internally displaced refugees or asylum
seekers in other African countries. Displacement in
the West African nations is due to years of political
and diplomatic neglect, ineffective conflict
resolution, exacerbation of Boko Haram-like
attacks, and deadly climate-related crises. The
people of the mineral-rich continent have been
socio-politically homeless since the Berlin
Conference.
Life is hard and difficult in the large and
sparsely populated Sahara territories (northern and
eastern regions)—some of the areas are labeled as
uninhabited. Many people head to the Great Lake
region (western, central, and southern regions),
which has become overcrowded. We can begin to
relate to the factors pushing people to migrate and
why the point of entry and destination path varies.
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The process to “travel out” through legal avenues
takes somewhere between 3-15 years and costs
fortunes, of which most displaced individuals can
only dream. To make matters worse, many families
lost their life savings as visas are intentionally and
punitively withheld by those in power. Many others
are forced into unusual methods of irregular
migration. All of these points fortify the need to
constantly retell the story that is largely about interAfrican migration. This reality of inter-African
migration comes into direct conflict with the horrific,
sensationalized European narrative of irregular
African migration across the Mediterranean.
For the record number of African migrants—
fleeing the political violence of endless wars and
famine and drought attributable to climate
change—there are limited pathways to Europe.
Each one is as dangerous as the next. For many
displaced Nigerians (including those moving
voluntarily), Congolese (some from escaping the
overcrowded Nyarugusu camp in Tanzania),
Tigrayans of Ethiopia, and Eritreans running from
Tigray Peoples Liberation Front and the Ethiopian
military, the humanitarian consequences are great.
For example, many displaced Africans attempt to
reach the global north through Libya, trekking
through the Sahara Desert or Melilla in Morocco,
which many see as the most treacherous pathway.
The Moroccan military and police are sanctioned,
trained, and equipped to use deadly force to fend
away unwanted migrants trying to make the
crossing. In return, Morocco’s government
receives, from Europe, incentives as an Advanced
Status Partnership, which includes economic,
trade, and political benefits involved in security and
development (EU-Morocco Mobility Partnership,
2013).
Little is worse than the relationship between the
EU and Libya in terms of the criminalization of
migrants. The situation is one which Léonard
(2010) referred to as the “extreme politicization of
migration.” The most serious human rights
concerns began when the former Libyan leader
Muammar Gaddafi adopted legislation declaring
that people arriving in Libya without valid travel
authorizations would be deemed “illegal migrants”
and must be locked up in detention centers
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(Refugees International, 2017; UNHR and UNSMIL,
2016). Libya was never party to the 1951 Refugee
Convention and has no domestic procedures for
considering asylum claims. Despite Libya’s political
instability, a deal between Italy and Libya was
endorsed by the EU in its Malta
Declaration (Council of the European Union, 2017).
The consequence of bilateral cooperation has led
to the most irredeemable forms of cruel, inhuman,
and degrading treatment. Currently, Italian financial
and technical support allows the Libyan Navy and
Coast Guards to intercept migrant boats in Libyan
territorial waters. Migrants are then forcefully
returned to detention facilities in Libya
(Memorandum of Understanding, February 2017).
Thus, Italy’s financial support to Libya has grown
from approximately $30 million in 2008 to $327.9
million today (Merelli, 2017). The split between
political power and several rival governments in
post-Gadhafi Libya makes it difficult to establish an
independent monitoring mechanism to access the
true nature of the ongoing human rights abuses.
Migrants are often beaten, robbed, and raped
before being taken to the detention centers
(Amnesty International, 2014; Human Rights
Watch, 2017; UNHR & UNSMIL, 2016; Toaldo,
2017).
Within detention, the inhumane conditions are
severe with overcrowded and unsanitary facilities
(UNHR and UNSMIL, 2016). Immigration detainees
are regularly subjected to torture, harassment,
physical violence, sexual exploitation, and forced
labor. There is no formal registration, no legal
process, no access to lawyers or any judicial
authorities (Andrijasevic, 2006; Human Rights
Watch, 2014; Peaceworks, 2016;). These violations
have been verified in a video by CNN and AP News
as far back 2015, including “people for sale” and
extrajudicial killings by state security for sport.
Other video confirms that migrants have been
captured and dismembered to what is called the
organ harvest trade (i.e., the buying and reselling of
human organs). The EU policy ends up forcing
migrants to stay in locations that threaten their wellbeing in every way. The EU nevertheless
increasingly justifies these policies as ways to
reduce the number of deaths at sea and to combat
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human trafficking (Archbold, 2015). The EU’s real
goal, however, is to keep these migrants out of
Europe.
Cruel, inhuman, and degrading treatment
through government interventions defeat the
purpose (and violate the treaties) associated with
the 1951 creation of the Office of the United
Nations High Commissioner for Refugees
(UNHCR)—which was to oversee states’
implementation of the Convention Relating to the
Status of Refugees. The Office and the Convention
were designed to ensure that people who cannot
obtain access or resources to their most basic
rights within their country of origin. They would
therefore have the right to flee their own country
and seek access to those rights in another country
(Haddad, 2008; Loescher, 2001). These failures of
policy make most conscious observers question the
humanitarian nature of U.S. government and NGO
efforts to not resettle but deport Haitian migrants.
There is an endless list of mistreatments accorded
to Haitian nationals by U.S. authorities.
For reasons both intentional and complacent
actions America's most powerful agencies
contribute to some of the world's worst forms of
violence and corruption. For instance, the CDC
followed the Trump Administration, blocking
migrants from applying for asylum under the name
of Title 42. This represents another chapter in the
nation’s dark history, resulting in incalculable
suffering of hundreds of thousands of migrants. The
perversion of a medical agency to support racist
agendas is unsupportable. It has inflicted suffering
on otherwise maligned populations, erected
impenetrable barriers to lawful asylum, and forced
Black migrants back to countries where many
would undoubtedly perish. These outcomes reflect
a culture of coloniality wherein communities of color
are continuously viewed as the other, discriminated
against, and are repeatedly subjected to
dehumanizing treatment (Dutt et al. 2021)
Psychological Sense of Community: The
Importance of Human Membership
Seymour Sarason, who developed the concept
of a Psychological Sense of Community (PSOC),
was an intellectual described by Julian Rappaport
as a "hero in our community of scholars."
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Rappaport has argued that PSOC can be indexed
by its shared stories; that people who hold common
stories about where they come from, who they are,
and who they will, or want to be, are a community.
Utilizing the important ideas of PSOC, narrative,
and settings, community psychologists today can
re-imagine better alternatives at every level of the
global north and global south’s immigration system.
It is worth re-imagining Black migrants’ experiences
through the lens of a community with shared and
often unheard stories that need amplifying.
McMillan and Chavis (1986) referred to PSOC
as a set of criteria relating to community
development, including stimulating opportunities for
membership so that people can have
interdependent positive influence over their
community, having needs met, and developing and
sharing emotional ties and support. Processing
PSOC through an African concept of inclusivity,
which is referred to by the phrase: “Agba merin ni
selu—Omode, Obrin Okunrin ati Alejo.” In English,
four groups of experienced people should always
run the affairs of the state: Experienced indigenous
women, experienced indigenous men, experienced
youth, and experienced non-indigenous people.
The Agba merin ni selu challenges the
imperious colonial stance of hierarchy and
homogeneity with a genuine PSOC. Such an
expanded version would be powered by
membership alliances from state actors, NGOs,
civil society groups, policymakers, humanitarian
and immigration scholars, as well as from
grassroots citizens working for change. This is one
way a community defines itself and makes it
available to its member's new possible selves. Not
all U.S. policy is bad. There are some pockets of
strength. For instance, there are welcoming cities in
the U.S. that are positioned, through authentic
membership, and have put out offerings to build
peaceful bridges.
Community Psychologist role as Town Crier
The character of the Town Crier, who makes
public announcements in the street, occupies a
critical position in African society. The town crier
provides necessary information and directions to
the people in communicating across social
boundaries. Reliable communication is essential to
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a community. In Africa, the Yoruba Orisha Okó is a
deity or oracle of agriculture. During planting
seasons, Orisha Okó dictates limited movement on
farmlands to avoid disrupting the soil, allowing for a
natural absorption circle between land and planted
seeds. From the oracle’s warning, the role of the
Town Crier is to pass on this message. Multiple
town criers are dispatched to the community-atlarge. The Town Criers, much like community
psychologists, have competencies, metrics, and
measures. They utilize these tools to assess and
lend their voices to increase community health and
well-being. While social media has taken on some
of the Town Crier’s roles, the practice is still
prevalent in some traditional towns and villages in
Africa and some parts of the Caribbean (Yahaya &
Badru, 2002; Ogwezzy, 2008). Much like the Town
Crier, we community psychologists must speak to
the harms we know exist. We don’t speak for kings
or deities but for the people and their stories, their
decisions, their human rights, and livelihood. We
are boundary spanners and need to be more
effective influencers of public opinion and equally
speak truth to power. Community psychologists are
needed to tackle one of the biggest challenges of
the 21st century: The migration and displacement
crisis.
With Black migrants, and within the US and
other communities, we need to help reimagine a
different experience for Black migrants. We need,
for and with these communities on the move and
other distressed populations, to form new
sustainable sanctuaries for those arriving in our
shared communities, in transit, in place, and as
communities of return. Community psychologists
are needed at the forefront of the politics of
immigration to co-implement transformative
policies:
• Where undocumented workers have always
been treated poorly, suffered wide-ranging
exploitation, subjected to raids and arrests,
deterred from organizing.
• Where refugees with professional education
to practice arrived and cannot get a decent
job—professional re-credentialing.
• Where we boldly and directly speak to the
harms caused by multinational corporations
28

as they unceremoniously occupy and
consume resources belonging to indigenous
people: lands, waters, and other precious
mineral resources.
• Where clear pathways to citizenship are
prioritized for the millions of hardworking
individuals
• Where help in local and national refugeemigrant service agencies develop policies
that are co-designed by black and other
migrants and that are therefore truly
empowering.
• Where we financially advocate on behalf of
the localized organization with direct access
to the “community on the move” and those
caught in-between regional conflicts.
While there are no one-size-fits-all methods to
meet the listed goals, extensive multilevel
development assistance, if done in the right ways,
can enhance the efforts of humanitarian institutions.
Community psychologists can help create more
strategic approaches that focus on development,
through system evaluation, uncovering truths,
abiding by our deepest values, and engaging in
transformative action. Our hope is that community
psychology’s increased involvement will vastly
transform the immigrant psychological experience,
and therefore experiences of all people in the
world.
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How can community psychologists
work with local food systems?
Experiences from Asia and Oceania.
Written by Daniel Kelly University of
Auckland, New Zealand and Sean Nicholas,
Nanyang Technological University,
Singapore
We (Sean Nicholas and Dan Kelly) are two
doctoral students interested in food systems and
community psychology. Sean Nicholas is based in
Singapore, volunteering and doing research with
employees and volunteers at community and
commercial urban farms. Urban farms are a subset
of urban agriculture – defined as food production in
cities (McClintock, 2018) – that engage in incomegenerating activities (Giacche et al., 2021; Poulsen
et al., 2017). Dan Kelly is based in Tāmaki
Makaurau / Auckland in New Zealand, and works
with (and alongside) backyard growers, community
gardeners and urban farmers. In this article, we
explore the motivations for our work, the
approaches we've been using, challenges we've
encountered and why we think there is a need for
more community psychologists to engage with
food. In line with broader calls for decolonisation
and its decentering of a singular perspective (e.g.,
Machado de Oliveira, 2021), we explore these
ideas here as a dialogue between two connected
but distinct voices: a “pre-figuring” of the diversity
we hope to support.
Motivations
Dan: My interests in food started with compost
and its transformative power. In contrast to the ‘do
less harm’ that so often dominates climate
discourse, compost (and the food production it
enables) seemed to provide a more positive
alternative, something we could do that was
tangibly better. This focus was a little different from
my academic background – I had studied law and
science at an undergraduate level in Auckland but
had not managed to find somewhere that matched
my interest in policy with the extent of change
demanded. I spent a few years working for a small
sustainability charity then travelled widely, working
on farms in France, California, and Michigan. As
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my involvement slowly deepened, I learned more
about food sovereignty and the political dimension
woven into the everyday practice of eating (e.g.,
Patel, 2009), from those excluded by economic
inequality (e.g., Robson, 2019) all the way to the
corporate capture (e.g., Scrinis, 2020) and fossil
fuel dependency that characterises industrial food
(e.g., Woods, Williams, Hughes, Black & Murphy,
2010). Then I learned about community
psychology, action research, and the history of
scholar activism (e.g., Okvat & Kautra, 2011), and it
all came together. I knew this was something that I
wanted to be part of and contribute to… a reason to
celebrate instead of (just) despair.
Sean: My starting point was quite different. I
wanted to do research that was directly beneficial
to the people involved. This came about because
after completing my undergraduate degree and
Honours in psychology, I worked at a healthcare
research institute and witnessed how funded
intervention-focused research projects often failed
due to differences between what researchers
thought was necessary, and what participants
actually wanted and experienced. I felt that there
had to be better approaches and was drawn to
community psychology’s convergence of research
and action and in particular, the emphasis on
participants as collaborators. I sought to apply that
in an area that was personally interesting and
relevant to me – local food production and
consumption. My base curiosity about growing food
(and plants) was fueled by the increased political
and public attention that was being paid to local
food production in Singapore.
Approach
Sean: Since I started with the intention of
wanting to do right by communities, an important
part of my research was to first understand the
community of people I am working with, in this
case, urban farmers in Singapore. I had virtually no
links to the local food production scene and so
decided to do an internship at an urban farm prior
to my doctoral studies, where I was very fortunate
to meet and interact with people involved in local
food production. When I started my doctoral
research, I first had to find farms interested in
collaborating on research in this area. I sent many
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emails to various farms, introducing my openended project and gauging their interest. I also had
the help of friends who introduced me to farms
where they were employed or volunteers.
I started volunteering weekly at a farm, with full
disclosure about my research intentions. The farm
is a 2-hectare, not-for-profit community urban farm
that practises soil-based organic farming, growing a
variety of vegetables and fruits that they sell to
sustain their activities. They have a lean pool of
employees but a large volunteer force and
welcomed me as a volunteer. I discussed my ideas
with the farm leader after volunteering for a few
months, which resulted in a shift in how I was
thinking. While I initially wanted to interview
employees and volunteers to find out the
challenges they faced and design solutions to these
challenges together, the farm leader felt that the
interviews would not yield new findings and instead,
asked me to think about my own experiences as a
volunteer and what experiences were important to
me. Through this discussion, we decided that the
interviews would focus on people’s experiences,
centred around the farm’s goals, processes, and
outcomes. These interviews formed a foundation
that allowed us to discuss subsequent research
areas in line with their needs.
Dan: I think I share a similar focus, after all, you
have to get to know the ‘landscape’ (and the people
working in it!) before jumping in with offers to help.
As Māori scholar Linda Tuhiwai Smith so
memorably pointed out in Decolonising
Methodologies, for many groups, research is “one
of the dirtiest words” (Smith, 1999, p.1), tainted by
exploitation. So, for me, the only way to address
this is to engage deeply and genuinely, risking
something of ourselves, which again is one of the
big appeals of a community psychology lens.
Fortunately, and entangled in my decision to
start a PhD in this area, I had already been
volunteering at an innovative urban farm in
Auckland and so had a number of connections that
seemed promising. The farm is small (310m2) but
densely packed, growing a range of vegetable
using what they describe as “regenerative organic”
techniques. They sell 35 weekly food boxes via a
community-supported agriculture scheme that
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covers farm wages, but not rent (which is
subsidised by Auckland Council). The site has a big
focus on education, and the two paid employees
(one full-time manager, one part-time apprentice)
are supported by a large and rotating roster of
volunteers as well as an organising committee offsite. I increased my volunteering hours and
eventually tried to initiate discussion with the
project’s organisers, however, things didn’t go quite
as smoothly as I might have hoped.
Challenges
Dan: Perhaps the first issue I had was the
tension between university bureaucracy (needing to
construct a PhD proposal that was deemed
sufficiently robust) and the open-ended nature of
community collaboration (where valuing
collaborator agency requires considerable
flexibility). In my lived experience and in the
literature, I had seen volunteer engagement as a
common challenge for urban agriculture and so
decided to take a case study approach looking at
what the farm I was working with had done well in
this regard. This was my attempt to “get to know
the landscape” in greater depth, and the first phase
of an action research spiral that I hoped would be
both collaborative and mutually beneficial as it
progressed - something I attempted to explain to
the project organisers.
However, even this diagnostic phase had its
difficulty. The time scarcity that limits the
participation of garden volunteers also affected the
project organizers and to be honest, I think I lacked
the standing as a young researcher to command
their interest. I struggled to “change hats” from
volunteer to researcher, and perhaps didn’t have
the experience to explain how community
psychology could be of benefit to their project in a
way that was sufficiently compelling. In the end, my
on-ground relationships came through and I was
given permission to interview volunteers and
several key organisers. However, while I had built
strong relationships with the garden manager and
other volunteers present day-to-day, our later
efforts to collaborate on teaching resources were
eventually stymied by the project’s (off-site)
organising committee for not aligning with their
closely held vision.
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This captured a key issue for me and perhaps
reflects the inherently political nature of community
collaboration. Even when we are part of a
community, have strong relationships within it, and
are attempting to be open about our research goals
and the quid pro quo that entails, there are always
other factors which can intervene. So, I learned that
it is really important to figure out who to collaborate
with and their standing and relationships – that is,
their social power – within the community.
Sean: Yes, farm work is time-consuming and
employees had to juggle both farm and
administrative tasks, so while I was able to talk to
many other volunteers, I found it a lot harder to find
time to speak to employees and the farm
management about research-related matters. I
worked around this by approaching them at the end
of the day, when their tasks were done, and the
volunteers were starting to leave. However, I
neither used the term “community psychology”
when introducing myself and my project, nor did I
suggest that my project could be beneficial to them.
Instead, I stressed the value of their collaboration
to, what I hoped, would be something of wide
benefit. I’m not sure what works best, and the
answer probably differs in every setting, but what
was useful to me was avoiding jargon that might
seem pompous and truly believing that I do not
have the knowledge that the community has, which
makes me highly invested in their feedback and
opinions.
Speaking of power, I sometimes felt that my
status as a novice researcher was advantageous
because it reduced barriers between myself and
the farm that may have arisen if I was an expert. It
also helped that I was a complete beginner at
farming and made a bunch of mistakes! To build a
genuine relationship with the farm, I think it was
important that I was perceived as a volunteer more
than a researcher.
Dan: That is so interesting hearing how you
introduced your project. I agree with the need to
drop academic jargon, emphasize collaboration and
to trust in the community’s knowledge; I guess my
experience has just taught me how imprecise
“community” is as a term. I felt I was trying
(imperfectly to be sure!) to engage at a “community
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level,” but didn’t pay sufficient attention to the
knowledge or agenda coming from people who
were never in the garden itself, but who
nonetheless are still very much part of the
community in a broader sense. Something I will
definitely consider moving forward.
Steps forward
Sean: It is definitely hard to define who is part
of the community, and for me, engaging the farm
community was the most challenging aspect of my
research. I feel that my previous academic and
work experience did not adequately prepare me for
research with communities. Because of this, I feel
it’s imperative to encourage the teaching and
practice of community psychology at undergraduate
levels. My undergraduate psychology curriculum in
Singapore was rather positivist and I was taught to
approach research with a “problem solving” mind
(that did not work with the farm!). I think it also
made me think in a very linear way (for example,
these variables will explain this amount of variance
and predict this outcome), which I’ve come to
realise does not capture the complexities of realworld situations. Hence, I would like to be able to
introduce the principles and practices of community
psychology to undergraduates, such that they not
only appreciate the need to engage communities
but are also equipped with the skills needed to work
with communities to bring about positive social
change.
Earlier, you mentioned a challenge you faced
balancing the uncertainties of a community
psychology research project with the university’s
need for a detailed research proposal. This is also
something that should be addressed. As
community psychology gains traction, it would be
useful if research related infrastructure, like ethics
applications and research proposals, can be
adapted to suit the more open-ended, responsive
approach of community psychologists (e.g.
Campbell, 2016). Ethics applications currently
require researchers to state exactly what they
expect to happen, but research with communities is
often unpredictable.
Dan: I love the idea of teaching more about
community psychology in undergraduate degrees
and think there is a real hunger for its real-world
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applications. Providing opportunities for more
hands-on experience or apprenticing also seems
key, as there is so much that only seems to make
sense when you are actually in that complex,
messy and ever-moving social space. But with that
said, I also appreciate how sometimes you just
have to dive in, make mistakes, and keep showing
up. I am definitely a rookie and have got a lot out of
hearing other practitioners share their experiences,
so am always keen for more opportunities there
and the support that such networks provide.
And as for food, I would love for there to be a
bigger public conversation around the energy
required to produce it, the pollution modern
techniques involve, and what sustainable
production actually means, from the environmental
to the social. As a general rule, farmers are
overstressed and underappreciated (e.g., Vayro,
Brownlow, Ireland, & March, 2019) and I don’t think
existing scholarship is doing a great job of meeting
them where they are, especially when we consider
the added burden of climate disruption (e.g.,
Gaupp, Hall, Mitchell, & Dadson, 2019). Food is a
huge area of academic inquiry, but as Okvat &
Kautra (2011) write, community psychology’s focus
and skills have a lot to offer efforts to raise
awareness, engage producers and ultimately
transform our food systems. This is particularly
important given the focus of La Via Campesina –
one of the world’s largest political movements
(Provost, 2013) – on small farms, bottom-up
organising, and grassroots change.
Sean: I do see community psychology’s
potential in helping connect existing insights from
scholarship with farmers in ways that are effective
for them and help transform our food systems from
the bottom-up. As community psychologists, we
can also work in interdisciplinary groups to enable
collaborative work in the various aspects of food
production that you mentioned (pollution, energy
use, sustainable production), as these big topics
would benefit greatly from diverse expertise, and
we ultimately are unable to address these on our
own (Brodsky, 2016). For example, we may not
have the technical knowledge to measure soil
contaminants, but we can design studies that
ensure farmers not only want to measure these
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contaminants to improve their operations, but also
learn how to collect such data and are provided
with avenues to share their findings.
We are grateful for this opportunity to share our
experiences, and hope that our conversation opens
the door (even if just a little) for more discourse on
some of the different ways community psychology
can contribute to social change. We hope we have
provided some food for thought to spur actions to
enhance the practice of community psychology and
integrate it in teaching and learning. We are also
more than happy to engage in conversations on
communities and food - please don’t hesitate to
reach out! (You may contact us at
snic246@aucklanduni.ac.nz and
dkel042@aucklanduni.ac.nz).
Note:
Proposals for future TCP International columns
may be sent to: cunhaolgaoliveira@gmail.com and
d.perkins@vanderbilt.edu
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Prevention & Promotion Interest
Group
Edited by Susan Helm, University of Hawai’I
at Mānoa
Prevention & Promotion IG Co-Chairs: Toshi
Sasao and Kayla DeCant
Column Editor: Susana Helm, PhD, University of
Hawai`i at Mānoa HelmS@dop.hawaii.edu
The Prevention & Promotion IG column of The
Community Psychologist highlights P&P resources
as well as the P&P work of community
psychologists and allied professionals. Please
email Susana if you would like to submit a brief
report or if you have resources we may list.

Reflections on Community
Psychology Practice in an Academic
Job
Written by Susana Helm, PhD, University of
Hawai`i at Mānoa
In my role as a Professor in the Department of
Psychiatry, trained as a community & culture
psychologist with an emphasis in community-based
participatory action research (CB/PAR), I
participate in a lot of public system of care
improvement meetings that convene directors of
state and county agencies, community-based nonprofits, and consumer groups. Notably, the State of
Hawai`i government is quite centralized relative to
other states in the union. For example, there is only
one Department of Education for the entire state.
We have five counties that govern along island
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geographies: Kauai (Kauai & Ni`ihau), Honolulu
(O’ahu), Maui (Maui, Molokai, Lanai), Hawai`i
(Hawai`i), and Kalawao (Village of Kalawao on the
Kalaupapa Peninsula of Molokai, site of the
Hansen’s Disease Treatment facility).
It was brought to my attention by a group of
elders who are elected leaders of their Hawaiian
Homestead Associations, in the wake of a murder
and suicide deaths, that though they appreciated
our community-academic collaboration on youth
substance use prevention, they wanted to expand
our efforts to include child and adolescent mental
health. They described an undercurrent of
community trauma that people do not want to or
know how to deal with, and that manifests in
substance use, family violence, and mental health
problems including suicidality. They identified a
child-centered solution based on neighborliness, as
a way to help families most in need to access direct
support at home by familiar and friendly faces, as
well as referral to the local federally qualified
community health clinic behavioral health program.
Their idea sounded like a hybrid of home visiting
and patient navigation, from which we established
the Ho`okele model (Guerrero, Chock, Lee,
Sugimoto-Matsuda, O’Kelly, 2019). Aside from the
usual funding challenges, one of our start-up
problems has been a mismatch between
community interest in staffing the program with
pairs of residents from the neighborhood who know
the families and are natural carers (e.g., Gullotta,
1994) and health clinic requirements that
employees hold specific certifications, for example
Community Health Worker. Thus, we currently are
developing workforce strategies that honor lived
experience over pre-requisite formal training, e.g.,
Peer Support Specialists, and provide on-the-job
training.
Part of my daily work in getting the Ho`okele
model up and running is to participate in a lot more
community meetings, which is how I learned about
the statewide Trauma-Informed Care Task Force
created by the 2021 Hawai`i State Legislature with
passage of House Bill 1322, also referred to as Act
209 (2021). Act 209 largely focuses on adverse
child experiences (ACE), and thus the Task Force
currently is housed in the Hawai`i State Department
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of Health, Child and Adolescent Mental Health
Division. For this 2022 legislative session, the
Trauma Informed Task Force is seeking to
establish a Wellness and Resilience Office in the
Governor’s office (SB 2482 and HB 1970). In
reading the language of both the senate and house
bills, it became evident that fundamental aspects of
trauma conspicuously were missing with respect to
Native Hawaiian wellness and resilience - historical
trauma, and the related community trauma
identified by the elder-leader group that inspired the
Ho`okele model. I reached out to my community
psychology and Native Hawaiian health colleagues
at the University of Hawai`i with expertise in
historical trauma so that we could quickly craft
language that may be useful for the Trauma
Informed Care Task Force this legislative session
(see Brief Report below).

Brief Report: Trauma Informed Care,
Colonial Oppression, and Community
& Cultural Resilience
Written by Rachel Burrage, Thompson
School of Social Work and Public Health;
Lorinda Riley, SJD, Office of Public Health
Studies and Hawai`inuiākea School of
Hawaiian Knowledge; Susana Helm PhD,
Department of Psychiatry.
To enhance the scope of work that may
become possible through a Wellness and
Resilience Office in the State of Hawai`i Governor’s
office, we provided language to the state Trauma
Informed Care Task Force to expand beyond a
focus on Adverse Child Experiences, to include
traumas related to colonization, racism, and
discrimination (Table 1). First, we provided an
expanded definition of trauma. Second, we
emphasized community and cultural
resilience. And finally, we recommended that
Native Hawaiian solutions are named explicitly.
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Reading Circle
Edited by Dominique Thomas, Morehouse
College and Allana Zuckerman, Mesa
Community College
To encourage ongoing dialogue with each other
about what we are reading and how those readings
are influencing our work, we are starting a reading
circle and recommended reading list. Each issue
we will share readings that have influenced our
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work and provide a space for additional
submissions. This is a space for people to share
what they are reading so we can get an idea of the
different knowledge bases people are exposed to
and what is influencing their research and practice.
This is also a way for us to share information and
knowledge across a variety of topics to showcase
and enhance richness of thought within the field.
Davis, F. (2019). The little book of restorative
justice: Black lives, healing, and US social
transformation. Good Books.
Marantz, A. (2019). Anti-social: Online extremists,
techno-utopians, and the hijacking of the
American conversation. Viking.
Sarason, S. B. (1976). The 1975 Division 27
Awards for Distinguished Contributions to
Community Psychology and Community Mental
Health: Seymour B. Sarason. American Journal
of Community Psychology, 4(3), 243-261.
Stein, S. (2019). Capital city: Gentrification and the
real estate state. Verso Books.

Research Council
Edited by Chris Keys, DePaul University

Creating Participatory Research
Teams to Promote Equityfocused Scholarship among BIPOC
and Early Career Faculty
Written by Nkiru Nnawulezi, University of
Maryland, Baltimore County; Shabnam
Javdani, New York University; and
Kymberly Byrd, Vanderbilt University
A collective within the SCRA Research Council
convened to identify topics to present at the 2021
virtual Biennial Conference. Students, early and
later career members all underscored the
importance of a topic essential to promoting equityfocused scholarship that has received limited
written attention: creating and sustaining
community-engaged research teams. The purpose
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of this paper is to share issues and best practices
that emerged from this presentation around
creating and growing research teams within
academic settings.
Community-engaged research is vital to the
success of many participatory, social impact, and
equity-driven projects important to community
psychology scholars. We examine key issues and
common challenges community-engaged scholars
encounter. This paper also provides innovative
solutions that community-engaged scholars can
employ to scaffold research teams that excel in
cultivating community-based research. This topic is
of particular importance for the success of early
career and BIPOC colleagues, whose research
teams create a foundation for implementing their
vision and programs of research. We emphasize
structural challenges and solutions in an effort to
name and recognize the thought and intentionality
behind creating sustainable community-engaged
research teams. This emphasis provides a
counternarrative to the white supremacist values
and ideals that define what “traditional” research
teams ought to look like and what resources, social
networks, and social regularities they need.
Where we are situated
We recognize that the challenges and solutions
we name in this paper are deeply tied to how we
are situated and how we position our work. We
share a brief overview in this section.
Nkiru is a Black, Queer tenure-track Assistant
Professor working in a psychology department at a
research-intensive university. I earned my doctoral
degree in Ecological-Community Psychology and
received post-doctoral research training in
Community Psychology. The research team I
direct, Research for Empowering and Liberatory
Action (RELA), primarily engages in exploratory
and inductive methods to understand experiences
of interpersonal and structural violence among
survivors who experience multiple marginalization.
We conduct studies that identify norms and
practices that reify oppressive institutional
conditions. I engage in mutual capacity building and
training with community partners. I also train
students to collaboratively conceptualize, design,
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implement, and disseminate participatory research
studies.
Shabnam is a first-generation immigrant woman
with young children, and tenured Associate
Professor in an applied psychology department at a
research-intensive university. I earned my doctoral
degree in Community-Clinical Psychology and
completed a yearlong clinical internship. My
research team, Researching Inequity in Society
Ecologically (RISE), primarily conducts communityengaged intervention, policy, and systems’ change
research to understand and disrupt pathways into
carceral spaces, with a focus on young people who
have experienced structural, gender-based, and
racial violence. This work includes large scale
longitudinal and cluster randomized controlled trials
of advocacy and sociopolitical development
interventions; participatory, exploratory, and youthled projects in partnership with grassroots
organizations; and training of undergraduate and
graduate students to implement and disseminate
these efforts.
Kymberly is a Black woman who will soon be
completing a PhD program at a research-intensive
university. I have designed and led communityengaged research projects on food justice, mental
wellbeing, and other topics. I am committed to
creating and maintaining community partnerships
and have supported several organizations with their
research and evaluation efforts.
Common Challenges with Building Research
Teams
In this section, we name several common
structural challenges inherent in launching research
teams that are able to successfully execute the
tasks required of community-based research, often
not part of the fabric of traditional academic
settings. For example, community-engaged
scholars routinely build community partnerships
with a variety of stakeholders. These scholars
develop ongoing capacity-building activities that
align with community-facing and value-building
goals and create infrastructure that can be
responsive to the emergent needs of collaborators.
These critical functions of research teams
necessitate a vision and structure distinct from
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more traditional research labs, and warrant
consideration of several common challenges.
Community-based research takes time and
resources. Community-based research can take
significant time and effort to build and sustain.
Building a team that includes trained and engaged
members, access to necessary resources (e.g.,
transportation), and a community-engaged
infrastructure comes with significant financial,
emotional, and time/energy costs. Indeed,
translating medical model research paradigms
(e.g., developing a single standard operating
procedure for each study) to community-based
research team structures can be reductive. It may
render invisible the processes by which the team
builds their scholarship in collaboration with and on
behalf of community members. These processes
include planning time and space to develop
relationships among team members and listening to
needs surfaced through community-based
activities. They also involve creating consistent
opportunities for the community to take part in and
respond to the research generated.
Department lacks knowledge about
community research. In relation to the challenges
associated with “cost”, the labor that goes into
creating community-engaged teams can be
invisible, especially in traditional academic settings.
Senior department faculty frequently dissuade early
career and BIPOC colleagues not to “put so much
time and energy” into team building, especially pretenure. Departments educated about communityengaged work can value and support it, champion
its attention to external validity, and harness its
potential for social impact even at early stages.
However, there is a shared fear that communityengaged scholarship may be viewed as less
scientific and rigorous. This sentiment seems
especially salient for early career women and
BIPOC colleagues whose work can be unfairly
scrutinized and about whom assumptions exist that
it is simply “easier” to engage with community
members, mentor students, and cultivate
relationships. This dismisses the resources and
labor that community research takes, including
attending fundraisers, meeting folks in the evenings
or weekends, working in resource-deprived
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neighborhoods, obtaining and reviewing
cumbersome archives, and connecting to the social
issues on the community’s terms (e.g., taking shifts
at the local domestic violence shelter, attending
family court hearings).
Department or university imposes additional
diversity tax. The invisible toll of working in the
academy can become even heavier when
departments overtly support the hiring of BIPOC
faculty doing community-engaged work. They may
be proud to add this work and these faculty to their
departmental portfolios, but they also may be
absent and silent in providing BIPOC faculty with
the support, resources, and time to succeed in their
program of research on the path toward tenure.
This additional “diversity tax” is also apparent in the
well-documented pattern that early career women,
and BIPOC faculty simply do more service than
most. Even when they say no, they are asked to do
less visible, labor-intensive, and unbounded types
of services. This is especially problematic in the
context of the current academy where few BIPOC
senior mentors exist to support early career faculty
to navigate this thorny terrain. Moreover, solutions
aimed to connect early career BIPOC faculty with
more mentors can be superficial and impose
additional time burdens (e.g., joint appointments in
2+ departments).
Community-engaged scholars have multiple
(underrecognized) time demands. In general,
untenured faculty have many demands on their
time that make building a team, connecting with a
community, and publishing in a few years daunting.
Doing work that involves collaboration, partnership
building, and participatory epistemologies is often
time consuming in underrecognized ways. There is
limited investment in the research infrastructure
that would offset these demands. For instance,
while there are “participant/subject pools” available
at most research-intensive universities to support
early career faculty to collect pilot data quickly, at
low or no cost, and efficiently, there are few
examples of parallel infrastructure to support
community-engaged scholarship. As such,
community-engaged scholars may find themselves
spending hours trying to secure transportation
vouchers for team members and/or participants so
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that they can travel, negotiating with funders that do
not allow them to offset the costs of food even
when ‘gathering’ is an essential part
of engagement, and securing spaces easily
accessible off-hours to children, families, and nonuniversity members. These examples point to the
need to invest in building early-career and BIPOC
scholars’ research programs.
Desire to develop strong mentorship and
training pipelines for academics and nonacademics. In the aforementioned challenges,
there is limited attention to creating the foundation
for training new scholars through communityengaged research teams, including research
interns, early career graduate students, and
community members. Even and especially when
new folks have not honed the necessary research
skills, there is a need to create the space,
conditions, and infrastructure for them to advance
their skills. This pipeline is often central to the
vision of community psychology scholars, but
realizing it takes considerable investment on their
part.
The Link: Creating Research Infrastructure
Early career faculty negotiate a myriad of
challenges that can hinder progression towards
building a successful research program. Many
researchers have proposed solutions to interrupting
these challenges and creating positive personal
and professional outcomes. Much advice is based
on individual (e.g., “be more assertive” or “just say
no”) or interpersonal (e.g., “take your colleagues
out to coffee”) solutions. This advice can be useful
but is insufficient to address institutional barriers.
We encourage early career faculty who want
successful research careers to build strong
research team infrastructure (Abrams, 2021).
Infrastructure pertains to foundational elements
needed for functionality. Structural elements
include policies, procedures, and practices that
support how the team operates. Elements related
to culture and climate are values, vision, norms,
and resources that guide team decisions and
interpersonal relationships. Scholars who
intentionally design and build the infrastructure of
their research team can increase performance,
quality of life, and relationships among team
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members and community collaborators. Initial
infrastructure questions early career researchers
can consider are: What values will guide this team?
What studies align with our team’s purpose? What
falls outside our purview? Do we have enough
people to support the work we want to do? Have
we put together the roles and people to support the
studies we want to implement? How will we hire
people? How will we train people? How do we
assess our capacity to partner with community
organizations? How can we both contribute to the
community and publish in academic journals?
These questions consider context, values,
accountability structures, hiring practices; they
require ongoing systems of monitoring.
For example, context is an important
consideration for designing a training system that
works for the research team. A researcher may
consider the courses offered in the undergraduate
and graduate programs where they will be
recruiting students. This will inform the early career
researcher about students' exposure to different
research, theories, and methods prior to joining, or
while working on, the research team. Then the
researcher can decide what supplemental training
to consider for incoming team members and
determine who will conduct this training. The
researcher may implement a “train the trainer”
model by training advanced graduate students who
can train newer students on the research team.
Designing and implementing training can be a
helpful opportunity to foster collaborative learning
and build leadership skills among team members.
This train-the-trainer approach requires an upfront
investment in time. However, in the long term it can
substantially reduce the work of the early career
Principal Investigator (PI) and increase capacity
among team members. In sum, infrastructure
introduces more ease into the daily functionality of
the research team. It is intentional, generates
leadership opportunities, and reduces the amount
of micromanagement for the early career PI.
Innovative Solutions to Building Strong
Infrastructure within Research Teams
A strong infrastructure begins with sufficient
funding. We first recommend researchers use startup packages or retention negotiations as a starting
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point for developing infrastructure. Communitybased research teams require different kinds of
infrastructure support compared to those who run
primarily lab-based studies; therefore, the requests
from departments are different. For example, we
have directly asked for additional office space in the
community that has ample room for meetings, a
fully operational kitchen, and afterhours access to
maintain our community partnerships. We
encourage early career researchers to ask for
additional compensation to provide community
partners or community organizations support for
general operating costs related to hosting
meetings, staff time, or other costs that arise as a
result of maintaining a partnership. This funding
differs from participant incentives or expenses of
community advisory boards that operate while a
study is being implemented.
Our second recommendation is for researchers
to assign roles – instead of tasks – to team
members (Adams, 2022). It is more efficient for a
team member to adopt a role and, in turn, take
ownership of the responsibilities of that role instead
of waiting for PIs to assign tasks. Task-based
assignments are actually more arduous for the PI
because they require multiple people to check in at
all parts of the research project across many
studies. Research team members are also being
trained to be reactive, rather than proactive, which
reduces agency and the ability to anticipate needs
and respond to issues that organically arise in the
research process.
The PI can be creative about the types of roles
that best suits their research teams. One role could
be a community research dissemination
manager. In this role, a team member, likely an
advanced undergraduate student, would oversee
all social media content (creating posts, developing
infographics based on research findings,
responding to direct messages, etc.) and maintain
the research team’s website. Another role could be
a community partner coordinator. This team
member would be the community liaison and in
charge of all ongoing communications with
community partners. An advanced graduate
student role could be a trainer who would be
responsible for assessing and understanding the
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teams’ capacity (strengths and weaknesses). The
trainer would design ongoing training opportunities
and provide technical assistance to fulfill gaps for
all team members to effectively function in their
roles. The trainer would create training resources
and provide access to readings, videos, and other
relevant materials. The trainer could also identify
external training opportunities for research team
members to attend to support their research skills.
An academic research dissemination manager
could be an advanced graduate student who
supports all research dissemination. This includes
writing technical reports, developing peer-reviewed
publications, and creating conference
presentations. This team member could also be
responsible for grant development, or that could be
a new role, which requires searching for grant
opportunities and meeting with business managers
or grant managers at the university to learn the
formal procedures about grant submission. Project
directors support PIs with the day-to-day tasks of
ensuring that all studies being conceptualized,
designed, implemented, and disseminated by the
research team are running efficiently and
effectively. Team project directors are responsible
for developing and maintaining the organizing and
filing systems. They may oversee the community
and academic research dissemination as well as
training and technical assistance activities. Overall,
the PI must maintain a good understanding of how
all of these roles work in tandem to ensure that
everyone is well suited to their work, knows what to
do, and to whom to report. It is important that PIs
create a culture of connection, learning, flexibility,
and compassion in order to support productivity
and growth for members. An important outcome of
this culture might be the feedback loops created
between the PI, team leaders, and research
assistants such that, for instance, ideas for
leadership roles are generated by the team through
a “bottom up” process and juxtaposed with “top
down” ideas from PIs.
Our third recommendation is for early-career
PIs to pursue opportunities that align with their
current research stage. In the early stages of the
research career, exploratory, developmental, or
pilot grants provide an excellent opportunity to
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initiate community-based, participatory studies and
engage in partnership building. Many institutions
offer small internal grants, in addition to the startup, to support the early career faculty with
infrastructure building. Training fellowships are
helpful to pursue as an early-career researcher if
they are interested in building individual capacity.
When developing a research team, PIs can plan
the types of grants they want to apply for at
different stages in their career and to have those
ideas build on one another.
As mentioned in previous sections, much of the
advice available to early career researchers is
directed towards changing how they move and
respond to an established institutional structure.
Ideally, senior researchers within that institution are
simultaneously engaging in practices that enable
early career researchers to have easier access
necessary to reach their career goals. This means
that senior researchers create, maintain, and renew
resources that support infrastructure building
among early-career scholars. Senior researchers
may secure sustainable sources of funding for
junior scholars who engage in community-based
work to develop partnerships, collaboratively write
manuscripts with community partners, and
disseminate products that align with community
needs. Senior faculty and administrators can
provide leadership on campus that: (1) promotes
the excellence of researchers and their scholarship
and (2) demonstrates and acknowledges the value
of community-engagement and partnerships for the
university and the discovery of knowledge. For
example, senior scholars can ensure that junior
scholars have their accomplishments featured and
made visible across the university.
Sponsorship, alongside mentorships, is critical
for the advancement of early career researchers.
Mentorship includes collaborative activities
supporting early-career researchers with how to
develop their multi-year publication tasks and how
to say no to less relevant tasks. Mentors may also
work with early career faculty regarding how to
obtain course releases to do their research, how to
prepare strong promotion and tenure cases, and
other things related to the academy. Sponsorship
requires that senior scholars create the conditions
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to actualize these “hows” identified in mentorship
conversations. For example, sponsors may invite
early career scholars to give talks, to be on grant
proposals, to use data, collaborate on research
studies, meet community partners, and generally
engage in activities that increase productivity and
support the scholar in developing a national
reputation.
Conclusion
Developing a high-functioning research team
takes many years of trial and error, innovation,
patience, and vision; yet understanding how to do
so is critical for a successful research career. We
hope that this paper has provided some general
insight to those who are at a point in their career
where they are learning how to build teams. The
strategies covered in this paper will ideally allow
early career researchers to do the work they were
trained to do with more ease: build community
partnerships, develop community-based consent
processes, engage in diverse methodologies, and
create shared scholarly products with community
research team members. The sooner that
academic departments can recognize what it takes
to create community-engaged scholarship, the
better they can support early career scholars to
hone the skills necessary to build successful
research teams that create transformative
individual, community, and systems change.

Student Issues
Edited by Aaron S. Baker, Student
Representative (2021-2023), National Louis
University, asbakercervantes@gmail.com;
Jessica S. Saucedo, Student
Representative (2020-2022), Michigan State
University, sauced23@msu.edu

Voices of the Youth Climate Justice
Movement
Written by Emmanuel-Sathya Gray,
University of Cincinnati
In their late twenties—an age bracket that most
would consider “youth”—Dr. Martin Luther King Jr.
Spring 2022

became a spokesperson; Cesar Chavez was
employed as an organizer; Russell Means
participated in the Alcatraz takeover; and Dr.
Angela Davis stood trial. Even younger, from SNCC
Freedom Riders to Vietnam war protesters, the turn
of the century dawned with images of young adults,
college students, and recent graduates as fresh
archetypes for movement action, presumably due
to their biographical availability, time, interest, and
networks (McAdam, 1986; Schussman & Soule,
2005).
These were the youth of my grandparents’ and
parents’ generations. Many decades later, in the
early 2000s, I had begun organizing with college
students, except at that time I was the age of
thirteen, and in those days, I do not remember
crossing paths with others my age in activist circles.
Fast-forward almost twenty years, and I find myself
listening in on a hefty group of young activists,
whose mean age for first involvement in activism
was 15 years old, and all of whom shared
seasoned experiences with organizing, protesting,
leading, and dreaming with their peer cohort. With
almost half being under the age of 18 years and
about three quarters identifying as women, this
group of youth activists represents new, even
younger visibility in modern social movements,
specifically in the youth climate justice movement
(Lorenzini et al., 2021).
Climate Justice represents a human-centered
movement which combines climate activism with
human justice issues (Kanbur & Shue, 2019; Mary
Robinson Foundation, n.d.). The term activist can
be defined as a person who is purposefully
participating and learning within a social movement,
rather than incidentally (Hall, 2009; Kluttz & Walter,
2018). A reality that climate justice activists
mobilize around is that the greatest impacts of
climate change tend to fall on those with the least
responsibility for historical carbon dioxide
emissions, and this is already happening (Eckstein
et al., 2017; Harmeling, 2010; Hickel, 2020; Otto et
al., 2017; Shue, 2013). Of the groups most
vulnerable to climate change and its physical,
social, and psychological impacts, children rank
among the highest, being both more acutely
affected, as well as living longer and further into an
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increasingly unstable future (UNICEF, 2015, 2021).
In fact, there may be no greater threat to children
and their futures than climate change (Human
Rights Council, 2017; UNICEF, 2015, 2021). In light
of inadequate climate action taken on the part of
adults, many youths have begun to feel that they
need to stand up for their own futures (Thunberg et
al., 2019; Zero Hour, n.d.). Very few studies look to
these incredible members of the youth climate
justice movement to understand what motivates
their engagement and how they overcome
challenges as they fight for a better future.
Key questions yet to be addressed in the
literature on youth climate justice activism are how
youths view and categorize success (Grosse, 2019)
as well as how they experience and deal with
challenges (e.g., burnout and frustration; Grosse &
Mark, 2020; Nairn, 2019; Thew et al., 2021; Yona
et al., 2020). Learning more about how youth
activists consider successes and challenges would
assist researchers and the climate justice
movement to more precisely target aid to the critical
efforts of youth activists. Furthermore, given the
importance of intersectionality to youth activists in
the climate justice movement, a framework adopted
by numerous activists (Artis, 2019; Carlson, 2019;
Grosse, 2019; Uplift, n.d.), understanding these
aspects (i.e., successes and challenges) in the
context of intersecting identities, and uplifting
voices from the Global South may prove salient to
movement efforts (Grosse & Mark, 2020; Walker,
2020).
Following Hayward & Roy (2019), “global south”
is taken as a social designation, as opposed to
geographical region. Here the Global South is
indicative of “politically, environmentally, and
economically vulnerable communities that include
socioeconomically underprivileged communities in
rich nation contexts” (p. 158), whereas the Global
North “may include highly privileged communities in
poor nation contexts” (p. 158). Beshara (2021)
specifies, in the context of the Americas (including
Turtle Island, also known as North America), that
“the Global South signifies outsiders within—that is,
decolonial subcultures theoretically grounded in the
liberation Global North theology (i.e., and the
descendants other of non-European Indigenous,
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Black, and Brown peoples who were colonized,
enslaved, and/or over-exploited since 1492)” (p.
17).
In pursuance of a master’s thesis at the
University of Cincinnati, I chose to explore
questions regarding youth climate justice
successes and challenges, posing them within an
intersectional framework. I, along with fellow
graduate and undergraduate students in the
Collaborative Sustainability Lab, conducted indepth interviews with young climate justice activists
and are in the process of analyzing these using
thematic analysis to draw out themes from their
shared perspectives and experiences. The larger
project, initiated by Dr. Carlie Trott, has been a
collaborative effort. With support from a student
research grant from the Society of Community
Research and Action (SCRA), youth were
purposively recruited with messaging directed
towards BIPOC, POC, and LGBTQ+ identifying
activists. Original estimates of involvement aimed
for around 20-25 youth; however, during the
months in which we recruited participants, no one
who met the eligibility criteria of identifying as a
youth climate justice activist between 15 and 25
years old was turned away. Overall, this study has
recruited a large cohort of 34 youth, where around
two-thirds identify as LGBTQ+, and a little over
than half identify as BIPOC or POC. In terms of
class (with 2 people missing), the median rung on
the socio-economic ladder was 68.5 (out of 100),
with the minimum at 13, and the maximum at 96.
Only 20.6% were employed full-time.
In-depth, semi-structured interviews were
conducted with each youth activist by a team of
four Community Psychology graduate students
(Stephanie Lam, Jessica Roncker, R. Hayden
Courtney, and myself) over the summer of 2021.
After subsequently transcribing interviews (on
average 1 hour and 12 minutes long), a coding
team of four, made up of one Environmental
Science undergraduate (Delaney Malloy), one
recent graduate with a bachelor’s in Psychology
(Shaunelle Casey), and two Psychology graduate
students (Jacquana Smith and myself), began
coding the transcripts. We decided to start with the
interviews of BIPOC and POC identifying youth in
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order to elevate their experiences in our
development of initial codes. The researchers have
a diverse array of passions including issues of
justice and equity, with over half of us of a
racialized identity, and a majority of us having past
or current experiences with activism and/or
organizing.
Our generation of codes is following a Thematic
Analysis (Braun & Clarke, 2006) methodology,
using literature-informed research questions –
within which inductive analysis was used to draw
out codes, focusing on responses directly related to
questions about or topics on successes and
challenges. From these blocks of texts, codes were
generated inductively. Thus far we have generated
5 broad categories: (1) successes, (2) challenges,
(3) methods of dealing with challenges, (4) fluid
concepts (not solely successes nor solely
challenges), and (5) whether or not burnout has
been a factor.
Our coding process took an extensive time in
the beginning as our team initially discussed every
single code and sub-code (some up to 6 levels),
moving on from one to the other only after coming
to a consensus. Despite putting us behind in our
initial timeline, these slow conversations proved
invaluable to our process of building logic cohesion
among a group of diverse thinkers. Over time, we
have shifted focus towards discussing the major
codes developed, relegating some of the lowerlevel codes as information to put into narrative
descriptions of themes identified. We also took the
time to reflect on our connection with the youth
through reflexive conversations, taking into account
our own experiences and positionalities relative to
theirs. In response to these interviews, my
teammates and I found our own thinking and ideas
around education and activism evolving over time;
we were deeply impacted, and in some senses, our
academic trajectories have been shaped by what
we were reading. Coding is ongoing, estimated to
be completed by the end of April 2022.
Some preliminary observations from coding
include the ways in which defined challenges and
successes intersect with each other. Challenges
here are not the antitheses of successes; in fact, in
dealing with challenges, or in anticipation of
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challenges, many efforts at fostering care have built
a strong sense of community - the same sense of
community which is defined by many as success in
and of itself. This reinforces the perspective that
success and failure are not true binaries (Haiven &
Khasnabish, 2013), and social movements really
can exist in their nexii.
There has also been mention of concerns of
climate justice movement visibility of racialized
identities. Some experiences by BIPOC and POC
youth include tokenism and under-representation,
despite being more likely to represent frontline
experiences. In terms of age, most activists
interviewed were significantly younger than midtwenties, and expressed the necessity for structural
and social supports for their developmental needs.
This is consistent with a recent report released by
the Yale Program on Climate Change
Communication (Campbell et al., 2022), which
found that Millennials and younger adults, as well
as People of Color (Black and Latinx), are more
likely to engage in non-violent civil disobedience to
protect the climate. In our interview study, many
youth have also reported experiencing burnout
(85%) or coming close to burnout (12%), describing
competing demands of school, sports, selfdiscovery, and activism. In terms of what causes
burnout, it is sometimes a combination of
psychological challenges (e.g., climate anxiety),
guilt (and subsequent neglect of self-care), and a
sense of invincibility that drive some youth to push
themselves beyond their capacity.
On the flip side, it is evident from these same
interviews that youth, being aware of their particular
challenges, are building systems into their
organizing and activism which foster more
communal support and burden-sharing. They
describe non-activism related gatherings,
celebrations, and opportunities to decompress and
share, check in with one another, and make room
allowing folks to step away from the work when
needed. In addition to this, we have found that
across racial and class lines, these very young
activists are often cognizant of intersectional
issues, sometimes feeling more informed than their
adult counterparts, and seeking to implement
methods and solutions for addressing these issues
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at their source. The future, in the wake of complete
success, is often envisioned as one of greater
quality of life, not merely a prevention of climate
disasters but an overhaul of capitalist and
exploitative economic and industrial systems and a
better standard of living for all, including those
historically left behind. Aesthetically, this future has
been imagined by youth variously as familiar,
incomprehensible, beautiful, and bright. We are
also cautioned that unsuccess is just as important
as success, such that the ideal future would not
equate a total lack of challenges to the movement.
In order to keep participants up to date on the
progress of our project we sent original study
participants, via SMS and email, a link to a brief
update in November 2021; if you wish to view this
update, please visit https://bit.ly/YouthCJ. Charts
describing the sample can be found there along
with some quotations taken out of the youths’ own
recommendations for each other regarding burnout.
The next phases of the project will consist of
reaching out to youth to become involved with
constructing a survey out of their own questions
and concerns (which we gathered in this past round
of interviews), as well as opportunities to
collaborate in data collection, analysis, and possibly
more. Our lab plans to investigate further questions
driven by the interests of the youth themselves. A
survey for youth to rank these interests is in the
second page of the web update described above.
These future phases are out of the scope of this
initial thesis project funded by SCRA but are worth
mentioning as transparency with participants and
their sustained attention was part of the thought
and design of the initial phase.
After the completion of coding, we will be in a
position to member-check our findings throughout
the Spring of 2022 and write over the following
summer. This process will be accompanied by a
presentation which is intended to be given to the 34
activists who participated in the project. There we
will solicit feedback before the thesis defense and
further dissemination. Findings will consist of theme
descriptions, representative quotations, and
reflexive statements from the research team.
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Author’s Invitation: Emmanuel-Sathya Gray would
be happy to engage with any correspondences
about this topic. He can be reached at
grayea@mail.uc.edu. You may also reach out to
the Collaborative Sustainability Lab at
CollaborativeSustainabilityLab@gmail.com.
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SCRA News
Edited by Dominique Thomas, Morehouse
College

Exciting News for the Global Journal!
In 2015, I had the very great honor of beginning
my work with the Global Journal of Community
Psychology Practice as it transitioned to the
Community Engagement Institute at Wichita State
University in Kansas, USA. It has been a labor of
love ever since. Being named editor in 2019 was
both humbling and exciting as I began to think
about all the things I wanted to do. I will not say that
I have had the pleasure of checking off all the
things on my list, but I am so grateful for the
opportunity, space, and support to try. Now it is
time for a new editor to lead the mission, and put
their mark on the future.
As of March 1, 2022, Dr. Olya Glanstman will
be the new editor of this amazing publication. Dr.
Glantsman received her MA/PhD in Community
Psychology from DePaul University in Chicago, IL,
USA. She is a Sr. Professional Lecturer in the
Psychology Department at DePaul University as
well as a Program Co-Director for the Combined
BA/MS and MS Programs in Community
Psychology, and Coordinator of the Undergraduate
Concentration in Community Psychology. Her
major areas of interest include cultural diversity,
improving academic settings for students and
faculty, creating and improving student services,
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food and housing (in)security on college campuses,
and Community Psychology values. She has been
an influential and tireless proponent of community
practice and has a great desire to contribute
meaningfully to practitioners' successes.
Of course, transitions of this nature do not
happen overnight. We ask for your grace and
patience as we navigate the changes and
challenges we will inevitably experience.
Thank you all for your ongoing support!
Be well,
Nicole Freund
Research Scientist, Center for Applied
Research and Evaluation
Community Engagement Institute, Wichita State
University

Member Mondays
SCRA is excited to use our social media platforms
to highlight and celebrate our members on
Mondays!
Nominate yourself or another SCRA member
https://redcap.link/scramembermondays

SCRA Membership
If you are not currently a member of the Society
for Community Research and Action (SCRA) and
would like to be, please visit http://scra27.org/ to
learn more about the organization. If you would like
to become a member, the membership form can be
accessed at:
http://scra27.org/members1/membership/
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If you would like to learn more about
community psychology, visit
www.communitypsychology.com.

TCP Submission Guidelines
TCP is published four times a year. Articles,
columns, features, and announcements should be
submitted as Word attachments in an e-mail
message to Dominique Thomas and Allana
Zuckerman at TCP@scra27.org Submission
deadlines are:
• February 15th – Spring issue
• May 15th – Summer issue
• August 15th – Fall issue
• November 15th – Winter issue
Authors should adhere to the following
guidelines when submitting materials:
● Length: Five pages, double-spaced
● No cover sheet or title page. Please be sure to
put the article title and author names and
organizational affiliations at the top of the
article.
● Graphs & Tables: These should be converted
and saved as pictures in JPEG files. Please
note where they should be placed in the
article.
● Images: Images are highly recommended, but
please limit to two images per article. Images
should be higher than 300 dpi. If images need
to be scanned, please scan them at 300 dpi
and save them as JPEGs. Submit the image(s)
as a separate file.
● Margins: 1” margins on all four sides
● Text: Times New Roman, 12-point font – this
includes headings and titles and subheadings.
● Alignment: All text should be aligned to the left
(including titles) with a .5” paragraph
indentation.
● Punctuation Spacing: Per APA guidelines,
make sure that there is only one space
after periods, question marks, etc.
● Do NOT include footnotes or endnotes.
● References: Follow APA guidelines. These
should also be justified to the left with a
hanging indent of .25”.
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●
●
●

Headers/Footers: Do not use headers and
footers.
Long quotes: Follow APA guidelines for quoted
materials.
Please put your email information and an
invitation to contact you into the article.
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